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Introductory Note

In the BFUG meeting held in Athens on 9-10 April 2014, the document “the Bologna Process Revisited” (document BFUG_GR_KZ_39_5a) stimulated a discussion on the future of the Bologna Process. Amongst the various points raised, it was considered important to reflect more on the priorities of the national/regional governments in the implementation of higher education reforms.

Following this discussion, a questionnaire concerning “What are the top priorities in higher education at the national level? Why are they important?” was circulated to BFUG members, with a view to placing the continuation of the Process in the right context. Each BFUG delegation, including consultative members, was asked to select 3 priorities out of a pre-defined list, proposed by the Co-Chairs.

41 BFUG members and consultative members responded to the questionnaire. They followed different approaches in providing their contributions. The majority of the responses mentioned three macro-areas for policy intervention at the national level while the others followed a different approach. In some cases, the responses underlined the importance of discussing transversal issues, which should be tackled jointly at the European level. In other cases, considering the difficulty of extrapolating only some priorities out of a wider reform process, it was preferred to underline what has been prioritized at the national level under each area included in the proposed list. Lastly, a group of responses included specific references to policy interventions being discussed at the national level.

The Co-Chairs considered more fruitful to share the results of the consultation with all BFUG members as additional “food for thought” for the internal seminar, rather than drawing conclusions on them at this early stage. Therefore, they asked the Secretariat to compile the responses in the table below.

	
	Country/
Organisation
	General priority/ Sub-priorities/ Rationale for selected national/organisational priorities

	
	Andorra
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework
The Government of Andorra is going through a complete reform of the way of teaching from the elementary level to the upper secondary level. The new approach focuses on learning outcomes and places the student as the centre of the education process. Once the reform has been completed, Andorra will define its NQF and other structural reforms that must be accomplished like the referencing of the NQF to the EQF and EHEA frameworks.

2. Mobility and internationalization/Student mobility
Because of the size of the country, student mobility has always been a priority for the Government of Andorra. Historical agreements with the neighbouring countries have contributed to educate our higher education students. Portability of grants is an issue that Andorra excels and mobility grants are an amount of money received by all grantees going abroad.

To continue with this pattern of internationalization, the University of Andorra has signed agreements with several higher education institutions, has been offering double degrees for a long time and is planning to offer joint degrees. An increasing number of foreign students are coming to Andorra to study higher education.

3. Education, research and innovation/Transfer of innovation
Convinced that research and innovation is in the core of a nation’s development, the Government of Andorra is investing in Research studies and grants. It also encourages partnerships between universities and companies. Andorra was lagging behind in PhD studies, but now the number of students with a PhD has increased.

	
	Armenia
	1. Implementation of structural reforms of the Bologna Process
To finalize modification of the higher education structure and its implementation by using developed tools, facilitate the coherence between EU and national legislation on professional qualifications for creation of an one common understandable and easy readable education system and promote the integration to the global labour market and student exchange.

2. Funding
Although the funding of higher education is listed since the Leuven 2009 Ministerial Conference as one of the priorities of the Bologna Process for creating the European Higher Education Area, still there has not been done much in this direction for formulating concrete objectives or policy guidelines for operationalizing. It still remains as a generic and rather abstract priority, while HE financing issues are becoming more and more important for most of the EHEA countries.

3. Communication
To develop international cooperation between countries (as within Bologna member countries as well non Bologna member countries ) to form strong knowledge based economy, enhancing the quality of education, research and innovation and to be integrated into the globalized labour market by supplying relevant higher education. Constant exchange of information, peer learning of the experience, promoting of Bologna reforms within individual countries and outside EHEA.

	
	Austria
	1. Teaching and learning/Use of learning outcomes/Distance learning
Quality of teaching highly impacts the qualification profile of graduates and therefore also their employability, learning outcomes are increasingly used but often only on a superficial (paper level), teaching itself is not developed to the extent where it really affects student orientation. 

Nowadays structural reforms have been completed to a large extent, but the "real" implication of the ECT System, like student cantered learning, outcome orientation, new flexible ways of teaching and learning and fair recognition need unconfined attention and consequent work.

Since learning outcomes will play a major role in the revised ESG and within the transparency tools (ECTS User's guide, and also in the revision of the Diploma Supplement until 2016), their relevance and very nature needs to be communicated to and trained at the national HEI. A common understanding of LO is further relevant in questions of RPL and mobility between the HEI sectors. This also enables a flexible way of recognition and is an important transparency tool for both: students and university teachers, also in connection with DS. 
Distance learning, quality assurance as well as proper implementation, might further boost part time studies, LLL and individual learnings paths. They provide further opportunities to an open access to higher education, thus respecting the need to combine study, working, and family needs. 
Assessment of learning outcomes achieved by students- see explanation above, additionally: the low degree of penetration of the student-oriented approach is especially evident in the choice of assessment methods that are not aligned with the learning outcomes. In order to understand the very nature of learning outcomes, also in accordance with employability and the respective expectations of further study cycles, their assessment needs to be trained, or examples of good practise need to be communicated. Various methods and approaches do already exist.

HE or national teaching awards have been proven to be motivating to show best practise.    Mutual assessment and recognition of degrees ensuring high quality standards are a central idea of the Bologna Process. Mobility, competitiveness and strength of the European Higher Education Area are linked up with this idea. This is an important feedback for lecturers to improve a single learning activity or an entire curriculum.
MOOCs- this system is only partly applicable for university study programmes in Austria. 

2. Social dimension/ Students' access, drop-out/retention and completion/ Diversification of the students population/ Inclusion of immigrants in HE/ Lifelong learning/ Reforms in the students' support system
Commitment on an operational level to widening the access is visible but often not implemented as it needs resources and therefore the commitment of organizations / funding bodies; without that it will be very difficult to implement this dimension, it also requires staff training. 

Austria still faces high drop-out rates, especially at universities. Research has been done in order to track the various reasons - possible approaches should be implemented in order to lower the drop-out rate. This is a major issue especially in STEM disciplines. Academic guidance and counselling services are crucial tools for first year-students.

Even though Austria is living the culture of comparatively open access to HEI, the students' population is not very diverse, and becomes even more homogeneous when it comes to MA or PhD students. Further initiatives need to be taken, even if the major impact of this situation might be in the given structure of the secondary education level. Still, further information support in the pre-university-entrance slot might be helpful. Diversification and inclusion of Immigrants go together with demographic development, social justice and LLL and is becoming always more important. The access of underrepresented groups to higher education and also to mobility should be improved

The student gap concerning immigrants in HE is massive, and needs to be reduced. A proper openness, welcome culture, and further structural measures need to be taken. Especially the job market has a high demand for this promising target group of future employees, and therefore asks for further support. The inclusion of immigrants is one of the most important challenges for the European Community

Further initiatives and also communication and financial support need to be considered in order to motivate participation in LLL. On the one hand, unemployment rates in Austria are comparatively low, on the other hand, we are facing serious problems with adult illiteracy or the denial of adult learning, or further financial and time investment in personal education. These issues need to be taken into account, and HEI must play a major role in offering attractive classes for individual lifelong learning paths.

Organisational and structural questions within the students' support system are very well developed. However, the financial structure does absolutely not correspond with the very idea of LLL and the Bologna-study architecture. Reforms need to be implemented as soon as possible. For the further development and sufficient financial aid concerning students with a low socio-economic background it is necessary to carry out reforms in the students' support system.

3. Mobility and internationalization/Student mobility/Academic staff mobility/ Administrative staff mobility
The focus must shift towards quality assurance (see Eurydice Report 2013), not just reaching a certain number of mobile students; and a comprehensive approach including also the large majority of non-mobile students is needed; focus must be on defined learning outcomes as research shows that without targeted intervention measures a mobility period might not translate into a skills gain.
[cultural] Exchange - mobility is an indisputable guarantor for freedom and understanding, but can only be achieved if the "other" is properly assessed and valued. For those who cannot be mobile "internationalization at home" might be a way to learn about foreign cultures and ways of thinking

The participation of students with low socio-economic background and other underrepresented student groups in mobility programmes makes an essential contribution to the mobility and internationalisation efforts of HEIs. Mobility is a core item of all exchange programs internationality is an intellectual attitude which develops from personal experience (mobility)!

As Important as student mobility, as teachers are the main promoters and motivators for students to become mobile.

The entire staff of a HEI must have international experience as an internationalization strategy cannot be implemented with part of the staff not knowing and not supporting it.

Promotion of joint programmes-they are one of the main pillars of a higher education area. 

	
	Belgium/Flemish Community
	1. Social dimension/ Students' access, drop-out/retention and completion/ Diversification of the students population/ Inclusion of immigrants in HE/ Lifelong learning/ Adult learning

Here there are three sub priorities: improving students' success rate, the diversification of the student body and focussing on LLL and adult learning. To a certain extent adult learning is also included in the diversification of the student body. We see that the time to graduation is expanding and that the level of academic achievement (ratio of the credits awarded at the end of academic year and the volume of study points for which the student has been enrolled) is not acceptable and is even decreasing. We would like to address those issues by a better student guidance and counselling when entering higher education to stimulate students to make a better choice and to choose a programme that fits better their interests, motivations and abilities.  A better choice will lead to higher students' success rates. We have made available some extra funds to the HEIs to develop action lines to widen the participation and to improve the academic achievements of students coming from a disadvantaged background, including immigrants. We are also encouraging our HEIs to engage with LLL (including the development of OER and MOOCs). The articulation of the different types of HE is also important (level 5 to level 6, from professional bachelor to masters).

2. Mobility and internationalization/ Student mobility/ Academic staff mobility/ Administrative staff mobility/ Promotion of joint programmes

Mobility of students and staff and internationalisation remain one of the priorities of our HE policy with three sub priorities: mobility of students, staff and the development of joint degrees.  Academic staff mobility includes in our view also the development of international career paths for academics. In order to stimulate and enhance mobility and to realize a quality impetus we focus a lot on the development of joint degrees. 

3. Employability/ Development of study programmes with strong employability elements/ Placements and traineeships/ 

Employability not in the narrow sense but in the broad sense is a policy priority: it is about continuous improving the quality and the relevance of the programmes; the overall aim is to equip the graduates with the 21st century skills , the essential skills for success in today's world, such as critical thinking, problem solving, creativity, ability to innovate, entrepreneurship, communication and collaboration, ...this implies also strengthening the teaching-research and innovation/impact nexus in all programmes.

4. Education, research and innovation/ Transfer of innovation/ Involvement of employers in developing study programmes/ Increase research elements in all cycle s of education

We see a close link between the rationale for employability and the rationale for focussing on the nexus teaching-research and innovation. That is the core of higher learning and should be reflected in all curricula.

There are 2 preconditions: maintaining an adequate funding of higher education and a transparent governance structure of higher education.

