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Data entry: (VIII QUESTIONNAIRE DETAILS)

For which country have you completed the questionnaire?

UK Scotland

Name(s) of the responsible BFUG member(s)

Dr Rebecea Robinson

Email address of the responsible BFUG member(s)
rebecca.robinson@scotland.gsi.gov.uk

Contributors to the report:

* Government representatives "Scottish Government officials, SFC, SQA, SCQF, QA A Scotland, Education Scotland "
Contributors to the report:

* Employer representatives ""

Contributors to the report:

« Student represcntatives "National Union of Students Scotland”
Contributors to the report:

+ Academic and other staff representatives "Yes, representatives of individual universities, Universities Scotland, West of Scotland Colleges Partnership, University and College Union Scotland, HE
Academy"”

Contributors to the report:

¢ Other representatives (please specify) "Bologna Experts 2011-13, various BFUG Group and Network members, British Council "



Data entry: (I Degrees_qualifications)

L1. Do your higher cducation steering documents address demographie projections for your country?

Yes M

L1.1. How do these projections affect higher education policy planning?

"New Horizons: Responding to the Challenges ofthe 21st Century" (November 2008) set out measures to guide our approach to funding universities. In particular, it identified the demographic
challenge posed by Scotland’s declining working age and ageing population and suggested that Scottish universities provided part of the solution. This has been built upon in the publication of
Putting Learncers at the Centre: Delivering our Ambitions for Post-16 Education (2011) and in subscquent guidance letters to the Scottish Funding Council, the most recent being issued October 2013.

hitp://www.scotland.gov.uk/Topics/Education/Universities Colleges/16640/hetasklorce/JFFTnewhorizons
http://www.scotland.gov.uk/Resource/Doc/357943/0120971.pdf

L.2. Plcase indicate the types of higher education institutions that exist in your country.

Universities
Higher education institutions other than universities

1.2.1. Please specify

There are 19 Higher Education Institutions in Scotland. There are 15 universities located in various geographic areas as well as the Open University which operates UK-wide, SRUC (Scotland’s Rural
College) and the two Small Specialist Institutions of Glasgow School of Art and the Royal Conscervatoire of Scotland. All arc publically funded and all offer academically and professional oriented
courses. Scotland’s publically funded colleges also all provide some higher education which is academically and professionally oriented.

L3. Which of the following statements correspond to structural distinctions in your national higher education system?

(] Higher education institutions are either academically or professionally oriented
O The profile of higher education programmes is either academic or professional
(@] Higher cducation institutions arc cither public or private

(W] Other distinction between higher education institutions or programmes (Please
specify in the text field on the right!)

@ None of the above

L3.1. What is the number of institutions in the categories identified?

L.4. Comments

All'higher education bodies are autonomous and self-governing.

L5. Please provide the percentages of first cyele (bachelor) study progr for each duration in ECTS:
180 ECTS "5"

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
210 ECTS ™"

L5. Please provide the percentages of first cycle (bachelor) study programmes for each duration in ECTS:
240 ECTS "88"

L5. Please provide the percentages of first cycle (bachelor) study programmes for each duration in ECTS:

Other duration "7"

L5.1. What other duration do bachelor programmes have, it if is not 180, 210 or 240 ECTS?
"Other duration" may be 60 ECTS or 120 ECTS

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
180 ECTS "2.6"

1.6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
210 ECTS "

L6. Please provide the percentages of 1st cycle students enrolledin programmes (full time and part time) of the following length:

240 BECTS "87.2"

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

Other duration "10.2"

L6.1. Please specify
"Other duration" may be 60 ECTS or 120 ECTS

L7. Please note that short cycle programmes are treated in a separate section below.

L8. Are there differences in the structure of programmes depending on whether they are academically or professionally oriented (or are located in HEIs that are academically or professionally
oriented)?



Yes (please explain in the field on the right)
Professionally oriented programmes include time spent on professional work placement. However there is no distinction made, in terms of the total amount of credit awarded, between academically and
professionally oriented degrees.

L9. Do degree programmes exist with more than 240 ECTS which are considered as first cycle programmes ?

1.9.1. In which study fields do these study programmes exist?
19.2. What is the typical duration of these degree programmes outside the Bologna model?
1.9.3. What pereentage of first cycle students is enrolled in these programmes ?

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
60-75 ECTS "8"

L.10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
90 ECTS "76"

L10. Pleasc provide the pereentages of sccond cycle (master) study programmes for each duration in ECTS:

120 ECTS "11"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:

Other duration "5"

L10.1. What other duration do second cycle programmes have, it if is not 60-75, 90 or 120 ECTS?
Varics from 30 ECTS to 187.5 ECTS

L11. Please provide the percentages of the second cycle students enrolled in programmes of the following length:

60-75 ECTS "12"

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

90 ECTS "65"

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

120 ECTS "3"

L11. Please provide the percentages of the second cycle students enrolled in programmes of the following length:

Other duration "20"

L11.1. Please specify
Varics from 30 ECTS to 187.5 ECTS

L12. Do integrated/long programmes leading to a second cycle degree exist?

Yes v

L.12.1. Ts the duration of the above programmes calculated in...

ECTS credits (or other credits)

L12.2. What is the typical duration of these degree programmes?

They are most common in science and engineering. These are an integrated first and second cycle programme of 300 ECTS which often meet professional accreditation requirements.
Institutions also ofien offer short cycle qualifications of 60 ECTS.

1.12.3. In which study fields do these study programmes exist?

They are most common in science and engineering E.g.
Scicnee (MSci)

Pharmacy (MPharm)

Chemistry (MChem)

Physics (MPhys)

Computing Science (MComp)

Mathematics (MMath)

Statistics (MStat)

Engineering (MEng)

Architecturc (MArch)

Degrees in dentistry and medicine are also longer programmes.

T.12.4. What percentage of first cycle students is enrolledin these programmes?

This varies substantially by institution. In addition, students may enrol on, for example, an honours programme and move to an integrated master’s programme or vice versa. Many institutions have 0.
Some are at 25%, others 10%.

L13. Do second cycle degree programmes exist outside the typical Bologna model (i.e. other than 60-120 ECTS and/or calculatedin years rather than credits)?

Yes v

L13.1. What is the typical duration of these seeond eyele programmes outside the Bologna model?

This varies by subject and institution and the total numbers involved are small. They can vary between 30 credit progranmes to 187.5 credit programmes.

L13.2. What percentage of second cycle students is enrolled in these programmes?

1.82%



L13.3. In which study fields do these study programmes exist?

Postgraduate Certificate (30 ECTS) programmes in:
* Drama and Theatre for Teaching and Learning

« Public Services Governance

« Collaborative Working: Education & Therapy

« Conflict, Social Development and Health

There are some Masters programmes ol integrated [irst and second cycle credits. For the purposes o[ this report, the first cycle credits for these programmes have been ignored when calculating
duration. These courses vary in duration to meet professional registration and accreditation requirements. They are in the following study fields:
* Art Psychotherapy

« Audiology

* Dance Movement Psychotherapy

 Diagnostic Radiography

« Dictctics

* Occupational Therapy

« Physiotherapy

« Speech & Language Therapy

L14.Is the minimum total duration of the Bachelor & Master programmes set nationally in your country?

Yes v

L14.1. What is the minimum duration of the Bachelor & Master together?

For both awards studied one after the other, the minimum notional duration would be five years (four academic years plus one calendar year). National Guidelines exist, but they are not legally binding.

T.15. Comments

In Scotland the mininmm credit levels and volumes for qualifications are set out in the Scottish Credit and Qualifications Framework (SCQF). The mininwm ‘duration’ is not specified but there is a
notional study time assigned to credit whereby 120 SCQF credits is deemed to take the equivalent of onc year’s full time study. The minima in terms of credit level and volume for cach ofthe awards is as
follows:

The Scottish Bachelors degree with Honours is designed at SCQF Level 10 and is allocated at least 480 SCQF Credit Points of which a minimmm of 90 are at SCQF Level 9 and a minimum of 90 are at
SCQF Level 10.

Masters degrees are designed at SCQF Level 11 and are allocated at least 180 SCQF Credit Points of which a mmimum of 150 are at SCQF Level 11.

Tt is possible to study for an ‘integrated Masters” award where students participate in a specially-designed award, including progressing from Bachelors to Masters without a break in study. Integrated
Masters degrees are designed at SCQF Level 11 and are allocated at least 600 SCQF Credit Points of which a minimum of 120 are at SCQF Level 11.

L16. What pereentage of first cycle programmes give access to atleast onc second cyele study programme?

100%

The self-certification report for the framework of HE qualifications in Scotland states that: “Achievement of a first cycle award does not guarantee entry Lo the second cycle, but it gives the right to
apply foraccess to the second cycle, in accordance with the Lisbon convention.” “Entry to the second cycle (SCQF level 11) is generally for holders of a bachelor’s degree with honours, often with a
high honours classification. However, entry to Postgraduate Certificate and Postgraduate Diploma can be affected by holders of bachelor’s degrees, and entry to some master’s degree programmes can
be permitted to thosc who hold a bachclor’s degree allicd to relevant experience.”

1.16.1. Please provide a source for this information.

Verilication of compatibility of the ramework (or qualifications ol HEIs in Scotland with the framework for qualifications of the EHEA: Report for the Scottish Working Group. http://www.enic-
naric.net/documents/QF-Scotland_cn.pdf

L17. What percentage of first cycle graduates continue to study in a second cycle study programme (within one year)?

1-25%
The DHLE data shows us those who have graduated with a full-time first degree continuing onto further study. The DHLE does not show whether "further study" is second or third cycle.

L17.1. Please provide a source for this information.

Destination of Leavers in Higher Education data, from Higher Education Statistics Agency (HESA)

L18. What are the requirements for holders of a first cycle degree to access a second cycle programme?

L18.1. All students...

..must sit an entrance exam  QYes @No Ol some cases ONo answer
...mus t complete additional courses Oves ONo Om some cases ONo answer
...must have work experience oYes ONO @ln some cases ONO answer

..must meet other requirements (please specity

OYes @No Om some cases ONo answer
below)

L18.2. If other requirements apply and/or requirements apply only in some cases, please s pecify:

Requirement for work experience depends on the subject to be studied, eg. in some education programmes, experience of working in education is required
L18.3. Holders of a first cycle degree from a different study field...

..must sit an entrance exam  Qves @No Qln some cases ONo answer
..must complete additional courses Oyes ONo @in some cases ONo answer
...must have work experience Oves ONo @t some cases ONo answer

...must meet other requirements (pleasc specify

Oves ONo Oln some cases ONo answer
below)

L18.4. If other requirements apply and/or requirements apply only in some cases, please specify:

Requirement to complete additional courses is unlikely but is possible depending on how close the subject is to the intended area of study.

Requirement for work experience depends on the subject to be studied



L18.5. Holders of a first cycle degree from the same study field coming from a different higher education institution...

..Imust sit an entrance exam
...must complete additional courses

...must have work cxpericnce

..must meet other requirements (please specify

below)

Oyes ONo Oln some cascs ONo answer
Oves ®No On some cases ONo answer
OYes @No Om SOme cases oNo answer

OYes ©No Oln some cases ONo answer

L18.6. If other requirements apply and/or requirements apply only in some cases, please specity:

L.18.7. Holders of a professionally oriented first eycle degrec sccking aceess to an academically oriented second cyele programme...

..Imust sit an entrance exam
...must complete additional courses

...must have work cxpericnece

Oves ONo Oln some cases ONo answer
Oves ONo @ some cases ONo answer
OYes ONo Om SOme cases ONo answer

..must meet other requirements (please specify

Oves ONo Orn some cases ONo answer
below)

L18.8. If other requirements apply and/or requirements apply only in some cascs, pleasc s pecify:
Requirement to complete additional courses is unlikely but is possible depending on the subject in first cycle and second cycle and how closely related they are to the intended area of study.

L19. What percentage of all second cycle programmes give access without further studies to third cycle studies?

100%
Entry to the third cycle (SCQF level 12) is generally for holders of Masters Degrees, and, in some mstances, holders of Bachelors Degrees, usually with a high honours classification. - http://www.enic-
naric.nct/documents/QF-Scotland_cn.pdf

1.19.1. Please provide a source for this information.

hitp://www.enic-naric.net/documents/QF-Scotland_en.pd[

1.20. What percentage of second cycle graduates eventually enter into a third cycle programme?

14.0000000000

1.20.1. Pleasc provide a sourcc for this information.

Although we do not have figures at this level of detail, we can estimate fromto HESA data that around 14% of second cycle qualifiers were engaged in work and further study, or further study, 6 months
after graduating from their initial course. Data source: “Destinations of full-time leavers by location of institution, activity and level of qualification obtained 2011/12”, table 1a
http://www.hesa.ac.uk/indexphp?option=com_content&task=view&id=1899&Itcmid=239

We do not hold central data, these estimates are provided to complete the survey.

1.21.Ts it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

Yes, for some graduates

L21.1. Please specify the criteria

Entry to the third cycle (SCQF level 12) is generally for holders of master’s degrees, and, in some instances, holders of bachelor’s degrees, usually with a high honours classification. It depends on
subject and on the previous degree and may depend on relevant work experience.

1.21.2. What percentage of third cycle students enter without a second cycle qualification?
51-75%

1.22. If you would like to make any additional comments on the progression between cycles, please provide them here

Tt is worth noting that many doctoral students are awarded a master's after the first year, in the expectation that they will then transfer to a PhD programme. In addition, for science subjects many UG
courses are now 'integrated' masters i.e. MSci, MEng etc. These are 5 year UG degrees in Scotland. Students with a good honours degree are eligible to register fora PhD without a master's. Some
students will do a taught masters (PG) i.e. usually ‘vocational' MSc or MPhil. Where students start on a PGmasters and then convert to a PhD, they would not graduate with the masters first. ITowever, if
astudent is not of PhD calibre, sometimes an MPhil or MSc provides a suitable exit route.

1.23. Do higher education steering documents mention doctoral education/training?

Yes M

L23.1. Please provide a reference to the relevant steering document(s):

Chapter B.11, UK Quality Code for Higher Education sets out standards for doctoral education.

Policy documents to steer higher education in Scotland mention doctoral training here:
http://www.scotland.gov.uk/Resource/Doc/357943/0120971.pdf (page 37)

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Traditional supervision-based doctoral cducation "93"

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Structured doctoral programmes "2.3"

1.24. Do the following types of doctoral programmes exist in your higher education system?



Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Professional doctoral programmes "4.5"

124. Do the following types of doctoral programmes exist in your higher education system?

Plcase indicate for cach type of programme the approximate % of the total of all doctoral programmes

n

Industrial doctoral programmes

1.24. Do the following types of doctoral programmes exist in your higher education system?

Plcasc indicate for cach type of programme the approximate % of the total of all doctoral programmes

Other"0.2"

1.24.1. Pleasc speceify which other types of doctoral programmes exist

PhD by publication — open only to staff members. See QAA’s 2011 report “Doctoral Degree Characterisitics”,
(http//www.qaa.ac.uk/Publications/InformationAndGuidance/Documents/Doctoral Characteristics.pdf), which includes doctorates by practice under “Professional doctoral programmes”. This option
would also probably include doctorates by performance in the creative arts.

L25. Do doctoral and/or graduate schools exist in your higher education system?

Yes v

1.25.1. What are the main features of these schools and how many doctoral schools are there?

This varies between institutions and there are ditfering models. These include any combination of the following, depending on the size of the institution: either discipline specific, Faculty or Institutional
Graduate Schools. Additionally within Scotland there Rescarch Pooling between institutions and cach of the Rescarch Pools has cither a subject specific or generic Graduate School. Estimating the
doctoral school numbers - pools (10), institutions (20), faculties/colleges (30), schools (60). Approx total of doctoral schools about 120

1.25.2. Please provide an estimate of the share of doctoral candidates who study in doctoral/graduate schools

76-99%

L126. What is the most common length of full-time third cycle (PhD) study programmes ?

In theory / according to regulations: "3-4"

L26. What is the most common length of full-time third cycle (PhD) study programmes ?

In empirical reality: "3-4"

1.27. Are doctoral studies included in your country’s qualifications framework?

Yes

1.28. Apart from doctoral degrees, are there other degrees /qualifications referenced to level 3 of the QF-EHEA (level 8 EQF) in your national qualifications framework?
Yes

L128.1. Please s pecify

What are the names of such degrees? "Professional Development Awards (PDAs) can be at a range of levels, including SCQF level 12. These awards are designed for individuals already in a career and
who, usually, already hold a degree or vocational qualification relevant to their area of interest. At SCQF Levels 7 - 12, PDAs will have a mininmm credit value of 16 SCQF Credit Points and will comprise
at lcast two Units. There is no maximum credit valuc and therefore cach PDA at this level will vary. PDAs arc awarded by the Scottish Qualifications Authority. Professional Apprenticeships can also be
at SCQF level 12. A Professional Apprenticeship is a package of learning, training and practical work experience gained while employed. "

L1.28.1. Please s pecify
What is the typical duration of programmes leading to such degrees? "There is no ‘typical” duration — they are very flexible but typically much shorter than a doctoral programme”

128.1. Please specify

What is the purposc/function ofthosc degrees? "They arc a way of ensuring and recognising that individuals who arc alrcady in work have the necessary knowledge and skills to undertake that work
and to progress in their careers. "

L129. Are ECTS credits used in doctoral programmes ?

Yes, for taught clements only
130. Comments

Programmes of work that arc assessed solcly by a final thesis, or by published work, artcfact or performance that is accompanicd by a written commentary placing it within its academic context need not
be credit rated (i.e. PhD/DPhil). Those doctorates that are credit-rated require 540 SCQF credits (270 ECTS) with minimum 420 SCQF credits (210 ECTS) at SCQF level 12.

L31. In your system, do short cycle programmes linked to the first cycle of higher education exist?

Yes v

L31.1. Please specify the name(s) of the qualification(s) awarded at completion of short cycle programme(s)

Certificates of HE (CertHE), Diploma of HE (DipHE). Colleges and HEIs both ofter Higher National Certificates (HNC) and Higher National Diplomas (HND).
These are ‘exit qualifications’, awarded when a student aims to study a full programme but decides to exit the programme before it is complete.

1.32. How are short cycle HE programmes linked to the Bachelor-Master structure?

Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....



gain full credit for their previous studies

gain full credit, but only if there is agreement between the institution providing the short cycle programme and the institution where the bachelor programme is taught
gain full credit for their previous studies but in professional bachelor programmes only

gain substantial (>50%) credit [or their previous studies

gain some (<50%) credit for their previous studies

gain little (<5%) or no credit for their previous studies

AREOR®

1.33. Are short cycle programmes legally considered to be an integral part of your higher education system?

Yes, part of higher education

L34. Comments

Short cycle qualifications are predominantly offered by colleges. The extent to which credit is recognised for students with short-cycle qualifications varies. In some cases, students will get full credit. In
some cases, students get partial or no credit. However, this is complicated by the fact that some students choose not to seek full credit recognition. In some instances, the requirements of

Professional Statutory and Regulatory Bodies (PSRBs) may mean that full credit recognition cannot be granted. Articulation agreements exist between some colleges and HEIs to make full credit
recognition possible. Credit recognition also depends on a good curriculummatch between the field of study for the short-cycle course and the first cycle course. The extent to which HNC and HND
programmes are given credit towards undergraduate degree programmes will depend on the “receiving” institution. Some institutions provide direct articulation to the next available year ot study (ie.
third year with an TIND and second year with an TINC); others provide partial credit, such as second year entry with an TIND; others provide no advanced entry opportunities. The institutions which do
provide direct entry to the next available level/year of study often do so as a result of local articulation arrangements. Since 2012/13 HEIs have had to provide Outcome Agreements as part of their
funding scttlement and within such agreements the conditions and arrangements for HNC/HND to degrec articulation arc covered. Additionally, scveral tertiary college providers of HE also offer
Bachelor’s degree provision, usually through franchise arrangements with Scottish or English HEIs.

L35. Do your steering documents mention the concept of student-centred learning?

Yes v

L35.1. How do steering documents in your country define student-centred learning in higher education?

It is a fundamental premisc of the reformed post-16 learning environment that funding systems and provision should be designed around the needs of
leamers and should be simple, transparent and accessible. This means ensuring all leamers — firespective of their needs and circumstances — can
easily access and ‘navigate’ post-16 learning, and do so on the basis ol informed decisions about the opportunities that exist across the labour market and the steps needed to access them

1.35.2. How important are the following elements of student-centredlearning in your steering documents in a scale from 0 (not important) to 5 (very important)?

Independent learning Qo O1 02 O3 Q4 @5 ONo answer
Learning in small groups Qo O1 020304 @5 ONo answer
Training in teaching for staff Qo O1 0203 O4 @5 ONo answer

Assessment based on learning Qo O1 02 03 Q4 @5 ONo answer
outcomes - °

Recognition of prior learning Qo O1 02 03 Q4 @5 ONo answer
Learning outcomes 00 O1 02 03 O14 @5 ONo answer
Student/staffratic Qo O1 O2 O3 Q4 @5 ONo answer

Student evaluation of teaching Qo O1 02 03 Q4 @5 ONo answer
other @0 O1 O2 O3 O4 Os5 ONo answer

L35.2b. Please evaluate the following elements of student-centred learning in a scale from 0 (not important) to 5 (very important)

Independent learning Qo O1 0203 Q4 Os @No answer
Learning in small groups Qo O1 02 03 Q4 O5 @No answer
Training in teaching for staff Qo O1 02 03 Q4 Os5 ONo answer

o Qo O1 02 03 O4 O5 ONo answer
outcomes )

Recognition of prior learning Qo O1 02 03 Q14 Os5 Ono answer
Learning outcomes Qo O1 02 03 04 O5 ONo answer
Student/staffratio Qo Q1 O2 O3 Q4 Os ©No answer
Student evaluation of teaching Qo0 Q1 O2 O3 O4 O5 ONo unswer

1.35.3. Pleasc specify which other clements of student-centred Iearning are referred to in your steering documents.

1.35.4. Please provide a reference for your steering documents on student-centred learning
"Putting Learners at the Centre: Delivering Our Ambitions for Post-16 Education."
http://www.scotland.gov.uk/Resource/Doc/357943/0120971.pdf (page 6)

L.36. Comments

We can improve people’s life chances by setting them on the road to sustainable employment: we want to ensure that everyone in Scotland —including those
furthest from the labour market — can contribute to and benefit from the growth we will achieve.

