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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
UK/Scotland

Name(s) of the responsible BFUG member (s)

Alex Young

Email address of the responsible BFUG member (s)

alex.young@scotland.gsi.gov.uk

Contributorsto the report

Government representatives = Scottish Government policy officers for HE strategy, i nternational, parti cipation,
supplementary support, funding for learners, HE research, qualifications and lifel ong | earning stati sticians.

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives = National Union of Students Scotland

Contributorsto the report

Academic and other staff representatives = University and College Union Scotland

Contributorsto the report

Other (please specify) = Universities Scotland (Rector



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

The Scottish Government’s letter of guidance toSbettish Funding Council, covering the period 2Q@9includes an
explicit reference to the Funding Council workinglie context of the National Performance FramewNfF). That
framework includes a specific measure on populatioecognising that Scotland’s population growth simwed to such a
level that the numbers of young, skilled peopledeereasing - to match average European ( EU15)laiogn growth over
the period from 2007 to 2017, supported by incrédmalthy life expectancy in Scotland over thisqeérThe NPF also
includes national indicators relating to demograpliuch as increasing healthy life expectancyrt i the most deprived
areas. The explicit link between higher educatiolicy and demographics is further evidenced in “Néarizons:
responding to the challenges of the 21st centunigliphed in 2008. This report - agreed jointly be¢n the Government,
universities and the Scottish Funding Council ffoat Future Thinking Taskforce — sets out measiargside university
funding and operations over future years. In paldicit identifies the demographic challenge pasg&cotland’s declining
working age and ageing population and suggestsitinagrsities can provide part of the solution tmtBand’s demographic
problem. It states that universities attract aignt number of additional young people to Scutland considers that if an
increasing proportion of these graduates chosenain in Scotland after graduation, this would tielpounteract some of
the adverse effects of a changing demographic.

3. Which of the following statements correspond tgour higher education system?

Higher education institutions can be either acadaityi or professionally oriented
1 Higher education institutions are only academicatignted
[ Higher education institutions are either publipadvate

¥ All higher education institutions are public

4. What is the number of institutions in the categies identified?

There are 20 higher education institutions in $ewatl(including the Open University that operatesviie), all of which
are publically funded and all of which offer acadeatly and professional oriented courses. Scotadd’ publically funded
colleges all provide some higher education whidirag academically and professionally oriented.

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentage§fast cycle study programmes across the following categories:

180 ECTS = 23

240 ECTS = 72

Other number of ECTS = 5

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 27

240 ECTS = 65

Other number of ECTS = 8



5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in
years rather than credits)?
These may include integrated/long programmes leadineither to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programn®&exist?

Please write your answer here: Integrated mastegsammes. These are most common in science ameengg. These
are an integrated first and second cycle prograaifB®0 ECTS which meet professional accreditatemjuirements.
Institutions also often offer short cycle qualifices of 60 ECTS. Degrees in dentistry and mediairgealso longer
programmes.

5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?

Integrated masters programmes. These are an itgddnest and second cycle programme of 300 ECT®&rd may also be
short cycle programmes of 60 ECTS.

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

This varies substantially by institution. In additj students may enrol on, for example, an horouwgramme and move to
an integrated master’s programme or vice versaddsities Scotland estimate that perhaps 5 peratesttidents are
enrolled o

5.7. Please provide the (approximate) percentage sécond cycle (masteprogrammes of the following length:

60-75 ECTS = 20

90 ECTS = 80
120 ECTS = 0
Other = 0

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 20

90 ECTS = 72
120 ECTS = 3
Other = 5

5.9. Do second cycle degree programmes exist in yeountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

Yes
5.10. What is the typical length of these secondag programmes outside theypical Bologna model?
This varies by subject and institution and thel totenbers involved are small.

5.11. What percentage of all second cycle studengsenrolled in these programmes?

0

5.12. In which study fields to these programmes esti?



This varies by institution. Universities Scotlanth&eyed institutions and they mentioned: PGCe&®ECTS in education,
art history, psychology, health and social entesgarMBAs of 135 ECTS.

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

The national data collections do not include althefspecific data required here. For example, aveal have data on
programmes (and without a common definition angiottata collection will not be consistent acrosdiiutions). In
addition, the national data collection does noliuigie data on qualification aim by credit value.sTtnakes it difficult to
access this information. Institutional practicesoalary. In some institutions many students arelksd on for example, a
PGDip course and then moved to a master’s courssheér institutions students may be enrolled diyeamto a master’s
course. It is therefore difficult to get consistdata across the sector. However we are awarthéhatimbers studying on
programmes outwith the typical Bologna structure lawv.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

100%
The self-certification report for the frameworkHiE qualifications in Scotland (see below), staltes: t'‘Achievement of a
first cycle award does not guarantee entry to ¢élo®isd cycle, but it gives the right to apply focess to the second cycle, in
accordance with the Lisbon convention.” “Entrytie second cycle (SCQF level 11) is generally fdddis of a bachelor’s
degree with honours, often with a high honourssifacsation. However, entry to Postgraduate Cedificand Postgraduate
Diploma can be affected by holders of bachelorgreles, and entry to some master’s degree progranandse permitted

to those who hold a bachelor’s degree allied tevaht experience.”

6.1.1. Please provide a source for this information

\krification of compatibility of the framework fayualifications of HEIls in Scotland with the framenkdor qualifications of
the EHEA: Report for the Scottish Working Grougp fitwww.qaa.ac.uk/academicinfrastructure/FHEQ/SCQF
/Scottishworkinggroup.pdf

6.2. What percentage of first cycle students contire to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

25-50 %
We do not have figures at this level of detail dut data shows that 25.3% of first degree levelifigies, from 2008-09,
were engaged in further study or training 6 moafter graduating from their initial course.