	
	Belgium/French Community
	1. Teaching and learning/ Use of learning outcomes

QFs are implying both structural and structuring reforms, in particular through the systematic use of learning outcomes. With the implementation of the HEQF in the Federation Wallonia-Brussels in 2008 (and its revision in 2013) as well as the development of the QF-LLL (encompassing all levels of education and training), HEIs have re-defined their programmes in terms of learning outcomes. But the dynamic implies also a change in the teaching and assessment methods, which are certainly taking more times as it requires the engagement of all stakeholders.

2. Social dimension/ Diversification of the students population

Considering the highly democratic access to higher education (in both terms of requirements - no selection is authorised - and the fees), our higher education system is characterised by a high ratio of young people in higher education but also a high failure rate in the first year of higher education. In this perspective, the support services for "first generation" students have been a priority for the last 5 years at least. Moreover, in the context of the new Act of 07/11/2013, a strong focus has been given to lifelong learning opportunities and thus the need for the HEIs to offer learning opportunities at every stage of his/her life. Finally, for the last two decades at least, as in many European countries, we have seen a strong tendency to internationalisation in the student population (20% of the student population in the Federation Wallonia-Brussels are non-Belgian), having different needs, expectations, etc. Those elements contribute to the diversification of the student population, which request new measures, initiatives, programmes, services from all HE stakeholders.

3. Governance/ Reforms of the institutional governance structure of HE system

The Act of 07/11/2013 has modified the landscape of higher education, in particular the institutional governance structure in order to enhance consistency, cooperation and excellence in higher education. New (common) bodies for all sectors/types of HEIs have been set up and are gradually operating. Therefore, it is a priority for both the Ministry and the individual HEIs to contribute to the full implementation of the new landscape.

	
	Bosnia and Herzegovina
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework/Quality assurance system ESG compliant

This priority with its sub-priorities is also identified in SEE 2020 Strategy adopted by the Council of Ministers of Bosnia and Herzegovina in November 2013.

2. Mobility and internationalization

Bosnia and Herzegovina joined Erasmus + programme (signed Agreement with EC on June 18, 2014).
3. Academic staff development strategies
Academic teacher training is recognized as a priority at the last Ministerial meeting of Western Balkan Platform for Education and Training held in June 2014.

	
	Bulgaria
	1. Academic staff development strategies
2. Governance

3. Funding

	
	Croatia
	4. Implementation of structural reforms of the BP/ Developing NQF

Improved quality of education is among national strategic priorities in Croatia. It is strongly believed that improved quality assurance, jointly implemented with the NQF as the main reforming instrument for all qualifications levels, will contribute to improved quality of education. In conclusion, if one of the three sub-priorities is to be selected and given the fact that the existing QA system is compliant with the ESG, and that CB QA is in its early stage of development and it is yet to be explored, the selected sub-priority in this policy area is development and implementation of NQF.

5. Social dimension/ Students' access, drop-out/retention and completion

Social dimension is in the focus of HE reforms in Croatia. More particularly, due to high dropout rate in HE (cca 50%), the increase of completion rate has been jointly agreed with the HEIs to be one of the top priorities. Complementary with this one, improved LLL and AL offer as well as reforms in the students' support system (national subventions and scholarships) are seen as measures to improve access to HE both from traditional and non-traditional students and consequently, to contribute to increased attainment rate in tertiary education.

6. Funding/ Development of targeted / performance - based funding for HEIs

The Government of the Republic of Croatia has launched three year pilot funding agreements starting with the academic year 2012/2013. These agreements are considered to be the first step towards development of performance based funding for HEIs. On the basis of the monitoring and evaluation results, it is on the policy agenda of the Ministry responsible for HE, to introduce full funding agreements in the academic year 2015/2016. The preparation of both, the Ministry and publicly funded HEIs is needed precondition for the introduction of this policy reform.

	
	Cyprus
	1. Implementation of structural reforms of the Bologna Process

Cyprus considers quality assurance in higher education to be a key issue within our efforts to build a qualitative and attractive Cypriot higher education system. The improvement of educational quality is also closely related to the internationalization of higher education. In fact, the increased cross-border mobility of students, academic staff, professionals, programmes and providers is challenging current quality assurance systems and practices, which are generally national in scope. 
Cyprus attempts to improve quality assurance in Higher Education through the establishment of the “Cyprus Agency of Quality Assurance and Accreditation in Education” (CYAQAAE). At present, the relevant legislation has been submitted for discussion at the Education Committee of the Cyprus Parliament and is expected to be approved by the plenary session of the Cyprus Parliament. The Agency will be the competent authority for enhancing internal and external quality assurance procedures in higher education institutions. The new agency will be responsible for all issues concerning the evaluation of public and private universities, as well as accreditation matters. The Agency will be compliant with the European Standards and Guidelines (E.S.G.) and aims to be eligible for registration with the European Quality Assurance Register (E.Q.A.R.).   

Furthermore, the Agency will be responsible for the quality assurance of cross-border higher education. In this framework, it will evaluate all forms of cross-border education such as franchised, validated and joint programmes as well as oversee the establishment of university campuses, in collaboration with the respective quality assurance agencies of the exporting countries. In this way, the Agency will facilitate access to cross-border Higher Education to both providers and students. In addition, the Agency will establish clear quality principles that will govern the operation of cross-border Higher Education. 

Regarding the Cyprus National Qualification Framework (N.Q.F.), based on the decision of the Council of Ministers (July 9, 2008, number 67.445), a Committee of representatives of all stakeholders was set up with the objective of introducing a National Qualifications Framework (NQF) for Cyprus, in line with the Qualification Framework for the European Higher Education Area (EHEA) and the European Qualification Framework (EQF) for Life Long Learning. The Cyprus N.Q.F. has been presented on the 4th of June to the European Commission for approval. The implementation of the Cyprus N.Q.F. is regarded as a necessary step toward making Cyprus’ Higher Education system more transparent, as well as providing common reference points for levels of qualifications and strengthening links between qualifications and learning outcomes.

2. Mobility and Internationalization 

Cyprus aims to become an international education center. Therefore, the Ministry of Education and Culture encourages all actions required for the mobility and internationalization of Higher Education. Towards this end, the Cyprus government, in cooperation with Cypriot HEIs, is taking the following steps:

Establishing the Cyprus Agency of Quality Assurance and Accreditation in Higher Education.                                                                                                              The operation  of the new Agency will improve the quality of education offered by Cypriot Higher Education Institutions, and, as a consequence, will improve the attractiveness of the Cypriot Higher Education System. The establishment and operation of the Agency will additionally permit Cypriot HEIs to engage in joint programmes with their international counterparts.

Promoting international co-operation within the framework of inter-governmental Educational and Cultural Agreements. 

Cyprus has signed several bilateral agreements with the purpose of strengthening co-operation with other countries and promoting internationalization of Higher Education. These official agreements include academic exchanges of staff and students, administrative staff, good practices and expertise. Furthermore, several agreements have been signed or are in the process of being signed with other countries for the mutual recognition of degrees.

Introduction of programmes of study in English in the public universities and use of ECTS and Diploma Supplement.
The Ministry of Education and Culture has prepared the relevant legislation amendment to allow public universities to offer programmes of study in English. Cypriot HEIs are also encouraged to offer a fully-fledged variety of programmes in English to attract foreign students. All universities in Cyprus use ECTS and offer Diploma Supplement free of charge. Also, most of the private institutions of Higher Education use ECTS. Twenty three (23) Cypriot Higher Education Institutions are already participating in Erasmus mobility for some years and have been accredited with the Erasmus Charter for Higher Education. Furthermore, three (3) private universities have been awarded the ECTS Label, while seven (7) Cypriot HEIs have been awarded the Diploma Supplement Label. 
Encouraging Higher Education institutions to apply their own scholarship policy to international students.                                                                                                 International students at Cypriot private universities are eligible for subsidies of up to 30% of their tuition fees as well as grants based on their academic performance.
Informing international students regarding the Cyprus Higher Education System 

The Department of Higher and Tertiary Education in collaboration with the Cypriot HEIs publishes informational material in multiple languages in print as well as on its website. Moreover, the Department, together with HEIs, participates in education fairs so as to promote Cypriot Higher Education. 

3. Funding

Another priority for Cyprus’ Higher Education system is reformulating the funding system of Cypriot public universities for increased accountability. The goal is to diversify the means of financing and connect funding to efficiency and accountability. This priority is expected to be implemented through the following:

1. Encourage the gradual increase of the universities’ own revenues. Despite the fact that Cyprus regards Higher Education as a public good, it is important for Cypriot HEIs to supplement government funding with private financing

2. Financing of public universities based on performance indicators which are relevant, transparent and easily measurable.

3. Establishment of a legal framework for the regulation of the financial management of both the research and non-university activities of academics. 

4. Configuration of the legal framework for the development of economic activities that build knowledge and networking between universities and businesses.

Concluding, Cyprus aspires to construct a sustainable funding system that will reflect national priorities, with the appropriate balance between public and private sources. Ideally, the share of private institutional revenue should be coming from private sources other than tuition fees. Secondly, universities will be required to convince stakeholders - governments, companies, households – that resources are efficiently used.

	
	Czech Republic
	1. Implementation of structural reforms of the Bologna Process
We are aiming to develop a system that will increase the capacity of HEI's to ensure quality and innovation of education; evidence based governance; adequate funding and to provide students with skills and abilities reflecting the changing demands of the society.

2. Social dimension
Improvement of access to education and the success of non-traditional learners (namely socio-economically disadvantaged students)

3. Mobility and internationalization
HEI's should acquire more international character based on the principles of "internationalization at home"



	
	Estonia
	Estonian priorities in higher education based on the Estonian Lifelong Learning Strategy 2020. This a document that guides the most important developments  and priorities in the area of education, including higher education.
 
According to this paper a very general goal  is to provide all people in Estonia with learning opportunities that are tailored to their needs and capabilities throughout their whole lifespan, in order for them to maximize opportunities for dignified self-actualization within society, in their work as well as in their family life.
 
For the next years Estonia have set following five strategic goals which are relevant to all levels of education.
 
·         A change in the approach to learning (Based on BFUG pre-defined list point Teaching and learning)
The goal is to implement an approach towards learning that supports each learner’s individual and social development, learning skills, creativity and entrepreneurship in the work of all levels and types of education.
 
·         Competent and motivated teaching /and academic staff (Academic staff …)
The objective is to make the evaluation and compensation of teaching/academic staff and school leaders proportional to their professional qualifications and their effectiveness in the performance of their work.
 
·         The concordance of lifelong learning opportunities with the needs of the labour market
The objective is to create study opportunities and career services that are of a good quality, flexible and diverse in their selection, and that also take the needs of the labour market into account, in order to increase the number of people with professional education for different age groups and regions.
 
·         A digital focus in lifelong learning (Teaching and learning)
The objective is to apply modern digital technology in learning and teaching in a more efficient way and with better results, to improve the digital skills of the general population and to guarantee access to the new generation of digital infrastructure.
 