1.37. In your country, do you use...

a national credit system compatible with ECTS

L1.37.1. Please provide details of how your national credit system is linked to ECTS and describe its main characteristies (e.g. how eredits are calculated and whether the system is based on learning-
outcomes)

1 ECTS is equivalent to 2 SCQF credit points (SCQF is the Scottish Credit and Qualifications Framework). SCQF credits are lifelong learning credits and are used to allow maximum accumulation and
transfer with other education and training scctors and to allow flexible lifclong learning pathways.

L37.2. Please describe the main characteristics of your national credit system (e.g. how credits are calculated and whether the systemis based on learning-outcomes)

L38. In your country, what percentage of higher education institutions and programmes use ECTS for accumulation and trans fer for all elements of study programmes ?



Percentage of higher education institutions @100% Q7699 % Q51-75% QO1-50% Q0% ONo answer
Percentage of programmes @100 % O76-99 % Q51-75% O1-50% Q0% ONo answer

1.39. In the majority of higher education INSTITUTIONS in your country, what is the basis to award ECTS?
Leaming outcomes achieved

L39.1. Please specify

1.40. In the majority of higher education PROGRAMMIES in your country, what is the basis to award ECTS?

Learning outcomes achieved

1.40.1. Please specify

L41. If student workloadis part of the award of ECTS credits, is there a standard measure of the number of hours per credit?

Not applicable

1.41.1. What is the number of hours per credit?

L42. Are ECTS credits linked with learning out: in higher education progr in your country? (This means that learning outcomes are formulated for all programme components and
credits are awarded only when the stipulatedlearning outcomes are actually acquired.)

Yes, in the majority (50-99%) of programmes
ECTS credits not used in doctoral programmes.

1.43. Does national policy steer and/or encourage the use of learning outcomes in developing curricula?

Yes, this is done through advisory measures (guidelines, recommendations etc)

1.43.1. Docs your country take specific support measurcs on the national level?

The Quality Assurance Agency Quality Code provides guidance on areas including learning outcomes and development of the curriculum, including the Framework for HE qualifications m Scotland and
the UK-wide Quality Code.

L44. Does national policy steer student assessment procedures to focus on learning outcomes?

Ycs, this is done through advisory measures (guidclines, recommendations ctc)
The Quality Assurance Agency Quality Code provides guidance on areas including learning outcomes and development of the curriculum, including the Framework for HE qualifications m Scotland and
the UK-wide Quality Code.

1.45. Is there an offer of training programmes on topics such as student-centred learning and learning outcomes for academic staff?
Compulsory Och, for all academic staff @ch, for some academic staff ONo ONo answer
Voluntary OYes, for all academic staff @Yes, for some academic staff ONo ONo answer

L45.1. Please indicate the approximate percentage that participate

This varies frominstitution to institution. Lecturers new to teaching will probably participate in a PGCert. We think there is also additional training available, so over time the percentage will probably
increase. In one institution it is compulsory for all academic staft.

1.45.2. Please specify for which members of academic staff training programmes are offered

Institutions decide their own policy on this. However, this training is usually compulsory for new probationary lecturers, Teaching Fellows, Postdocs who teach etc and is available to other academic
staffon a voluntary basis. Central data arc not collected on this.

L46. Is the use of learning outcomes in curricula development and student assessment monitored by Quality Assurance procedures?

Yes v

1.46.1. Please explain how, and provide a reference to further information

Learning outcomes are embedded in higher education in Scotland. The national qualifications framework for higher education institutions sets out the generic outcomes associated with each of the main
higher education qualifications, Subject benchmark statements sct out the leaming outcomes typically associated with programmes of learning in cach of' some 50 subject arcas and HEIs sct out the
learning outcomes associated with each programme. The QA A published UK Quality Code provides a key reference point and guidance to HEIs which embeds leaming outcomes in relevant chapters.
QAA Enhancement-led Institutional Reviews look at how the HEIs design and assess learning in ways that make use of these national reference points.

UK Quality Code: http://www.qaa.ac.uk/AssuringStandards AndQuality/quality-code/Pages/default.aspx

Subject benchmark statements: http://www.qaa.ac.uk/AssuringStandards AndQuality/subject-guidance/Pages/Subject-benchmark-statements.aspx
Framework for HE qualifications in Scotland: http://www.qaa.ac.uk/Publications/InformationAndGuidance/Documents/FHEQscotland.pdf

Scottish Credit and Qualifications Framework: http//www.scqf.org.uk/The%20Framework/

1.47. If you would like to make any additional comments on ECTS and/or learning outcomes, please provide them here

L48. Is the Diploma Supplement issued in higher education institutions and to BA/MA students in all fields of study?

The Diploma Supplement is issued...

...automatically to all students:by 100% of HEIs 1

..automatically to all students:by 76-99% of HEIs
..automatically to all students:by 51-75% of HEIs
...automatically to all students:by 26-50% of HEIs

..automatically to all students:by 1-25% of HEIs

...automatically to all students:by 0% of HEIs
...automatically to some students:by 100% of HEIs

..automatically to some students:by 76-99% of
HEIs

...automatically to some students:by 51-75% of



HEIs

...automatically to some students :by 26-50% of
HEIs

...automatically to some students:by 1-25% of HEIs
..automatically to some students:by 0% of HEIs
...upon request:by 100% of HEIs

...upon request:by 76-99% of HEIs

...upon request:by 51-75% of HEIs

...upon request:by 26-50% of HEIs

...upon request:by 1-25% of HEIs

...upon request:by 0% of HEIs

...in certain fields of study:by 100% of HEIs
...in certain fields of study:by 76-99% of HEIs
..in certain ficlds of study:by 51-75% of HEIs
...in certain fields of study:by 26-50% of HEIs
..in certain fields of study:by 1-25% of HEIs
..in certain fields of study:by 0% of HEIs

...to no students :by 100% of HEIs

...to no students :by 76-99% of HEIs

...to no students :by 51-75% of HEIs

...to no students :by 26-50% of HEIs

...to no students :by 1-25% of HEIs

..to no students :by 0% of HEIs

L48.1. Please specify to which students

1.48.2. Please identify the fields of study in which the Diploma Supplement is issued

L49. Is the Diploma Supplement issued to graduates in the third cycle?

Yes, for some graduates of these programmes

1.49.1. Please specify

We are seeking to make this possible for all these graduates.

L50. Is there any itoring of how employers use the Diploma Supplement?

1.50.1. Please provide the most recent results regarding the level of satisfaction of employers:
150.2. Please provide a reference to the source of this information:

LS1.1s there any monitoring of how higher education institutions use the Diploma Supplement?
Yes M
L51.1. Please provide the most recent results regarding the level of satisfaction of institutions:
Monitoring is carried out by the UK HE International Unit. They have recently carried out the survey but have not yet released the results.
L52. In what languagce(s) is the Diploma Supplement issucd?
English
L53. The Diploma Supplement is issued...
free of charge

153.1. Please specify the categories of students
1.53.2. Pleasc provide the amount and the reason for the fee

1.54. Comments

There is a UK-wide initiative to produce a Higher Education Achievement Report (HEAR), based on the Diploma Supplement Structure. This is intended to provide a richer picture of student
achicvement than degree class alone. Many of our institutions arc cither issuing HEAR or planning to do so in future.

L55. Do national higher education steering d mention joint or double degrees?

Yes v

1.55.1 Please provide a reference to the legislation and/or cite the relevant articles

Further and Higher Education (Scotland) Act 1992
http//www.legislation.gov.ulk/ukpga/1992/37/scction/48 (4a)

Chapter B.10 of the UK Quality Code for HE also makes explicit reference to joint degrees.

1.56. Does higher education legislation explicitly allow:



Establis hing joint programmes @ves Ono Ochislation not clcar Ochislation docs not mention joint degrees ONo answer
Awarding joint degrees  @ves ONo O[egislation not clear O[zgisl;\tion does not mention joint degrees ONo answer

Recognition of QA decisions on joint degrees Oves ONo @Legislation not clear OLegislation does not mention joint degrees ONo answer

1.57. Please estimate the percentage of institutions in your country that award joint degrees / are involved in at least one joint programme.

Award joint degrees Q100 % O76-99 % @51-75% O26-50% O11-25% Q6-10% O1-5% Q0% ONo answer
Participate in joint programmes Q100 % 07699 % @51-75 % O26-50% O11-25% Q6-10% O1-5% Q0% ONo answer

L.58. Please estimate the percentage of students in your country that graduated in the academic year 2012/13...

.with a joint degree  ©@>10% O>75-10% 0>5-75% O0>2.5-5% 0>0-2.5% Q0% ONo answer
..from a joint programme ~ @>10% O>75.10% O>5.7.5% O>2.5-5% 0>0-25% Q0% ONo answer

1.59. Please estimate the share of joint programmes in the three cycles
First cycle (%) "68.8"
L59. Please estimate the share of joint programmes in the three cycles

Second cycle (%) "22.7"

L59. Please estimate the share of joint programmes in the three cycles

Third cycle (%) "8.5"

1.60. Do you have information about s tudy fields in which joint programmes / joint degrees are most common?

L60.1. Pleasc explain bricfly and mention/link to the source of this information

L61. Comments

The provision of joint degrees and joint programmes varies by institution. We do not hold central records relating to this information. Some joint programmes and joint programmes are between
institutions in Scotland, others involve partners overseas, including through Erasmus Mundus masters programmes, but also with universities in, e.g., USA, China.
A strategy on quality assurance of trans-national education is currently under consideration, and it may consider collecting information centrally about overseas partnerships in the future.

This data is not returned in our normal HE data collections. Our estimated percentages are based on responses from X institutions. This may not be representative of the whole sector or of activity at
individual institutions. We note that one institution had a nuch larger proportion ol joint undergraduate degrees than taught posigraduate degrees whereas the reverse was true [or other institutions
and this has influecnced our statistics.

L62. The BFUG working group on qualification frameworks has developed the following steps to assess the progress made in establishing an NQF. Please choose below the stage that best describes
your national situation.

11: The final NQF and the self-certification report can be consulted on a public website

L62.1. Please provide the date when the step was completed.

01-01-2003

L62.2. Is information on the development and/or revision of your NQF available through a national QF website?

L62.3. Please provide the link to the website:

The Framework for Qualifications of HEIs in Scotland was adopted in 2003 and
is a constituent part of the wider Scottish Credit and Qualifications Framework. http://www.scqf.org.uk/

L63. At what level of the European Qualifications Framework (EQF) do you place school leaving qualifications giving standard access to higher education?
EQF level 4 or cquivalent

L64. Have you referenced your higher education qualifications against EQF levels?

Yes: first, second and third cycle qualifications have been referenced against EQF levels 6,7,8

1.64.1. Please provide a reference to official documents

Report: Referencing the qualifications frameworks of the UK to the EQF:
http://scqf.org.uk/content/files/curope/QFUK._Joint_Report_- Updated March_2010.pdf

L65. Have you referenced your short-cycle higher education qualifications against EQF levels?

Yes: short-cycle qualifications have been referenced against EQF level 5

L65.1. Please provide a reference to official documents

Report: Referencing the qualifications frameworks of the UK to the EQF:
http://scqforg.uk/content/files/europe/QFUK _Joint_Report_- Updated_March_2010.pdf

L66. Which institution/organisation makes final decisions on recognising forcign qualifications for the purposc of ACADEMIC STUDY in your country?

Higher education institution whose decision is made based on ENIC/NARIC centre advice
Taking the UK-NARIC Code of Practice into account

1.67. Which ins titution/organisation makes final decisions on recognising foreign qualifications for the purpose of PROFESSTONAL EMPLOYMENT in your country?

Individual employers
L68. Which of the following statements is specified in national legislation?

(@] Applicant's right to fair assessment of qualification



m] Recognition of qualification provided that no substantive differences can be
proven

O Where recognition is not granted or is granted only partly, demons tration of
substantial differences by the competent authority

O Where recognition is not granted or is granted only partly, the applicant has the
right to appeal

While not specified in legislation the UK NARIC Code of Practice refers. It can be found at
None of the above  http://www.naric.org.uk/indexasp?pagc=9. Scc also Supporting Professionalisation in Admissions (SPA)
provide guidance on fair admissions processes: http://www.spa.ac.uk/

1.68.1. Please provide a reference to the relevant legislation

L68.2. What measures exist to ensure that these legal s are imple din practice?

L.69. Howis a foreign qualification giving access to first cycle higher education in another country consideredin an application for a first cycle higher education programme in your country?

Qualifications fromsome countries are considered in the same way as the qualification in the national context

L.69.1. Please specify

Qualifications can be judged along the UK-NARIC. UK NARIC focuses predominantly on an outcomes-based approach in its assessment of qualifications. Consideration is also given to criteria relating
to qualification duration, entry requirements, method and rigour of assessment, professional or occupational outcomes and quality assurance mechanisms. Furthermore, references to the position of
qualifications within national cducation systems or frameworks and claborated progression pathways arc also factors in the decision-making process. The NARIC bank framework can be found here -
http://www.ecctis.co.uk/naric/ Code%200f%20Practice/Band%20Framework.aspx

UCAS also provides assistance to TTEIs in comparing qualifications for first cycle entrants.

L70. Howis a foreign qualification giving access to second cycle higher education in another country consideredin an application for a second cycle higher education programme in your country?

Qualifications fromsome countrics arc considered in the same way as the qualification in the national context

L70.1. Please specify

Qualifications can be judged along the UK-NARIC. UK NARIC focuses predominantly on an outcomes-based approach in its assessment of qualifications. Consideration is also given to criteria relating
to qualification duration, entry requirements, method and rigour of'assessment, professional or occupational outcomes and quality assurance mechanisms. Furthermore, references to the position of
qualifications within national education systems or frameworks and elaborated progression pathways are also factors in the decision-making process. The NARIC bank framework can be found here -
http//www.ccctis.co.uk/naric/ Code%200%20Practicc/Band%20Framework.as px

UCAS also provides assistance to HEIs in comparing qualifications for first cycle entrants.

L71. Howis a foreign qualification giving access to third cycle higher education in another country considered in an application for a third cycle higher education programme in your country?

Qualifications [romsome countries are considered in the same way as the qualification in the national context

L71.1. Please specify

Qualifications can be judged along the UK-NARIC. UK NARIC focuses predominantly on an outcomes-based approach i its assessment of qualifications. Consideration is also given to criteria relating
to qualification duration, entry requirements, method and rigour ot asscssment, professional or occupational outcomes and quality assurance mechanisms. Furthermore, references to the position of
qualifications within national education systems or frameworks and elaborated progression pathways are also factors in the decision-making process. The NARIC bank framework can be found here -
http://www.ecctis.co.uk/naric/Code%2001%20Practice/Band%20Framework.as px

UCAS also provides assistance to HEIs in comparing qualifications for first cycle entrants.

L.72. Do higher education institutions typically:
Other

L72.1. Please explain

National development service "Supporting Professionalismin Admissions" (SPA) works to identify and promote good practice in admissions (drawing fromthe QA A published UK Quality Code)—
nchiding for applicants who hold overseas qualifications. Similarly, the Universities and Colleges Admissions Service (UCAS) support the development of professional practice and standards of
admissions staff. Recognition of qualifications may be donc centrally of by facultics or individual schools within institutions. This depends on the institution, and sometimes on cither the level of study
(e.g. undergraduate qualifications may be recognised centrally, but taught postgraduate qualifications might be recognised by schools) or the particular subject. In some cases, institutions have offices
abroad that recognise qualifications for particular countries.

1.72.2. i you wish, please comment on the (possibly several) practical procedures of recognition at institutional level

L73. What measures exist to ensure that higher education institutions have fair recognition procedures for study and training periods abroad?

HEIs arc responsible for sctting their own admissions policics and practice but do so in gencral accordance with the QAA published UK Quality Code which includes a scction on ‘Admissions’ which
itself includes clear expectation that ‘Institutions have policies and procedures for the recruitment and admission of students to higher education that are fair, clear’ and explicit and are implemented
consistently’. This will include the recognition and admission of students with overseas qualifications. In conducting its external review of HEIs management of quality and standards, the QA A external
review will consider and report on how the HEI has implemented the UK Quality Code. Scottish National Enhancement Framework (through the ELIR)

L74. Comments



Data entry: (II Quality assurance)

IL1. Which situation applics in your country?

A single independent national agency for quality assurance has been established
IL1.1. Please specify

11.2. What is the main outcome of an external review?

Formative advice on strengthening and enhancing quality

T1.2.1. For cach of the agencics, what is the main outcome of an external review?

IL2.2. Please specify

TL3. Does the outcome of an external review normally have an impact on the funding of the institution or programme?
No

IL3.1. Please specify the normal impact of an external review

TL.4. Does the agency cover:

All higher education institutions

11.4.1. Considered together, do the agencies cover:

IL5. Do the agencies cover:

IL5.1. Please specify:

I1.6. What is the main focus of the external evaluations undertaken?

Institutions

IL6.1. Are all institutions included?

Yes v

IL6.2. Please specify

1L6.3. Are all programmes in all cycles included?

IL6.4. Please specify

11.6.5. Are all institutions and all programmes included?

IL7. Are the outcomes of Quality Assurance evaluations made available to the public?

Allreports are publically available

IL8. Are the following issues typically included in external Quality Assurance Evaluations?

Teaching @Yes ONO Oln Some cases ONo answer
Research  Oves ONo @In some cases ONo answer
Student support services @ves ONo Om some cases ONo answer

Lifelong learning provision

Admissions processes

S tudent progression, drop-out and completion
Employability

Internal Quality Assurance / Management
system

Recognition policy and practice

©ves ONo Om some cases ONo answer
@ves ONo Om some cases ONo answer
@yes ONo Oln some cases ONo answer
@ves ONo Oln some cases ONo answer

@yes ONo Oun some cases ONo answer

@ves ONo Om some cases ONo answer

IL8.1. Please specify

IL8.2. For those issues that are typically included in external QA evaluation, please provide details on the criteria used. Please also provide the full reference to relevant documents

The Quality review process in Scotland is called Enhancement Led Institutional Review (ELIR). The ELIR handbook
http://www.qaa.ac.uk/Publications/Information AndGuidance/Documents/ELIR_Handbook_3.pdf
provides details of critcria uscd in external QA cvaluation, these include:

Institutional context and strategic framework



iKey featurcs of the institution's context and mission
ii Strategic approach to enhancing leamning and teaching
iii Effectiveness ol the approach to implementing strategies.

2 Enhancing the student leaming experience

iComposition and key trends in the student population, including typical routes into and through the institution
ii Supporting equality and diversity in the student population

iii Engaging and supporting students in their learning

iv Approaches to promoting the development of graduate attributes including cmployability

v Effectiveness of the approach to enhancing the student leaming experience.

3 Enhancement in leaming and teaching

iApproaches to identifying and sharing good practice

ii Impact of the national Enhancement Themes and related activity iii Engaging and supporting staff
iv Effectiveness of the approach to promoting good practice in learning and teaching.

4 Academic standards

iApproach to setting, maintaining and reviewing academic standards
ii Management of assessment

it Use of external reference points* in managing academic standards
iv Effectiveness of the arrangements for securing academic standards.

5 Self-evaluation and management of information

iKey featurcs of the institution's approach

ii Commentary on the advance information set

iii Use of external reference points in self-evaluation

iv Management of public information

v Effectiveness of the approach to self-evaluation and management of information

6 Collaborative activity

iKey [eatures ol the institution's strategic approach

it Securing academic standards of collaborative provision

iii Enhancing the student leaming experience on collaborative programmes

iv Effcctivencss of the approach to managing collaborative activity.

There are a number of specific reference point that Scottish higher education institutions are expected to address. These include: theUK Quality Code for Higher Education
(http//www.qaa.ac.uk/assuringstandardsandquality/quality-code/Pages/default.aspx) , subject benchmark statements and the higher education qualifications ramework which, in Scotland, is
cstablished within the Scottish Credit and Qualifications Framework (SCQF) http//www.scqf.org.uk/ ). Further reference points are provided by the Quality Enhancement Themes
(http//www.enhancementthemes.ac.uk/)

Institutions will also have regard to Part 1 of the Standards and Guidelines for Quality Assurance in the European Higher Education Area and to the UK Professional Standards Framework for Teaching
and Supporting Learning (http://www.heacademy.ac.uk/ukpsf).

The Scottish Funding Council (SFC) publishes guidance on its expectations for the Scottish higher education institutions http://www.sfc.ac.uk/web/FILES/Circulars_ SFC142012/SFC142012.pdf

11.8.3. Additional comments

The scope of the ELIR includes the institution's arrangements for securing the academic standards of its research degrees as well as the research student experience.

The external quality review also considers the effectiveness of: the strategic approach to quality enhancement, the institution's approach to self-evaluation, student engagement (including
representation and engaging in their learning within and around the curriculum) and management of collaborative provision.

Significant emphasis is placed on the institution’s capacity for self-evaluation using these reference points (set out in 2.8). A judgement on this is included in ELIR and developmental support for
evaluation is provided on a sector-wide and individual institutional basis. This includes the evaluation carried out specifically for ELIR but particularly focuses on the ongoing evaluative activities that
the institutions carry out annually and periodically. For example, see the project on Institutional Approaches to Self-Evaluation http://www.qaa.ac.uk/InstitutionReports/types-of-review/Pages/effective-
approaches-evaluation.aspx

IL9. Does your national Quality Assurance system or legislative framework explicitly allow higher education institutions to choose a Quality Assurance Agency from outside your country as part of
the initial and/or periodic external QA review?

No
This part of higher education in Scotland is determined by the UK as a whole. For the UK, HEIs in receipt of public funding in the UK or with UK degree awarding powers must be reviewed by QAA.
UK-wide, some HEIs may choose additionally for provision, usually their business schools, to be reviewed by overseas agencies.

1L9.1. Pleasc explain the differences
1L9.2. Please specify which institutions are able to choose

IL10. Which conditions apply to the choice of a Quality Assurance Agency for cross border review?

1L10.1. How many higher education institutions have used this opportunity?

IL11. In the case of international joint and double degree programmes, are quality assurance decisions of QA agencies registered abroad recognisedin your country?