6.2.1. Please provide the source for this informadn.
Higher Education Statistical Agency (HESA) retuinmsn Scottish HEIs

6.3. What are the requirements for holders of a f&t cycle degree to access a second cycle programme ?

All students (Scale 1) @ yes ® No © Some © No
answer

All students (Scale 2) © yes © No ©® Some© No
answer

Holders of a first degree from a different stuaydi(Scale 1) © yves ® No © Some © No
answer

Holders of a first degree from a different stuaydi(Scale 2) © ves © No ©® Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer



Holders of a first degree from a different highdueation institution (Scale © yves © No © Some © No
2) answer

6.3.1. When you selected 'some' in any of the ansswwebove, please explain.
For some professional courses such as librarianstiigk experience is required. This may also becéiwe for holders of a
first degree from a different study field, but thigll vary depending on the subject of intendedigtidolders of a first

degree from a different HEI would not be requiredhdave additional work experience except where fih@yto one of the
categories above.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information

“Entry to the third cycle (SCQF level 12) is gergréor holders of master’s degrees, and, in soms¢ainces, holders of
bachelor’s degrees, usually with a high honourssifecation.” http://www.gaa.ac.uk/academicinfrasture/FHEQ/SCQF
/Scottishworki

6.5. What percentage of second cycle graduates etually enter into a third cycle programme?

Although we do not have figures at this level ofaileaccording to HESA data 12.4% of second cyglalifiers, from
2008-09, were engaged in further study or traiBimgonths after graduating from their initial course

6.6. Is it possible for first cycle graduates to dar a third cycle programme without a second cyclelegree?

Yes, for some graduates

6.6.1. Under which criteria is this possible?

“Entry to the third cycle (SCQF level 12) is gergréor holders of master’s degrees, and, in soms¢ainces, holders of
bachelor’s degrees, usually with a high honourssifecation.” It depends on subject and on the jonessdegree and may
depend on relevant work experience.

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?

15%
According to HESA data in 2009-10, 71.9% of ensaatdoctorate level courses did not have previassgraduate
qualifications. It is worth noting that many do@bstudents are awarded a master's after the/éiest in the expectation that
they will then transfer to a PhD programme. In &ddj for science subjects many UG courses are'miegrated' masters
i.e. MSci, MEng etc. These are 5 year UG degre&atland. Students with a good honours degreelagible to register
for a PhD without a master's. Some students wikh daught masters (PG) i.e. usually 'vocationalt MEMPhil. Where
students start on a PG masters and then conveRh®, they would not graduate with the mastess. filowever, if a student
is not of PhD calibre, sometimes an MPhil or MSevides a suitable exit route.

6.8. Please provide any additional relevant commestfor consideration regarding the progression betwen cycles.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiypical Bologna model organised in a different manar than for
Bologna first cycle programmes?

No
All courses are on the Scottish Credit And Quadiicns Framework.



7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically ukged for students holding a degree from a programe outside the
typical Bologna mode®

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cycldegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

Yes, for all graduates of these programmes

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in yathigher education system? (These may include, baire not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profesional doctoral
programmes etc).

We have a diverse range of models to suit the @fressearch, in that we have the traditional Ph® BRhil; the
professional doctorate (e.g. EngD, EdD, DNursSeilD), the creative doctorate with performance dassearch or
outcomes such as music composition and creatisdraBcotland, we are moving towards a structumeght component
which includes research related and technical nesdiul a related field to the research project alwoitig transferable skills
such as team building, project management etc fidfegsional doctorates tend to have this as agraitexamined part of
the award. Some doctorates have a 1+3 model faeight master's followed by 3 years research dfitsréor shorter
assignments (rather than a final thesis) througiheutesearch period. The more traditional resethazhes and universities
tend to still award PhDs based on original resedhelsis and viva alone.

8.2. Do doctoral and/or graduate schools exist iroyr higher education system?

Yes

8.2.1. What are the main features of these schoalad how many doctoral schools are there?

This varies between institutions and there aredif§ models. These include any combination ofdHewing, depending
on the size of the institution: either disciplingesific, Faculty or Institutional Graduate Scho@dditionally within
Scotland there Research Pooling between instituto each of the Research Pools has either acsappific or generic
Graduate School. Estimating the number- pools (b8}itutions (20), faculties/colleges (30), scleo@0). Approx total of
about 120

8.3. Is the length of full-time third cycle (PhD) sudy programmes defined in your steering documents?

Yes

8.3.1. Please specify the number of years.

Scottish doctoral degrees (at least 540 creditshodh a minimum of 420 are at SCQF level 12) arailable through
several different routes. The PhD is normally awedrtbllowing successful completion of a thesis vahiequires the
equivalent of a mini

8.3.2. What is the average length (in years) of flime third cycle (PhD) study programmes?

3

8.4. Are doctoral studies included in your countrys qualifications framework?



Yes

The report on the “Verification of compatibility tfe framework for qualifications of HEIs in Scaithwith the framework
for qualifications of the EHEA” states that “ScsttiDoctoral Degrees are available through sevéifaleht routes.
Traditionally, the PhD is awarded following sucdasompletion of a thesis which requires the eglént of a minimum of
three years' full-time research and study, witkexansion of up to 12 months. Professional doasratso require the
equivalent of three years' full-time research aondysto complete and will frequently involve workded as well as
HEI-based research and study. Doctoral degreesctespecialised, advanced knowledge, understaadichgractice at the
frontiers of the subject or professional areaoims instances, there may be a 4 year (1+3) progeamhere the first year
is spent in research training and the PhD topicneemced in the second year.”

8.5. Are ECTS credits used in doctoral programmes?

Yes

Programmes of work that are assessed solely mahtfiesis, or by published work, artefact or penfance that is
accompanied by a written commentary placing it wiits academic context need not be credit rated FhD/DPhil). Those
doctorates that are credit-rated require 540 SA@éits (270 ECTS) with minimum 420 SCQF creditsQ(ECTS) at
SCQF level 12.

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

gain full credit for their previous studies

gain full credit, but only if there is agreementvibeen the institution providing the short cycle gnaamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies butarofessional bachelor programmes only
gain substantial (>50%) credit for their previotiglges

gain some (<50%) credit for their previous studies

¥l gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

HEIls may offer Certificates of HE (CertHE) and @iplas of HE (DipHE). Colleges and HEIs both offeglhéir National
Certificates (HNC) and Higher National Diplomas (BN which are also short cycle qualifications. Shycle
qualifications are predominantly offered by collegéhe extent to which credit is recognised fodshts with short-cycle
qualifications varies. In some cases, studentsgeillfull credit. In some cases, students getdes® credit. However, this
is complicated by the fact that some students @hoosto seek full credit recognition. In someanses, the requirements of
Professional Statutory and Regulatory Bodies (PSRBy mean that full credit recognition cannot benged. Articulation
agreements exist between some colleges and HElake full credit recognition possible. Credit reqitign also depends
on a good match between the field of study forstiert-cycle course and the first cycle course.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES



10.1. Does national higher education legislation méon joint degrees?

Yes

10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

Further and Higher Education (Scotland) Act 199&p://www.legislation.gov.uk/ukpga/1992/37/congent

10.2. Does higher education legislation allow:

Establishing joint e ves © No © Legislation notclear® Legislation doeswntion joint degrees
programmes .\ © o

Awarding joint degrees © yes © No © Legislation notclear®  Legislation doesrntion joint degrees
“~ No answer

10.3. Please estimate the percentage of institut®m your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C > 10-250C > 86107 > 0-5%
'0% © No answer
Participate injoint © > 75.100% © >50-75% © >25-50%C > 10-2500 > 86107 > 0-5%
programmes

0% No answer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

with a jointdegree ® <100 © >75-10% © >575%C > 2.55%C >0-25 0% © No
answer

fromajoint ® <100 © >7510% © >575%C >255%40 >0-2.5(0 0% © No
programme gnswer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

No

10.5.1. Please explain briefly.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.

The provision of joint degrees and joint programweses by institution. We do not hold central netorelating to this
information. Some joint programmes and joint progres are between institutions in Scotland, otharslve partners
overseas, including through Erasmus Mundus magteggammes, but also with universities in, e.g.AUS



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?