·         Equal opportunities and increased participation in lifelong learning (Social dimensioon, students’s access, quality of education)
The objective is to create equal opportunities for lifelong learning for everyone.


	
	Finland
	1. Teaching and learning

Changing learning environments, flexible learning and digital learning challenge teaching and learning.  This must be taken into account in educational structures, funding and in cooperation between HEIs.

2. Social dimension

One of the basic principles of Finnish education is that all people must have equal access to high-quality education and training. The same opportunities to education should be available to all citizens irrespective of their ethnic origin, age, wealth or where they live. There are national efforts to even out gender differences in learning outcomes, participation in education and completion of studies and to minimize the effect of the socio-economic background on participation in education. The integration of people with migrant background is a major challenge for the future. A long term target has been to shorten study times and to improve the completion rate.

3. Funding

The funding mechanisms of HEIs have been reformed recently towards out-put oriented funding. At the same time there are major challenges with public funding, including HEI funding.  There have been efforts to increase private contributions. Funding is probably a common challenge for all European countries. However, we feel that there cannot be common guidelines at EHEA level for this topic. Member states might benefit from exchange of information and practices, but it would be difficult to work towards common structures or policies.

	
	France
	1/ On a preliminary note : 
The EHEA political agenda should not be downsized to a mere collection of national priorities, or to "the lowest common denominator" taken from these, among the 47 EHEA countries, or even to an overall trend that would be noticed in most of them. 
This is what the challenge for a European direction to the EHEA is about, far from the only nationally-driven agendas, for more convergence, more compatibility between HE systems for a genuine EHEA based on easy mobility, and an attractive EHEA making the difference with the rest of the world. 

2/Current national context  in France : 
For France, a national Higher Education Strategy, based on national priorities (for a 5-year period), whose principle was set by the latest 2013 (July 22nd) law on higher education and research, is currently being discussed with the main stakeholders involved. 
On the basis of the first proposals expected to be put forward soon, this national Strategy should be adopted by the end of 2014. 

3/ National priorities in France  : 
A/ The 3 current national priorities for HE : 

Currently, within the framework of the national policy for higher education, 3 great national priorities were set for 2014 : 
- Priority 1 : organization of HE in France ("site policy" and clustering) 
- Priority 2 : quality of HE programmes supply (new principle of accreditation, new national framework and easier list for national degrees and their titles) 
- Priority 3 : access and success of new audiences into HE (LLL, digital education and new teaching/learning methods) 

B/ Why : 
The rationale for these 3 big national priorities is based on the following reasons : 
1/ Priority 1 : HE organization (clustering / "site policy") 
What is at stake is a new way of organizing higher education locally, building up on the diversity of higher education and research institutions and making sense together as a coherent cluster of institutions, interacting with each other over a meaningful area. While striking a balance between equity and differenciation is to be sought over the whole national territory, by so doing, this new organization of HE and research institutions is also meant to gain visibility for the French higher education internationally. 

In 2014, 25 clusters should gather all the HE and research institutions over the national territory. 

2/Priority 2 : Quality 
Ensuring the best quality to HE is paramount. 
The ongoing reform is based on the introduction of the new accreditation principle for French HE institutions whose autonomy is being strengthened up. Accrediting HEIs is to be based on how coherent, sustainable and quality-based their processes are, in order to actually enable them to educate future graduates in (a) large subject area(s) at the Bachelor, or Master or Doctorate level(s), where appropriate to them. 

As a corollary, a renewed national framework, aiming at making the French national degrees' list easier, for better readability and better visibility of the HE programmes, and therefore better international attractiveness, is being set up. 

3/ Priority 3 : Access and success of new audiences into HE 
Widening up higher education through access and success of new audiences into higher education is high on the French political agenda for HE as well. 
What is at stake are lifelong learning, digital education involving new teaching/learning methods and international attractiveness towards foreign students. 

	
	Georgia
	1. Communication/Developing national qualifications framework/ Quality assurance system ESG compliant/ Quality assurance for cross-border higher education
Priorities are defined by 2014-2020 Key Trends in Development of Education and Science System. In Georgia, the National Qualifications Framework (NQF) was adopted in 2010. In the upcoming years further development and self-certification of the National Qualifications Framework is planned.  The NQF is seen as a key mechanism to regulate the qualifications existing in the country.  

Current QA criteria were developed in compliance with ESG in 2011.  The 2014-2020 Key Trends in Development of Education and Science System sets the goal that the QA system in Georgia should be in compliance with ESG and reflect relevant developments.

The Law on Higher Education permits certain types of cross-border higher education in Georgia, partner universities are allowed to implement joint and double degree programmes.  Thus, this fact triggers development of Quality Assurance for cross-border higher education, which is also outlined in the 2014-2020 Key Trends in Development of Education and Science System.

2. Education, research and innovation/ Transfer of innovation/ Involvement of employers in developing study programmes/ Increase research elements in all cycle s of education
The priority is defined in 2014-2020 Key Trends in Development of Education and Science System

QA system provides for involvement of employers as one of the stakeholders of education in development of study programmes. The sub priority is highlighted in 2014-2020 Key Trends in Development of Education and Science System.

The priority is defined in 2014-2020 Key Trends in Development of Education and Science System. The Ministry of Education and Science prioritized to support applied research and innovation and commercialisation of research products.

3. Reforms of secondary education/ Reform at the secondary education level to improve students' preparation for HE
The reforms of secondary education to improve students' admission to HE, is one of the priorities defined by 2014-2020 Key Trends in Development of Education and Science System. 

	
	Germany
	1. Implementation of structural reforms of the Bologna Process/Quality assurance system ESG compliant

The Standing Conference of Länder Ministers of Education (KMK) and the Accreditation Council have put the further development of external quality assurance for bachelor's and master's degree programmes on the agenda with the aim of improving quality assurance in higher education.
2. Teaching and learning

A high level of quality in learning and teaching promotes success in higher education and makes an essential contribution to the education of highly qualified graduates and young researchers. Quality is assured by creating good conditions for learning, which includes in particular sufficient staffing for the purpose of providing intensive support and guidance to students, and by high quality teaching. The Quality Pact for Teaching addresses these issues. Under the Pact the Federal Government supports 186 HEIs throughout Germany in their efforts to improve study conditions and teaching quality. Federal funding of about 2 billion euros is available for this purpose up to 2020.
3. Social dimension

Because of expected demographic change and future needs, 'lifelong learning' is very high on the agenda. The issue is supported through the funding programme "Advancement through Education: Open Universities' / Aufstieg durch Bildung: Offene Hochschulen" of the Federal Government and the Länder as well as through many other activities at Länder level, and by the decision of the Standing Conference of Länder Ministers of Education to recognize skills gained outside of higher education and through implementation of the EQF.
4. Mobility and internationalization

The Federal Government and the Länder adopted a joint strategy on the internationalisation of Higher Education in Germany in April 2013. Internationalisation and mobility are key factors in raising the institutional profile of German HEIs and act as an important instrument of quality development and drivers of higher education reform. Their objective is to promote academic cooperation and an exchange among cultures and higher education systems. Germany supports HEIs in their strategy for internationalisation, for example by funding the Audit "Internationalisation of Universities" of the German Rectors' Conference. Germany also promotes student and academic staff mobility, in particular through funding for the mobility programmes of the German Academic Exchange Service (DAAD).

	
	Hungary
	1. Mobility and internationalization/Student mobility- Due mostly to lack of financing, student mobility rate is low. Administrative staff mobility/Bilateral cooperation- Due mostly to lack of language knowledge, this mobility rate is low. Bilateral cooperation- There is a need to further promote internationalisation. Multilateral cooperation- There is a need to further promote internationalisation. 
2. Education, research and innovation/ Increase research elements in all cycle s of education

Real research activity is concentrated only in a few institutions. 

3. Academic staff development strategies/ Career paths for academic staff- There is no career path schemes yet for the academic staff. Evaluation of staff performance- There are only few institutions that have such evaluation. 

4. Funding/ Improvement of financial management of HEIs

Improved transparency and owner's control for institutional finance prescribed by law is foreseen. 

5. Reforms of secondary education/ Reform at the secondary education level to improve students' preparation for HE

The higher of the two levels of final examination in secondary schools required for entrance in HEIs is a realistic perspective to improve preparation for HE studies.

	
	Iceland
	1. Reform at the secondary education level to improve students' preparation for HE
White paper on education. Efficiency and effectiveness of the system. Shorten study time from 4 years to 3 years. Decrease dropout.

2. Funding/Efficient allocation of public funding to institutions
Streamlining. Collaborative network of public universities. Increased funding to research and innovation.

3. Reforms of secondary education/Implementation of structural reforms of the Bologna Process/Quality assurance system ESG compliant
New system in place since 2010. International quality board, quality council and five year cycles. Review the system. Possible focus on Q of Research.

	
	Italy
	1. Implementation of structural reforms of the Bologna Process/Quality assurance system ESG compliant
Following the creation of the new QA Agency ANVUR and the overall system reform of 2010 (Framework Law n°240/2010), the Ministry and HEIs are working on the implementation of a new QA system, in order to make it fully compliant with the ESG. After setting up the structure and the related evaluation procedures, the priority now is to ensure that the system leads to quality improvement and to the development of quality culture in institutions. At this stage, the QA process is still perceived by HEIs as the fulfilment of formal procedures and not as an opportunity to review their programmes on the basis of student performance and feedback from the labour market. Therefore, the evaluation system should be simplified.

2. Social dimension/Students' access, drop-out/retention and completion
Both the Ministry and the HEIs are making a joint effort to tackle the high dropout rate and low completion rate of Italian students. These problems are addressed by improving student guidance and support services, and implementing a student- centred approach in study programmes.

3. Employability
Given the high rate of youth unemployment which structurally hits the Italian economy, our focus is both on the development of study programmes with strong employability elements and on the increase in the number of placements.  In addition, HEIs should be   supported in their efforts to create favourable teaching/learning conditions and adequate student support systems, in order to facilitate students' choices and the fulfilment of their professional aspirations.