No, QA agency decisions are not recognised.
This part of higher education in Scotland is determined by the UK as a whole.

T.11.2. Please specify
IL12. Additional comments

1I.13. Does your legislation or steering documents encourage your national QA agency(ies) to be:

O Listedin EQAR

O Member of ENQA

@ There is no specification within the current legislation or steering documents
@ Yes, for an application to EQAR

(7] Yes, for the purpose of ENQA membership

(] Yes, for other purposes



O An evaluation is planned before the 2015 Ministerial Meeting in Yerevan but has

IL15S. Is there a formal requirement that students are involved

In governance structures of national QA agencies
As full members in external review teams

As observers in external review teams

In the preparation of self evaluation reports

In the decision making process for external reviews

In follow-up procedures

IL15.1. Please specify

not yet taken place

O No

@ves, itis compulsory Och, itis advised ONo Oln some cascs ONo answer
@Yes, it is compulsory OYes, itis advised ONo Oln some cases ONo answer
@Yes, it is compulsory OYes, itis advised ONo Omn some cases ONo answer
@ves, it is compulsory OYes, itis advised ONo Omn some cases ONo answer
Oves. itis compulsory OYes, itis advised ONo Oln some cases ONo answer
@yes. it is compulsory OYes, itis advised ONo Oln some cases ONo answer

IL16. Is there a formal requirement that international peers/experts are involved?

In governance structures of national QA agencies?
As full members in external review teams

As observers in external review teams

In the decision making process for external reviews

In follow-up procedures
1L16.1. Please specify

IL17.1s there a formal requircment that academic s taff are involved

In governance structures of national QA agencies?
As full members in external review teams

As observers in cxternal review teams

In the decision making process for external reviews

Tn follow-up procedures
IL17.1. Please specify

IL18. Is there a formal requirement that employers are involved

In governance structures of national QA agencies?
As full members in external review teams

As observers in external review teams

In the decision making process for external reviews

TIn follow-up procedures

IL18.1. Please specify

@YES, it is compulsory OXES, it is advised ONO Q1n some cascs ONo answer
@YES, it is compulsory OYES, it is advised ONO OTn some cases ONo answer
@YES, it is compulsory OYES, itis advised ONO Ot some cases ONo answer
@YES, it is compulsory OVES, it is advised ONO Oln some cases ONo answer
@YES, it is compulsory QVYES, it is advised ONO Qln some cases ONo answer

@yes. it is compulsory OYes, itis advised ONo Oln some cases ONo answer
Oves, it is compulsory Och, it is advised ONo Oln some cases ONo answer
@Yes, itis compulsory OYes, it is advised ONo O some cases ONo answer
@Yes, it is compulsory OYes, itis advised ONo Omn some cases ONo answer

@ves, it is compulsory OYes, itis advised ONo Oln some cases ONo answer

Oves. itis compulsory QYes, itis advised ONo Oln some cases ONo answer
Oxes. it is compulsory OYes, itis advised @No Oln some cases ONo answer
Och, it is compulsory Och, it is advised @No OIn some cascs ONo answer
OYes, it is compulsory OYes, itis advised @No OTn some cases ONo answer
Oes, it is compulsory Ofes, it is advised @No O some cases ONo answer

11.20. Are there formal requirements for higher education institutions to develop internal quality assurance systems?

Yes

1L20.1. Please specify these requirements and the relevant source

The Scottish Funding Council publishes guidance on institution-led quality assurance (http://www.sfc.ac.uk/web/FILES/Circulars_ SFC142012/SFC142012.pdf)

And indicates that reviews should include the following characteristics:

* All provision should be reviewed on a cycle of not more than six years

« take full account of benchmarks and the UK Quality Code for ITigher Education

« continue to embed and develop the use of the Scottish Credit and Qualifications Framework

« provide an objcctive review of provision bascd on an understanding of national and international good practice.

« Each review team should include at least one external member with a relevant background.

« Institution-led processes should fully engage students in quality arrangements

« consider the effectiveness of annual monitoring arrangements and follow-up action for programmes covered by the review
*be enhancement led and therefore institutions are encouraged to develop institution-led review processes which also:

« promotc dialoguc on arcas in which quality might be improved;
«identify good practice for dissemination within the institution and
beyond (such as engagement in the national quality Enhancement
Themes); and

« encourage and support critical reflection on practice. 16

It should be noted that, while this is termed ‘guidance’, the institutions are required to mect the terms of the guidance and this is checked through ELIR and the related annual discussions with QAAS

officers, supported by reporting from the institutions to SFC and from QAAS to SFC.

IL21. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher cducation institutions

11.21.1. Please specify

11.22. Are there formal requirements for students to be involved in internal quality assurance systems?

No



There is no requirement but HEIS arc strongly encouraged to involve students in the preparation of self evaluation reports and there is cvidence that most institutions do involve their students in this
activity.

IL22.1. Please specity

11.23. is there a requirement for students to be involved in the preparation of self evaluation reports ?

O ves
O No
O m some cases

T1.23.1. Plcase specify

1L.24. is there a requirement for students to be involved in decision-making as an outcome of evaluation?

T1.24.1. Please specify

TL.25. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in the past 5 years?

100%

11.26. How many higher cducation institutions have arrangements in place for the internal approval, monitoring and periodic review of programmes and awards ?

100%

IL26.1. Please describe what kind of arrangements are in place.

The Scottish Funding Council has published guidance (http://www.sfc.ac.uk/web/FILES/Circulars_ SFC142012/SFC142012.pdf) on quality arrangements where they expect each institution to operate
systems of annual monitoring across the full range of provision; this is likely to include not only student survey data, but also performance data on recruitment, progression and achievement. HEIS are
also cncouraged to design processcs in a way which allows reflection on the cffectivencss of monitoring and follow-up, on a periodic basis, for cxample taking the opportunity to reflect across a number
ofyears’ annual monitoring outcomes in the relevant subject area(s) and considering the trends in, and responses to, feedback and performance data.

The Quality Code (http://www.qaa.ac.uk/AssuringStandards AndQuality/quality-code/Pages/Quality-Code-Part-B.aspx) sets out Expectations which higher education providers are required to meet to
cnsure that appropriate and cffcctive teaching, support, assessment and learning resources arc provided for students; that the learning opportunitics provided arc monitored; and that the provider
considers how to improve them. Chapter Bl (Programme design, development and approval http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/quality-code-Bl.aspx ) addresses the
initial design and development of a programme and the processes which lead to a decision by the degree-awarding body that it may be delivered in the agreed form.

Chapter B6 Programme monitoring and review http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/quality-code-B6.aspx) addresses the mechanisms which higher education providers
use to reflect on a programme once it is running, and to determine how it can be improved.

1L.27. How many higher education institutions publish up to date and objective information about the programmes and awards offered?

100%

11.28. How many higher education institutions publish critical and negative outcomes of Quality Assurance evaluations?

100%

Each institution provides an annual report, endorsed by the governing body, which describes the scope, nature and outcomes of institution-led quality review activities, as well as of reviews by
Professional Statutory and Representative Bodices, which have taken place in the previous academic year, including commentary on actions taken to address issucs identificd, as well as highlighting
good practice identified for dissemination. In addition, the Quality Assurance Agency provides analyses ofall of these statements and reports to the Scottish Funding Council. This report is available
on the SFC website (http://www.sfc.ac.ulk/web/FILES/CMP_QEGPC20February2014_20022014/QEGPC14_03_QAAS_institutional statement_overview_report_annual quality_statements.pdf) . The
institutions share these annual statements with QAA Scotland and they form part of the material to support the annual discussions between each institution and QAAS in the Enhancement-Led
Institutional Review (ELIR) method. The statements are also considered by ELIR teams as part of the advance information set for each ELIR.

1L.29. Are higher education institutions' recognition policy and practice typically evaluated in Internal Quality Assurance processes within the institution?

Yes

Chapter B6: Assessment of students and the recognition of prior learning (http://www.qaa.ac.uk/Publications/Information AndGuidance/Pages/quality-code-B6.aspx) of the Quality Code deals with the
assessment of student learning, both leaming which is achieved as part of a defined programme offered by a higher education provider, and learning at the equivalent level achieved outside the defined
programn¥ of study. The Chapter covers all forms of assessment used in the context of taught provision, and for the recognition of prior learning

Scotland has also recently produced a national Framework for the Recognition of Prior Learning (http://www.cnhancementthemes.ac.uk/flexible-lcaming/recognition-of-prior-lcarning/national-
framework-for-recognising-prior-learning-for-higher-education) . This will allow HEIs and other organisations to share, develop and enhance practice in RPL in a consistent and sustainable manner.

More generally, the Quality Assurance Agency Scotland, the Scottish Funding Council (SFC), Universities Scotland, student participation in quality Scotland (sparqs) and the National Union of
Students Scotland worked collaboratively to develop an enhancement-led approach to quality in the Scottish higher education sector. This is achieved through the Quality Enhancement Framework
(introduccd in 2003), which was designed to support higher cducation institutions in Scotland in managing the quality ofthe student lcaming expericnce, and to provide public confidence in the quality
and academic standards of higher education. The strategy adopted has five main elements:

«a comprehensive programme o[ institution-led reviews, carried out by higher education institutions with guidance from the SFC (http//www.s [c.ac.uk/web/FILES/Circulars_ SFC142012/SFC142012.pdf)
« Enhancement-led institutional review: external reviews run by QA A Scotland that involve all Scottish higher education institutions over a four-ycar cycle

«improved forms of public information about quality, based on addressing the different needs of a range of stakeholders including students and employers.

- a greater voice for student representatives in institutional quality systems, supported by the national development scrvice. spargs (student participation in quality scotland), hosted by NUS Scotland,
assists and supports students, students’ associations and institutions to improve the effectiveness of student engagement in quality processes and provides advice to the SFC and institutions on good
practice in student engagement (http://www.spargs.ac.uk/indexphp )

« a national programme of Enhancement Themes, managed by QAA Scotland. The programme encourages academic staft, support staff and students to share current good practice and collectively
generate ideas and models for innovation in leamning and teaching. (http://www.enhancementthemes.ac.uk/ )

This collaborative approach to quality is unique in many respects: in its balance between quality assurance and enhancement; in the emphasis which it places on the student experience; in its focus on
learning and not solely on teaching; and in the spirit of cooperation and partnership which has underpinned all of these developments.

All Scottish HEIs are expected to engage with the five clements of the QEF. The engagement of institutions is reviewed both by the Scottish Funding Council (through cach HEI's Annual Institutional
Report on Quality) and by QA A Scotland (through each HEI's ELIR, ELIR Follow-On Report and Annual Discussions). All external review reports are published on the QA A website (
http://www.qaa.ac.uk/Pages/default.aspx). Thematic reports are produced annually focussing on common topics identified within ELIR (eg management of assessment). These areas are then considered
by the Scottish Higher Education Enhancement Committee as development projects. The enhancement approach places a strong emphasis on institutional self evaluation using external reference points
some agreed across the UK (eg Quality Code), others particular to Scotland (Scottish Credit and Qualifications Framework, Scottish Funding Council guidance, and National Quality Enhancement
Themes). Institutions are also cncouraged to identify their own reference points (cg benchmark against other institutions or particular practices in other institutions). Institutional sclf-cvaluation
underpins institution-led quality reviews and Enhancement-led Institutional Review (ELIR), for which each higher education institution prepares a Reflective Analysis (RA). There is also a significant
focus on the ongoing evaluation activity undertaken by the institution annually and on a periodic basis.

A key pillar of the framework is student engagement in quality processes. SFC guidance states that the involvement of students in quality processes is essential to maximise the effectiveness and
enhance the quality of the student learning experience. In particular, the Scottish Funding Council requires that institutions have a clear policy and strategy for enhancing student engagement with the
quality structures and processes, and to involve students in all processes relating to quality assurance and enhancement. Most recently spargs have produced guidance on student partnership
agreements (http://www.spargs.ac.uk/upfiles/Student%20Partners hip%20A greement%20Guidance%20-%20final%20version.pdf ). These documents, produced in partnership between the student
association and the institution, demonstrate how student associations and institutions promote the ways in which students can interact with staff at their institution to improve the quality of their
experience.

Institutions’ transnational education (TNE) is included within the scope of ELIR. In addition, Scottish institutions participate in the specific TNE reviews mun by QAA. The precise method for reviewing
TNEis currently being consulted upon across the UK.



In addition to ELIR, individuals (including students and staff) and organisations (including professional bodics or cmploycrs) can have recoursce to the QA A Scotland concerns scheme which is

currently called the Protocol for Managing Potential Risks to Quality and Standards. This allows individuals and organisations to raise a concern about an institution outside the usual review cycle and
[or this concern to be explored by QAA Scotland using a published process.

1L.29.1. Please explain



Data entry: (IIl_ Social dimension)

TIL Policy background: In the framework of the Bologna Process, the ministers responsible for higher education agreed that the student body entering, participating in and completing higher
education at all levels should reflect the diversity of the population living in the different European regions (London Communiqué, 18 May 2007).

IIL1. How is the objective of widening participation reflected in steering documents of your country?

Tt is reflected through a set of concrete measures

Scottish Higher Education Institutions are autonomous institutions and set

their own admissions policics. However, their practice is shaped through Outcome Agreements with the Scottish Funding Council. All universitics have agreed to widen access for people from
disadvantaged

backgrounds and we will monitor their progress in doing this using the Scottish Index of Multiple Deprivation. In the 2013-14 outcome agreements, universities also commit to a number ol new initiatives
to increasc opportunitics for students with protected characteristics.

In Scotland, each HEI will have minimum entrance criteria and some may have additional criteria for high demand courses, such as, medicine and law. Students can make informed choices about their
planned higher education courses through the UK University and College Admission System (UCAS) which offers course profiles and support and guidance through the admission process. Attaining
mininmm entry requirements does not necessarily guarantee that a student will receive the offer of a place. There are limited places available for first cycle programmes. If a programme has high demand
and a number of applicants have grades above minimum entry requirements, then thosc applicants who have achicved minimum entry grades may not automatically reccive a place on a course. Higher
education institutions have taken action to simplify their admission

processes and make them transparent. Basing decisions for selection into higher education only on formal qualifications can be insufficient in judging the suitability of applicants. Scottish institutions
are continuously improving their admission processes and

are working independently and with the Scottish Wider Access Regional Forums and Supporting Professional Admissions (SPA) to consider ways in which their admission processes can take account
ofthe contextualised learning of individual students. Many institutions run widening access courses which provide individuals with the opportunity to access higher cducation, including thosc froma
lower socio-economic background and mature students who are returning to study after a period away. The Quality

Assurance Agency for Higher Education (QAA) publishes a Code of Practice for the assurance of academic quality and standards in higher education: Admissions to higher education
http://www.qaa.ac.uk/academicinfrastructure/codeOfPractice/default.asp

The Supporting Professionalismin Admissions (SPA) programme works closcly with higher education institutions, schools and colleges and other stakcholders on the continuing development of fair
admissions and good practice in admissions, student recruitment and widening participation across the UK higher education sector.

IIL1.1. Please indicate these measures in the form of bullet points:

= Socio- economic groups
« First time into education
« Under deprived arcas

« Low progression schools

IIL.2. Do steering documents of your country refer to any quantitative objectives to be reached regarding the population entering, participating in and/or pleting higher education?

Yes, there are quantitative objectives WITH a reference to underrepresented groups of the student population (e.g. student with disabilities, mature students, disadvantaged students, male-female, etc.)
The Scottish Funding Council annually measures success on delivering the objectives of its main widening access initiatives and publishes the results in a policy document ‘Leamning for All: Measures
of Success’ The latest report was published in 2013 http:/www.sfc.ac.uk/web/FILES/Access/2013_LFA_full report.pdf

In addition new Outcome Agreements shape university practice and the impact ol the OAs will be evaluated in [uture years. hitp://www.s[c.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-
14/University_Scctor_Outcome_A greements_2013--14_Summary.pdf

Detailed information on the subject level of study and courses undertaken by students is collected for all under represented groups. Data is submitted by Scottish HEIs to the Higher Education
Statistics Agency (HESA) and to the SFC. The Scottish Government along with other UK administrations are joint data holders.

IIL2.1. Please indicate which statement(s) best describe(s) your country-specific situation: The quantitative objectives are formulated in terms of...

student population entering HE
student population participating in HE
student population completing HE
graduates entering the labour market

PRRM®

TM1.2.2. Please specify the quantitative objectives and the period they cover. Please also indicate the steering documents in which they are stipulated (reference andlink).

TI1.2.3. Please indicate which underrepresented groups are covered by the quantitative objectives, what they are and which period they cover. Please also indicate the steering documents in which they
are stipulated (reference and link).

Students with disabilities:Objective set and period covered  improve participation, retention and completion rates in HE

http://www.s fc.ac.uk/web/FILES/Funding_Outcome_A greements_2013-

StudecCimtildisabiiies o icydocunertGelerenceland link) 14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf

Adults/mature students:Objective set and period covered  improve participation, retention and completion rates in HE

Scottish Funding Council Outcome Agrecments
Adults/mature students:Policy document (reference andlink)  http://www.sfc.ac.uk/web/FILES/Funding_Outcome_A greements_2013-
14/University _Sector_Outcome_Agreements_2013--14_Summary.pdf

Students from lower socio-economic background/lower socio-economic

S . . improve participation, retention and completion rates in HE
group:Objective set and period covered P P P P

Scottish Funding Council Outcome A greements
http//www.slc.ac.uk/web/FILES/Funding_Outlcome Agreements_2013-
14/University_Scctor_Outcome_Agreements_2013--14_Summary.pdf

Students from lower socio-economic background/lower socio-economic group:Policy
document (reference and link)

Male/female (gender groups ):Objective set and period covered  improve participation, retention and completion rates in TTE

Scottish Funding Council Outcome Agreements
Male/female (gender groups):Policy document (reference andlink)  https//www.sfc.ac.uk/web/FILES/Funding_Outcome Agreements_2013-
14/University_Scctor_Outcome_Agreements_2013--14_Summary.pdf

Ethnic, cultural, religious or linguistic minoritics (pleasc speceify):Objeetive set and

q improve participation, retention and completion rates in HE
period covered P P P mw

Scottish Funding Council Outcome Agreements

Ethnic, cultural, religious or linguistic minorities (please specify):Policy document http+//www.s fe.ac.ul/web/FILES /Funding_Outcome_Agrecments_2013-



(reference andlink)  14/University_Scctor_Outcome_Agreements_2013--14 Summary.pdf

Students living in specific geographical areas (e.g. rural areas):Objective set and

. improve participation, retention and completion rates in HE
period covered e P P ™

Scottish Funding Council Outcome Agreements
http://www.stc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-
14/University_Scctor_Outcome_Agreements_2013--14_Summary.pdf

Students living in specific geographical areas (e.g. rural areas):Policy document
(reference and link)

Migrants:Objective set and period covered

Migrants :Policy document (reference and link)

Migrants' children:Objective set and period covered

Migrants' children:Policy document (reference and link)

Other groups:Objective set and period covered

Other groups:Policy document (reference and link)

111.2.4. Comments

The Scottish Government encourages the participation of individuals in further and higher education based on the ability to study and seeks to minimise where possible barriers relating to income,
geography and personal circumstance. The Scottish

Government provides annual funding to the Scottish Funding Council (SFC) which plays a key role in widening participation to higher education. When it was first published in September 2005,
Leaming for All proposcd that our progress in widening access would be monitored through a basket of measurcs. Combined with measures requested by the Scottish Government, to monitor access to
and retention in higher education (HE), Leaming for All enables us to monitor, leamn fromand adjust our widening access effort.

The SFC aims to work with universitics, colleges and other partners to introduce a continuum of learning provision in Scotland which offers opportunitics to leamn determined solely by a person’s
capacities and ambition and through this work, continues to address uneven pattemns of participation in education. The basket of measures, alongside a programme of qualitative and evaluative
rescarch, and considered against the backdrop of wider social and cconomic factors, cnable the SFC to monitor, learn fromand adjust its widening participation programmes. Patterns of participation arc
identified and measured across underrepresented groups by looking at: school attainment for pupils from different socioeconomic backgrounds and by gender; the participation rates in Higher
Education (HE) and Further Education (FE) from the schools which currently have the lowest participation; the proportions of students in HE and FE from each quintile of the population by deprivation;
the proportions of maturc students fromthe most deprived arcas in FE and HE; the differences in participation in FEand HE by geographical arcas; and differences in participation in FE and HE by
gender, ethnicity and disability.

See http://www.sfc.ac.uk/web/FILES/Statistical _publications_SFCST042014_HigherEducationStudentsandQualifiersatS/Higher_Education_Students_and_Qualifiers_at_Scottish_Institutions_2012-
13_31_March.pdf

New Outcome Agreements between the Scottish Funding Council and HEIs mean that SFC will
* extend opportunities forall by increasing the proportion of students

entering Scottish universities fromdisadvantaged and challenging

backgrounds

*Increase the proportion of students from different protected characteristic

backgrounds (such as age, race and disability), where these are

underrepresented in the student population and

* Work with universities to support students fromboth the above groups, to

help themstay at university once they have gained a place.

TIL3. Are there any mechanisms in your country, which encourage or oblige higher education institutions to participate in a systematic monitoring of the composition of the student body?

Yes M

TL.3.1. Pleasc provide a short description of the mechanisms in place:
The Scottish Funding Council annually measures success on delivering the objectives of its main widening access initiatives and publishes the results in a policy document ‘Leaming for All: Measures
of Success’ The latest report was published in 2013 hitp://www.sfc.ac.uk/web/FILES/Access/2013_LFA_full report.pdf

All Scottish HEIs participate in this monotioring.

Tn addition the SFC will evaluate HEIs' performance against their new Outcome A greements (which include requirements to improve widening particpation and retention) from AY 2013/14 onwards and
all HEIs will participate in that evaluation process also.

Detailed information on the subject level of study and courses undertaken by students is collected for all under represented groups. Data is submitted by Scottish HEIs to the Higher Education
Statistics Agency (HESA) and to the SFC. The Scottish Government along with other UK administrations are joint data holders.

http://www.hesa.ac.uk/content/view/3129/#stu

TIL4. Please indicate the stages at which the composition of the student body is subject to systematic monitoring and the student characteristics which are taken into account at these stages. If there
is no systematic monitoring at the given stage, please tick "not applicable".