Yes
1.1. How do steering documents in your country defée student-centred learning in higher education?

The Scottish Government's Skills Strategy “Skitbs Scotland: Accelerating the Recovery and IncrepSuustainable Economic
Growth”(2010) suggests that “a smarter, more awistiScotland is required where............ a cohesive andiefii learning
and careers system centred on the individual thiatipates and responds to employers' needs: ostgihe lifelong
development and use of skills;  provides high ipédarning opportunities and continually improyvasad ¢ recognises and
credits the learning individuals have undertakehemables them to progress through the learningmsyseamlessly.” In addition
to this “New Horizons: responding to the challengéthe 21st century” - the report of the JointuretThinking Taskforce
comprising the Government, universities and thettitoFunding Council and published in 2008 - mati, among other
references, a challenge to institutions from thett&xh Government that “learning provision in unisiies must become more
flexible (if it is to respond to the changing needstudents)”

1.2. How important (‘1" not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independentlearning ©1 © 2 © 3 O 4 ® 5
Learninginsmallgroups ©1 ©2 ©3 O 4 ® 5

Initial or in-service training in teachingfordtaf © 1 © 2 © 3 O 4 ® g5
Assessment based on learning outcom© 1 © 2 © 3 O 4 @ 5
Recognition of prior learning © 1 © 2 © 3 O 4 @ 5
Learningoutcomes ©1 © 2 © 3 O 4 ® 5

Student/staffrato ©1 O 2 03 © 4 @ 5

Student evaluation of teaching© 1 © 2 © 3 © 4 @ 5

1.3. Are there any other important concepts on stught-centred learning in your steering documents?

Yes

1.4. Please specify.

As above: A cohesive and efficient learning anatees system centred on the individual that anttegpand responds to
employers' needs: ¢ supports the lifelong develaopiaued use of skills; ¢ provides high quality ldagopportunities and
continually improves; and ¢ recognises and crat@dearning individuals have undertaken and esatbkem to progress through

the learning system seamlessly. And: Learning giowiin universities must become more flexibldt(i§ to respond to the
changing needs of students)”

2. Please provide a reference for your steering doments covering student-centred learning.

New Horizons: responding to the challenges of th& 2entury - http://www.scotland.gov.uk/Topics/Ealtion
/UniversitiesColleges/16640/hetaskforce/JFFTnewdoms

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.
The National Union of Students in Scotland lea@&ualent Learning Enhancement and Engagement Caemithis committee,

supported by the Scottish Funding Council, hasmtite contribute to the enhancement-led qualigueance process in Scotland.
It brings together student officers from acrossti&od in a national forum to discuss with the FagdCouncil and Quality



Assurance Agency, all issues relating to the impnaent of their learning experience.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

The Scottish Framework of Qualifications of Higl&tucation Institutions is an outcomes-based streicind was developed as
a central pillar in the national arrangements lierassurance and enhancement of standards any quaigher education.
Learning outcomes are defined as statements ofleduaters will know or be able to do as a resut t#arning activity, and are
usually expressed as knowledge, skills, or aptiude

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

In all programmes

The self-certification report on referencing th@@sh framework of HE qualifications (FHEQ) to thelEQ of the EHEA states
that: “The Scottish FQHE is a learning outcomeselastructure centred on a consistent qualificatrmmeenclature; defined
levels of qualifications; qualification descriptpesd credits. Each component is used as a meakl@@ ning outcome, whether
that be in terms of description, level or volumeidance on the precepts of awarding qualificatipes;jtioning qualifications at
the appropriate level within the Scottish FQHE; aaching qualifications appears in Section two of
www.qaa.ac.uk/academicinfrastructure/FHEQ/SCQF/20He qualification descriptors are generic statamof the
characteristic learning outcomes of study. Theyex@iplicit the general expectations of the purgoxkoutcomes of the main
qualifications at each level, and make clear hasgdhdiffer from other qualifications, both at tleatel and at other levels.
Levels, level descriptors (see link to the SCQFelalescriptors in criterion 2 above) and qualificatdescriptors provide
reference points for locating the level of any grofioutcomes. Credit points provide the associaiedsure for describing the
volume of outcomes. One credit point representsetiming outcomes expected to be achieved byviage learner at the
relevant level in 10 hours of total learner effttrshould be stressed that credit is a measutteofolume of outcome, not of
actual study time. The establishment of the S¢oEQHE, based as it is on learning outcomes, shmidiewed in the context of
wider developments also based on learning outcdoadis in the UK (programme specifications, subjerichmarks) and in
Europe (the Diploma Supplement, the general movesadEurope to systems based on learning outcofnes).

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)

4.3.1. Does your country provide specific support easures on the national level?

Support is provided through the Scottish Credit @ndlifications Framework Partnership, who haveralrer of resources
available that include learning outcomes in refatmfor example credit, qualification levels aegognition of prior learning.
There is also further information on learning outes in Scotland available within “\erification adropatibility of the
framework for qualifications of higher educatiostitutions in Scotland with the framework for qtigktions of the European
Higher Education Area - Report of the Scottish virglgroup”

4.4. Does national policy steer student assessmeridcedures to focus on learning outcomes?

Yes. this is done through advisory measures (guidelines, recommendations etc)

See above, relating to guidelines and advice availdarough the Scottish Credit and QualificatiBnamework Partnership and
the Quality Assurance Agency. The Higher Educaticademy also provides information and guidancentvaecing the learning
experience, including specific advice on writinglaising learning outcomes. Internal quality asstgaarrangements are in
place in all institutions which focus on learningemmes at module, unit and programme level.

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?



Compulsory  © ves for all academic staff®  Yes for some academdiff SO No © No answer

\oluntary  © ves for all academic staff®  Yes for some academdiff S© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.
Institutions decide their own policy on this. Hoveevthis training is usually compulsory for new Ipationary lecturers,
Teaching Fellows, Postdocs who teach etc and iisadv@ to other academic staff on a voluntary baBie Higher Education

Academy provide information and guidance to acadetaiff on enhancing the learning experience, dintyspecific advice on
writing and using learning outcomes.