	
	Ireland
	It is imperative that the Bologna Process continues its drive to create an EHEA in which all the participant countries have implemented the key reforms which include: National Qualifications Framework, a QA system that is ESG compliant and the 3-cycle degree structure. In relation to the priorities for Ireland, these are -
Sustainable Funding – sustainable levels of funding need to be provided for the third level sector. Throughout Europe the growth of casualization and short term contracts is undermining the work of the institutions.
Student Access - to ensure that under-represented groups are assisted to enter and complete higher education. Ireland has made great strides in increasing participation but there are still some pockets of deprivation and access to Higher Education needs to be continually improved. Groups such as the Travelling Community are still under represented. Students wishing to study in a flexible or part time manner face many barriers including financial supports which are limited to full time students and very practical issues such as library and support service opening hours. Students who are parents or careers, who need to work to support others or who have other challenges or commitments.
Staff Development - it is widely recognised that the quality of higher education is improved by the provision of staff development programmes in pedagogy, assessment and other aspects of higher education. Many institutions have established Learning and Teaching Centres to provide training for academic staff. Teaching practices must continue to evolve to cater for these people who are living in a highly digitalised, information rich world. Student centred learning, flexible learning paths and student feedback must be developed further. The student experience needs to be examined, especially for those studying at a distance or in blended programmes so that we can see what is needed to get our teaching and learning practises into the 21st Century
Student and Staff Mobility – the attainment of the target of 20% of all students to have studied abroad by the year 2020. Now that many European countries offer programmes or at least modules taught through the medium of English, this should assist with increasing the numbers of Irish students not participating in greater numbers.
Involvement of Employers in Curriculum Development – greater involvement of employers in some areas would assist the employability of graduates if the curriculum was adjusted to meet the needs of the labour market.
Promotion of Joint Programmes - one way of promoting greater internationalisation is to participate in joint programmes, including joint degrees and double degrees, with international partners. Some changes required to Irish HE legislation and to QA arrangements will facilitate participation in joint programmes, hence it should be adopted as a priority area.

	
	Kazakhstan
	1. Implementation of structural reforms of the Bologna Process

Creation of the NQS provided by SPED for 2011-2020. (Expected results by 2015: base of NQS will be established). The purpose of the NQS is to create a flexible system of qualifications in the Republic of Kazakhstan on the basis of effective legal and institutional mechanisms for regulating the interaction of vocational education and the labor market. Following working groups were established: 

- to develop NQF compatible with EQF; 

- to develop sectoral qualifications framework.

NQF is designed for different user groups (employers, education authorities, citizens).
Standards for the independent national institutional, national and international program accreditation of independent Kazakhstan Quality Assurance Agencies of the Independent Kazakhstan Quality Assurance Agency for Education (IQAA) and the Independent Agency for accreditation and rating (IAAR) are designed in accordance with European standards and guidelines (ESG)
2. Teaching and learning

According to Bucharest Communique (2012), meaningful implementation of learning outcomes is needed. The development, understanding and practical use of learning outcomes is crucial to the success of ECTS, the Diploma Supplement, recognition, qualifications frameworks and quality assurance.
3. Social dimension

Indicators of Kazakhstan on the proportion of the population with higher education vary annually according to the demographics of the population and the number of people receiving higher education in a given period. Completion rate of graduates acts as one of the indicators of the effectiveness of higher education. This figure is directly linked to underachievement of students, wrong choice of speciality, lack of experience on the part of the student or the inadequacy of the knowledge that university provides. Education completion rate measures how effectively the system of higher education can transform an entrant to a graduate. This figure is defined by proportionate of the accession level to the level of graduation. Over the past five years there has been a reduction of percentage of undergraduate training programs completion. This is due to the downsizing of training when applying for this training cycle. In this regard, developing national measures aimed to promote flexible ways of learning, improve the support of students, familiarize a period of study at other universities, including foreign ones, improve the quality of teaching. In Kazakhstan universities there are institutions that track students at risk of expulsion. In addition, there is an individual assistance to students. Universities also conduct career employees work among high school graduates, which provides them with clear information about the services and programs provided by the university, which in turn helps future applicants make the right choice of the future profession.
In accordance with the State program of educational development of Kazakhstan for 2011-2020 lifelong learning should be one way of solving the problems of competitiveness and the use of new technologies, to improve social cohesion, equal opportunities and quality of life. New courses and programs to meet the needs of the labor market are being developed. In many universities subjects such as the fundamentals of business, management, marketing, computer science, etc. were introduced
4. Mobility and internationalization

In accordance with the State program of educational development of Kazakhstan for 2011-2020 (art. 137-138), Academic mobility strategy for 2012-2020 students/ mobility program is being realised. Annually as part of public funding of MES of Kazakhstan Universities send students for training on mobility program in the EU, Southeast Asia and the U.S.
In accordance with the State program of educational development of Kazakhstan for 2011-2020 (paragraphs 138, 142) and Academic Mobility Strategy in the Republic of Kazakhstan for 2012-2020 universities of Kazakhstan invite foreign scientists. MES RK annually allocates funds to higher education institutions of Kazakhstan to attract foreign scientists and faculty to give lectures, leadership doctoral dissertation research and write textbooks. In addition, under a presidential scholarship "Bolashak" and the state grant for the title "Best teacher of the university" faculty undertake tested scientific, language training internships in the leading universities of the world, marked in the world rankings of top universities of the world.
Implementation of double diploma education has led to the development of double-degree joint programs that are fixed by bilateral and multilateral agreements between the partner universities. In developing joint programs requirements to the final knowledge and skills of graduates are taken into account. These programs involve the exchange of both teachers and students within the academic mobility. Currently, joint programs on three levels (Bac, MA, PhD) are implemented in Kazakhstan. Total number of joint programs is 1217.
5. Education, research and innovation

Key tool of interaction between universities and employers is compliance of professional standards with educational programs as a component of the NQS. This condition is the decisive criterion for the accreditation of higher education institutions.
6. Academic staff development strategies

Under the presidential scholarship "Bolashak" and the state grant for the title "Best teacher of the university" faculty of Kazakhstan undertake a scientific, language training internship in the leading universities of the world, marked in the world rankings of the world top universities.
Under the presidential scholarship "Bolashak" and the state grant for the title "Best teacher of the university" faculty of Kazakhstan undertake a scientific, language training internship in the leading universities of the world, marked in the world rankings of the world top universities.
In Kazakhstan, there are following reforms to improve the development of higher education: improving the quality of staff training; improving the competitiveness of universities; revision of entry requirements to universities; integration of education and science; the development of "non-university" sector; granting autonomy to universities; training according to the needs of the labor market and forced industrial-innovative development. 

7. Funding

The State is taking significant measures to ensure the rights of citizens to receive education and social support. 

The state order for training is increasing annually. At the same time, the state order trained 142.2 thousand students, which is 25%. 

The State educational accumulative program is established. Today, there are already more than 700 contributions. 

For different categories of citizens there are privileges for admission to universities. 

Universities and programs that have been accredited have privileges in obtaining grant funding (amendment to subparagraph 52 of Article 1 of the Law "On Education" from 2007).
Improving the funding system to ensure effective functioning of the universities. New approaches to financing the development of logistics, infrastructure, laboratory and research base will be implemented, the capacity of faculty will be increased. 

Multi-channel financing of universities through the introduction of public private partnership instruments will be developed 

Issues of differentiated  funding by groups of specialties will also be considered

Currently, in the Republic of Kazakhstan there is collaboration of universities with technology parks of SRI and RDI in research activities. 

Reforms of secondary education
In accordance with the State program of educational development of Kazakhstan for 2011-2020 there is introduction of 12-years education in 2015, which involves the determination of the profile of the preparation for final year of secondary education to future profession

	
	Latvia 
	Ppriorities listed in the excel sheet ​all important and therefore it is difficult to choose just three priorities while leaving out other very important issues. It would probably have been more proper  if countries were asked,  for instance, grade each of the priorities listed (or even each sub-issue) in a scale of e.g. 5 points and the results analysed across the EHEA.
1. Implementation of structural reforms of the Bologna Process
Quality assurance and continuous quality enhancement are one of the main priorities in higher education area.  Since 2005, when ministers accepted the Standards and Guidelines for Quality Assurance in the European Higher Education Area (ESG), quality assurance procedures are developed in accordance with ESG and introduced in EHEA countries. In fact, there is no one single procedure for external quality assurance in European higher education area. In addition, it is still a challenge to evaluate joint study programmes, especially for cross-border higher education. 

In Latvia, since 2012, there is in place a new external quality assurance model for higher education, ensuring gradual transfer from accreditation of individual study programs to accreditation of study directions. 

Quality standards, defined in the European Standards and Guidelines for Quality Assurance, were incorporated into the new regulation. However, there is a necessity to develop the quality assurance and evaluation mechanisms for joint study programmes. Currently Latvia is working on the establishment of the new quality assurance agency with aim to enhance quality and increase higher education competitiveness.

2. Education, research and innovation/Transfer of innovation/Involvement of employers in developing study programmes/Increase research elements in all cycle s of education
Latvia has been setting an objective to develop the Latvian research, technology and innovation sector into a sector capable of competing at global level and satisfying the needs of the economy and the society. 

In addition, the focus on the support for transformation of economy by providing science and technology led-growth and towards development of a knowledge-based capacity. The key direction is economic transformation to knowledge- and technology-driven growth and catching up towards development of knowledge-based skills. It is evident that it is necessary to foster the development of technological and non-technological innovation, as well as entrepreneurial skills and creative development in all areas of economy.

An essential precondition for the transition to innovation economy is strengthening Latvian innovation system, by removing imperfections and promoting interaction between all the innovation system parts – entrepreneurship, research and education, as well as financial and legal systems.
3. Funding
Recently, the efficient distribution of funding resources is a priority in political agendas of many EHEA countries. The discussion is on the diversification of funding sources, development of innovative financing solutions, as well as on the ensuring sound financial management.

Latvia seeks a new financing model that rewards quality, strengthens alignment of labour market needs and higher education outputs, avoids fragmentation of budget resources, and further other policy objectives to achieve a modernization of its higher education system. Ministry of Education and Science and World Bank has signed Legal Agreement. The engagement began in December of 2013 and is tentatively scheduled to conclude in the autumn of 2014. The Bank’s Latvia Higher Education Financing team consists of World Bank staff as well as international and local experts bringing together expertise from a range of countries (Finland, Germany, the Netherlands, United States, Latvia and the wider European area) and contexts.

	
	Liechtenstein
	1. Social dimension/Inclusion of immigrants in HE/Adult learning/Development of National Access Plans/measures/Reforms in the students' support system

This aspect is seen from a broader perspective. As the national authority for education is responsible for all levels of education.

Discussion on the social dimension at national discussion are linked the general topic of equal learning opportunities in the education system and it's obstacles.   

It is important for us, that discussions participation in education and the use of indicators (participation rates on tertiary level) take into account the national education system as whole. ('Higher education' is not identical with 'tertiary education') 

Due to the limited size of the country and the sensitivity and heterogeneity in this field, the national authority has only limited data available to allow for statistical valuable trend analysis. This is also a reason, why Liechtenstein has not yet developed comprehensive national action plans on the social dimension. There is still a need for further elaboration on this topic and the development of workable concepts.
2. Mobility and internationalization

Mobility is very important topic for Liechtenstein taking into account the high level of education and professional mobility as a small country. 

The following issues are linked to it:

· Bilateral and multilateral agreements to ensure access and financing 

· Recognition issues

· Financial issues (living costs)

· Portability of grants and loans
3. Governance/Reforms of the national governance structure of HE system

4. Funding

At the national authority funding of education is always a major issue. This is closely interlinked with the issue of national governance structures in HE.