Disability:At entry to HE

Disability:During HE studies

Disability:At graduation

Disability:After graduation

Labour market status prior to the entry to HE:At entry to HE

Labour market status prior to the entry to HE:During HE studies

Labour market status prior to the entry to HE:At gradnation

Labour market status prior to the entry to HE:After graduation

Age:At entry to HE

Age:During HE studies

Age:At graduation

Age:After graduation

Type and level of qualification achieved prior to entry to HE:At entry to HE
Type and level of qualification achieved prior to entry to HE:During HE studies

Type and level of qualification achieved prior to entry to HE:At graduation



Type and level of qualification achieved prior to entry to HE: After gradnation
Socio-economic background:At entry to HE

Socio-economic background:During HE studics

Socio-economic background:At graduation

Socio-economic background:After graduation

Gender:At entry to HE

Gender:During HE studies

Gender:At graduation

Gender:After graduation

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At entry to HE

Ethnic, cultural, religious or linguistic minority status (please specify in
comments ):During HE studies

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At graduation

i
«

Ethnic, cultural, religious or linguistic minority status (please specify in
comments ): After graduation

Religion:At entry to HE
Religion:During HE studies

Religion:At graduation

Religion:After graduation

Migrant status (migrants or migrants' children):At entry to HE

Migrant status (migrants or migrants' children):During HE studies
Migrant status (migrants or migrants' children):At graduation

Migrant s tatus (migrants or migrants' children):After graduation

Other characteristics:At entry to HE

Other characteristics :During HE studies

Other characteristics:At graduation

Other characteristics:After graduation

Not applicable (no systematic monitoring at the given stage):At entry to HE
Not applicable (no systematic monitoring at the given stage):During HE studies
Not applicable (no systematic monitoring at the given stage):At graduation

Not applicable (no systematic monitoring at the given stage):After graduation

TIL4.1. Please speficy how ethnic, cultural, religious or linguistic minority status is taken into account:

Students apply to higher education courses through the UK University and College Admission System (UCAS) online application system. The UCAS system captures information relating to age and
gender when an individual registers with UCAS for the application process. Further personal information is requested in the application process but this is completed at the individual’s discretion ie.
through self declaration. This includes questions that ask if an individual has any special needs or disabilities, their

ethnic origin and whether they are a care leaver/looked after child. This information, if provided, would be passed onto the HEIs to which they have applied to allow that mstitution to appropriately
consider the individual’s nceds. However individual institutions arc autonomous in how they may usc contextual data and how it is used in their admissions decision making processes.

I1L4.2. Please specify which other student characteristics are taken into account in the monitoring:

T1.4.3. Comments

The Scottish Government is strongly committed to ensuring that access to education is based on ability to learn and not ability to pay. We want to see an improvement in people’s life chances, ensuring
that everyone in

Scotland is able to access all levels of educational provision that match their ambitions and abilities, and allowing them to reach their full potential, regardless of their background. Removing barriers to
accessing lifelong learning is a key element of this approach. The Scottish Government has introduced a number of funding packages and made changes to support systems to assist students:
Introduced a new means test in further and higher cducation to cnsure support is targeted where most needed. « Providing £30m in additional measures to increase student income in accordance with
other measures related to student support. These measures aim to increase the income of more than 75,000 students and include the creation of a new grant of up to £1000 for 14,000 independent
(mature) students. Of the £30m, £2m will be allocated towards supporting students with childcare costs. * Increasing the funds available for student HE discretionary funds trom £14.04m in 2006/07 to
£18.84mthis year

(2010/11) [These funds are to assist students in financial difficulty] « Undertaken a review of the Disabled Students’ Allowance (DSA) to ensure that students with a disability get the best possible
support.

All Scottish universities have agreed to widen access for people from disadvantaged backgrounds and we will monitor their progress in doing this using the Scottish Index of Multiple Deprivation. The
Scottish Funding Council will

_ Extend opportunitics for all by increasing the proportion of students
entering Scottish universities from disadvantaged and challenging
backgrounds

~ Increase the proportion of students from different protected characteristic
backgrounds (such as age, race and disability), where these are
underrepresented in the student population, and

~ Work with universities to support students from both the above groups, to
help themstay at university once they have gained a place

http://www.sfc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf
IILS. Pleasc specify who monitors the composition of the student body

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical



agency/otfice):During HE studies
HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office): After graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITH obligation to submit data to another body (c.g. ministry, s tatistical
agency/office):During HE studies

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office): After graduation

Ministry/governmental body:At entry to HE

Minis try/governmental body:During HE studies
Minis try/governmental body:At graduation
Ministry/governmental body:After graduation
Independent bodies/agencies:At entry to HE

Independent bodies/agencies:During HE studies
Independent bodies/agencies :At graduation
Independent bodies/agencies :After graduation
Other:At entry to HE

Other:During HE studies

Other:At graduation

Other:After graduation

No systematic monitoring:At entry to HE

No systematic monitoring:During HE studies

No systematic monitoring:At graduation

= =
< « <

No systematic monitoring:After graduation

IIL5.1. Please specify which other organisation monitors the composition of the student body

TILS.2. If at certain stages you chose several options, please explain the distribution of responsibilities between different parties involved:

N/A

IIL5.3. Comments

HIE data are submitted both to SFC for the prepararion of'its Learning For All annual reports, and to HESA for its UK-wide statistical reporting.
SFC publishes data annually on, for example:

* Students in higher education in Scottish HEIs and colleges by receipt of Disabled Students Allowance (DSA) and disability type, 2012-13
*Students in higher education in Scottish HEIs and colleges by receipt of Disabled Students Allowance (DSA) and disability type (%), 2012-13
* Scottish domiciled entrants to higher education in the UK by deprivation classification and institution type, 2012-13

* Scottish domiciled entrants from deprived areas to higher education in the UK by institution type, 2004-05 to 2012-13

* Students in higher education at Scottish HEIs and colleges by level of study and cthnicity, 2012-13

* Entrants to higher education at Scottish HEIs and colleges by ethnicity, 2003-04 to 2012-13

IIL6. In your country, are there legal restrictions on collecting or publishing data on certain student characteristics (e.g. ethnic background of students)?
...collect data on certain student characteristics  @No legal restrictions apply to... OSsome legal restrictions apply to... ONo answer

..publish data on certain student characteristics ®@No legal restrictions apply to... Osome legal restrictions apply to... ONo answer

I1L6.1. Please specify which data cannot be collected or publis hed and why.

TIL.7. Are the results of monitoring activities related to different stages (i.e. at entry, during studies, at graduation, after graduation) publicly available?

Yes M

TI1.7.1. How are these results published?

Information is shown for each individual higher education institution
The Scottish Funding Council annually measures success on delivering the objectives of its main widening access initiatives and publishes the results in a policy document ‘Learning for All: Measures
of Success’ The latest report was published in 2013 http://www.sfc.ac.uk/web/FILES/Access/2013_LFA_full_report.pdf

Detailed information on the subject level of study and courses undertaken by students is collected for all under represented groups. Data is submitted by Scottish HEIs to the Higher Education
Statistics Agency (HESA) and to the SFC. The Scottish Government along with other UK administrations are joint data holders.

1[1.7.2. Please provide details on where the results of the monitoring activities can be consulted.

‘Learning [or All: Measures ol Success’ hitp://www.s[c.ac.uk/web/FILES/Access/2013_LFA_[ull report.pdl
The latest report was published in 2013

HESA data
www.hesa.ac.uk

Detailed information on the subject level of study and courses undertaken by students is collected for all under represented groups. Data is submitted by Scottish HEIs to the Higher Education
Statistics Agency (HESA) and to the SFC. The Scottish Government along with other UK administrations are joint data holders.



11L8. From the data collected in your monitoring system, what have been the main changes in the composition of the student body during the last ten years?
Learing For All (2013 updatc) show:

* the participation rate in higher education (HE) in Scotland for the 2010 cohort, measured by the Youth Participation Rate (YPR), increased in the Scottish college and university sectors;

« women remain more likely than men to participate in FE and HE. In 2011-12 the percentage gap between young men and women remained the same as in 2010-11 in colleges for FE, and in colleges and
universities for HE level;

= participation in colleges is more likely to be by people who live in deprived areas than those from more affluent areas, who are more likely to participate in the university sector;

« there has been an increase in the proportion of mature students from the most deprived areas entering universities. However the overall proportion of young and mature entrants from the most
deprived areas continues to be less than the proportion of young and mature students from less deprived areas;

« the proportion of students who disclosed a disability has increased consistently over the last ten years at both colleges and universitics;

« the proportion of Scottish-domiciled students from non-white ethnic groups has remained steady over the last year in Scotland’s colleges. In universities, the proportion of non-white ethnic groups
has increased annually over the last seven years. Data disclosure on ethnicity has improved significantly in universities:

« across Scotland school leaver progression rates into HE and FE for 2011-12 continue to be high with broadly the same percentages as in previous years;

« there is still no significant change in the size of the gap between pupils fromschools in the lowest quintile and the remainder of publicly funded schools in terms of progression into HE. However, in
the schools targeted in SFC’s Schools for Higher Education Programme (SHEP), there is an increasc in progression to HE nationally;

«in 2011-12, the total number of Scottish-domiciled students entering a full-time first degree course into the second or third year with advanced standing increased across Scotland and in all regional
areas with the exception of Fife and Tayside

TIL9. Please choose the statement that best describes your country-specific situation:

Individuals that meet standard entry requirements have...

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:Universities

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:HEIs other than universitics

a guaranteed right to higher education in ALL fields but they are often offereda
place at an institution that is NOT their own (first) choice: Universities

a guaranteed right to higher education in ALL fields but they are often offered a
placce at an institution that is NOT their own (first) choice:HEIs other than
universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:Universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:HEIs other than universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:Universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:HEIs other than
uniwersities

no guaranteed right to higher education:Universities

no guaranteed right to higher education:HEIs other than universities

TIL9.1. Please specify which fields are excluded:

I1L9.2. Comments

Scottish Higher Education Institutions arc autonomous institutions and sct

their own admissions policies. However, their practice is shaped through Outcome Agreements with the Scottish Funding Council. Alluniversities have agreed to widen access for people from
disadvantaged

backgrounds and we will monitor their progress in doing this using the Scottish Index of Multiple Deprivation. In the 2013-14 outcome agreements, universities also commit to a number of new initiatives
to increase opportunities for students with protected characteristics.

Tn Scotland, each HEI will have minimum entrance criteria and some may have additional criteria for high demand courses, such as, medicine and law. Students can make informed choices about their
planned higher education courses through the UK University and College Admission System (UCAS) which offers course profiles and support and guidance through the admission process. Attaining
minimum entry requirements does not necessarily guarantee that a student will receive the offer of a place. There are limited places available for first cycle programmes. If a programme has high demand
and a number of applicants have grades above minimum entry requirements, then those applicants who have achieved mininmm entry grades may not automatically receive a place on a course. Higher
cducation institutions have taken action to simplify their admission

processes and make them transparent. Basing decisions for selection into higher education only on formal qualifications can be insufficient in judging the suitability of applicants. Scottish mstitutions
are continuously improving their admission processes and

are working independently and with the Scottish Wider Access Regional Forums and Supporting Professional Admissions (SPA) to consider ways in which their admission processes can take account
of'the contextualised learning of individual students. Many institutions run widening access courses which provide individuals with the opportunity to access higher education, including those froma
lower socio-cconomic background and mature students who are returning to study after a period away. The Quality

Assurance Agency for Higher Education (QAA) publishes a Code of Practice for the assurance of academic quality and standards in higher education: Admissions to higher education
http//www.qaa.ac.uk/academicinfrastructure/codeOfPractice/delault.asp

The Supporting Professionalismin Admissions (SPA) programme works closely with higher education institutions, schools and colleges and other stakeholders on the continuing development of fair
admissions and good practicc in admissions, student recruitment and widening participation across the UK higher education scctor.

111.10. Please explain on what basis higher education institutions most commonly select students:

Level of achicvement in standard entry requirements:Universitics

Level of achievement in standard entry requirements :HEIs other than universities
Entry examinations for all programmes :Universities

Entry examinations for all programmes:HEIs other than universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:Universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:HEIs other than universities



Other:Universities
Other:HEIs other than universities

TIL10.1. Please specify which other eriteria apply:
TIL10.2. Comments

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 1 "Entry from school with the appropriate range and grades of qualifications that meet the course entry requirements "

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 2 "From college. Cither by completing a further education qualification which may meet the course entry requirements"

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 3 "Vocation based learning "

TIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 4 "applicants who have participated in a recognised access programme to higher education e.g. Lothian Equal Access"

TII.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 5 "Recognition of prior learning"
11L.12. The different routes are opening access to...

{_11_5Q001}  @all HEls /HE programimes Qsome HEIs / HE programmes ONo answer
{IM_11_SQ002} @all HEIs /HE programmes Qsome HEIs / HE progranmes ONo answer
{1 11_SQ003} @all HEIs /HE programmes Osome HEIs / HE programmes OnNo answer
{lIL 11_SQ004} @all HEIs /HE programmes Qsome HEIs / HE programmes OnNo answer
{lIL 11_SQ005} @all HEIs /HE programmes Qsome HEIs / HE programmes OnNo answer

TL12.1. For routes that only open access to some HEIs or programmes, please specify to which institutions/programmes they do open access and to which institutions/programmes they do not open
access:

IIL13. Please provide the percentages of students entering through each access route. If you cannot provide the exact percentages, please provide at least approximate data (estimates). Please indicate
in the appropriate text field whether the information is based on official data or an estimate.

{IIL_11_SQ001}:% of students entering HE through this access route
{IIl_11_SQO001}:Official data based on central level monitoring, including surveys
{II_11_SQO001}:Fstimates  38% ofschool lcavers entered HE, Learning for All 2013 (regional variations)

{IIL_11_SQ001}:Impossible to say (no official data and impossible to es timate) Learning for All data monitor progress year on year within this category but do not comparison/
- = h N aggregation
{lll 11_SQ002}:% of students entering HE through this access route
{lIL 11_SQ002}:Official data based on central level monitoring, including surveys

3,200 people All entrants, by headcount, with a HNC/D, to either second or third year of a full-time first

11 2}:Esti
UIRAIESO002 2 imates degree course

Leamning for All data monitor progress year on year within this category but do not comparison/
aggregation

{Ill_11_SQ002}:Impossiblc to say (no official data and impossible to cstimatc)
{IIL_11_SQ003}:% of students entering HE through this access route
{IIl_11_SQO003}:Oftficial data based on central level monitoring, including surveys
{IIl_11_SQO003}:Estimates
{II_11_SQ003}:Impossible to say (no official data and impossible to estimate)  Tmpossible to say (no official data and impossible to estimate)
{11 11_SQ004}:% of students entering HE through this access route
{IIL 11_SQ004}:Official data based on central level monitoring, including surveys
{IIL 11_SQO004}:Fstimates
{IIL 11_SQ004}:Impossible to say (no official data and impossible to estimate)  Impossible to say (no otficial data and impossible to estimate)
{Ill_11_SQ005}:% of students entering HE through this access route
{IIl_11_SQO005}:0fficial data based on central level monitoring, including surveys
{IIL_11_SQ005}:Fstimatcs

{II_11_SQO005}:Impessible to say (no official data and impossible to estimate)  Impossible to say (no official data and impossible to estimate)
TIL13.1. Please indicate the source of the official data:

111.13.2. Comments

Detailed information on the subject level of study and courses undertaken by students is collected for all under represented groups. Data is submitted by Scottish HEIs to the Higher Education
Statistics Agency (HESA) and to the SFC. The Scottish Government along with other UK administrations are joint data holders.

IIL14. Are there any incentives for higher education institutions te admit non-traditional students?



Yes v

IIL14.1. Please indicate which incentives exist and how they operate.
Do they apply to all HEIs or only to some HEIs? If they only apply to some HEIs, please indicate to which ones.

The Scottish Funding Council is investing just under £40 million of additional funding over the next four years to support this widening access and universities have committed to deliver 727 new
widening access places this ycar. Scottish Funding Council is

_ Extending opportunities for all by increasing the proportion of students
entering Scottish universities fromdisadvantaged and challenging

backgrounds

_ Increasing the proportion of students from different protected characteristic
backgrounds (such as age, race and disability), where these are
underrepresented in the student population and

~ Working with universities to support students fromboth the above groups, to
help themstay at university once they have gained a place

Alluniversities have agreed to widen access for people from disadvantaged
backgrounds and SFC will monitor their progress in doing this using the Scottish Index of Multiple Deprivation.

TII.15. Comments

Link to Outcome Agreements 2013/14
http://www.s fc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf

IIL16. In your country, are there any bridging programmes for HE candidates who do not possess standard qualification(s) opening access to higher education?

@ Yes, such programmes exist and they are targeted at those who left school prior to the completion of any type of upper secondary education.
Yes, such programmes exist and they are targeted at those who have completed an upper secondary programme which does not allow direct access to higher education.
No, such programmes do not exist.

111.16.1. Please provide details on these programmes, the qualifications they lead to (e.g. standard upper secondary school leaving certificate, qualification/certificate that differs from the standard
upper sccondary school leaving certificate) and the number of participants completing the courses (latest available statistics):

Access courses run through colleges linked to subjects and gives access to HE courses, for example SWAP (Scottish Wider Access Programme), which provides independent advice to adults who may
have missed out on higher or [urther education first time round and which provides them with access courses which can lead to guaranteed places in colleges or universities.

TII.17. Comments

The Schools for Higher Education Programme (SHEP) is funded by the Scottish Funding Council and provides support in 19 schools across the South East of Scotland that traditionally have low
progression rates to higher education. There are three other similar programmes running in Scotland:

North — Aspire North
West —Focus West
Fife and Tayside — Lift Off

What SHEP wants to achieve *Increase staying on rates and progression rates to higher education, both to college and to university.

*Support pupils to fulfil their potential and progress to higher education in college and university.

«Increasc awarcness and opportunitics of higher ecducation at college and university.

*Provide advice, information and encouragement.

SHEP offers a full programme of activities to targeted upper secondary pupils, to help you both consider the opportunities that higher education can bring and prepare young people for studying at this
level. Activities offered are a mixture of school-based workshops, college and university campus-based activities and conferences. These are supported by student volunteers who are studying higher
education at college and university.

TIL18. Can higher education candidates without standard qualifications be admitted to higher education on the basis of the recognition of their prior non-formal and informal learning?

Yes, this is possible in some higher education institutions/programmes (please specify in comments).

RPL is the process for recognising previous leaming that has taken place in informal, formal or non-formal contexts: for example, in the workplace and through life experiences. Once recognised through
this process, prior learning can be used to gain credit or exemption for qualifications, and/or for personal and career development. The recognition of both formal and informal leamning enables learners
to make clearer connections between the learning they have already achieved and future learning opportunities, helping to promote self-direction and building confidence.

Candidates have the right to have their prior learning considered using transparent procedures as identified in the National Recognition of Prior Learning (RPL) Framework and in the Quality Code for
Higher Education, specifically Chapter B6: Assessment of students and the recognition of prior learning. The Quality Code identifies a number of ‘indicators of sound practice” which higher education
providers are expected to address including:

« Asscssment policics, regulations and processes, including those for the recognition of prior learning, are cxplicit, transparent and accessible to all intended audiences.

* Those who might be eligible for the recognition of prior leaming are made aware of the opportunities available, and are supported throughout the process of application and assessment for
recognition.

« Higher cducation providers assure themsclves that everyonc involved in the assessment of student work, including prior learning, and associated assessment processces is competent to undertake
theirroles and responsibilities.

The final decision about recognising learning and how much credit may be awarded for that leaming rests with the receiving institution.

IIL18.1. Please indicate the steering documents on which admission to HE on the basis of recognition of prior non-formal and informal learning is based (if any):

Scotland has a National Recognition of Prior Learning (RPL) Framework, which is funded by QAA Scotland and endorsed by Universitics Scotland and the Scottish Government. The purposc of the
Framework is to help expand, enhance and embed RPL in the higher education institutions. The Framework has been designed to complement the UK Quality Code for Higher Education, specifically
Chapter B6: Assessment of students and the recognition of prior learning. Further information about the Framework can be found here http://www.enhancementthemes.ac.uk/flexible-
learning/recognition-of-prior-leaming/national-framework-for-recognis ing-prior-learning-for-higher-education and additional information on the UK Quality Code can be found here
http//www.qaa.ac.uk/AssuringStandards AndQuality/quality-code/Pages/default.aspx

TIL19. Please choose the statement that best applies to your country-specific situation:

HEIs can autonomously decide whether they will provide relevant procedures.

I1.20. In your country, do steering documents refer to any specific requirements for HE candidates who would like to gain access to HE based on the recognition of their non-formal and informal
learning?

O Yes, steering documents reler to specilic age requirements
@] Yes, steering documents refer to requirements related to the duration of prior professional experience
@] Yes, steering documents refer to other requirements

No, there is no reference in steering documents to any requirements

I11.20.1. If steering documents contain references to specific requirements, please provide the details on the exact formulation here:



T1.20.2. Please also provide the full reference(s) to relevant document(s) here:

111.21. Based on official statistics or estimates please indicate the proportion of students entering higher education through the recognition of non-formal and informal learning (i.e. without standard
HE entry qualifications):

Information impossible to provide (no official data available and impossible to estimate)

I1.21.1. Please indicate the source of this information

Pleasc choosc

111.21.2. Please specify:

I1.22. Comments

No central data for Scotland available but we aspire to understand better the proportion of students entering higher education through the recognition of non-formal and informal learning (i.e. without
standard HE entry qualifications) from the future monitoring and evaluation of the new Outcome Agreements as part of the new Post-16 Education (Scotland) Act 2013 implementation.

T1.23. Is student retention and/or completion defined as an objective in the steering documents in your country?

Yes v

II1.23.1. Please specify how this objective is defined:

We therefore universities to work with colleges, local authorities and others to create more flexible learner journeys. We need universities to adapt their provision to maximise students’ chances of
success and to work collaboratively to facilitate learners’ transitions between different sectors and styles of learning.