4.6. Is the use of learning outcomes in curriculaed’elopment and stude nt assessment monitored by QitalAssurance
procedures?

Yes

4.6.1. Please explain how, and provide a referente further information.

Learning outcomes are embedded in higher educiatiSootland. The national qualifications framewfmkhigher education
institutions sets out the generic outcomes asstiatth each of the main higher education qualiitee, Subject benchmark
statements set out the learning outcomes typieakpciated with programmes of learning in eaclooies50 subject areas and
HEIls produce programme specifications or equivalenstments which set out the learning outcomescéestead with each
programme. The QAA published ‘Code of Practice’ides a key reference point and guidance to HElshwémbeds learning
outcomes in the sections on the processes for IBtddsessment; External Examining; and on PrograBesgn Monitoring and

Review. QAA Institutional Reviews will look at hotlie HEIs design and assess learning in ways tha osof these national
reference points.

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

Please write your answer here: Learning outcomes baen a feature of higher education in Scotlandver a decade and are
embedded in HEI and QAA processes for the quatisyieance and enhancement of higher education.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

a national credit system compatible with ECTS

5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the systemis based on le&g-outcomes).

1 ECTS is equivalent to 2 SCQF credit points (S@QRe Scottish Credit and Qualifications Framewo8CQF credits are
lifelong learning credits and are used to allow imamxn accumulation and transfer with other educadioa training sectors and
to allow flexible lifelong learning pathways.

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%

5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?



Learning outcomes achieved only

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?

Please choose..

5.4.3. What is the number of hours per credit?

0

5.4.4. What is the number of student teacher contatiours per credit?

0

5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields ®study?

All students  ® >7506 of HEIs © 50-75% of HEIs ©

answer

Some students © 57504 of HEIS
answer

Uponrequest © >759 of HEIs
answer

In certain fields of © 57504 of HEIs
study answer

No students ¢ >75% of HEIs
answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

@)

50-75% of HEIs ©

50-75% of HEIs ©

50-75% of HEIs ©

50-75% of HEIs ©

25-49% of HEIO

25-49% of HEI©

25-49% of HEIO

25-49% of HEIO

25-49% of HEI®

6.2. Is there any monitoring of how employers usené Diploma Supple ment?

No

0-24V4Els

0-24%941Els

0-24V4Els

0-24%94Els

0-24¥94Els

6.2.1. Please provide the most recent results regling the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

Yes

O 0%

© 0%

® 0%

© 0%

O 0%

No

No

No

No

No



6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

Although this is not monitoring as such, there hagen discussions over the last year about thda@@wvent of the Higher
Education Achievement Report (HEAR) at both Sclttisd UK levels. This centres on the pilot to mehgeexisting
achievement record with the Diploma Supplemenbtastitute one document which will be more satisfactor use by
institutions and students.

6.4. In what language(s) is the Diploma Suppleme igsued?

English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason fiie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple met.

There is a UK-wide initiative to produce a Highatugation Achievement Report (HEAR), based on th@ddna Supplement
Structure. This is intended to provide a richetyie of student achievement than degree class.afmmee of our institutions are

participating in the pilot phase and one institufio particular issued the HEAR to all graduatingisnts in 2010.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?

Yes
7.2. The BFUG working group on qualification frameworks has developed the following steps to assess throgress made
in establishing a national qualification framework.

Please choose below the stage that best describesryational situation.

10. The Framework has self-certified its compatibility with the European Framework for Higher Education
7.2.1 Please provide the date when the step was @ieted.
20.06.2000
7.2.2. Please provide a reference for the decisitmstart developing a NQF.
The “National Committee of Inquiry into Higher Ecation; July 1997: Report of the Scottish Committesfommended an
integrated qualifications framework be adopted Fremework for Qualifications of HEIs in Scotlandsvadopted in 2003 and

is a constituent part of the wider Scottish Cradd Qualifications Framework. Details can be foanhtittp://www.gaa.ac.uk
/academicinfrastructure/FHEQ/SCQF/2001/

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also



re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how ajifications have been included in the NQF.

7.2.13. Please provide a reference to the self-aécation report.

Please write your answer here: http://www.qaa.acaldemicinfrastructure/fheq/scqf/scottishworkioggr.asp

7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.

As above, the Framework for Qualifications of HEISScotland can be found at http://www.gaa.ac.@damicinfrastructure
/FHEQ/SCQF/2001/ . It is part of the wider Scotiixtedit and Qualifications Framework, details ofetican be found at



http://ww

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution©  Central governmertharity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National ENMBRIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution©  Central governmerthatity (e.g. ministry) © Regional
%ﬁ:ﬁiiﬁgﬂ government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven

Although this is not included in legislation itssgandard practice and was reflected in the UKyiatifthe Lisbon Recognition
Convention in 2003. The UK NARIC - the National Agg responsible for providing information, adviggaxpert opinion on
qualifications to organisations recruiting from os&as and to individuals wishing to work or stutlthe UK - has developed a
Code of Practice which advises on the criteriamodedures for the recognition of internationallteations and skills. The
Code of Practice reflects closely the guidelinethénLisbon Recognition Convention.

8.2.1. Please provide a reference to the relevaetgislation.

This is not legislation, but the UK NARIC Code aBEtice can be found at http://www.naric.org.ukéireasp?page=9

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

The Code of Practice has been further to ensuténtieanational qualifications are better underdtobhe UK NARIC's model is
based on the evaluation of learning outcomes aetiévough all paths and progression routes. Topsaach makes it possible
to recognise not only the various 'national awand#i their differing entry points and purposes also international
gualifications such as joint diplomas, which vaigngicantly from system-specific national awards.

8.4. Do higher education institutions typically:

Other

8.4. Do higher education institutions typically:

A combination of these and other methods

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

Yes

8.5.1. Please explain.



8.6. What measures exist to ensure that higher e dakion institutions have fair recognition proceduresfor study and
training periods abroad?

Please write your answer here: HEIs are respongibkgetting their own admissions policies and picacbut do so in general
accordance with the QAA published Code of Praatibeeh includes a section on ‘Admissions’ which itsecludes clear
expectation that ‘Institutions have policies andgadures for the recruitment and admission of stsde higher education that
are fair, clear’ and explicit and are implementedsistently’. This will include the recognition aadmission of students with
overseas qualifications. In conducting its extereaiew of HEIs management of quality and standai#sQAA external review
will consider and report on how the HEI has implated the Code of Practice.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.