Debates arise around the level of institutional autonomy and public governance and social, the social/political responsibility and accountability on the use of public money. Necessity for HE (in the light of continuing burdened state budgetary situation) for private funding and the debate on the institutional autonomy of teaching and research.
It is interesting to observe that HE-Institutions are eagerly sending comprehensive information (U-Multirank) whereas are reluctant with regards to data handling at national level.

	
	“the former Yugoslav Republic of Macedonia”
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework
Developing National Qualification Framework will enable more effective learning outcomes based study programmes and provide study programme design including all relevant stakeholders: authorities, university, employers and students (university serving society socio-economic development).
2. Mobility and internationalization

Exchanging experiences for developing the quality of higher education. Government provide scholarships for foreign students wishing to study in Macedonia as well for Macedonians who like to study abroad on all cycles of studies.
3. Education, research and innovation/Transfer of innovation

According adopted Innovation Strategy a Fund for Innovation was established with responsibility for financing researches linked to industry, establishing spin off, start-up companies. Innovations as best way for producing new working place and developing of the industry by transfer of knowledge.
In the past period we took relevant steps for reforms in secondary education and now we are focusing on developing that system. In the further period focus will be put on reforming teacher education and training (primary and secondary, general and vocational).

	
	Malta
	1. Implementation of structural reforms of the Bologna Process
To ensure comparability and compatibility the monitoring of the implementation of structural reforms remains at European level remains important. Moreover, implementation of some of the reforms at national level is still ongoing and need to be facilitated.

2. Social dimension
Increasing higher education attainment remains a priority in Malta. In this regard it remains important for Malta to exchange information on measures that facilitate participation of underrepresented groups in higher education that ensures that the student population reflects the diversity of our population.

3. Mobility and internationalization
A key reason for Malta to participate in the Bologna Process is to facilitate mobility of students and staff from and to Malta as well as to increase international cooperation in research and teaching.

4. Employability
Increasing participation in higher education is only beneficial insofar as higher education graduates hold the right skills and competences needed in the labour market and contribute to economic development. For this reason Malta believes that the social dimension and employability are issues that are very closely intertwined.

	
	Montenegro
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework/Quality assurance system ESG compliant/Quality assurance for cross-border higher education
Law on NQF was adopted in December 2010. Key objective of the further  development of NQF  is  objective  comparability of national qualifications and level of education with  international, as a tool for   increasing of students    and workforce mobility.

In order to achieve it the following activities are performed: adoption of a methodological document for the development of qualifications;  draft version of the report on the referencing of the NQF against EQF in accordance with the criteria and procedures for referencing national qualifications levels to the EQF is prepared and submitted to the European Commission - European Qualifications Framework Advisory Group ;  adoption of a methodological document for accommodation  of qualifications in the reference levels of the framework; adoption of  a methodology for the classification of qualifications in the reference levels of the framework; adoption of methodological documents for  qualifications coding;  establishment of the sectorial  committees; Improving the capacity of sectorial committees;  development  of  new qualifications based on learning outcomes. 

Further harmonization of acts related to QA with ESG. It is in responsibility of the Ministry and Council for HE, governmental body accountable for higher education quality which functions as accreditation body. 
Establishment of stronger communication and exchange of experience between regional QA agencies are the precondition for better insight into the quality of HEIs in the region and undertaking common activities in order to make HE system more effective and transparent harmonized with Europe and standards.

2. Teaching and learning/Use of learning outcomes
For the time being there are no defined learning outcomes for study programs. 

Within Project “Higher Education and Research for Innovation and Competitiveness” financed by World Bank loan., we  have just  engaged expert whose task is to provide assistance to the Ministry of Education in future development of NQF, including development of learning outcomes for higher education. Also, the main objective of the just started TEMPUS project “Development of learning outcomes - the approach for better comparability, recognition and employability (DEVCOR), coordinated by the University of Montenegro, is definition of study program learning outcomes. This Project, among other things, provides development of an action plan for the introduction of  learning outcomes approach in higher education institutions in Montenegro, training of  teachers and students for defining  learning outcomes as describing tools  of  knowledge, skills and competencies that students acquire during their studies.

3. Social dimension/Students' access, drop-out/retention and completion/Lifelong learning/Reforms in the students' support system
Our strategic goal is to achieve share of population with higher education degrees aged 30-34 at least 40% in 2020.  Some of measures which have to  be performed in order to achieve this goal are reduce the percentage of drop-outs to 10% in 2020, - Individual approach to a student (mentoring),  organising supplementary lectures and monitoring social status of a student.

We are in the process of creation new model of financing of HE which will include reform in the students' standard potentially.

4. Mobility and internationalization/Student mobility/Promotion of joint programmes/Bilateral cooperation
In order to tackle, first of all, funding problem for outgoing students we are developing new scholarship scheme for studying abroad for master and PhD students.

Also, we try to animate foreign students to come to Montenegro by improving accommodation capacities in students’ dormitories. 

Next year we will create Feasibility study on possibility of English language courses introduction at Montenegrin HEIs. 

Ministry gives all administrative support for incoming and outgoing students in order to facilitate their application procedures, legal issues, accommodation, practical information etc.

In accordance with the Law on Higher Education. In organizing studies universities have the right to provide a programme of double or joint diplomas. So far there are no implementations of such kind of studies.

One of the important tasks is further strengthening of bilateral cooperation and signing of bilateral agreements  in order to intensify cooperation not only at the  regional level, but also wider.

5. Employability/Development of study programmes with strong employability elements/Placements and traineeships
Aligning conditions and profile of studies with the needs of labour market and development trends of Montenegro in strong cooperation with employers. In accordance with the Strategy on Development and Financing of HE 2011-2020 it will be achieved through the activities of representative association of employers, Chamber of Economy, Employment Office of Montenegro and the Community of Universities in cooperation with the Council for Qualifications by  preparing  at regular time intervals (e.g. every three years) the analysis of labour market requirements for highly educated personnel in the next 5 years.

6. Education, research and innovation/Increase research elements in all cycles of education involvement of employers in developing study programmes
One of the goals of the Strategy on Development and Financing of HE in Montenegro 2011-2020 is linking higher education and labour market, and increasing entrepreneurial and innovation character of education through alignment of conditions and profile of studies with the needs of labour market and development trends in Montenegro.  Labour market/skills forecasting is done within activities of the Council for Qualifications and appointed sectorial commissions for each of qualification sectors. Taking into account the fact that members of the sectorial commissions are relevant representatives of the stakeholders, regular forecasting is area of their interest and obligations. Facilitation of employers’ involvement is regulated by the Law on National Qualification Framework and Strategy on Development and Financing of Higher Education in Montenegro 2011-2020. These documents regulate the method and procedure of cooperation between employers and HEIs in the process of creating new programmes or modernization of the existing programmes, in order to harmonize the actual market needs with types of qualifications produced at the HEIs. It will further contribute to avoiding accumulation of redundant qualifications and reducing unemployment.

7. Academic staff development strategies/Staff development/

Ministry of Education and Ministry of Science are co-financing scholarships for master and PhD studies and for academic staff to participate in regional and international seminars and conferences in the fields of their professional interests. Within HERIC, WB loan project, the best students of Master, PhD and post-PhD will have opportunity to study abroad at the well-known HEIs and institutes. For this purpose, 1.2 million euros is allocated.

8. Funding
Ministry prepared document named Analysis on Financing with Possible Financing Models of Higher Education, based on Report on Current Situation in the Field of Financing of Higher Education in Montenegro. Report has been done by engaged expert Mr Jamil Salmi, within the Project “Higher Education and Research for Innovation and Competitiveness”. In order to create appropriate higher education financing model Ministry appointed Working group consisting of the relevant representatives. Their task is to prepare new draft model of higher education financing and submit it to the Government WG has just prepared draft version of the new model of financing which will be submitted to the Government till the end of June.

9. Communication/ Improvement of the quality and the transparency of information available to students
This includes information on well-maintained websites of institutions about programs themselves, passing  rates on exams, graduation rates, employment opportunities, mobility opportunities.

10. Reforms of secondary education/Reform at the secondary education level to improve students' preparation for HE
Teacher training (modern methods of teaching and learning, key competencies,  use of modularized program) and training of school teams for  career orientation, continuous external and internal evaluation of the institution quality, development and adoption of career programs and  inclusion of career orientation in the educational programs,  promotional activities for the purpose of pointing out the importance of career orientation. 

	
	Norway
	1. Teaching and learning
The use of and the proper writing of learning outcomes is crucial for the full and proper implementation of the qualifications frameworks as a useful tool.. We also need to focus on the achieved learning outcomes through the assessment of the learning outcomes achieved by students. All countries face similar challenges, and we need to co-operate in order to have similar approaches We need to focus on developing the quality of higher education, through e.g. student centred learning, and we need to address the challenges facing higher education through the MOOCs etc. All this areas are areas where we need European co-operation.

2. Social dimension
The social dimension has been one of main areas of the Bologna Process since the beginning, but it has, however, not received the necessary attention and priority required for it to yield actual results. Access to and completion of higher education is crucial, and we should focus on quality higher education for all. Co-operation is crucial in this field in order to both learn from each other, and to find mutual solutions. Diversity is important both for assuring equitable access to HE, and expanding the width of perspectives within teaching, learning and research. This increases the quality of HE and research. Thus we believe that this has to be one of the priority areas.

3. Academic staff development strategies
Highly skilled and highly motivated staff is essential for good quality higher education. It is important to look at how the working conditions for staff are being secured, including recruitment, employment and career structure. The higher education sector is a global sector, and staff is recruited across national boundaries, so we believe we have to address these issues in global context.

	
	Poland
	1. Implementation of structural reforms of the Bologna Process/The issue of doctoral education and conferring degree of "doktor"

Following the challenges related to doctoral education and stakeholders' claims, the issue of doctoral education and conferring degree of "doktor" will be soon an important aspect in the debate on higher education in Poland. The challenges cocern i.a. the issue of internationalisation of doctoral programmes (including such issues as: joint international doctoral degree programmes, transfer of achievements), the issue of efficiency of doctoral education (number of PhD students vs. number of degrees conferred), diversification of doctoral programmes etc.