In the 2013-14 outcome agreements we have asked universities to cnsure learners” journcys through the learning systemare as short, cfficient

and effective as possible, including improved retention, and enhanced

articulation (or progression) fromcolleges to universities: and to increase the number of Scottish domiciled articulating learners that complete degree level study

Students fromdeprived areas, with lower prior attainment or mature entrants remain the most likely groups not to continue their studies in college or university.

SFC and the Higher Education Statistics Agency (HESA) publish annually a set of performance indicators (PIs) for colleges and universities respectively, which are mtended to help individual
institutions to benchmark performance. Outcomes for student enrolments on recognised qualifications are rated as "Completed success", "Completed partial success", Early withdrawal" or "further
withdrawal".

111.23.2. Please also provide the full reference(s) to all relevant document(s).

HESA data tracks non-continuation atter the first ycar and sccond ycar and projects completion.

hitp//www.hesa.ac.ulk/indexphp?option=com content&task=view&id=2064&lemid=141
http://www.sfc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf
‘Leamning for All: Measures of Success’ The latest report was published in 2013 http://www.sfc.ac.uk/web/FILES/Access/2013_LFA_full_report.pdf

1IL24. In your country, are targets set to measure progress regarding student retention and/or completion?

111.24.1. Please describe the targets:

11.24.2. Plecasc also provide the full reference(s) to all relevant document(s).

T.25. Are under-represented groups of students specifically targeted in your policies to increase completion rates?
Yes. underrepresented groups of students are targeted

TL25.1. Please specify the groups of students that are targeted:

Under-represented groups of students are specifically monitored to increase completion rates. In Scotland, non-continuation among full-time first degree entrants continued to be highest for mature
students, and this has been the case for the last three years.

Aanalysis suggests that, after adjusting for a range of control factors, the two strongest predictors of non-continuation are deprivation (measured using Scottish Index of Multiple Deprivation cross
referenced against home address) and prior attainment (mcasured by UCAS tariff scores). Analysis shows a continued rclationship between deprivation levels and non-continuation.

111.25.2. Please also provide the full reference(s) to all relevant document(s ):

‘Learning for All: Measures of Success’ The latest report was published in 2013 http://www.sfc.ac.uk/web/FILES/Access/2013_LFA_full report.pdf
HESA data tracks non-continuation after the first year and second year.
http://www.hesa.ac.uk/indexphp?option=com_content&task=view&id=2064&Itemid=141
http//www.sfc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf

111.26. In your country, are there any specific measures to improve retention rates of first year students?

Yes v

111.26.1. Please describe the measures:
New legislation recently introduced (March 2014) requires all HEIs to demonstrate improvements in widening access through their outcome agreements.
In the 2013-14 outcome agreements we have asked universities to ensure learmners’ journeys through the leamning systemare as short, efficient

and cffective as possible, including improved retention, and enhanced
articulation (or progression) fromcolleges to universities.

Data published by HESA show that in Scotland, non-continuation among full-time first degree entrants continucd to be highest for mature students. When considering all entrants, Scotland has the
highest rate for non-continuation.
11.26.2. Please also provide the full reference(s) to all relevant document(s ):

Legislation: Post-16 Education (Scotland) Act 2013, section 3
http://www.legislation.gov.uk/asp/2013/12/section/3



http://www.sfc.ac.uk/web/FILES/Funding_Outcome_Agreements_2013-14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf
http//www.legislation.gov.ulk/asp/2013/12/introduction

HESA data tracks non-continuation atter the first ycar and sccond ycar.

http://www.hesa.ac.uk/indexphp?option=com content&task=view&id=2064&ltemid=141

TIL27. Are there any incentives in your country encouraging students to complete their studies within a limited period of time (e.g. 3-4 years for a bachelor degree)?

No, there are no incentives encouraging students to complete their studies within a limited period of time

I1.27.1. Please provide details on the incentives that exist in your country:
T1.27.2. Please also provide the full reference(s) to all relevant document(s):

IIL28. Does the improvement of completion/drop-out rates have an impact on HEIs' funding?

@) Yes, within a funding formula
Yes, as a performance-based mechanism
No

111.28.1. Please provide details how:
T1.28.2. Plecasc also provide the full reference(s) to all relevant document(s ):

TI1.29. Are there any other non-financial mechanisms/incentives in place to help HEIs improve student completion rates?

T1.29.1. Please provide details:
111.29.2. Please also provide the full reference(s) to all relevant document(s).

IL.30. Comments

For students, no financial or non-financial incentives for completion exist beyond the individual and generic benefits to be gained from qualifying and no longer being a student. However there are de
facto financial and non-financial disbenefits and disincentives to discourage taking longer - funded place and support to the learner (loans, grants, scholarships) are usually limited to a certain number
of'ycars determined by programme undertaken.

For institutions, no financial or non-financial mechanisms/ incentives, but there are disincentives for an HEI's failing to improve performance. Data for drop out and completion rates for each HEI are
published annually and scrutinised by the public, by parliament and by the press. Also, if the HEI does not fulfil its obligations with regard to additional places awarded, then the allocation is withdrawn
in the following year.

We have radically changed our relationship with our universities by introducing an outcomes-based approach in Academic Year 2012-13. That approach
sets out the outcomes that we expect colleges and universities to deliver in return for the signiticant public investment in higher education. And it allows universities to make clear the contribution that
they will make to the priorities of the Council and the Scottish Government.

We want to sce an improvement in people’s lifc chances, ensuring that cveryonc in Scotland is able to access all levels of cducational provision that match their ambitions and abilitics, and allowing
themto reach their full potential, regardless of
their background.

To widen access in the university sector, we are working with universities to support students from fromdisadvantaged and challenging backgrounds and/ or fromdifferent protected characteristic
backgrounds (such as age, racc and disability), where these arc underrepresented in the student population, to help themstay at university once they have gained a place.

1I1.31. Are student completion rates systematically measured in your country?

@ Yes, at the end ofthe Ist cycle
(@] Yes, at the end of the 2nd cycle
O No, completion rates are not measured

T.31.1. Please also provide the full reference(s) to relevant document(s):

Scottish Funding Council data demonstrate qualifiers:
http://www.sfc.ac.uk/communications/Statisticalpublications/2014/HigherEducationStudentsandQualifiersatScottishInstitutions 201213.aspx
HESA data show non-continuation, continuation, qualifiers and also project completion rates over 15 years.
http://www.hesa.ac.ulk/indexphp?option=com content&task=view&id=2064&ltcmid=141 Table 5

111.31.2. Comments

HESA projects what proportion of the full-time first degree starters are likely to be in each of the 'end stales' aller a period of fifleen years (that is, having gained a qualilication, transferred (o another
institution, or been absent from HE for two consecutive years). The fifteen year period has been chosen as an over-estimate of the amount of time that the majority of full-time first degree students
should have reached one of these end states.

The projection is based on the current pattern of students at the institution. Firstly, we define a 'transition population' which consists of students who were active on a full-time first degree course in a
particular academic year plus students who were active on a (ull-time (irst degree course in the previous year, excluding those who have obtained a degree. For each student in the transition population,
we look at their 'state’ (mode of study, level of study, institution, year of programme and if applicable, qualification obtained) in the academic year in question and in the following academic ycar.
Assuming that this pattern of students is typical for the mstitution, this is used to anticipate the state of the full-time first degree starters up to fifteen years on. The list of possible 'states' a student can
be in are listed in the technical document. Due to the nature of this method, a very small number of students may not have reached one of the 'end states' after fifteen years and are shown in a ‘not
known' column of'the table. High numbers in the not known column are often a result of institutions which have made major changes, either to the format of their degree programmes or to the way they
record that format.

In technical terms, projecting students is equivalent to multiplying a scalar matrix of starters by a matrix of students in the transition population a total of fourteen times to represent a period of fifteen
years. Full details of the method used can be found in the technical document.

T.32. In your country, are completion rates calculated for underrepresented groups of students?



T.32.1. Please specify for which underrepresented groups data is calculated:

IL.32.2. Please also provide the full reference(s) to relevant document(s):

TIL33. Based on your official data, please provide the following information:

C tion rate of 1st cycl, amm t t available year:% 3 ding t . . . . .
ompletion rae of 15t eycle progr =b m.os CeERIAT: Dy ACCOI‘. “g 0 76.9% full-time students starting first degree courses projected to have completed in 15 years, Scottish HEIs
official data based on central level monitoring
Completion rate of 1st cycle programmes, most recent available year:Year  2011/12
Completion rate of 1st cycle programmes, most recent available year:not available

Completion rate of 1st cycle programmes 5 years earlier (than most recent available

0, _ti 3 2 @R - . g . 2 ars o .
vear):% according to official data based on central level monitoring 73% full-time students starting first degree courses projected to have completed in 15 years, Scottish HEIs

Completion rate of 1st cycle programmes 5 years earlier (than most recent available

year):Year 2oy

Completion rate of 1st cycle programmes 5 years earlier (than most recent available
year):not available

Completion rate of 2nd cycle programmes, most recent available year:% according
to official data based on central level monitoring

Completion rate of 2nd cycle programmes, most recent available year:Year
Completion rate of 2nd cycle programmes, most recent available year:not available  not available

Completion rate of 2nd cycle programmes 5 years earlier:% according to official
data based on central level monitoring

Completion rate of 2nd eycle programmes 5 years carlier:Year
Completion rate of 2nd cycle programmes 5 years earlier:not available  not available

Completion rate of programmes not divided into two cycles, most recent available
year:% according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles, most recent available
year:Year

Completion rate of programmes not divided into two cycles, most recent available

year:not available Coteraibbic

Completion rate of programmes not divided into two cycles 5 years earlier :%
according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles 5 years earlier :Year

Completion rate of programmes not divided into two cycles 5 years earlier :not

available not available

T.34. Comments

HESA projects what proportion of the full-time first degree starters are likely to be in each ot the 'end states’ atter a period of fifteen years (that is, having gained a qualification, transferred to another
institution, or been absent from HE for two consceutive years). The fifteen ycar period has been chosen as an over-cstimate of the amount of time that the majority of full-time first degrec students
should have reached one ofthese end states.

The projection is based on the current pattern of students at the institution. Firstly, we define a 'transition population' which consists of students who were active on a full-time first degree course in a
particular academic year plus students who were active on a full-time first degree course in the previous year, excluding those who have obtained a degree. For each student in the transition population,
we look at their 'state’ (mode of study, level of study, institution, ycar of programme and if applicable, qualification obtained) in the academic year in question and in the following academic ycar.
Assuming that this pattern of students is typical for the institution, this is used to anticipate the state of the full-time first degree starters up to fifteen years on. The list of possible 'states' a student can
be in are listed in the technical document. Due to the nature of this method, a very small number of students may not have reached one of the 'end states' after fifteen years and are shown in a ‘not
known' column of'the table. High numbers in the not known column are often a result of institutions which have made major changes, either to the format of their degree programmes or to the way they
record that format.

Tn technical terms, projecting students is equivalent to multiplying a scalar matrix of starters by a matrixof students in the transition population a total of fourteen times to represent a period of fifteen
years. Full details of the method used can be found in the technical document.

TL.35. Are student drop-out rates systematically measuredin your country?

Yes, at the end of the Ist year
HESA publishes data annually on non-continuation from ycar onc for full-time students and ycar onc/ yecar two for part-time students

111.35.1. Please also provide the full reference(s) to relevant document(s):

hitp//www.hesa.ac.ul/indexphp?option=com content&task=view&id=2064&lemid=141

T.36. In your country, are drop-out rates calculated for underrepresented groups of students?

Yes M

TL36.1. Please specify for which groups data is calculated:

* By age specifying mature students
* By low participation neighbourhood

T1.36.2. Please also provide the full reference(s) to relevant document(s):

http://www.hesa.ac.uk/indexphp?option=com_content&task=view&id=2064&Itemid=141

IIL.37. In your country, how arc students who change study programme considered?

Other
HESA tracks students from the year they enter an institution to the following year (for full-time students) or the following two years (for part-time students) and provides information about where the
students arc in that ycar: continuing at the same institution (cither on the same coursc or clsewhere in the institution), trans fer to another institution, or abscent from higher education completely.

111.37.1. Please specify

Every "non-continuation" from year one and year two will be counted through HESA data. Every new entrant is also counted through HESA data and if they have accrued a short-cycle qualification for
the first year or two's credit it may show in HESA's data showing qualification on entry. In that manner they might be counted both times under certain circumstances.



TL.38. Are data on drop-out rates publicly available in your country?

Yes v

IIL38.1. Please specify by which organisation and how frequently:
HESA tracks students fromthe ycar they enter an institution to the following ycar (for full-time students) or the following two years (for part-time students ) and provides information about where the
students are in that year: continuing at the same institution (either on the same course or elsewhere in the institution), transfer to another institution, or absent from higher education completely.

See also SFC data

IIL38.2. Please also provide the full reference(s) to relevant document(s) or websites:

http//www.hesa.ac.uk/indexphp?option=com_content&task=view&id=2064&Itcmid=141

http://www.sfc.ac.uk/communications/Statisticalpublications/2014/HigherEducationStudentsandQualifiersatScottishInstitutions 201213.aspx

1IL39. Based on your official data, please provide the following information:

Drop-out in first year of 1st cycle programmes, most recent available year:%

according to official data based on central level monitoring 6.6%, Non-continuation following year of entry: UK domiciled full-time first degree entrants, Scottish HEIs

Drop-out in first year of 1st cycle programmes, most recent available year:Year — 2011/12

Drop-out in first year of 1st cycle programmes, most recent available year:not
available

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent

. ; inuati P . .. L . - . )
available year):% according to official data based on central level monitoring 9%, Non-continuation following year of entry: UK domiciled full-time first degree entrants, Scottish ITEIs

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent

available year):Year 2006/07

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent
ilable year):not

Drop-out in 1st cycle programmes, most recent available year:% according to  12.5% 'ncither award nor transfer' projected learning outcomes: UK domiciled full-time students starting first
official data based on central level monitoring  degree courses 2011/12, Scottish HEIs

Drop-out in 1st cycle programmes, most recent available year:Year ~ 2011/12 projected
Drop-out in 1st cycle programmes, most recent available year:not available

Drop-out in 1st cycle programmes 5 years earlier:% according to official data based  14.4% 'neither award nor transfer' projected learning outcomes: UK domiciled full-time students starting first
on central level monitoring  degree courses 2011/12, Scottish HEIs

Drop-out in 1st cycle programmes 5 years carlier:Year  2006/07 projected
Drop-out in 1st cycle programmes 5 years carlier:not available

Drop-out in 2nd cycle programmes, most recent available year:% according to
official data based on central level monitoring

Drop-out in 2nd cycle programmes, most recent available year:Year
Drop-out in 2nd cycle programmes, most recent available year:not available  no central data available

Drop-out in 2nd cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 2nd cycle programmes 5 years earlier:Year
Drop-out in 2nd cycle programmes 5 years earlier:not available  no central data available

Drop-out in programmes not divided into two cycles, most recent available year:%
according to official data based on central level monitoring

Drop-out in programmes not divided into two cycles, most recent available year:Year

Drop-out in programmes not divided into two eycles, most recent available year:not

n no central data available
available

Drop-out in programmes not divided into two cycles 5 years earlier :% according to
official data based on central level monitoring

Drop-out in programmes not divided into two cycles S years earlier :Year

Drop-out in programmes not divided into two cycles 5 years earlier :not available  no central data available

T1.40. Comments

Note that Ist cycle completion rates and drop out rates are derived by HESA from projections. Other countries may measure this differently. HESA projects what proportion of the full-time first degree
starters arc likely to be in cach of the ‘end states' after a period of fifteen years (that is, having gainced a qualification, transferred to another institution, or been absent from HE for two conscceutive
years). The fifteen year period has been chosen as an over-estimate of the amount of time that the majority of full-time first degree students should have reached one of these end states.

The projection is based on the current pattern of students at the institution. Firstly, we define a 'transition population' which consists of students who were active on a full-time first degree course in a
particular academic year plus students who were active on a full-time first degree course in the previous year, excluding those who have obtained a degree. For each student in the transition population,
we look at their 'state' (mode of study, level of study, institution, year of programme and if applicable, qualification obtained) in the academic year in question and in the following academic year.
Assuming that this pattern of students is typical for the institution, this is used to anticipate the state of the full-time first degree starters up to fifteen years on. The list of possible 'states' a student can
be in are listed in the technical document. Due to the nature of this method, a very small number of students may not have reached one of the 'end states' after fifteen years and are shown in a 'not
known' column of'the table. High numbers in the not known column arc often a result of institutions which have made major changcs, cither to the format of their degree programmes or to the way they
record that format.

Tn technical terms, projecting students is equivalent to multiplying a scalar matrix of starters by a matrix of students in the transition population a total of fourteen times to represent a period of fifteen
years. Full details of the method used can be found in the technical document.

I1L41. Note: While higher education institutions offer multiple services, in the following questions the focus lies on academic guidance services, career guidance services and psychological guidance
services.

111.42. What kind of student services are commonly provided by higher education institutions?

@ Academic guidancc scrvices



Carcer guidance services
Psychological counselling services
@ Other
No services

TL42.1. Please specify
Medical services, accommodation services, recreational/ catering facilities and services, internationalisation services, childcare services, facilities for use by students' associations

TIL43. In your country, can prospective higher education students receive professional advice about their further studies and careers?

Yes, advice is available to ALL prospective students
IIL.44. Information, advice and guidance services are provided to prospective HE students...

by upper secondary schools:free of charge
by upper secondary schools:for a fee

by higher education institutions:free of
charge

by higher education institutions:for a fee

by external services:free of charge
by external services:for a fee
by other service providers:free of charge

by other service providers:for a fee

T1.44.1. Please specify which other serviee providers offer information, advice and guidanee scrvices:

Allstudents will apply for their full time undergraduate place online via Universities and Colleges Admissions Service (UCAS). Consequently UCAS offers a full range of information, advice and
guidance online.

Other external services from where a prospective HEI student might seek information/ advice/ guidance will include the Scottish Funding Council, our enterprise agencies, Universities Scotland,
Colleges Scotland, and Skills Development Scotland, our all-age carcers information, advice and guidance scrvice, available fiee of charge across Scotland.

Other service providers (fom where a prospective HEI student might seek information/ advice/ guidance might include private recruitment agencies, sector skills councils, employer organisations, trades
unions ctc. Depending on the information, advice and/or guidance and the sourcc, there might be a fee attached.

111.44.2. If steering documents refer to professional advice about further studies and careers for prospective students, please provide the details on the exact formulation here:

To apply for full-time study on an undergraduate degree programmes you must do so through the Universitics and Colleges Admissions Service (UCAS).

UCAS manages applications for undergraduate programmes at UK universities and colleges. The application process is the same for international and UK applicants.
All Scottish HEIs will offer prospective students a link to UCAS, complemented by their own local information, advice and guidance.

See UCAS "Explore your options: Planning your future".

http://www.ucas.com/how-it-all-works/cxplore-your-options/planning-your-futurc

111.44.3. Comments

IL.45. Do information, advice and guidance scrvices specifically target certain categorics of prospective higher education students ? If yes, please provide details on the groups targeted and the
services provided:

All Scottish HEIs will o[fer prospective students a link to UCAS, complemented by their own local information, advice and guidance.
This local information will include details of any additional service offer available to students with disabilities, mature students, part-time students, students from area of deprivation and/or low
participation, student parents/ students with caring responsibilities, etc. This extra ofter will be clearly marked in an HEI's promotional materials to ensure target catergories of prospective HE students

can find and use it.

11L46. Are there any measures/incentives in your country encouraging HEIs to provide support for the transition of newly admitted s tucdk to higher education?

Yes v

111.46.1. There are measures/incentives encouraging HEIs to provide...

@ introductory courscs

tutoring or mentoring programmes

@ support to acquirc leaming skills and/or organisational skills
@ other measures / incentives

I11.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, ete.):

introductory courses "Promoted through Scottish Funding Council Outcome A greement specifications http://www.sfc.ac.uk/web/FILES/Funding_Outcome_A greements_2013-
14/University_Sector_Outcome_Agreements_2013--14 Sunmary.pdf"

T1.46.2. Plcase provide details on cach measurc indicated and the mechanisms through which it is promoted (e.g. policy documents, s peeifie funding for HEIs, cte.):

tutoring or mentoring programmes "Promoted through Scottish Funding Council Outcome A greement specifications http://www.sfc.ac.uk/web/FILES/Funding_Outcome_A greements_2013-
14/University_Sector_Outcome_Agreements_2013--14 Summary.pdf"

T1.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, etc.):

support to acquire learning skills and/or organisational skills "Promoted through Scottish Funding Council Outcome A greement specifications
http://www.sfc.ac.uk/web/FILES/Funding Outcome_Agreements_2013-14/University_Scctor_Outcome_Agreements_2013--14 Summary.pdf”

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

other measures / incentives "Promoted through Scottish Funding Council Outcome Agreement specifications http://www.sfc.ac.ulk/web/FILES/Funding_Outcome_Agreements_2013-
14/University_Sector_Outcome_Agreements_2013--14_Summary .pdf"

111.46.3. Comments



All Scottish TTEIs are independent autonomous institutions. TTowever they are now required to negotiate Outcome Agreements with the Scottish Funding Council to demonstrate how they will deliver
strategic outcomes. Each institution will determine its own local offer but introductory courses, tutoring or mentoring programmes, support to acquire learning skills and/or organisational skills and other
measurcs / incentives will be widely available.

Our ambition is to ensure all learners can easily access and navigate the

opportunities available in post-16 learning in Scotland. This means ensuring a wide range of options are available to progress to higher education fromschool, colleges

and employer apprenticeships, with advanced standing. We need universities to adapt their provision to maximise students’ chances of success and to work collaboratively to facilitate
learncrs’ transitions between different scctors and styles of learning.

Tn the 2013-14 outcome agreements we have asked universities to ensure leamers’ journeys through the leaming systemare as short, efficient

and effective as possible, including improved retention, and enhanced

articulation (or progression) fromcolleges to universities.

111.47. In your country, is public funding allocated to improve career guidance services in HEIs?

@ Yes, to carcer guidance scrvices for current students
Yes, to career guidance services for graduates/alumni

O No

111.47.1. Please provide the details here:

Our ambition is to ensure all learners can easily access and navigate the

opportunitics available in post-16 lcaming in Scotland. This means ensuring a wide range of options arc available to progress to higher education fromschool, colleges

and employer apprenticeships, with advanced standing. We need universities to adapt their provision to maximise students’ chances of success and to work collaboratively to facilitate
learncrs” transitions between different scetors and styles of learning.