In addition to the above, a national developmentise ‘Supporting Professionalism in Admissions AR orks to identify and
promote good practice in admissions (drawing frieen@AA Code of Practice) — including for applicantso hold overseas
qualifications. Similarly, the Universities and (&aes Admissions Service (UCAS) support the devatap of professional
practice and standards of admissions staff. Retogrof qualifications may be done centrally offagulties or individual
schools within institutions. This depends on ttsifution, and sometimes on either the level afi{e.g. undergraduate
qualifications may be recognised centrally, bugitpostgraduate qualifications might be recognisesdchools) or the
particular subject. In some cases, institutionselafiices abroad that recognise qualificationgp@rticular countries.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single mdependent national agency for quality assurance has been established.

QAA Scotland is part of the UK-wide QAA (Quality ssrance Agency for Higher Education) and is resipésgor the
work of QAA in Scotland. QAA Scotland works as pafra national (Scotland) Quality Enhancement Fraan& (QEF)
managed by the Scottish Funding Council, QAA Scotldniversities Scotland (the Rectors Conferentied National
Union of Students (Scotland) and the Higher Edacaticademy in Scotland. The QEF consists of: Entiaent-Led
(External) Institutional Review (carried out by QA&%&otland), HEIs Internal review at the subjectldiearried out by HEIs
with guidance from the Scottish Funding Council axaking use of the QAA published QualificationsReavork for HEIs

in Scotland; subject benchmark statements and a GbEractice for quality and standards) , a natipnogramme of
Enhancement Themes (facilitated by QAA Scotlarapreater voice for students in quality and sugabbly a national
development service (spargs) and a national pufifhiemation set on higher education programs aadnieg opportunities.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency is responsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and
how are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

Formative advice on strengthening and enhancing quality

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?
Yes

1.4.1. Please specify the normal impact of an external review.

External review operates at several levels. A speeiview for recognition of an organisation asghér education
institution will determine whether or not the orggaation is eligible to receive public funds. Spéceviews for granting of
‘Degree awarding powers’ and for ‘Obtaining Univigrsitle’ do not have direct implications for fuimdy (institutions

without Degree awarding powers can award the Dsegréether Degree awarding HEIS). The periodicratereview by
QAA does not have direct implications for fundingept in the very unlikely case that an HEI receigenegative judgement
on its ability to manage quality and standardsthed fails to develop an action plan to addresssthiges identified in the
report of the review. In such an extremely unlikedge, the Scottish Funding Council would wishanséder whether or not
the HEI is eligible for continuing receipt of publiunds.

1.5. Does the agency cover:

Public higher education institutions only

1.5.1. Collectively, do the agencies cover:



Please choose..

1.6. What isthe main " object" of the external evaluations undertaken?

Institutions

1.6.1. Are all institutions subj ect to external evaluation?
Yes

1.6.1.1. Please specify

1.6.2. Are all programmesiin all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subj ect to external evaluation?

Please choose..

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?
Full reports of evaluations and their judgementspublished on the QAA website

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
Full reports of the evaluations and their judgesiane published on the QAA website

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

Student support services
¥l Lifelong Learning provision
'] Research

Employability

Internal Quality This is the main focus of the external evaluatiod encludes all provision
Assurance/Management system leading to an award (including credit) of the ingion.

Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

QAA develops and publishes a Code of Practice lath@limanagement of the quality of the studentriiegrprogramme and
the standards of awards. This includes: postgradeaearch programmes; collaborative provisionflenible and
distributed learning; disabled students; exterrahgning; academic appeals and student complastgssment of students;
programme design, approval, monitoring and revieaveer education information and advice; work-bas@tplacement
learning; admissions to higher education. QAA alswelops and publishes the national qualificatfceasmework and some
50 or so subject benchmark statements which s¢h@watharacteristics and typical learning outcoassociated with
programmes in each of the subject areas. QAA exdteewiew (conducted by a team of QAA trained ‘aaait peers’ and
lasting a week or more) considers how well the HBdsiage the quality of programmes and the standdiasards with
reference to the national code, the qualificatramiwork and the subject benchmark statements.



1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

It is important to add that in addition to the QA&ernal review of HEIs and all the matters reféricein answers to
previous questions, HEI's in Scotland (and the oé#fte UK) are also subject to the requirementraniews of professional
bodies which in many subjects set the requirensrsogramme level for recognition of the HEI's fifiization for
professional practice. Also, all HEIs in the UK opite with a system of ‘External Examiners’ at thegobamme level.

Examiners are appointed by the HEI but operateinvétational set of guidance including a QAA Cod@ractice on
External Examiners.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutionsto choose
a quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.
2.1.2. If no, please go to section XVII.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Please choose..

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINES FOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Il Yes, for an application to EQAR

T Yes, independently of ENQA/EQAR

) Such an evaluation is planned but has not yet tpleae
“'No

3.2. If an evaluation has been conducted, was the application successful ?
Yes
4. INVOLVEMENT OF STAKEHOLDERS IN EXTERNAL QUALITY ASSURANCE

4.1. Isthere a formal requirement that students are involved in any of the following? For each answer, please specify
the relevant source.

Student involvement in governance  There is a student member of the QAA UK Board dritileoQAA Scotland
structures of national quality assurance Committee. Students are also members of all QAAISd steering
agencies committees and working groups

. .
. As full members in external review  yeg n Scotland students have been full membeteaofis for some years
eams



[l As observers in external review teams

In the preparation of self evaluation g
reports

¥'In the decision making process for  yoq
external reviews
£ In follow-up procedures

£ Other, please specify
4.2. Isthere a formal requirement that international peers/experts are involved in any of the following:

Il In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

In the decision making process for external reviews
£ In follow-up procedures

T Other (please specify)

4.3. Isthere a formal requirement that academic staff are involved?

In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

In the preparation of self evaluation reports

¥'In the decision making process for external reviews
In follow-up procedures

£ Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employers in external QA processes.

No
Although not included in external review teams, Eygrs are represented on the QAA Scotland Coneniiteich receives
the reports and judgments of all QAA Scotland exereviews.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutions to develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.

The expectations regarding internal quality assuggmocedures are set out in the QAA Code of Riactine QAA Review
process and handbooks and in the requirements &dbttish Funding Council.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Combination of above

5.2.1. Please specify.



QAA/national expectations are set out in the coimpnsive QAA Code of Practice and in the review psscof QAA. HEIs
may of course also wish to focus on additionaldspi

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere arequirement for studentsto be involved in the preparation of self evaluation reports?

Yes

5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of
quality in the past 5 years?

All

5.5. How many higher education institutions have arrangementsin place for the internal approval, monitoring and
periodic review of programmes and awar ds?

All
5.5.1. Please describe what kind of arrangements are in place.

Expectations regarding the approval, monitoringr@vilew of programmes are set out in the QAA Coideractice -
http://www.gaa.ac.uk/academicinfrastructure/codeaaffice/

5.6. How many higher education institutions publish up to date and obj ective information about the programmes and
awards offered?