2. Mobility and internationalization/The issue of international criteria for and QA of international joint programmes, including joint degrees.
This is an important issue in the context of internationalisation of higher education and the problem of diversified national criteria for joint programmes.
3. Employability/Graduates' employability and relevance of higher education to the labour market, including the issue of tracking graduates' employment outcomes.
The issue of employability and relevance of higher education to the labour market is by all means one of the main concerns of Polish government's public policy in the field of higher education. Poland has already implemented one reform programme (amendment of the Law on Higher Education adopted in 2011) which focuses i.a. on the issue of employability. Currently, another amendment concerning employability and graduates' employment is being debated in the Parliament (the reform agenda has i.a. following objectives: more diversification of higher education, based on already implemented profiles: general academic and professional (“practical”) ones; new entry route to higher education for adult learners, especially the ones with professional experience, based on validation of informal and non-formal learning). The Ministry is also preparing the new system of tracking graduates' career paths in order to get reliable and comparable data on graduates’ employment outcomes – important information for public opinion, especially potential students and their parents (different goal than when it comes to tracking by HEIs). It will be based on administrative data: matching database of graduates with anonymized data from the Social Insurance Institution. Apart from that, the Ministry is making more and more efforts to improve the quality of traineeships being a part of curricula.
Using Accreditation/QA arrangements in order to facilitate access to regulated professions
In the context of implementation of fully-fledged QA systems, involving employers as well as ECTS, learning outcomes and qualification frameworks, the Bologna tools should be used to facilitate access to regulated professions. The obstacles concerning access to regulated professions are motivated often with lack of transparency of information on knowledge and skills achieved by students and doubtful quality of educational provision. The issue of using new arrangements, especially QA system, on condition it involves employers/professional practicionares, in order to grant authorisation to pursue a (regulated) profession, shall be further explored.

	
	Portugal
	For the details see the PDF below:
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	Romania
	1. Teaching and learning/ Use of learning outcomes
Encouraging a culture of Learning Outcomes within Higher Education Institutions should be one of the aims of any educational system.  Providing tangible, definitive and easily comparable learning outcomes would lead Romania into promoting academic excellence, integration and cooperation between EU universities, facilitating the integration of universities with the EHEA.
The concept of “learning outcomes” is included in the National Law of Education (art. 345), however the related methodology and steering documents are still in work. Current university teaching is focused on transferring knowledge, while transferring abilities and competences is somehow neglected. Learning outcomes focused on transferring specific abilities, necessary for the students when they graduate, and aligned to those used in the entire European space, represent a national priority in this field. As encouraged by the national policy and requested by quality control bodies, learning objectives are used in developing curricula and are included in the discipline files, however, the educational programmes are designed according to learning objectives in few cases, while in most of the cases the approach is opposite (learning objectives are selected to fit with the educational programme). The academic staff is not familiarized with the concepts of learning outcomes or student-centred learning, even though these terms have been introduced in the national law of education in 2011. Therefore a strategy is needed in order to implement their use in practice to a higher extent.  
Student-centred education and teaching mission of higher education should be a top priority in order to continue curricular reform geared toward the development of learning outcomes. Student-centred education involves empowering students as individuals, new approaches to teaching and learning, effective support and guidance structures and a curriculum centred on the student at all three cycles. Curricular reform will thus be a continuous process, leading to high quality, flexible learning paths and a more tailored approach to the individual. Academics, in close cooperation with representatives of students and employers have to continue to develop learning outcomes and international reference points for a growing number of areas. Students’ performance has to be assessed according to clear learning objectives, conceived and agreed upon by faculty members who have participated in their drafting.

The university curricula elaborated and monitored through a dialogue and partnerships among academic staff, students, graduates and stakeholders in the labour market, relying on the best teaching – learning methodologies, can enable students to acquire relevant competences and skills, increasing their chances to be employed. There is a constant need for a proper and constant relationship of the higher education institutions with the players of the economic and socio-cultural area, as well as for an efficient management and specialized professional practice of students in circumstances similar to their future job, which involves adapting the content and educational process to concrete situations within companies and institutions. The main target is to establish a correlation and constant suitability of specific bachelor, master and doctoral programs to the actual requirements of the labor market and the alleged needs of economic, social and cultural development of the country in the past few years.

Employability must be the unit reference in what the quality of higher education system is concerned. Since the labour market is based more on ever higher levels of skills and transversal competences, higher education should provide students with the knowledge, skills and advanced skills they need throughout their professional lives. Employability empowers individuals to take full advantage of existing market opportunities. The purpose and objectives of higher education are to increase the initial qualification and maintain and renew the qualified workforce through close collaboration between governments, higher education institutions, social partners and students. This will allow institutions to be more responsive to the needs of employers and employees to better understand the educational perspective. Higher education institutions, together with governments, government agencies and employers need to improve the supply, availability and quality of career guidance to students and graduates.  

The major issues with regard to employability, with special reference to graduate employability, involve re-designing the curricula and learning outcomes, thus offering study programs that are socially relevant for the labor market.

Also, it is important to strike an appropriate balance between first cycle graduates who enter the labor market directly and those who go on to second-cycle study in the national context (economic, cultural demographic and political).

The Romanian education system still has difficulties in complying with reality, a relaity that is continuously and rapidly changing, and with the demands of the socio-economic environment. Under such circumstances, adapting study programmes to and feedback from reality must become a priority for the  management teams in the education sector. 

2. Mobility and internationalization
Mobility and internationalization represent a national priority, in order to increase the adherence of the students and the academic staff to European values. The exchange of expertise with the staff of other European universities could also have a tremendous value for the progression of our universities and improvement of educational activity, as many future common projects in the field of education and research could be built upon the collaborations opened during the mobility schemes. As our country is under-represented in present in the European consortia which apply for different types of European grants, the mobility schemes could significantly reduce this imbalance via creation of networks of collaborations initiated during mobilities. 

Inclusion in joint international programmes could also have a major impact on the progress of Romanian universities. While many of Romanian universities participate in joint programmes led by other European universities, few of them award joint degrees. The joint master degree (Erasmus+) and the joint doctoral degree (Marie Curie action, Horizon 2020) programmes offer the possibility to attract European funds to support this internationalization, but these competitions require solid and well-articulated consortia including several universities from different European countries. 

Romania does not have a formal national strategy for internationalisation of higher education, and less than 25% of higher education institutions have adopted an internationalisation strategy, while more than 75% are engaged in some forms of international activities without having adopted a formal strategy. These data indicate the need for a more articulated strategy on a national level in order to support and stimulate mobility. 

To enhance the quality of teaching and learning there is a need for internationalization of higher education by: enhancing the diversity of academic staff, hiring staff who have studied and worked at an institution abroad, hiring staff who have international experience, recruiting international students, developing strategic partnerships with a select number of foreign institutions, engaging in international research collaboration, teaching in foreign languages, developing joint programmes, participating in international higher education networks, rankings and league tables, organizing international campuses, developing MOOCs and other online learning courses.

Also, a coherent internationalization strategy should include branch campuses or common international research competence centers student and academic staff mobility, fluent recognition of study credits earned abroad and a competitive local framework consisting in an adequate balance between accessibility, quality and costs.  

3. Education, research and innovation
In order to contribute to the wider needs of society and the labour market there is a need for strengthening the link between education – research – innovation at all levels of education. This can be achieved by: committing to promoting student-centered learning, enhancing employability and personal and professional development of graduates throughout their careers, developing knowledge-based alliances focused on research and innovation, increasing transfer of knowledge.

The transfer of innovation is a field that should be reinforced especially at the master’s and doctoral level. The capacity to transfer the innovation is a key element in the development of any institution, as innovation is directly linked with progress. Transfer of innovation is considered a priority on European level. In order to be competitive on international markets, Europe is making great efforts to stimulate the transfer of innovation in its institutions. The graduates of high-level qualification programmes should be able to recognize the innovation potential of a product/solution/service and to transfer it to their institution. At the same time, the innovation-related knowledge should be transferred to students, who should become familiar with the most recent and innovative developments in their field.  Specifically for the medical field, computational medicine could serve as an example of innovative applications of information- communication technologies in medicine, which, if transferred to students, could help them to reach a superior qualification at the European level.  

Higher education should be based on integrated research and development at all levels, promoting innovation and creativity in society. By amplifying the scientific potential of higher education programmes, including those based on applied science, innovation comes to be promoted. As a result, increasing numbers of people with research skills through doctoral programmes ensure a high quality disciplinary research, interdisciplinary and crosscurricular academic programmes, thus creating the necessary conditions that should meet the challenges of contemporary society, increasingly complex and dynamic.

	
	Serbia
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework/Quality assurance system ESG compliant
2. Teaching and learning/Use of learning outcomes/Assessment of learning outcomes achieved by students
3. Social dimension/Students' access, drop-out/retention and completion/Development of National Access Plans/measures/Reforms in the students' support system
4. Mobility and internationalization/Student mobility/Academic staff mobility/Promotion of joint programmes
5. Employability/Development of study programmes with strong employability elements/Placements and traineeships
6. Education, research and innovation/Transfer of innovation/Involvement of employers in developing study programmes/Increase research elements in all cycle s of education
7. Academic staff development strategies/Staff recruitment/Staff development/Evaluation of staff performance
8. Governance/Reforms of the institutional governance structure of HE system/Reforms of the national governance structure of HE system
9. Funding/Efficient allocation of public funding to institutions/Development of targeted / performance - based funding for HEIs/Improvement of financial managent of HEIs
10.  Communication/Communicate the results of the HE system/ Improvement of the quality and the transparency of information available to students
11. Reforms of secondary education/Reform at the secondary education level to improve students' preparation for HE

	
	Slovak Republic
	1. Employability/Development of study programmes with strong employability elements
It is important for further economic development, economic growth, reform of structure of tertiary education (practical oriented bachelor).

2. Governance/Reforms of the institutional governance structure of HE system
In autonomy and self-governance is institution system of governance is crucial for sustainability development of institutions, leadership, accountability… Changes in governance system might be part of HE system in Slovakia and there are many open questions and difficult issues (public interest / autonomy / needs and interest of students, faculty...)

3. Funding/Development of targeted / performance - based funding for HEIs
Present system contains some negative motivation issues and does not reflect demographic changes. There is limited sum of money and different priorities (from universities, national, individuals) so allocation money is crucial tool for managing HE system.

	
	Slovenia
	1. Implementation of structural reforms of the Bologna Process/Developing national qualifications framework/Quality assurance system ESG compliant/Quality assurance for cross-border higher education
Adoption of the law is currently in the form of a draft.

Clear quality assurance policy and clear procedures of ensuring quality are the foundation for continuous improving of all fields of activity of universities. ESG standards define minimum standards which quality system of individual higher education institution should contain. With their even greater integration into existing quality assurance systems, Slovenian universities may become more recognizable and competitive, also in the European Higher Education Area.

Adoption of a clear regulation in a new HE Act as a response to the formal notice of the European Commission in pre-trial procedure. 

2. Teaching and learning/Use of learning outcomes/Assessment of learning outcomes achieved by students/

Learning outcomes are the main communication point between the partners in HE. They are crucial for student centred learning as well as for the elaboration of the national qualification frameworks and recognition of qualifications. They also represent the focal point and a common understanding of pourposes of learning regardless of the learning environments and situations.

The benefits from the adoption of learning outcomes for quality assurance are: 

1) Increase of transparency and better comparability of standards between and within qualifications; 2) Greater credibility of the outcomes-based qualifications; 3) A reference framework for establishing and assessing standards. 

Learning outcomes play a key role in the Bologna mobility framework by:

1) Facilitating the recognition of qualifications; 2) Improving the transparency of qualifications; 3) Simplifying credit transfer; 4) Facilitating the transition between different educational systems and sectors.