Tn the 2013-14 outcome agreements we have asked universities to ensure leamers” journeys through the leaming systemare as short, efficient

and effective as possible.

T1.47.2. Please also provide the full reference(s) to relevant document(s):

Promoted through Scottish Funding Council Outcome Agreement specifications http://www.sfc.ac.uk/web/FILES/Funding_Outcome_A greements_2013-
14/University_Sector_Outcome_Agreements_2013--14_Summary.pdf

TI1.48. In your country, are there any career guidance services targeting underrepresented groups of s tudents ?

Yes v

TIL48.1. Please provide the details on such services here:

All Scottish HEIs are independent autonomous institutions. Each will offer careers information, advice and guidance with priorities determined locally.

However, HEI careers services will include information about how all employers are required by law to recruit on a fair and equal basis. The UK’s Equality Act 2010 aims to prevent employers from
excluding anyone from their workforce because of age, gender, disability, race, religion, ethnicity, or sexual orientation.

Careers advisers can provide one to one advice with regards to any equality and diversity issues a student/ graduate might encounter in their job search.

IIL48.2. Please also provide the full reference(s) to relevant document(s):

All Scottish ITEIs are independent autonomous institutions. Each will offer careers information, advice and guidance with priorities determined locally.

Here is an example fromthe University of Glasgow's webpage on diversity:
http://www.gla.ac.uk/services/careers/guidance/diversity/



Data entry: (IV_Fees_support portability)

IV. The focus of the questions is on all first and sccond cyele students and is not limited to full-time daytime students. Third cycle students are excluded except when explicitly mentioned. Similarly,
the focus is on home students or equivalent. International students are only included when explicitly mentioned.

IV.1. In your country, does any higher education home student at a public higher education institution have to pay a fee of any kind? (Contributions to student unions are not included!)
IV.2. Which home students at public higher education institutions have to pay fees?

1st cycle QaAlistudents OSpeciﬁc groups of'students ONo students @No answer
2nd cycle OAllstudents OSpeciﬁc groups of students ONo students @No answer

IV.3. Which amount of fees do home students at public higher education institutions pay in the first and second cycle?

1st cycle:Mos t common amount
1st cycle:Minimum amount
1st cycle:Maximum amount

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

IV.3.1. Which amount of fecs do home students at public higher cducation institutions pay in the first cycle?

1st cycle:Most common
amount

1st cycle:Minimum amount

1st cycle:Maximum amount

1v.3.2. Which amount of fees do home students at public higher education institutions pay in the second cycle?

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

1IV.4. Which of the following criteria determine whether a student has to pay fees?

0O Need

O Merit

O Part-time/Full-time/Distance learning
O Field of study

IV.5. Concerning fees, are international students treated differently in your country from home students?

Yes M

IV.6. Which amount of fees do international students pay in the first and second cycle?

1st cycle international students:Most ¢ t  £9,000 per annum
Tst cycle international students:Minimum amount  £7,000 per annum
1st cycle international students:Maximum amount  £20,000 per annum

2nd cycle international students:Most common

£9,000 per annum
amount

2nd cycle international students :Minimum amount  £6,000 per annum
2nd cycle international students :Maximum amount  £10,000 per annum
IV.7. Who defines the fee amounts?

1st cycle home students QueEls OHEIS, within limits set by government @Govemment Qother ONo answer
2nd cycle home students ~ QHEIs @HEIs, within limils set by government Qcovemnment Qother ONo answer
1st cycle international students ~ QHEIs @HEs, within limits sct by government Odovemment Qother ONo answer

2nd cycle international students OmErs @HEIS, within limits sct by government QGovernment Qother ONo answer

IV.7.1. Pleasc specify
IV.8. Comments

IV.9. This section concerns only 1st and 2nd cycle studies. Only national support should be taken into account. Support from EU programmes or private initiatives are not within the scope of this
section.



IV.10. Please shortly describe what kinds of s tudent financial support are offered in your country.

Tn addition to free tuition, non-repayable bursaries (max £1,750, min £500 per annum) and loans for living costs (max £6,750, min £4,500 per annum) are available for first cycle students. For second cycle
a tuition fee loan (max£3.400 per annum).

IV.11. Please shortly describe what s tudent financial support arrangements from your home country can students use if they study abroad.

If studying abroad as part of first cycle same support as study at home istitution - in addition to free tuition, non-repayable bursaries (max £1,750, min £500 per annum) and loans for living costs (max
£6,750, min £4,500 per annum) arc available for first cycle students. For sccond cycle a tuition fee loan (max £3,400 per annum).

Fromacademic year 2014/15 the Scottish Government is operating a pilot scheme in partnership with a number ol institutions in EU to make living cost support portable lor the whole [irst cycle degree.

1V.12. Do at least some students receive public financial support in the form of grants/scholarships?

First cycle ®ves ONo ONo answer
Sccond eyele Oves @No ONo answer

1V.13. What is the proportion of students receiving grants/scholarships by cycle?

% of students receiving grants:First cycle  33%

% of students receiving grants:Second

0%
cycle

1V.14. Can students use grants/scholarships for studying abroad?

All grants are portable

IV.15. Are there any additional requirements for using the grant/scholarship abroad?

Yes M

TV.16. Which additional requirements need to be met for using the grant/scholarship abroad? Please check any that apply.
Citizenship:Grant 1

Citizenship:Grant 2

Citizenship:Grant 3

Citizenship:Grant 4

Residency:Grant 1

Residency:Grant 2

Residency:Grant 3

Residency:Grant 4

Recognised HEIs/programmes only:Grant 1

Recognised HEIs/programmes only:Grant 2

Recognised HEIs/programmes only:Grant 3

Recognised HEIs/programmes only:Grant 4

Course load (c.g. full-time):Grant 1

Course load (e.g. full-time):Grant 2

Course load (e.g. full-time):Grant 3

Course load (e.g. full-time):Grant 4

Only certain countries:Grant 1

Only certain countries :Grant 2

Only certain countries:Grant 3

Only certain countries:Grant 4

Only certain study programmes (e.g. where mobility is mandatory):Grant 1
Only certain study programmes (e.g. where mobility is mandatory):Grant 2
Only certain study programmes (e.g. where mobility is mandatory):Grant 3
Only certain study programmes (c.g. where mobility is mandatory):Grant 4
Equivalency condition:Grant 1

Equivalency condition:Grant 2

Equivalency condition:Grant 3

Equivalency condition:Grant 4

Programme not available in the national system:Grant 1

Programme not available in the national system:Grant 2

Programme not available in the national system:Grant 3

Programme not available in the national system:Grant 4

Other:Grant 1
Other:Grant 2
Other:Grant 3

Other:Grant 4

TV.16.1. If there is more than one type of grant, please specify:



1V.16.2. Which other requirements cxist?

IV.17. Can at least some students take publicly subsidised or guaranteed student loans to cover their expenses during their higher education studies?

First cycle ®ves ONo ONo answer
Second cycle Oves ONo ONo answer

TV.18. What is the proportion of students who take out student loans? Please provide link(s) or full reference(s) to relevant document(s).
69% of HE students took out loans in 2012/13

http://www.scotland.gov.uk/Publications/2013/10/1120/0 Table 5

IV.19. Can students use loans for studying abroad?

All'loans are portable
IV.20. Are there any additional requirements for using the loan abroad?
1V.21. Which additional requirements need to be met for using the loan abroad? Please check any that apply.

Citizenship:Loan 1

Citizenship:Loan 2

Citizenship:Loan 3

Citizenship:Loan 4

Residency:Loan 1

Residency:Loan 2

Residency:Loan 3

Residency:Loan 4

Recognised HEIs/programmes only:Loan 1
Recognised HEIs/programmes only:Loan 2
Recognisced HEIs/programmes only:Loan 3
Recognised HEIs/programmes only:Loan 4
Course load (e.g. full-time):Loan 1

Course load (e.g. full-time):Loan 2

Course load (e.g. full-time):Loan 3

Course load (e.g. full-time):Loan 4

Only certain countries:Loan 1

Only certain countries:Loan 2

Only certain countries:Loan 3

Only certain countries:Loan 4

Only certain s tudy programmes (e.g. where mobility is datory):Loan
1
Only certain study programmes (e.g. where mobility is datory):Loan
2
Only certain study programmes (e.g. where mobility is datory):Loan
3
Only certain study programmes (e.g. where mobility is dat y):Loazl =

Equivalency condition:Loan 1
Equivalency condition:Loan 2
Equivalency condition:Loan 3
Equivalency condition:Loan 4
Programme not available in the national system:Loan 1
Programme not available in the national system:Loan 2
Programme not available in the national system:Loan 3

Programme not available in the national system:Loan 4

Other:Loan 1
Other:Loan 2
Other:Loan 3
Other:Loan 4

1 1

IV.21.1. If there is more than one type of loan, please specify:

1V.21.2. Which other requirements exist?

IV.22. Additional comments on public grants and loans

Grants arc portablc for students studying abroad as part their coursc.



IV.23. This section concerns only outbound mobility, namely the opportunities to take financial support from the home country for studies abroad. It includes only 1st and 2nd cycle studies, for which
both credit mobility and degree mobility are considered. Only national support should be taken into account.

Additional support for studying abroad in this context means funding that is available from national sources in addition to regular student grants or loans that might be portable.

1V.24. Is there any additional public financial support for studying abroad?

1V.25. What kinds of additional public financial support are available for studying abroad?

Grants/scholarships for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)
1st cycle credit mobility:Travel costs

Tst cycle credit mobility:Living cost difference

Ist cycle credit mobility:Language courses

1st cycle credit mobility:Other

2nd cycle credit mobility:Study costs/ fees abroad (host institution)
2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses

2nd cyele credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)
1st cycle degree mobility:Travel costs

1st cycle degree mobility:Living cost difference

1st cycle degree mobility:Language courses

1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs
2nd cyele degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

1V.25.1. Please specify which other additional public grants/scholarships are available:

IV.26. Higher loans for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)
1st cycle credit mobility:Travel costs

Tst cycle credit mobility:Living cost difference

1st cycle credit mobility:Language courses

1stcycle credit mobility:Other

2nd cycle credit mobility:Study costs/ fees abroad (host institution)
2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses

2nd cyele credit mobility:Other

1st cycle degree mobhility:Study costs/ fees abroad (host institution)

1st cycle degree mobility:Travel costs
1st cycle degree mobility:Living cost difference
1st cycle degree mobility:Language courses

1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs

2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

IV.26.1. Please specify which other additional public loans are available for studying abroad:

1v.27. Additional comments



IV.28. Are there any specific eligibility criteria for receiving additional public financial support?
1V.29. Please specify the eligibility criteria for receiving additional public financial support.

If there are more types of additional support, please add them in the text field below.

Need-based criteria:Grant/loan 1

Need-based criteria:Grant/loan 2

Neced-basced criteria:Grant/loan 3

Need-based criteria:Grant/loan 4

Merit-based criteria:Grant/loan 1

Merit-based criteria:Grant/loan 2

Merit-based criteria:Grant/loan 3

Merit-based criteria:Grant/loan 4

Course load (e.g. full time):Grant/loan 1

Course load (e.g. full time):Grant/loan 2

Course load (e.g. full time):Grant/loan 3

Course load (e.g. full time):Grant/loan 4

Criteria based on field of studies :Grant/loan 1

Criteria bascd on ficld of studies :Grant/loan 2

Criteria based on field of studies :Grant/loan 3

Criteria based on field of studies:Grant/loan 4

Other criteria (e.g. age, disability, parenthood, other):Grant/loan 1
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 2
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 3

Other criteria (e.g. age, disability, parenthood, other):Grant/loan 4

TV.29.1. If there is more than one type of grant or loan, please specify:

1V.29.2. If there are more than 4 types of additional support, please specify and provide details on the eligibility criteria here:

TV.30. Please provide links and/or full references to relevant documents related to public funding of grants and loans:

http://www.saas.gov.uk/forms_and_guides/indexhtm

IV.31. Additional comments

IV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?
Other

TV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

IV.33. What are the main funding sources for candidates preparing a third cycle (PhD) qualification?

Most HEIs operate their own scholarships and award schemes and these will vary between institutions. Some will offer full fee studentships plus a maintenance grant. In gencral the student will have to
meet all other expenses. Research students often become teaching assistants to help fund their living costs. Beyond HEI funding options, support for many courses at doctorate level will be the
responsibility of one of the research councils.

1V.34. Please explain any differences in the fees that third cycle candidates are required to pay, compared to your answers for first and second cycle students, as well as differences in grants, loans
and other support that may be provided.

Feces in the third cycle arc unregulated and autonomous institutions arc free to sct their own levels.

1V.35. Additional comments on doctoral education



Data entry: (V_Employability)

V.1. Do higher cducation steering documents focus on issucs related to cmployability (c.g. higher education institutions' necd to respond to labour market demands, involving employers, their
responsibility in educating graduates who can find employment soon after graduation, etc.)?

Yes v

V.1.1. Please provide the details on the exact formulation here, including references to the 1st or the 2nd cycle if necessary. Please also provide the full reference(s) to relevant document(s).

The Government's skills strategy, Skills for Scotland: Accelerating the Recovery and Increasing Sustainable Economic Growth sets out a new, flexible, responsive partnership approach to meeting
Scotland's skills nceds at a crucial point in our cconomic recovery. The strategy is closcly aligned with the Government Economic Stratcgy that scts out the Scottish Government's central purposc of
creating a more successful country, with opportunities for all of Scotland to flourish, through increasing sustaimable economic growth.

Ministers provide a letter ol guidance to the Scottish Funding Council (SFC) selting out priorities for the next academic year. In tumn SFC negotiates Outcome Agreements with individual universities
incorporating ministcrial prioritics. The Ministerial guidance letter and information about the Outcome Agreement process can be accessed here:
http://www.sfc.ac.uk/aboutus/letterofguidance/letterofguidance.aspx - letter of guidance

http://www.sfc.ac.uk/guidance/outcomeagreements/University OAGuidance.aspx - outcome agreement guidance

Tn addition, the Scottish Government’s paper ‘Putting Leamers at the Centre’ sets out the Scottish Government’s proposals for wide-ranging reform of the full range of Government-funded post-16
education in Scotland with the aim of improving people’s life chances, delivering the best outcomes for learners, supporting and developing a world-class research capability and maximising sustainable
cconomic growth.

The paper can be accessed via: http://www.scotland.gov.uk/Resource/Doc/357943/0120971.pdt.

V.1.2. Are there references made to under-represented groups of students in connection with employability issues in the steering documents?

Yes v

V.1.3. Please define the under-represented groups of students mentioned in relation to the above issues andindicate the nature of the connection. Please also provide the full reference(s) to relevant
document(s).

The Ministerial letter of guidance indicates that SFC must include arrangements for Widening Access to universities for students from deprived backgrounds in their agreements with universitics. There
are specific provisions in the Post 16 Education (Scotland) Act 2013 to amend section 20 of the Further and Higher Education Scotland Act to include reference to improving participation of students
from “any socio-economic group which SFC reasonably considers to be underrepresented...’

http://www legislation.gov.ulk/asp/2005/6/contents - 2005 Act

http://www.legislation.gov.uk/asp/2013/12/pdfs/asp_20130012_en.pdf- 2013 Act

V.2.In your country, are there any initiatives in the area of 1abour market/skills forecasting?

Yes M

V.2.1. Are there initiatives in labour market/skills forecasting on national level?

V.2.1.1. Is forecasting on national level done in regular intervals or on an ad hoc basis?

Tn regular intervals
@ On an ad hoc basis

V.2.1.2. Are there initiatives in labour market/skills forecasting on regional level?

Yes M

V.2.1.3.Is forceasting on regional level done in regular intervals or on an ad hoc basis?

In regular intervals
@ On an ad hoc basis

V.2.1.4. Please provide the details here (institutional mechanisms, sectors included, regularity, scope of forecasting studies, etc.). Please also provide the full reference(s) to relevant document(s).

SFC’s Strategic Plan: http://www.sfc.ac.uk/web/FILES/Reportsand Publications/strategic_plan_2012-15_web.pdt, sets out priorities and contirms SFC’s remit to work with SDS and others to identify the
skills requirements of employers and key industries in Scotland. Regular review of labour market intelligence and rescarch and stakcholder consultation is also utilised to identify particular skills issucs.
On our behalf, Skills Development Scotland (SDS) and SFC have created an overarching Skills Investment Plan. In addition, regional skills investment plans are being prepared. Sector Investment Plans
have also been completed to date in 5 key areas: ICT, Finance, Tourism, Food & Drink, Energy. These plans can be accessed via the following link:
http://www.skillsdevelopmentscotland.co.uk/resources/skills-investment-plans/.

There is no specific timetable for completion or refresh of sector plans, this is determined by how much conditions in the industry change. For example a refresh of the Energy Sector Plan is underway
duc to the the increasing demands of the Oil and Gas industry.

http://www.skillsdevelopmentscotland.co.uk/resources/skills-investment-plans/

V.2.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

Yes M

V.2.2.1. Please specify which educational authorities use this kind of labour market information and indicate the mechanis ms through which such information is used (e.g. through quantitative
targets for study fields in the 1st or the 2nd cycle etc.). Please also provide the full reference(s) to relevant document(s).

The Scottish Funding Council has responsibility for working with universities to cnsure that there is return on public investment, taking into account the industry arcas where particular skills arc
needed. The Skills Committee, chaired jointly by SFC and SDS works in partnership with colleges, universities, training providers and other key stakeholders (including industry representatives). The
Skills Committee enhances the employability ol learners and increases the demand for skills among employers and individuals. The aims ol the Commiltee are to improve the understanding of skills
needs in different arcas of the cconomy and work in partnership with stakcholders to ensure that Scotland has a skilled and adaptable workforce. Educators and the SFC take account of particular skills
needs and industry demands when establishing university courses and distributing places. Additional information about the work of the Skills Committee can be accessed via the following link:
http://www.sfc.ac.uk/aboutus/council board_committees/council committees/skills_committee/about_us_committees_skills.aspx.

Tn addition to the Skills Committee, there are various Industry Leadership Groups that SDS, SFC and Scottish Government are invited to participate in, either as part of the main Board or in skills sub
groups.

Universitics Scotland has also worked extensively with industry leaders and the HE scctor to identify skills needs and take forward work on “graduate attributes” and ‘cmployability themes”. Information
can be accessed via the following link:

http://www.enhancementthemes.ac.uk/enhancement-themes/completed-enhancement-themes/graduates-for-the-2st-century.
http://www.enhancementthemes.ac.uk/enhancement-themes/completed-enhancement-themes/employability



V3. In your country, are employers involved in higher cducation planning and management?

Yes v
V.3.1. How are they involved?

OEmployers have to be involved @Employers can be involved OEmployers are not involved ONo
answer

Curriculum development in higher education

@Employers have to be involved OEmployers can be mvolved OEmployers are not involved ONo

Teaching
answer

Participation in sectoral/national/regional bodies that influence decision-making in OEmployers have to be involved @Employers can be involved OEmployers are not involved ONo
higher cducation institutions  answer

OEmp loyers have to be involved @Emp loyers can be involved OEmponels are not involved ONo
answer

Participation in governing bodies of HEIs

V.3.2. Please provide the details and the source of evidence here.

Universitics and industry collaborate on skills needs and employers can therefore influence the development of the curriculum. Tn arcas such as medicine and nursing, in particular, cmploycrs arc
necessarily involved in the clinical teaching and training of students.

Employers also have a vested interest in participating in sectoral/national and regional bodies that influence decision-making, to ensure that their industry and workforce knowledge is taken into
account by educators when setting course content and addressing skills requirements. University governing bodies include independent members with a mix of skills and these members can be
representative of industry. A number of lay members on institutions’ governing bodies are active in their organisations.

On curriculum design, it’s usual for institutions to have employer panels, usually at the departmental level, to advise. Some examples of employer involvement include

* Oiland Gas Academy of Scotland (OGAS) involves Robert Gordon University, University of Aberdeen, Heriot-Watt University and two colleges http://www.rgu.ac.uk/news/oil-and-gas-academy-of-
scotland-launched/showDesktop Version/true

* The University of Aberdeen implemented a new university-wide curriculumin 2010 making systematic provision for students to pursue courses outside of their main degree subject which help to
promotc cmployability. The new curriculum was formulated after extensive consultation with employcrs, as well as schools and other important stakcholders.
http://www.abdn.ac.uk/staffnet/teaching/curriculum-reform-and-enhanced-study-2760.php

* Glasgow Caledonian University/Clydeunion Pumps collaboration http://www.gcu.ac.ul/media/gcalwebv2/scwbl/content/MSc%20Manufacturing.pdf

* Queen Margaret University Edinburgh’s East Lothian Hospitality and Tourism Academy with several partners http//www.qmu.ac.uk/marketing/press_releases/hospitality-tourismracadeny-
scotland.htm

* The Screen Academy Scotland, a Skillset Filmand Mcdia Academy bascd at Edinburgh Napicr University in association with the Edinburgh College of Art builds on the University’s 25 ycars of
experience in screen skills. Recognised as a UK centre of excellence and accredited by Skillset, it works to strengthen industry input into course design and to address skills needs identified by industry
including BBC Scotland and STV, the Skills Council, Scottish Enterprise and the Scottish Government hitp://www.screenacademyscotland.ac.ulk/ and cited as case study here: hitp://www.universities-
scotland.ac.uk/uploads/The%20Creative%20Economy %20300x300.pd

* The Open University in Scotland often works with employers to deliver courses relevant to the workplace either partially or wholly in the workplace for staff. Staff are able to access Open University
resources, but arc also supported in their work context. Examples include work with cmployers in the care scetor to deliver a supervisory qualification required by the Scottish Social Services Council.
(Page 52 of Taking Pride in the Job http://www.universities-scotland.ac.uk/uploads/TakingPrideintheJobApril13.pdf)

For teaching, cmployers arc involved in this arca, too.