All
5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?
None

5.7.1. Please provide a source for this information, and links to examples of critical/negative evaluations.

There have been no overall critical or negativertspfrom the latest set of evaluations, howevkregdorts give
suggestions for improvement/development. A linthereports can be found here http://www.qaa.ascokland/reviews

/default.asp

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?
Yes
2. How do your steering documents define lifelong learning?

“Skills for Scotland — A Lifelong Skills Strategy2007) describes “a lifelong learning context, froradle to grave” More
specifically Learning that is undertaken at anynpai life, from cradle to grave. Itis implicit the structure of the SCQF

3. What is the common under standing of lifelong learning in your country?

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

This varies by institution, but includes mainstrganmgrammes, continuing and professional educagieening and weekend
classes, specific programmes for part-time stugddiggance learning, training courses, targetedamge, work with employers
and work with disadvantaged groups.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

The extent and type of involvement varies by ingtin, but all institutions are involved in someywa

6. For which institutions is lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

Yes

8. Please provide areference to the relevant legislation or regulation.

The Further and Higher Education (Scotland) Act2198ttp://www.legislation.gov.uk/ukpga/1992/37/tamis - describes
courses provided by higher education institutiams fanding mechanisms provided through the Scoftisiding Council. Given
our definition of lifelong learning as learning @mthken at any point in life and that instituti@me required to offer learning,

then this act can be seen as referring to lifeleagning provision.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

£ Adults in employment

£l Unemployed adults



[l Retired citizens
[ Part-time students

1 Adults without higher education
gualifications

All of the above, given that lifelong learning prewn is taken to refer to learning

Other, please specify undertaken by any person at any age.

12. Where does the funding of lifelong learning provision in higher education come from?

The main teaching grant provides funding for teaglpirovision. It does not discriminate between
full-time, part-time, distance-learning or otherrfs of flexible learning. There are specific aduhal
funds for part-time provision, widening access digbled students. There are also funds for
articulation (i.e. advanced entry to 1st cycle paogmes based on short cycle HE qualifications), but
these are focused on hubs rather than individséitutions.

general higher
education budget

special budget

; i See previous answer.
for lifelong learning

private Part-time students pay their own fees, although tsehvailable for those on a low income. Contiguin
contributions from  education/evening classes usually require a fé®uh help may be available for those on low
students income. Second cycle students also pay their oas fe

private

contributions from
business and
industry

Companies may pay for training for their staff.

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

This question is difficult to answer, partly becamsany lifelong learning activities are part of@omniversity activity. The
Scottish Government via the Scottish Funding Cdyncivides a teaching grant for undergraduate anght postgraduate
students. The Scottish Government via the Studesatrds Agency for Scotland (SAAS) (full-time) andhert initiatives
(part-time) provides the tuition fee for all fullvte first degree undergraduates (i.e. for firstficycle qualification) and for
some part-time students. Some part-time studegtthpa own fees. Some employers pay fees on behakirticular students.
Institutions may run full-cost recovery coursesgarticular groups that are paid for by, e.g. elygis. In certain instances
Government or charities may pay for courses fotipalar students.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

Yes i some fields
2.1 Please specify.

The above reply enables the following explanat®eottish Higher Education Institutions are autonasriostitutions and set
their own admissions policies. In Scotland, each Wit have minimum entrance criteria and some fimaye additional criteria
for high demand courses, such as, medicine and3aents can make informed choices about theimplhhigher education
courses through the UK University and College Adiis System (UCAS) which offers course profiles angdport and guidance
through the admission process. Attaining minimutnyarequirements does not necessarily guarantéa tiadent will receive
the offer of a place. There are limited places labde for first cycle programmes. If a programme hagh demand and a number
of applicants have grades above minimum entry reqnts, then those applicants who have achieveidhaom entry grades
may not automatically receive a place on a couiggher education institutions have taken actiositoplify their admission
processes and make them transparent. Basing decisioselection into higher education only on fakigualifications can be
insufficient in judging the suitability of applicen Scottish institutions are continuously imprayiheir admission processes and
are working independently and with the Scottish&¥idccess Regional Forums and Supporting Profeakigimissions (SPA)
to consider ways in which their admission processestake account of the contextualised learningdividual students. Many
institutions run widening access courses which ig®individuals with the opportunity to access kigaducation, including
those from a lower socio-economic background andnaatudents who are returning to study afterraodeaway. The Quality
Assurance Agency for Higher Education (QAA) pubdista Code of Practice for the assurance of acadgmlity and standards
in higher education: : Admissions to higher edwratittp://www.qaa.ac.uk/academicinfrastructure/ feeactice/default.asp
The Supporting Professionalism in Admissions (Sprgramme works closely with higher education tugtins, schools and
colleges and other stakeholders on the continiengldpment of fair admissions and good practicadimissions, student
recruitment and widening participation across thehigher education sector

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

Underrepresented societal groups in higher education are identified, and specific, targeted measures are taken to counteract underrepresentation.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering caments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, ge ography, ther).

The Scottish Government encourages the participaficndividuals in further and higher educatioséa on the ability to study
and seeks to minimise where possible barriersingl&d income, geography and personal circumstaree Scottish
Government provides annual funding to the ScoEigtding Council (SFC) which plays a key role in ®rithg participation to
higher education. The SFC set out its strategwidening participation in further and higher edimain Learning for All, a
report published in September 2005 which outlin@dagramme of action and proposed that progressdaning participation
be monitored through a basket of measures. Thea8R€to work with universities, colleges and otbartners to introduce a
continuum of learning provision in Scotland whidfeos opportunities to learn determined solely lpeason’s capacities and
ambition and through this work, continues to adsln@even patterns of participation in educatior Basket of measures,
alongside a programme of qualitative and evaluatgearch, and considered against the backdropdefwocial and economic
factors, enable the SFC to monitor, learn fromautjdist its widening participation programmes. Pag®f participation are
identified and measured across underrepresenteg@giiy looking at: « school attainment for pupitsnf different socio-
economic backgrounds and by gender; ¢ the participaates in Higher Education (HE) and Further &&dion (FE) from the
schools which currently have the lowest participaite the proportions of students in HE and FE feaunh quintile of the
population by deprivation; « the proportions of unatstudents from the most deprived areas in FEH&)d the differences in
participation in FE and HE by geographical aread;«adifferences in participation in FE and HE lepder, ethnicity and
disability.



4.2. For each of these groups, please briefly de#txr the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs incentives, other
actions etc.