3. Mobility and internationalization/Student mobility/Academic staff mobility/

Student and staff mobility have an important role in teaching and learning process. Bilateral and multilateral cooperation, referring to research, teaching and development of new joint  (interdisciplinary) programmes creates attractive environment for foreign students and development of programmes in foreign language.

Student and staff mobility have an important role in teaching and learning process. Bilateral and multilateral cooperation, referring to research, teaching and development of new joint (interdisciplinary) programmes creates attractive environment for foreign students and development of programmes in foreign language.

	
	Spain
	I. What are the top priorities in higher education at the national level? Why are they important?

The overall aims of the Spanish reforms at system and institutional level are to increase the quality, internationalization and competitiveness of the Spanish university system as a whole and of the specific higher education institutions in particular.

Though we could have some comments to the list of priorities and sub-priorities listed in the Table provided by the BFUG Secretariat for this exercise, for Spain almost all the general priorities and sub-priorities are relevant and, furthermore, some of those priorities are being implemented.

If we have to decide on the top-3 priorities among those listed in the Table our choice would probably be: Mobility and Internationalization, Employability (and Entrepreneurship) and Teaching and Learning.

1. Mobility and Internationalization is crucial to increase the quality and efficiency of the Spanish universities in a context of global competition for talent and knowledge-related investments. A formal national strategy is going to be adopted this year proposing specific policy actions in this area. 

2. At the present times of economic crisis and high unemployment rates of graduated, employability is a top priority and all universities must take responsibility in the employability of the graduates they produce. Universities must produce the well trained and qualified teachers, researchers and professionals that businesses and society need to develop and excel.
3. Teaching and Learning, including some sub-priorities not mentioned in the Table such as Quality and Innovation in Teaching are important in order to deliver higher education services in the most efficient and effective way. Therefore quality and innovation in teaching and learning processes have to be encouraged and pursued. 

	
	Sweden
	Mobility and internationalization/Student mobility
This is an important question for the quality of HE and a question where the EHEA can make a difference and where we need to cooperate.

	
	Switzerland
	1. Developing national qualifications framework
The consequent implementation of the national framework is expected to enhance the comparability of  degrees in the international context as well as to improve the information about degrees.

2. Consolidation of the bachelor study programmes at Swiss Universities.
In order to promote student mobility after the bachelor's degree as well as to provide the bachelor graduates with a choice where to start their master programme (vertical mobility).

3. Outcome-oriented design of study programmes (as part of the implementation of the national qualifications framework).
To achieve a more homogenous understanding of the use of learning outcomes.
4. Flexibility of higher education studies: Provision of part-time studies, possibilities of distance learning, e-learning and approaches to the recognition of prior learning

In order to widen students' access to higher education, the HEIs tend to improve the offer of flexible learning and part-time studies.
5. Promotion of (vertical) mobility.

With the improvement of the comparability the mobility between bachelor's and master's degree ought to be increased. Today the vast majority of bachelor graduates begin a consecutive master programme, but often they are not very mobile (i. e. change of university or discipline).
6. Develop and implement appropriate measures to improve the career paths for academic staff

Retaining high potential individuals in academia, making it easier to plan academic careers, reducing uncertainties, improving the quality.
7. New Higher Education Bill coming into effect in 2015.

Improving the coordination of the entire Swiss higher education sector (HEIs of different types), particularly through common decision bodies, improving the quality control and accreditation, development of the funding mechanisms.


	
	Turkey
	1. Implementation of structural reforms of the Bologna Process
Qualifications and quality assurance constitute the necessary environment for the implementation of all the remaining reform areas. It is of utmost importance with regard to national specific needs such as foreign language.

2. Academic staff development strategies
Since 2001, the number of state and non-profit foundation universities has increased. The increase was almost two and half fold. In parallel to this massification in higher education, student enrolments in HEIs have increased by almost three-fold. During this period the increase in the number of academic and teaching stuff was about 60%. But this increase was not enough to catch up with the numbers of students. Therefore, one of the current national priorities is to develop academic staff capacity, Ph.D. holders in particular, in order to catch the OECD average until 2023.  

3. Education, research and innovation
The sustainable economic development of Turkey depends on the realisation of creative and research based education for the production of high tech goods and technologies enabling the reduction of the current account deficit.

	
	UK
	1. Teaching and learning/Use of learning outcomes
The UK higher education sector is working towards the recognition of outcomes as a basis for recognition and credits, rather than a focus on workload/study duration.
2. Social dimension/Diversification of the students population
UK Government is committed to increasing access to HE for underrepresented groups, minority and disadvantaged populations and has put in place widening access policies and programmes.

3. Mobility and internationalization/Student mobility
UK Government supports and encourages the internationalisation of UK higher education, as evidenced in the 2013 International Education Strategy. This includes supporting student mobility in both directions. In particular, outward mobility from the UK is a priority.  The UK sector is leading on the implementation of a national mobility strategy supported by the UK Government. The UK would like all lengths of mobility placement to be recognised, including those under 3 months, recognising that a semester abroad can be a disincentive for some students and that shorter periods can encourage students to commit to longer placements.

	
	BUSINESSEUROPE
	1. Implementation of structural reforms of the Bologna Process
Structural Reforms are precondition for comparability.
2. Mobility and internationalization
Intercultural and language competencies are decisive for employability.
3. Employability
Graduates should be better prepared for the labour market, especially by placements and traineeships during the programme.

	
	EC
	Besides answering the questions, the European Commission as co-author of the paper "The Bologna Process revisited" supports all points made in the paper, especially the need for a concentration of policy goals, a fit for purpose working structure with a strategy and milestones for measuring progress and success and assure independent monitoring and evaluation leading to targeted policy recommendations and assistance to countries where implementation of Bologna reforms is slow.

1. What are the top priorities in higher education at the national level? Why are they important?

The European Union has a clear agenda for the modernization of higher education. Key issues for Member States and higher education institutions are 

- Increasing attainment levels to provide the graduates and researchers Europe needs

- Improving the quality and relevance of higher education

- Strengthening quality through mobility and cross-border co-operation

- Making the knowledge triangle work: Linking higher education, research and business for excellence and regional development

- Improving governance and funding

The European Commission supports these strategic goals via the open method of co-ordination in the European Union. The Europe 2020 strategy and the Strategy for Education and Training 2020 define targets (tertiary level attainment (Europe 2020 target), early leavers from education and training (Europe 2020 target), adult participation in LLL, low achievers in basic skills, early childhood education) to be reached by 2020. The European Commission supports Member States in their efforts to reach those goals by a range of activities (Working Groups, Peer Learning Activities, Peer Review, European tools, evidential studies etc.) and with the Erasmus+ programme. 

	
	EI
	1. Implementation of structural reforms of the Bologna Process
Developing national qualifications framework-This is important for equity and quality. Quality assurance system ESG compliant-QA should be independent and based on ESG. Quality assurance for cross-border higher education-QA should safeguard against commercial interests.
2. Teaching and learning
Use of learning outcomes-Learning outcomes should serve formative and diagnostic purposes, and not to be used for accountability purposes. Use of Open Educational Resources (OER)-OER are important to ensure non-commercial sharing of knowledge. Distance learning-Distance learning is critical for widening access but with strong emphasis on quality control.
3. Social dimension
Inclusion of immigrants in HE-Disadvantaged groups in societies, including immigrant population should be given priority access to HE. Lifelong learning-We strongly support lifelong learning as pre-condition of truly knowledge societies, which requires policies favouring access to HE at all stages of life. Public funding is crucial condition to achieve this. Reforms in the students' support system-We are strongly opposed to fees systems and corresponding loans models as these undermine equity and quality. We strongly argue for merit and needs based provision of services to all students.

4. Mobility and internationalization
Student mobility-Students should gain international perspective in the field of their study. Academic staff mobility-Whenever staff mobility occurs, it should provide for transferability of qualifications and social security provisions. Promotion of joint programmes-Joint programmes are the best form of international collaboration, provided these adhere to the same standards of ESG.

5. Education, research and innovation
Transfer of innovation-Knowledge generated in HE is public good and free transfer of innovation should be guaranteed. Increase research elements in all cycle s of education-All academics should be engaged both in teaching and research. This is fundamental criterion of academic inquiry. Academic staff development strategies. Staff recruitment-Academic staff recruitment shall follow fair and transparent procedures based on merit and equity considerations. Career paths for academic staff-All academic staff should be granted full time employment and tenure as pre-condition for academic freedom. Staff development-All academic staff should have full and free access to continuous professional development according their needs and wishes.

6. Governance
Reforms of the institutional governance structure of HE system-HE Institutions should have institutional autonomy based on collegial governance, including representatives of students and staff. Reforms of the national governance structure of HE system-Any reforms of HE systems should respect academic autonomy and freedom of association.

7. Funding
Efficient allocation of public funding to institutions-HE institutions should be publically funded in a fair and transparent way, based on needs of relevant study programmes and according with the agreed collective bargaining outcomes for staff.

8. Communication
Communicate the results of the HE system- The purpose and relevance of HE should be communicated clearly and consistently by public authorities in order to avoid misinterpretations, such as rankings and labour market impacts. Communication strategies on reforms to the media- Any communication strategy on reforms should include all views of all relevant stakeholders in order to avoid manipulation of public opinion.

MOOCs- MOOCS is not our priority but we strongly oppose these forms because of quality concerns.

Increase in private contributions to funding of HE-We are strongly opposed to fees systems and corresponding loans models as these undermine equity and quality. We strongly argue for merit and needs based provision of services to all students.

	
	ENQA
	Communication/ Improvement of the quality and the transparency of information available to students
It is important that students are protected against sub-standard HE provision, and have reliable ways to achieve information on the quality and status of HE offer. ENQA is working on making QA reports more accessible and useful for students and will continue this work also in the coming years.

	
	EUA
	1. Flexible learning paths
Entry and admissions, recognition of learning, progression (Bachelor-Master), improving acceptance of the Bachelor on the labour market, and enhancing the possibility to return into studies as a core feature of LLL in HE; enhancement of the recognition of e- and online provision in European universities; better refining/understanding of the master cycle (e.g. through the development of informative markers as recommended by EUA ); 

Better articulation of HE with secondary schools and VET – to widen access, improve retention, avoid student failure due to insufficient pre-knowledge and skills from their secondary school education, promote VET and HE not as competing but as alternative and combinable learning paths. 

This should include an emphasis on student and graduate tracking, to develop institutional and national data, and also relate to the further implementation of European and national QFs. 

2. Teaching and Learning

This is of crucial important, and should be the at core to all Bologna measures. From our understanding, the BP should e.g. not discuss HE governance as such, but only in respect to the learning and teaching mission. As laid down in our paper, we propose to have a stronger emphasis on the institution and its capacity to design and implement measures to enhance learning and teaching. E.g. we do distance learning and MOOCs are indeed forms of provision that can contribute to flexibilisation of study programmes, and also to enhancing quality, and further enrich the EHEA. But this does not mean that all universities have developed them.