* Accreditation of courses run by mstitutions. An example of this from the University of Edinburgh — a list of all the accredited courses they run (demonstrates the breadth of employers that have
accredited tcaching going on in the university). Other institutions will be similar. http://www.scripts.sasg.cd.ac.uk/academicscrvices/ROPSARB/ROPSA RBSEA RCHA CTION.cfm

* Guest lectures as part of course teaching. This will go on in various courses across institutions. It’s hard to capture all of the activity going on, but a couple of examples here:
http://www.abertay.ac.uk/about/news/newsarchive/2011/name,8738,en.html; BP support programne for RGU and University of Aberdeen includes guest lectures and ‘discovery day’ visits
http://www.abdn.ac.uk/ncws/4548/

* Work placements/work experience for students is also important with employers being involved in offering these opportunities. A couple of examples of organisations offering placements are Outplay
Entertainment and Tayburm which are cited in Universities Scotland’s report 360 Degrees: Equipping Scotland’s Graduates for Success http://www.universities-scotland.ac.uk/uploads/360Degrees.pdf.

Participation in sectoral/ national/ regional governing bodies includes
* membership of the Scottish Funding Council Board and committees http://www.stc.ac.uk/aboutus/council_board_committces/council membership/about_cm_keith_nicholson.aspx

V.3.3. If employers can be, or they have to be involved in other ways than described in the previous question, please provide the details and the source of evidence here.

Other employer consultation work undertaken by Universities Scotland as part of developing the recommendations in Taking Pride in the Job.

The Edinburgh Busmess Forum (there may be other examples). The Principal of Queen Margaret University is a member of this forumalong with Edinburgh City Council, employers and other key
stakeholders and the aimo['the EBF is to support and action initiatives which will help the Council in its delivery o[ A Strategy f[or Jobs: The City ol Edinburgh Council's Economic Strategy for 2012-17.
Information about the EBF here: http//www.cdinburghbusinessforum.co.uk/info/4/aims/4/key_objectives

We would also include examples of work-based learning:

students in vocational areas undertaking professional qualifications part-time using their work context as a key component of their learning;
* students undertaking general degree studics using their work context for learning and asscssment;

* workers undertaking in-house courses that are then credit rated towards HEI awards;

* workers undertaking programmes deliberately planned to integrate learning and practice;

* HEI courses that send students out on block placement;

* students taking internship modules within industry as part of their degrees.

V.3.4. In your country, is public funding allocated into cooperation projects between the higher education sector and business?

Yes v

V.3.5. Please provide the details on how public funding aims to facilitate university-business cooperation projects. Please also provide the full reference(s) to relevant document(s).

The main funder of this activity is the Scottish Funding Council. As well as funding learning and teaching, SFC also supports research at universities and funds specific projects. The Research and
Knowledge Exchange Committee advises SFC on a range ofissucs, including working with enterprisc agencics and other stakcholders to give advice on innovation strategy and support knowledge
exchange, see: http://www.sfc.ac.uk/aboutus/council_board_committees/council_committees/RKEC/council_committees_rkec.aspx.

In addition, public funds enable Scottish Enterprise to support programmes, such as in Research & Development, Smart:Scotland and Advanced Forming Research Centre (AFRC -
http://www.strath.ac.uk/research/), where companies can use an academic partner to assist in the development of new products, processes and services. Additional information can be accessed via the
following link: http://www.scottish-enterprise.convservices.

V.3.6. In your country, arc there any specific degree programmes that have been developed with the elose involvement of employers ?

Yes M

V.3.7. Please describe these specific higher education degree programmes here. Please also provide the full reference(s) to relevant document(s).

There are many degree programmes developed with employers in Scotland. The following are just a few examples:
* Computer Games BSc degree programmes at the University of the West of Scotland https:/www.uws.ac.uk/special_3_ycars/computer_games_tcchnology/



* Muscum Studics MSc postgraduate taught degree programme at the University of Glasgow http://www.gla.ac.uk/postgraduate/taught/muscumstudics/

* Edinburgh Napier University launched Scotland’s first Youth Work degree in partnership with City of Edinburgh Council http://www.ed-coll.ac.uk/news/showNews.aspx?News D=98

* The Royal Institution of Chartered Surveyors (RICS) approved a new degree course rom Scotland’s Rural College (SRUC), designed [or those keen to work in estate management, last year
http://www.sruc.ac.uk/news/article/489/sruc_and_rics_agrec_ncw_accredited_degree_course_in_scotland_for_surveyors_and_land_agents.

V.4. Within the European Union, Directive 2013/55/EU on the recognition of professional qualifications regulates the insertion of practical training into certain, professionally oriented s tudy
programmes (these programmes lead to the following professions: doctor/specialised doctor, midwife, nurse responsible for general care, dental practitioner/specialisced dental practitioner,
veterinary surgeon, pharmacist and architect).

In your country, are there requirements on the inclusion of work placements/practical training in higher education programmes leading to other qualifications?

No, higher cducation institutions arc autonomous beyond the scope of Directive 2005/36/EC (if this Directive applics)

V.4.1. Please provide the details on the regulatory framework here. Please also provide the full reference(s) to relevant document(s).

No. Scottish higher education institutions are autonomous beyond the scope of Directive 2005/36/EC

V.4.2. Please provide the (approximate) proportion of students participating in work placements/practical training during their studies as part of the programme they are studying in for the latest
available year.

tsteyele  Qo% O1-10% O11-30% O31-50% Os1-70% O71-99% ©100% @Not available ONo answer
2ndeyele Q0% O1-10% O11-30% O31-50% O51-70% O71-99% O100% @Not available ONo answer
1st and 2nd cycle combined Q0% O1-10% Q11-30% O31-50% O51-70% O71-99% ©100% @Not available ONo answer

V.4.2.1. Please provide the source information here.

Data arc not held centrally on work placements.

V.4.3. In your country, are there any incentives given to higher education institutions to include work placements/practical training for students in the 1st or 2nd cycle or both in higher education
programmes (e.g. through covering the costs of internships by public funding)?

Yes, in some higher education institutions/programmes

V.4.3.1. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

V.4.3.2. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

SFC has provided funding to various universities to work with industry to create placement opportunities for students with the aim of enhancing employability skills. Priority areas for the SFC strategy
were: Access to work-related learning and work placements; Enterprise education and entrepreneurship; and Workforce development. This is project related funding over a period of 3 years and is not
attached to specific degree programmes or specific groups of students. SFC link: http:/www.sfc.ac.uk/funding/FundingOutcomes/Skills/LeamingtoWorl/LeamingtoW orkProjects.aspx.

V.5. Besides quality assurance (QA), are there any other mechanisms to evaluate the employability performance of higher education institutions/programmes ?

Yes v
V.5.1. Please provide the details on these hanis ms, their pulsory/optional nature and the consequences of evaluation (financial or other). Please also provide the full reference(s) to relevant
document(s).

The Higher Education Statistics Agency carries out a survey each year on behalf of all universities in Scotland. The survey tracks the employment of graduates 6 months after graduation and 3 years
after graduation. Detailed statistics arc produced on the destinations of graduates, broken down into gender, type of degree, cte. Further information can be accessed via the following link:
http//www.hesa.ac.uk/indexphp?option=com_content&task=view&id=1899.

V.5.2. Do graduate employment rates have an impact on higher education institutions' funding?

@] Yes, within a funding formula
D Yes, as a performance-based mechanism
0 Yes, within a different funding mechanism (please specify)

@ No

V.5.2.1. Please provide details how. Please also provide the full reference(s) to all relevant document(s).

V.6. In your country, is the labour market situation of recent graduates examined through graduate tracking/tracer studies?
Yes v

V.6.1. Are there tracer studies conducted on national level?
Yes v

V.6.1.1. Are tracer studies conducted in regular intervals or on an ad hoc basis?

In regular intervals
On an ad hoc basis

V.6.1.2. Are there tracer studies conducted on regional level?
V.6.1.3. Are tracer studies conducted in regular intervals or on an ad hoc basis?

Omn regular intervals
O On an ad hoc basis

V.6.1.4. Are there tracer studies conducted on institutional level?
V.6.1.5. Are tracer studies conductedin regular intervals or on an ad hoc basis?

Omn regular intervals
O 0n an ad hoc basis



V.6.1.6. Please provide the details about tracer studies here. Please also provide the full reference(s) to relevant document(s), especially to results published.

Funding/initiating authority and institution conducting the survey: Higher Education Statistics Agency
Regularity: on an annual basis
Survey timing and target group: Graduates 6 months after graduation

HEI participation/ sample:
Carried out on behalf of all HEIs

http://www.hesa.ac.uk/indexphp?option=com content&task=view&id=1899

V.6.2. Do cducational authoritics systcmatically take account of their results in higher education programme planning or for other purposes?

Yes M
V.6.2.1. Please specify which educational authorities use information on the labour market situation of graduates and indicate the mechanisms through which such information is used (e.g. through
performance evaluation/payment by results/Quality Assurance). Please also provide the full reference(s) to relevant document(s).

Universities provide funding to HESA to carry out the studics on their behalfand take account of the results. However, as universitics arc autonomous, it is for the universities themselves to decide
how to utilise this information. Scottish Government does not provide payment for university places based on graduate employability results. Scottish Government also utilises the information to assess
Scotland’s performance and to inform graduate employability strategies. HESA link: http://www.hesa.ac.uk/indexphp?option=com _studrec&ltemid=232&nmnl=12018.



Data entry: (VI_Lifelong learning)

VL1. Do steering documents for higher education in your country contain a definition of lifclong learning?

Yes v

VL1.1. Please provide the details on the exact formulation here (including references to relevant steering documents):

Our vision is for a successtul, globally competitive economy based on high skilled and better paid jobs, high productivity, fairness, and high quality public services so the Scottish Government is
creating cohesive and cfficient lcaming and carcers system centred on the individual
that anticipates and responds to employers’ needs supports the lifelong development and use of skills.

"Skills for Scotland: Accelerating the Recovery and Increasing Sustainable Economic Growth"
http://www.scotland.gov.uk/Resource/Doc/326739/0105315.pdf

Systemic support for lifelong learning is also implicit in the structure of the SCQF as it helps people of all ages and circumstances access appropriate education and training so they can meet their full
potential.

http//www.scqf.org.uk/The%20Framework/

VI.1.2. Pleasc explain the common understanding of lifclong learning in higher education in your country:

VI.2.Is lifelong learning a recognised mission of higher education institutions ?

Yes, all institutions

VL2.1. Please indicate whether there are any legal requirements for higher education institutions to offer lifelong learning provision. Please also provide references to relevant steering documents:

The Further and Higher Education (Scotland) Act 1992 - http//www.legislation.gov.uk/ukpga/1992/37/contents - describes courses provided by higher education institutions and funding mechanisms
provided through the Scottish Funding Council. Given our definition of lifelong learning as leaming undertaken at any point in life and that institutions are required to offer learning, then this act can be
seen as referring to lifelong leaming provision.

VI.2.2. Pleasc provide details on the institutions for which it is/it is not a recognis ed mission:

VI.2.3. If necessary, please provide comments here:

V1.3, What are the main forms of lifelong learning in which higher education institutions are involved? For each form, please indicate approximate % of institutions involved.

Q0% (no institution involved) Q1-25% Q26-50% Q51-75% O76-99% @100% (all institutions

Formal HE programmes provided under flexible arrangements . . . g
[ ¥ = involved) (017 impossible to provide ONo answer

Q0% (no institution involved) Q1-25% Q26-50% @51-75% O76-99% O100% (all institutions

Non-formal toall (c.g. 1
on-formal courscs open (o all (¢.g. languages) involved) (017 impossible to provide ONo answer

@0% (no institution involved) Q1-25% Q26-50% Q51-75% O76-99% Q100% (all institutions
involved) Qv impossible to provide OnNo answer

Q0% (no institution involved) Q1-25% Q26-50% @51-75% O76-99% Q100% (all institutions
involved) (017 impossible to provide ONo answer

Preparatory courses for HE entrance examinations

Professionally-oriented upgrading of already achieved qualifications

Q0% (no institution involved) Q1-25% Q26-50% @51-75% O76-99% Q100% (all institutions

Tailor-made provision for industry
[ Ry involved) Q% impossible to provide ONo answer

V1.3.1. Are there any other forms of lifelong learning in which higher education institutions are involved?

VL3.2. Please specify which forms and provide % of HE institutions involved.



V13.3. If you have any comments regarding different forms of lifelong learning in which HE institutions are involved, please provide them here.

VI4. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

VI14.1. Please explain these restrictions.

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

General public higher education budget (%) "0"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Special budget for lifelong learning (%) "0"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions fromstudents (%) "0"

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions frombusiness and industry (%) "0"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Other (%) "100"

VL5.1. If relevant, please specify the option "other" here. You can also use this space to provide any comments regarding the previous question.

This question is difficult to answer, partly because many lifclong learning activitics are part of core university activity. The Scottish Government via the Scottish Funding Council provides a tcaching
grant forundergraduate and taught postgraduate students. The Scottish Government via the Student Awards Agency for Scotland (SAAS) (full-time) and other initiatives (part-time) provides the
tuition [ee [or all first degree undergraduates (i.e. for the (irst [irst-cycle qualilication) and [or some part-time students. Son part-time students pay their own [ees. Some employers pay [ees on behalf ol
particular students. Institutions may run full-cost rccovery courses for particular groups that arc paid for by c.g. employers. In certain instances Government may pay fees for particular students.
However we do not hold central data which would give the proportions requested here.

VL5.2. If you have any further comments regarding this scetion, please provide them here:

VL6. In your higher education policy, is there a focus on promoting the flexible provision of higher education studies/programmes (e.g. changing the intensity of study programmes according to
personal circumstances)?

Yes, HE policy focuses on promoting the flexible provision of HE studies/progranmmes

V1.6.1. Pleasc provide a short description of specifie policy measures that exist in your country.

Full range of options ranging from full-time study, part-time study, distance learning and virtual leaming programmes.

VL7. Which of the statements on student statuses best describes the situation in your country?

There are several student statuses (e.g. 'full-time’, ‘part-time', etc.)

VI7.1. Please explain what student statuses existin your country and how you define them.

Fulltime students undertake course or research involving studying 120 SCQF credits (60 ECTS), and an average of at least 21 hours study a week, including private study, for periods of more than 24
weeks per year or, in the final year, for 24 weeks or less if the earlier years met the definition of full-time.

Part-tine (includes distance learning) are generally defined as those studying for fewer than 120 SCQF credits (60 ECTS), fewer than 24 weeks a year, and fewer than an average of 21 hours a week.

V1.7.2. 1f there is only one student status without any further distinctions, please specify whether HE students in your country can change the pace of their studies (e.g. apply for a limited number of



credits) and follow de facto part-time studies.

V1.7.3. Please indicate which fees apply to students studying part-time.

Students studying part-time pay (or are likely to pay) higher fees for the same volume of'study (i.e. the same number of credits) than students following typical study arrangements
None ol the above, HEIs are autonomous institutions and [iee to set their own [ees [or part-time students. Pari-lime [ees levels are not set by the Scottish Government, but they are for [ull-time
undergraduate students resident within the EU. There are also different arrangements in respect of student support available to part-time students.

VL7.4. Please indicate which fees apply to de facto part-time students.

VL7.5. Please indicate the amount of financial support, to which are eligible students holding a formal alternative student status.

Students studying part-time are eligible for a lower amount of financial support for the same volume of study (i.e. the same number of credits) than students following typical study arrangements (please
specify in comments how the support is calculated)

From April 2011, Part-Time Fee Grant provides up to £500 a ycar towards the fee costs of HNC, HND or degrec studics to assist participation in higher cducation by part-time students from groups
under-represented in higher education, including unemployed and low-income groups and those in receipt of non-means tested Disability Living Allowance. It can also fund accredited Professional
Development Awards and Continuing Prolessional Development courses. This is delivered by the Student Awards Agency [or Scotland (SAAS).

VL7.6. Please indicate the amount of financial support, to which are eligible de facto part-time students.

VL8. Are there any higher education programmes in your country designed as 'part-time' programmes?

Yes v

VI1.8.1. Please provide details on these programmes (in particular, how they differ from conventional higher education programmes). Please also specify whether students following these programmes
pay the same amount of fees (or higher/lower fees) and are eligible for the same amount of support (or higher/lower support) as students enrolledin conventional programmes.

Individual institutions offer part-time undergraduate programmes (normally evening and weekend) which are designed for specific (professional) skills sectors. A typical example would be graduate-
entry accelerated law programnes for students already holding a degree in another discipline. The tuition fee levels are usually higher than the equivalent full-time undergraduate programme. As a
sccond undergraduate level qualification (for the individual) the same level of financial support for the student, as offered for their first first-level qualification, is not available. Students undertaking
these particular programmes of study are normally in employment and may be sponsored by their employer.

VL9. Which of the following statements best describes the extent to which HE institutions offer part-time studies or other alternative forms of study?

Higher education institutions have autonomy to decide but most of them offer part-time studies or other alternative forms of study

VL9.1. If you have any further comments regarding this section, please provide them here:

VIL.10. In your country, can prior non-formal and informal learning be taken into account/accredited towards fulfilment of a higher education study programme?

Yes

In line with the SCQF, the QA A RPL National Framework for HE, and the UK Quality Code for HE (Chapter B6), prior learning can be used to gain entry to and credit within HE qualifications. This
includes learning which has taken place in formal , non-formal or informal contexts, such as in the workplace and through lifc expericnces. The valuc of RPL in terms of personal and carcer development,
helping to promote self -direction and build confidence, is also explicitly recognised in Scotland.
http://www.enhancementthemes.ac.uk/flexible-learning/recognition-of-prior-learning/national-framework-for-recognis ing-prior-learing-for-higher-education

http://www.qaa.ac.uk/AssuringStandards AndQuality/quality-code/Pages/default.aspx

http://www.scqf.org.uld/content/files/resources/SCQF_handbook FULL -amended_Dec_09.pdf

http://www.scqf.org.uk/RPL

VL10.1. Please choose the statement that best applies to your country-specific situation.

HE institutions can autonomously decide whether they will provide relevant procedures

Tt is not a legal right for candidates to have their prior non-formal and informal learning recognised, although most HEIs have imstitutional RPL policies and procedures that ensure that this opportunity
[or candidates is provided. HEIs operate RPL policies and processes in line with the SCQF Guidelines, QAA RPL National Framework [or HE and the UK Quality Code but can autonomously decide
whether they will provide relevant procedures. However, the Sector level RPL principles in the newly developed National RPL framework, do sct an expectation that all HEIs in Scotland will develop RPL
policy and processes, and these principles have been endorsed by Universities Scotland.

VL10.2. Please specify whether the process ean lcad to a complete award of a higher education qualification or whether it can only lead to a limited number of credits.



Recognition of non-formal and informal leaming can only lead to a limited number of credits (please use comments to specify the maximumamount of credits)
While the award of a complete qualification is not explicitly precluded by either the SCQF Guidelines or the UK Quality Code, all HEIs in Scotland have a limit on the maximum amount of credit that can
be gained through RPL. This credit limit is determined by cach institution and varics between institutions. The maximum amount of credit that can be awarded through RPL (whether formal, non-formal
orinformal) is generally up to 50% of the final level of an award.

VL10.2.1. Pleasc specify whether this possibility applics to all higher education qualifications or only to some higher education qualifications.

Please also specify whether this possibility is commonly used in practice.

VL10.3. If your answers to the three preceding questions were based on steering documents please specify the source (i.e. title of the document and link). If they are based on other sources (e.g.
common practice of HE institutions), please specify it as well.

http://www.qaa.ac.uk/Publications/Information AndGuidance/Documents/B6.pdf

SCQF HANDBOOK: USER GUIDE
http://www.scqf.org.uk/content/files/resources/SCQF_handbook_FULL_- amended_Dec_09.pdf

Scc also:

SCQFP RPL Toolkit - information on the process of RPL including definitions at Annex 1
http//www.scqf.org.uk/content/files/RPLY%20Toolkit%20Updated %20v2%20FINA L%20-%20December%202010.pd f

VL10.4. Do steering documents in your country refer to any s pecific requirements towards those HE candidates/students who would like to fulfil their higher education modules/programme through
the recognition of non-formal and informal learning?

Yes

The national documents which steer RPL development and delivery in Scottish HEIs include the RPL National Framework for HE, the QA A Streamlining Guidelines for RPL, the UK Quality Code for HE
and SCQF Handbook and resources. Thesce include guidance on the nature of the information, guidance and support which HEIs should provide to RPL candidatces.
http://www.enhancementthemes.ac.uk/flexible-learmning/recognition-of-prior-learning/national-framework-for-recognising-prior-leamning-for-higher-education
http://www.enhancementthemes.ac.uk/flexible-learning/recognition-of-prior-learning/national-framework-for-recognis ing-prior-learning-for-higher-education

http://www.qaa.ac.uk/AssuringStandards AndQuality/qualitycode/Pages/default.aspx

http://www.scqf.org.ul/content/files/resources/SCQF_handbook FULL - amended_Dec_09.pdf

http://www.scqforg.uk/RPL

VL10.4.1. Please specify these requirements.

(] Specific age requirements (please specify)

(@] Requirements related to the duration of prior professional experience (please
specify)

HEIs operate RPL policies and processes in line with the SCQF Guidelines, QA A RPL National Framework
for HE and the UK Quality Code but can autonomously decide whether they will provide relevant

Other (please specify)  procedures. However, the Sector level RPL principles in the newly developed National RPL framework, do
set an expectation that all HEIs in Scotland will develop RPL policy and processes, and these principles
have been endorsed by Universities Scotland.

VL10.5. Is it possible to provide data on the proportion of HE institutions which commonly use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e.
towards fulfilment of studies)?

There are no official data and it is impossible to provide estimates

VL10.5.1. Please indicate the proportion of higher education institutions which use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e. towards
fulfilment of studies).

VL10.5.2. Pleasc indicate the sourec and the reference year.

VL10.6. Is it possible to provide data on the number of students who participated in the recognition of non-formal and informal learning and were exempted from s ome/all HE programme
requirements?

There are no official data and it is impossible to provide estimates

V1.10.6.1. Please indicate the number of students who participated in the recognition of non-formal and informal learning and were exempted from s ome/all HE programme requirements.



VL10.6.2. Please indicate the source and the reference year.

VL10.7. Are there any plans to create such a possibility? If yes, please provide details on the on-going debates.