Examples of some of the programmes in place in&@wbto target under-represented groups in Higldexc&tion in Scotland:
SHEP (Schools for Higher Education Programme) wtaatets activity, on a regional basis, on thog@lpuvho are at risk of
not achieving their full potential and / or thosgni@ving but not recognising their potential foogression to higher education (in
both colleges and universities). SHEP targets tialge schools in each region identified, based ®n & year average, with
less than 22% average progression to HE; SWAP f{Slc®ider Access Programme), which provides indépat advice to
adults who may have missed out on higher or fureication first time round and which provides theith access courses
which can lead to guaranteed places in collegesigersities Frank Buttle Trust Quality Mark htfpivw.buttleuk.org/pages
[for-institutions.html - Higher Education Institotis are encouraged to apply for and gain the Patile Quality Mark showing
their commitment to students from care backgrouAdsess to the Professions - a contextualised &imnis scheme, which
recognises that, due to personal circumstance,saghi@ol pupils from deprived backgrounds may nadfile to compete 'fairly’
in high demand subjects. This programme attempsigport talented pupils to acquire the bread#éxpérience necessary to be
successful within highly selective universities éntry to high demands professions such as Meditaw, Dentistry. It also
encourages those institutions to consider the gbotattainment within selection. Athena Swan glidir Education Institutions
are, and will be where appropriate, encouragegpydor Athena Swan accreditation through the Hgu&hallenge Unit. This
is a scheme aimed at showing commitment to there@waent of careers for women in SET (Science, Erging and
Technology) Over the past five years the Scottigidihg Council has organised strategic fundingetdengeted on the most
disadvantaged learners at the regional level thrth@gwork of the Wider Access Regional Forums.s€Hecal level
programmes have targeted additional support orevabie young people and adults within the commuaitynprove
progression to further and higher education thrabgtdevelopment of supported learning pathwaysdatlege education. This
funding has been used to support a number of itin@vanitiatives, including, for example, the Acse® Industry project which
targets vulnerable people within Edinburgh and Wiic2010 was one of the Guardian UK Charitieshefytear for its work
supporting the most vulnerable young people batckaeducation.

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?

Students apply to higher education courses thrthaghlK University and College Admission System (L&}Anline application
system. The UCAS system captures information rejdat age and gender when an individual registéits WCAS for the
application process. Further personal informatsoreguested in the application process but trismspleted at the individual’s
discretion i.e. through self declaration. This untds questions that ask if an individual has aegish needs or disabilities, their
ethnic origin and whether they are a care leavekéd after child. This information, if provided, wld be passed onto the HEIs
to which they have applied to allow that institatto appropriately consider the individual's neddsaddition, the applicant is
also asked to provide a personal statement anigi@nee. Both can contain information which mayntdhg an individual as
belonging to a certain group, e.g. the refererfiammpleted by a school, may identify the persaadumstances or special
needs of an individual or identify whether the aggoht is from a low progression school. In additite Scottish Government
and Scottish Funding Council are working with Sugipg Professional Admissions, UCAS and other Uknanilstrations to

make more data available that can be used by ldfisogress contextual admission policies that @dim inform admissions
decision making and for widening participation mses. An example of some of the basket of datashmbposed to be made
available to Scottish HEIs in relation to socio4smmic background includes: in receipt of (or eatitto) free school meals; in
receipt of (or entitled to) an Educational Maintec@ Allowance; lives in a low progression to higaducation neighbourhood.
There will be shared principles regarding the Udssoatextual data. However individual instituticanee autonomous in how they
may use contextual data and how it is used in #efinissions decision making processes.

4.4. Is there any funding reserved for measures tiacrease participation of under-re presented groups?
Yes
4.4.1. Please specify.

The Scottish Government is strongly committed tsueing that access to education is based on atuligarn and not ability to
pay. Removing barriers to accessing lifelong leayii a key element of this approach. The Sco@isbernment has introduced
a number of new funding packages and made changemport systems to assist students: ¢ The adnolifi the Graduate
Endowment Fee in 2008 immediately benefitted moaa 50,000 students as well as future graduates\gsthem around £2,300
each. ¢ Introduced a new means test in furthehagtebr education to ensure support is targeted evimeist needed. ¢ Providing
£30m in additional measures from 2010/11 to ineedsdent income in accordance with other measatated to student
support. These measures aim to increase the incbmere than 75,000 students and include the aeafia new grant of up to



£1000 for 14,000 independent (mature) studentsheD£30m, £2m will be allocated towards supporsitaglents with childcare
costs. ¢ Increasing the funds available for studEntiscretionary funds from £14.04m in 2006/0£18.84m this year
(2010/11) [These funds are to assist studentsamdial difficulty] « Undertaken a review of thedabled Students’ Allowance
(DSA) to ensure that students with a disabilitytgetbest possible support. In 2009-10, 4,725 stadeceived DSA. OTHER
FUNDING FOR STUDENTS Other measures that have peein place to assist students: Tuition Fees wabadished in
2001-02 for eligible Scottish students in highenaation making access to HE free at the point if/efhe Student Award
Agency for Scotland (SAAS) provides a number oflwures to students from the most vulnerable grolipsse include the
Young Students Bursary for those from low incomekigegounds and other grants such as the Lone PdBeaits and Dependant’s
Grant. Since 2007-08 SAAS and Student Loans Comipavy made monthly payments of student loans arshbas. One of the
aims of this approach was to improve retentionddping students manage their finance more effelgtiidie Educational
Maintenance Allowance (EMA) for school studentscafy6-18 was introduced in 2004-05 to encourageadaiadents from
low income backgrounds to gain higher level quadifions. Offering the right financial support taupg people is a key aspect of
16+ Learning Choices. 16+ Learning Choices ensameasffer of post-16 learning for every young peratio wants it and
appropriate support for as long as it's needeslugports planning and delivery of the senior pleiseurriculum for Excellence,
with positive and sustained destinations for alhei. Individual Learning Accounts (ILAS) is a &sh Government scheme,
operated by Skills Development Scotland, whichrsffenancial assistance to individuals with lowadnges to access higher
education. ILA funding can be used with over 41praped learning providers across Scotland, offesirggund 23,000 courses.
This includes colleges, universities, private tiragmproviders, voluntary and community-based prevsdand distance-learning
providers.

4.5. Do you have national targets/goals for partipation of those groups that you identify as underepresented in higher
education?

Yes
4.5.1. Please explain these targets briefly and nenthe groups to which they apply.