3. Supporting the engagement of European HEI in their learning and teaching mission.

Institutional commitment is crucial for the meaningful and dynamic implementation of the Bologna reforms. 

• HEIs develop curricula, facilitate the learning experience, and have the primary responsibility for quality assurance and recognition.

• HEIs recognize their responsibility towards the students and staff, and a wider social mission. 

• It is also the responsibility of HEIs to connect learning to research, and innovation and the wider societal context, including the world of work. 

• It is important to recall that provision of knowledge and skills for employment is one important, but not the only aspect to be considered in the development of curricula and in teaching practice. Higher education should be conceived and developed as an opportunity and catalyst for nurturing individual talent, and opening up avenues leading to diverse career paths.   
4. Social dimension
This is of crucial important, and will continue to be so. The question is for us what the BFUG can contribute in practical terms. Lifelong learning-We think that lifelong learning should not only be discussed in the context of the social dimension, but as a core issue to learning and teaching.
5. Mobility and internationalization
This is of crucial important, and will continue to be so. The question is for us what the BFUG can contribute in practical terms. Academic staff mobility-We are very much in favour of an initiative.

Enhancing the global dimension of the EHEA
Stock-taking of, and dialogue with Bologna-like processes in other parts of the world)

• Improving recognition and articulation with non-Bologna systems/third countries.

• Enhancing mobility into and out of the EHEA: mobility policies and strategies
6. Employability
We believe that this is indeed an important, but not the only aspect of HE learning & teaching - see our proposal for a comprehensive approach.
7. Education, research and innovation
We do not think that this is a working priority for the BP - the issues that are listed here, should all go into teaching and learning.
8. Academic staff development strategies

We do not think that this is a working priority for the BP - the issues that are listed here, should all go into teaching and learning.  

9. Governance
We do not think that this is a working priority for the BP - the issues that are listed here, should all go into teaching and learning. 
10. Funding
We do not think that this is a working priority for the BP - the issues that are listed here, should all go into teaching and learning.  

11. Communication
Communicate the results of the HE system-We are not entirely clear what this means.
Communication strategies on reforms to the media-We see the general need to better promote the BP and to disseminate information. This has been mentioned as a goal in 2012 in Nicosia, but has not been tackled. Whereas all kinds of national and European initiatives and projects get media coverage, the Bologna Process is - apparent from the Ministerial conferences - absent from the media.  

12. Reforms of secondary education
This is indeed an important point, but as this is outside of HE, we would propose to have a discussion on the issue, in order to better understand what are the prospects for the BP to contribute to facilitating change in this area. 

	
	EURASHE
	1. Implementation of structural reforms of the Bologna Process/Quality assurance system ESG compliant
The ESG serves as the basis for ensuring high quality education in the EHEA. Only through national systems with their conserved historical and cultural specificities adopting a shared approach to quality assurance, can the EHEA further develop into a world-wide centre of high quality learning.

2. Employability/Development of study programmes with strong employability elements
Professional Higher Education has a long tradition of involving the world of work into development of study programmes and this has to be further developed. The cooperation ensures stronger links with the labour market and constant modernisation of curricula based on the trends. It also focuses on providing necessary skills and competencies needed for better access to labour market.

3. Education, research and innovation/Transfer of innovation
Study programmes with strong employability elements need authentic learning situations and product development fitting stakeholders’ innovation strategies. Transfer is only realised if actively worked on in an explicit format.
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1. What are the top priorities in higher education at the national level? Why are they
important?

In Portugal there are six priorities at national level for higher education:

1. Encourage young people, who finish secondary education, to enroll in higher
education, helping them to improve their employability as well as opening the access
to international students;

2. Increase quality assurance of education and academic success, showing the diversity
of the Portuguese higher education’s contents and goals;

3. Consolidate the network of public higher education institutions in order to make the
institutions more attractive and sustainable;

4. Rationalize the educational offer at national and regional levels in order to improve
the quality and the employability of courses;

5. Create a funding model that will promote management objectives, taking into
consideration the demand for education and some quality indicators; and

6. Promote the Internationalization of Portuguese Higher Education.

Higher education is essential for the country’s development through the quality of graduates,
the research developed in institutions and the direct knowledge transfer in order to create
cultural and economic wealth. Also, the cultural, social, scientific and economic development
is a strategic goal of any modern society and it is boosted by the investment in human capital
through more and better qualifications.

A collective effort has been made to raise the level of qualifications of the Portuguese
population and to intensify scientific research and the technological level of our economy,
with impact in business innovation and in the reinforcement of employability in medium and
highly specialized areas.

Higher education institutions have a key role in the balanced and sustainable development of
the country. It is therefore essential to strengthen the link between what is taught in those
institutions and the business sector, as well as consolidate the educational provision,
reinforcing the knowledge in areas of greater employability and strategic interest, but also
adjust their scale and potentiate efficiency in order to increase the competitiveness and

enhance international attractiveness.

The rate of higher education graduates has more than doubled in the last eleven years and
this reflects the results reached by Portugal with it education policy reforms. This result can
also be explained by the measures undertaken to raise the universe of potential candidates to

higher education institutions.

In the Europe 2020 Strategy, the European Commission has set as priorities the smart,
sustainable and inclusive growth. Among the goals of this strategic plan is the target of 40% of
the population with qualifications at higher education level between the age of 30 and 34
years. In Portugal, the percentage of the population with qualifications at higher education
level in the age group of reference stands at 30.0% in 2013. The priorities identified above are
also essential for Portugal to reaffirm its commitment to this goal.
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2. How can we ensure that the EHEA is an opportunity to tackle these priorities? What is
the added-value of addressing them at the European level?

In a context of globalization, changes are visible in knowledge production and in the
diversification of higher education, particularly in the role played by higher education
institutions and in the need to reinforce their internationalization.

This change of paradigm in the higher education sector implies a greater cooperation between
institutions, new kinds of partnership and networks, the development educational offer
adapted to an international audience and the adoption of mechanisms that facilitate students
and teachers’ mobility.

One of the most visible aspects of internationalization is the increasing movement of young
people who look for higher education at a global level, with particular emphasis on countries
with demographic growth, such as Asia, Africa or Latin America.

The number of students studying outside their home country grew from 2.1 million in 2000 to
4.3 million in 2011 and it is estimated that this number will more than double by 2025 and
that a strategic investment in this area will find an increase in demand. The mobility of
students, lecturers and researchers also reinforces the integration into international networks
of service providers in this field.

According to the goals outlined in terms of mobility, it is intended that 20% of students in the
higher education system experience or have experienced a period of mobility in another
country. The majority of countries in the European Higher Education Area (EHEA) present
values much below these ones and it the rate of outward mobility of students going outside
the EHEA is also decreasing.

Portugal has managed to attract international students, apart from those in Europe, many are
from the Community of Portuguese Speaking Countries. However, the capacity of Portuguese
higher education to attract foreign students is relatively low. This is explained, in large part, by
the reduced number of courses taught entirely in English, but also because of the lack of a
structured framework of support in order to promote our education system and our
institutions. It is therefore important to reinforce the educational offer in English, boost
international study programs, as well as create an international brand for the promotion of
Portuguese higher education to allow a wide dissemination throughout the world.

It is our belief that the EHEA is essential to implement this priority of attracting international
students to Portugal and promoting internationalization of higher education institutions.

The main reasons that prevent students from benefiting from mobility periods abroad have
been identified by countries and by Eurostudent reports . However, many countries lack a
clear strategies and measures to change this situation. Similarly, monitoring mechanisms are
also virtually non-existent in many countries of the EHEA.

It is necessary to rethink the alternative routes of access to higher education regarding the
need to increase the number of young people in higher education, with the age of graduating
from high school . The recognition of prior learning as a means of access to higher education
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currently exists in less than half of EHEA countries. In most countries, access to higher
education is subject to possession of a diploma of completion of secondary education.

In order to improve the flexibility of requirements for access to higher education, to optimize
the use of available training resources - namely at the polytechnic level - and to increase the
number of graduates with a higher education course , the process has been started to
implement short higher education courses , at polytechnic level, with the duration of 4
semesters (120 credits in the European Credit Transfer and Accumulation System),
qualification level 5 in the European Qualifications Framework and level 5 in ISCED.

These short cycle professional higher education programs , which replace the post-secondary
courses (technological specialization courses) taught in polytechnics , originate from the
'qualifications framework' of the Bologna Process, ,adopted in Bergen, in 2005, that foresees
the existence of a 'short cycle linked to the first cycle ". These courses will continue the
professional training provided at the secondary level and will be linked to regional businesses,
particularly in defining the objectives and study programs and the availability of internships at
the end of training, to enable a faster transition of the students to the labor market.

3. Is the present overall governance of the process adequate to implement these
priorities? If not, how can it be made more “fit-for-purpose”?

Yes.

4. How can the BFUG address the issue of the uneven and non-implementation of the
Bologna Process in the different member countries?

As a result of differences between education and training systems Europe it was, until now,
difficult to have European recognition of qualifications obtained in one country to seek
employment or apply for a course in another country. BFUG can foster the implementation of
measures to allow greater compatibility between education systems, facilitating mobility in
Europe for students.

BFUG should contribute to strengthen the competitiveness of European higher education
institutions and make them more attractive internationally in order to support the
modernization of education and training systems as well as ensure that they meet the needs
of the developing labor market .

In this context, intervention should be developed on the following topics:

- Better monitoring and identification of barriers for mobility of students, teachers and non-

teaching staff;

- Comparative analysis of the differences on the financing of higher education institutions, the
effects of the economic crisis and fluctuations in funding levels of public spending within the
EHEA;

- Promotion of a real adequacy of the ECTS number to the working time spent by students
with each module, avoiding the standardization of the courses;
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- Develop an inventory of areas, per institution, not yet adapted to the Bologna structure,
taking into account the introduction of the three-cycle structure of study at most higher
education institutions in the EHEA and that there are still programs out of the Bologna

structure.

- Analyze and recommend modifications in cases where the high levels of progression
between the first and second cycles may be an indication that the first cycle was not
developed as a qualification that gives immediate access to the labor market;

- The level of implementation of joint courses isn’t the same in the EHEA countries. In fact,
while in some countries, almost all their institutions offer at least one joint program, in others
the number of institutions involved in this type of programs is very low. Therefore, it is
important to clarify the rules and requirements regarding the assessment and accreditation of
joint courses and programs, as well as for the awarding of the respective diplomas. Available
data also indicates that students in joint courses and programs rarely receive a joint diploma.

It is also important to remember that the involvement of stakeholders in all relevant aspects
of quality assurance is an accepted principle, but still far from being a common reality. Despite
the creation of the European Quality Assurance Register (EQAR), many countries remain
reluctant to delegate responsibility for external quality assurance across national borders.
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