VL10.6.3. I you have any further comments regarding this section, please provide them here:

Although we can cite examples of good practice there are no official data. Although all of the Scottish higher education institutions have endorsed the National RPL Framework, some institutions make
greater use of RPL as a means of progression than others. Tt would be possible to provide an estimate through the work of the RPL Network.

Recognition of prior learning is commonplacce across all Scottish institutions. In some institutions this is focusscd on certain ficlds of study, in others it is focussed at certain levels. In addition to the
RPL networks supported by Universities Scotland, QA A Scotland and the SCQF Partnership, QA A Scotland have a forum to develop and enhance approaches to work based leaming. The QA A
Scotland, Universities Scotland RPL network has a proactive developmental role, and has produced the Streamlining RPL Guidelines and the National RPL Framework. The next stage of work is focused
on the implementation of the Framework, and on expanding and enhancing opportunities for RPL across the TTE sector as part of developing more flexible learner journeys. This will form a key part of
Scotland’s response to the EC recommendation agreed by the EU Council of Ministers in 2012 that each Member state have national RPL systems in place by 2018.

VL11. Besides the approaches mentioned throughout the LLL section, are there any other approaches to enhancing lifelong learning and flexibility of higher education in your country?

Yes v

VL11.1. Please specify what they are.

There are many examples but one which is well established in partnership with employers, the Scottish Trades Union Congress and trade unions is Scottish Union Learning. Trade Unions bid into a
fund provided by the Scottish Government, managed by STUG, to provide work based learning for those who might not otherwisc access it, whether becausc they have not the formal qualifications to
undertake the leamning in college or university, or perhaps because they work shifts and are not available for traditional learning opportunities. This annual project is very popular and brings people of
allages and abilities into learning at work across Scotland.



Data entry: (VII Internationalisation mobility)

7.1. Do higher education steering documents refer to internationalisation of higher education?

Yes v

7.1.1. In your higher education steering documents, there are:

¥ Clcar aims and objcctives regarding intemationalisation of higher education
#! Concrete measures for implementing internationalisation of higher education

7.1.2. Please specify:

Internationalisation of higher education is dispersed through at least ttwo policy documents, led by the Government Economic Strategy 201 1. It identifies universities as one of our seven key
economic sectors through which we can enhance our global presence and competititveness and includes a commitment to investing in

higher cducation so that Scotland

remains an international centre of

excellence for learning and creative

thinking whilst ensuring that access is

based upon ability to succeed rather

than ability to pay.

Clear aims and objectives include intemational mobility, research and transnational education. A new partnership between the government, its enterprise agencies and funding council, two NGOs

and the umbrella body for all Scottish universities are collaborating towards a "Connected Scotland" approach which coordinates activity on all these three aspects of internationalisation of Scottish
higher education.

Specific examples within our policy include helping graduates develop entrepreneurial skills for graduate employability through international internship and entrepreneurship programmes,
supporting research pooling to create a globally competitive critical mass of expertise, and supporting inward and outward missions to develop transnational education.

Government Economic Strategy
http://www.scotland.gov.uk/Resource/Doc/357756/0120893 .pd [

Putting Leamers at the Centre — Delivering our Ambitions for Post-16 Education http://www.scotland.gov.uk/Publications/2011/09/15103949/0

Concrete measures are decided when Outcome Agreements are negotiated with the institutions, and one of the targets is that the institutions will improve the employability of the students by
oflering more international experience and work towards removing barriers [or study abroad. Our institutions are autonomous ol government so implementation will vary locally.

Scottish Government Letter of Guidance to the Scottish Funding Council
http://www sfc.ac.uk/nmsruntime/saveasdialog.aspx?11D=12405&sID=5637

7.2. Which national level public institutions are involved in the internationalisation of higher education in your country?

No designated institution

#! Specific Department in the Ministry resposible for Higher Education
Agency lor the interationalisation of higher education

#! Stakeholder organisations
Other

7.2.1. Please specify the name and provide a link to its website (if available) and a brief description of its main activities:

7.3. Does your country have a formal national strategy for internationalisation of higher education?

Yes v
7.3.1. Please provide a reference and link to the document (if available, also in English):
The overarching national strategy is to be found in the Government Economic Strategy 2011
http://www.scotland.gov.uk/Publications/2011/09/13091128/0
For international mobility and research this is supplmeneted with more detail in:
Putting Leamers at the Centre — Delivering our Ambitions [or Post-16 Education http://www.scotland.gov.uk/Publications/2011/09/15103949/0

and the Scottish Government Letter of Guidance to the Scottish Funding Council
http://www sfc.ac.uk/nmsruntime/saveasdialog.aspx?11D=12405&sID=5637

7.3.2. Has the impact of the strategy been assessed?
Yes v

7.3.2.1. Please specify by whom, and provide a reference/link:

Scotland's performance against the Government Economic Strategy is reported annually through "Europe 2020: Scottish National Reform Programme" both separately and in combination with the
rest of the UK 1n its report as Member state.

http://www.scotland.gov.uk/Publications/2013/04/9331
Scottish Parliament and its committees review progress against all Scottish Government strategies.

7.3.3. What percentage of higher education institutions have adopted an internationalisation strategy?

100%

7.3.3.1. Please provide a source for this information:

Our institutions are autonomous of government so implementation will vary locally and central data are not collected. However all 19 HEIs offer international office contacts and information for
international students in their promotional materials and all are known to have non-EU non-UK students enrolled (HESA data). All Scottish HEIs are members of the umbrella body, Universities



Scotland, and thus part of the new "Connected Scotland" approach to coordinated internationalisation of Scottish HE.

7.3.4. What percentage of higher education institutions are engaged in internationalisation actions without having adopted a formal strategy?
1-25%

7.3.4.1. Please provide a source for this information:

While all 19 HEIs offer international office contacts and information for international students in their promotional materials, and all are known to have non-EU non-UK students enrolled (HESA
data), and are members of the umbrella body, Universities Scotland and thus part of the new "Connected Scotland" appraoch to coordinated intemationalisation of Scottish HE, we were not able to
readily locate specific published documents for four HEIs. From 19 HEIs overall this equates to around 16%.

7.4. Has your country defined targets for mobile students (if yes, please state the target)?
Credit mobility:Outgoing mobility
Credit mobility:Incoming mobility
Degree mobility:Outgoing mobility

Degree mobility:Incoming
mobility

7.4.1. Has your country defined targets for incoming international students with a first degree obtained outside the EHEA?
No v

7.4.1.1. Please specify:

7.4.2. Has your country defined other targets related to the internationalisation of higher education (e.g. mobile academic staff, types of partnership in higher education and rescarch cte.)?

No v

7.4.2.1. Please specify:

7.5. Is there a specific budget for funding internationalisation activities in higher education in your country?
Yes v

7.5.1. Please specify:

Our budget for internationalisation of I1L includes allocations for scholarships and inward mobility, awards for outward group mobility, a project to raise awareness and uptake of mobility
opportunities, support for "Connected Scotland" and our pro rata contribution to the UK management fee for Erasmus+.

Specifically we have provided six years worth of funding to our National Union of Students to promote the outward mobility of Scottish students and the integration of international students in
Scotland.

We fund Saltire Scholarships for students from China, Canada, India and the USA to study in Scotland. We also contribute to UK wide programmes to encourage students to study here - the
Chevening, Commonwealth and Fulbright scholarship programmes as well as larger initiatives to build institutional links with non EHEA countrics.

We also provide specific funding (as part of UK wide programmes) for Scottish students to undertake short immersion courses in China and India as well as providing funding for students and staff to
develop links in the USA through the Fulbright Commisssion. In addition to this we provided funding for IAESTE (The International
Association for the Exchange of Students for Technical Experience) which has enabled Scottish students to undertake technical work placements overseas and international students to take part in

work placements in Scotland

7.6. Are there other incentives for higher education institutions to engage in internationalisation activities in your country?

Yes v

7.6.1. Please name and describe them:

Scottish Funding Council offers support for research pooling and provides modest compensation in some circumstances to offset lost fee income where a student has undertaken an Erasmus year.
Scottish Funding Council also supports Universities Scotland, a lead partner in "Connected Scotland”.
Scottish Development International supports transnational education including organising inward and outward missions, as oart of its contribution to delivering the Government Economic Strategy.

7.7. Does your country provide specific, additional funding to higher education institutions for the development and implementation of joint/double degree programmes?

No v

7.7.1. Please explain this funding, and how it is allocated:

7.8. Is there a legal requirement for higher education institutions to publish vacancy notices for academic staff in media operating outside your country?

No, such practice is not required, but is nevertheless common

7.8.1. Please provide a reference:

7.9. Do any higher education institutions have campuses abroad?

Yes v

7.9.1. How many campuses do your higher education institutions have abroad?
3.0000000000

7.9.2. In which countries do they have these campuses?

Uniles States o America

United Arab Emirates

Malaysia

7.10. Do any higher education institutions (HEISs) in your country offer massive open online courses (MOOCs) in your country?

Yes v

7.10.1. Please provide:



The percentage ol HEIs oflering MOOC's (%) "12"

7.10.1. Please provide:
The number of MOOC currently offered (1,2,3 n) "19"

7.11. Does your country have main regions of operation for international student mobility?

Yes v

7.11.1. Which are the main regions of operation for student mobility?

#! EHEA

Non EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically
India specifically
Middle East

North Africa

Central and southern Africa
Australia, New Zealand
Other

CYRLARCNACY <

£y

7.11.2. Please specify

7.11.3. Does your country have main regions of operation for joint/double degrees?

No v

7.11.4. What are the main regions of operation for joint/double degree programmes?

CIIEA

No EU EHEA

LU only

USA/Canada

Latin America

Asia

China specfically

India specifically
Middle East

North Africa

Central and Southern Africa
Australia/New Zealand
Other

7.11.5. Please specify

7.11.6. Does your country have main regions of operation for campuses abroad?

Yes v

7.11.7. What are the main regions of operation for campuses abroad?

LIIEA
No EU EHEA
LU only
¥| USA/Canada
Latin America
¥ Asia
China specifically
India specifically
#! Middle East
North Africa
Central and Southern Africa
Australia/New Zealand
Other

7.11.7.1. Please specify

7.11.8. Does your country have main regions of operation for international cooperation in research?

Yes v

7.11.9. What are the main regions of operation for international cooperation in research?

EHEA
Non EU EHEA

#! EU only

¥ USA/Canada
Latin America
Asia

#! China spccifically
India specifically
Middle East
North Africa
Central and Southemn A frica
Australia/New Zealand



Other

7.11.9.1. Please specify

7.11.10. Does your country have main regions of operation for other forms of internationalisation (please specify the forms)?

No v
7.11.11. What are the main regions of operation for other forms of internationalisation (please specify the form)?

EHEA

No EU EHEA
EU only
USA/Canada
Latin America
Asia

China specifically
India specifically
Middle East
North Africa

Central and Southern
Africa

Australia/New Zealand

Other

7.11.11.1. Please specify

7.12. Comments:

A new partnership between the government, its enterprise agencies and funding council, two NGOs and the umbrella body for all Scottish universities are collaborating towards a "Connected
Scotland" approach which coordinates activity on all these three aspects of internationalisation of Scottish higher education. All Scottish HEIs are members of the umbrella body, Universities
Scotland, which has been a key partner int his work.

Institutions are autonomous and will decide themselves whether to participate in MOOCss, Data are not held centrally. 12% is an estimate calculated purely on the number of Scottish HEIs (3 of 19)
listed as partners on FutureLearn. 19 is an estimate based on the number of Scottish courses visible on the FutureLearn website. These are estimates not robust numbers - we do not collect this
information centrally - but have been provided as it is mandatory response.

7.13.1. Please tick the three most important obstacles to incoming student mobility for your country.

¥ Funding
Recognition
Language
¥ Curriculum/Study organisation
Legal issues
Motivating and informing students
Personal and family life
UK government's immigration requirements

7.13.1.1. Please specify:

7.13.2. Please tick the three most important obstacles to outgoing student mobility for your country:

TFunding
¥ Recognition
Language
Curriculum/study organisation
Legal issues

ALY

Motivating and informing students
#! Personal and family life

7.13.2.1. Please specify:

7.14. Are atleast some of the obstacles that you ranked above particularly importantin/ relevant for:

Specific study cycles  ®Yes “ No " 'No answer

Specific fields of

9 ®Yes ““/No “'No answer
studies

Credit mobility  ®Yes " "No ' 'No answer

Degree mobility  ®Yes ©/No ".'No answer

7.14.1. Please specify:
According to NUS Scotland, one of the main barriers to student mobility s a lack of mobility opportunities in key subject areas, particularly short-term or flexible mobility periods.
Recognition can be an issue for post-graduate students from India. Indian state HEIs do not recognise the one-year Master’s degrees offered by Scottish HEIs.

7.15. What measures/programmes has your country implemented to tackle and remove the obstacles to student mobility that you mentioned?

The Scottish Government provides [unding for NUS Scotland ‘Investing in Scotland’s Global Future’ project which aims to increase outward mobility opportunities and encourage greater uptake ol
study abroad programmes by Scottish students.



Immigration issues remain the responsibility of the UK Government. We continue to make the case for an immigration system that will better meet the intemational ambitions of students, staff and
institutions and meets wider social, cconomic and demographic needs in Scotland.

For language, the Curriculum for Excellence supports the 1+2 language learning aspiration for 3-18 year olds.
7.16. Has your country monitored the effects of these measures/programmes?
Yes v
7.16.1. Please provide information on how this monitoring is undertaken:
Who is responsible (which institution(s)) "NUS Scotland offers biannual reports. "
7.16.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) "Biannual but not due until June 2014"

7.16.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specify’) "Not yet due. "

7.17. Comments:

7.18. Do you have a central website which provides information about all mobility schemes for national and international students?

Yes v

7.18.1. Please provide a link to the website:

Three interlinked websites provide information about mobility. These are hosted by the National Union of Students Scotland through a project which we fund: the British Council (again, supported
by government) and our own website. The last of these links directly to the EIIEA/ Bologna website, and the British Council website also includes information on Bologna Experts.

http://www scotlandgoesglobal .co.uk/
hitp://www.britishcouncil.org/leaming-international-experience.htm
http://www.scotland.gov.uk/Topics/Education/UniversitiesColleges/16640/Intllifelonglearnstrategy

7.18.2. Is the website linked to Bologna website?

Yes v

7.19. Do your national institutions/agencies responsible for internationalisation:

Provide information on the EHEA, with links to other national systems and European programmes
Three interlinked websites provide information about mobility. These are hosted by the National Union of Students Scotland through a project which we fund: the British Council (again, supported
by govemment) and our own website. The last of these links directly to the EHEA/ Bologna website, and the British Council website also includes information on Bologna Experts.

7.19.1. Please provide a link to such information:

http://www.scotlandgocsglobal .co.uk/
http://www.britishcouncil.org/leaming-interational-experience.htm
http://www.scotland.gov.uk/Topics/Education/UniversitiesColleges/16640/Intllifelonglearnstrategy

7.20. Do higher education programmes taught in widely spoken, non-native languages fall under the same legal regime as programmes taught in official languages of the country?

No v

7.20.1. Do students have to pay additional fees?

No v

7.20.2. Are there any other differences? Please specify:

We have answered "no" as the question is mandatory but as all HE teaching takes place in the official languages of Scotland - English, and in some cases Scots-Gaclic - neither yes nor no is a correct
option.

7.21. Comments:

We have answered "no" as the question is mandatory but as all HE teaching takes place in the official languages of Scotland - English, and in some cases Scots-Gaelic - neither ves nor no is a correct
option.

7.22. Since 2012, has your higher cducation minister participated in:

#! the 2012 Bologna Policy Forum
¥ other bilateral and/or multilatcral ministerial dialogucs
#! international events other than ministerial meetings

7.22.1. Please specify with which countries:

Most recently, ministers have undertaken missions to or received ministerial and HE guests fiom: Pakistan, India, Malawi. Canada, USA, New Zealand, China, Hong Kong Special Administrative
Area as well as many European countries. This is only a sample list

7.22.2. What were the main higher education issues addressed in these events?

Issues addressed will vary according to audience but may include:

* higher education as a key economic growth sector for Scotland

* overcoming UK government's immigration barriers

* Scotland welcomes the world's students - supporting inward mobility

* scotland values the employability enhancement offered by outward mobility
* transnational education including overseas campuses

* teaching and learning quality

* research pooling

*MOOCs

* Scotland's special strength: science



7.23. Comments:

The Cabinct Sceretary for Education and Lifclong Learning is very active in promoting internationalisation, and his cfforts arc complemented by those of the Cabinct Sccretary for Culture and
External Affairs, the Minister for External Relations and International Development and Scotland's First Minister. Higher education is a key economic growth sector and it is promoted globally as
every opportunity

7.25. Are there national policy goals regarding staff mobility in higher education?

No v

7.25.1. Please specify and provide reference:

7.26. Are there any national mobility programmes for higher education staff?

Researchers ®'Yes "-“'No "'No answer
Teaching staff  ®Yes © No " "No answer
Doctoral candidates  ®'Ycs 'No 'No answer
Technical staff  ®'Yes ©/No ' /No answer
Administrative staff  ®Yes © 'No " 'No answer
International officers ®Yes "“No " 'No answer

Guidance

®Yes “/No “/No answer
counsellors

Others  ®'Yes 'No "'No answer

7.26.1. Please provide details and a link for further information on relevant programmes

We encourage appropriate access to all mobility opportunities. However, we do not hold central data on these but Erasmus+ will provide a range of staff mobility oportunities and will be monitored
in regular reports. There are many other programmes at an intra-institutional level for which we provide funding. Beyond this HEISs, as autonomous institutions, may offer their own opportunities.

7.27.1. Does your country define quantitative targets for any incoming staff mobility?

Researchers Yes ®'No ' 'No answer
Teaching staff Yes ®No 'No answer
Doctoral candidates Yes ®No " 'No answer
Technical staff Yes ‘®No " 'No answer
Administrative staff Yes ®No ' No answer
International officers Yes ®'No 'No answer
co(l;lziscelill::: Yes ®No ' No answer

Others Yes ®No ' No answer

7.27.1.1. Please specify any targets that exist:

No national targets. HEIs, as autonomous institutions, may set their own targets. We do not hold central data on these.

7.27.2. Does your country define quantitative targets for any ountgoing mobility?

Rescarchers Yes ®'No 'No answer
Teaching staff Yes ®No 'No answer
Doctoral candidates Yes ®No 'No answer
Teaching staff Yes ®No No answer
Administrative staff Yes ®No "'No answer
iespaaona] Yes ®No ' No answer
officers
Guidance cousellors Yes ®No ''No answer
Others Yes ®No ' No answer

7.27.2.1. Please specify any targets that exist:

No national targets. HEIs, as autonomous institutions, may sct their own targets. We do not hold central data on these.

7.28. For each staff group, is information collected on participation rates in mobility?

Researchers Yes ®No /No answer
Teaching staff Yes ®No ''No answer
Doctoral candidates Yes ‘®No "No answer
Technical staff Yes ®No ' No answer
Administrative staff Yes “®'No “'No answer
International officers Yes ‘®No " 'No answer
c(ﬁ:i‘:;:x Yes ®'No 'No answer

Others Yes ®No ' No answer

7.28.1. Which organisation(s) collect this information? Please provide a link.

We look forward to having much better information and data on staff mobility participation rates as Erasmus+ develops. HEIs, as autonomous institutions, may collect own data on local



participation rates. We do not hold central data on these.

7.29. Are there any mechanisms to reward staff who participate in mobility?

Career development Yes ®No O'No answer
advantages

Financial benefits Yes ®No 'No answer

Non-financial benefits Yes ®No “'No answer

Other Yes ®No “'No answer

7.29.1. Please specify how staff who participate in mobility are rewarded:
No national rewards. HEIs, as autonomous institutions, may offer their own rewards. We do not hold central data on these
7.30. Is there a website which provides information about all international mobility schemes for staff?
Yes v
7.30.1. Please provide a link:
The British Council and Ecorys as a joint consortium deliver Erasmus+, Fulbright and other staft mobility opportunities on behalf of all four UK government nations, including for Scotland.
http://www britishcouncil.org/erasmus.htm

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)

Immigration restrictions "1"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from mostimportant (1) to least important (8)
Recognition issues "1"
7.31.1. Please rank the following potential obstacles to incoming staff mobility from mostimportant (1) to least important (8)

Language issues "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Lack of funding "1"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Administrative burden "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Lack of personal motivation and interest "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from mostimportant (1) to least important (8)
Incompatibility of pension and/or social security systems "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Legal issues "0"

7.31.1.1. Additional comments:

We cannot rank in order as we do not have central data but we have indicated the three most frequest subjects arising in normal business.
7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Immigration restrictions "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):
Recognition issues "1"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Language issues "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):
Lack of funding "1"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):
Administrative burden "1"

7.31.2. Please rank the following potential obstacles to ontgoing staff mobility from most important (1) to least important (8):
Lack of personal motivation and interest "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):
Incompatibility of pension and/or social security systems "1"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):
Legal issues "0"

7.31.2.1. Additional comments:

We cannot rank in order as we do not have central data but we have indicated the most frequest subjects arising in normal business. Lack of'time to prepare applications has also been cited.
7.32. What measures/programmes has your country implemented to tackle and remove the obstacles to staff mobility that you mentioned?

Immigration issues remain the responsibility of the UK Government. We continue to make the case for an immigration system that will better meet the intemational ambitions of students, stafland
institutions and meets wider social, economic and demographic needs in Scotland.



7.33. 11as your country monitored the effects of these measures/programmes?

Yes v
7.33.1. Please provide information on how this monitoring is undertaken:
Who is responsible (which institution(s)) "I1Els monitor and indicate to us any difficulties from immigration procedures"
7.33.1. Please provide information on how this monitoring is undertaken:
How regularly is monitoring conducted (annually, biannually, ctc.) "As required”
7.33.1. Please provide information on how this monitoring is undertaken:
The most recent results (please specify) "Data not collected centrally"

7.34. Please provide any additional comments on internationalisation and mobility that should be taken into consideration:

Immigration issues remain the responsibility of the UK Government. We continue to make the case for an immigration system that will better meet the international ambitions of students, staff and
institutions and meets wider social, cconomic and demographic needs in Scotland.