As part of widening access activities on underrgpntation, the Scottish Government seeks to inertsgsparticipation of
applicants to higher education from the most degariguintile (20%) of the Scottish population. Tltsh Government has a
number of national objectives through which it seekmeasure and report on the progress of govetim&cotland in creating
a more successful country, with opportunities tbtaflourish through increasing sustainable eaniwmogrowth. The
Government's Smarter strategic objective is to adp@pportunities for Scots to succeed from nurtitareugh lifelong learning;
ensuring higher and more widely shared achievemiaisns to achieve this by making Scots betteicated, more skilled and
more successful and by our young people becomumessful citizens, confident individuals, effecti@ntributors and
responsible citizens. Two of the national indicatthat the Scottish Government has set to achigvebjective are to: 1.
Increase the percentage of Scottish domiciled giadurom Scottish HEIs in positive destinatiomsl 4. To increase the
proportion of school leavers (from Scottish publittinded schools) in positive and sustained detstima (FE, HE, employment
or training). We measure success on this on araabasis.

4.6. Does your country offer more public funding tchigher education institutions to stimulate accesfr underrepresented
groups?

Yes
4.6.1. Please specify and identify variation betwaedifferent groups, where they exist.

The SFC makes specific grant allocations to SdokiEIs for widening access initiatives: ¢« The WithgnAccess Retention
Premium focuses on support for students from thet aheprived backgrounds at risk of not continuing progressing in higher
education « The Part-Time Incentive premium isrtocairage more part-time provision and increasetitjpae student
enrolment. « The Part-Time Fee Waiver is to agssticipation in HE by part-time students from grewnderrepresented in
higher education, including unemployed and low-mearoups and those in receipt of non-means t&isabled Living
Allowance ¢ The Disabled Students Premium is t@supHEIS in meeting the cost of supporting stuslevith a disability. In
addition the SFC provides funding for: ¢ 6 regioagiculation hubs which are associated with a rmath colleges and
universities on a geographic basis. The hubs weraed to improve articulation links between catkegnd universities, to
develop new and existing links, increase the nurabstudents articulating from college to universihd to better support these
students. ¢ 4 regional widening access forums wéiielmade up of representatives from each uniyeasit college in the region
and work together with schools and communitiesatee aspiration for and participation in higheradion through mentoring
and specific access programmes. ¢ The Scottishi\¥deess Programme (SWAP) which gives independirita to adults
about opportunities to access higher education. By grammes, usually based in local collegesdesegned specifically for
adults who lack the required entry qualificatioos dniversity and can lead to a wide range of usiig and college



opportunities. Information, advice and guidanceas® given to these mature students on how toressgand take the next step
to higher education. ¢ Selective individual progein through consortia and HEIs

4.7. Is the effect of measures to increase partieiffon of each of the groups monitored in your courmy?
Yes
4.7.1. Please specify.

The Scottish Funding Council annually measuresesgcon delivering the objectives of its main widgraccess initiatives and
publishes the results in a policy document ‘Leagtion All: Measures of Success’ The 5th update rewas published in March
2010: http://www.sfc.ac.uk/nmsruntime/saveasdiasgx?filename=Learning_for_All_2011.pdf

4.8. Please provide details on how the higher edu@an participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

The Scottish Government annually publishes a numbstatistical trend summaries related to highikrcation which measure
the participation and attainment of a number ofigso, including those identified as underrepresent&tudents and qualifiers in
Higher Education in Scotland: http://www.scotlam.gk/Publications/2011/03/25132517/0 The Age Egudition Index for
Scotland (which measures the number of young S$@otscipating in full-time higher education): hitfwww.scotland.gov.uk
/Publications/2010/08/25161104/0 Education MainteaaAllowances: http://www.scotland.gov.uk/Publicas/2010/12
/14095349/0 Higher Education Student Support irtl&ad http://www.scotland.gov.uk/Publications/201@R26114650/0 As
well as Learning for All: Measures of Success, 3R produces a report ‘Scottish Participation irttien and Higher Education
2004-05 — 2008-09’ http://www.sfc.ac.uk/nmsruntime
/saveasdialog.aspx?filename=Scottish_participateport_04-05_to_08-09.pdf . The report examineslkewf participation by
the Scottish adult population at school, UK uniitegs and Scotland’s colleges. The Higher Educafitatistics Agency (HESA)
annually collects and disseminates performanceatdis (Pls) for both widening participation angdsint retention for all HEIs
nationally. HEIs use these Pls for internal managemprocesses and comparing performance with sthélar and regional
institutions. In 2007-08, a comprehensive overvadithe income and expenditure of full-time studentirther and higher
education in Scotland was published ‘Higher andHeurEducation Students' Income, Expenditure arat DeScotland

2007-08’ http://www.scotland.gov.uk/Publicationsi2006/24115743/0 The report has helped inform situsigpport policies.

4.8.1. What data is collected?

See response to question 17. Examples of the tffesta collected in relation to underrepresenteds includes:  Age
Participation Index for Scotland by Gender: 199%Q008-09 « Deprived Areas Age Participation knfte Scotland:

2001-02 to 2008-09 » Students in higher educatidddottish HEIs and colleges by subject and gen&epttish domiciled
entrants from deprived areas to higher educatidmeiftK by institution type and academic year d8his in higher education in
Scottish HEIs and colleges by receipt of Disablediénts Allowance (DSA) and disability type ¢ Statdein higher education at
Scottish HEIs and colleges by detailed level odigtand ethnicity « Entrants to higher educatioS8e&dttish HEIs and colleges by
ethnicity « Young People in Receipt of EMA by Defation Background and Age: 2006-07 to 2008-09

4.9. Is there a system to monitor the compositiorf éhe student body (in terms of groups identified a under-re presented)
by subject?

Yes

Detailed information on the subject level of staayl courses undertaken by students is collecteallfonder represented
groups. Data is submitted by Scottish HEIs to tighétr Education Statistics Agency (HESA) and toSReC. The Scottish
Government along with other UK administrations jaiat data holders.

4.10. When are data generally collected?
At entry mto higher education
4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

Detailed information on the subject level of staayl courses undertaken by students is collecteallfonder represented
groups.



4.11. Where is information provided by this monitomg system published (provide a reference and link)

Information related to underrepresented groupsiigighed in the Scottish Government website httpi.scotland.gov.uk
/Topics/Statistics/Browse/Lifelong-learning andtba Scottish Funding Council website http://www.aécuk/

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approacho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

5.3. What are the criteria used to measure and evadte the success of specific initiatives and measar?

5.4. In your country, is the composition of the stident body monitored according to certain criteria?

Please choose..

5.4.1. Who monitors on the basis of which criteria?

5.5. How is this data used in higher education paly?

5.6. How are measures to remove obstacles to accpasarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

00 From the general higher education budget
0 From a specific budget
0l From university budget

U There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotity's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlyde ntify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refe@mnce to parts/groups in the population?

Please choose..



6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?
Yes
7.1.1. Please describe the main features of the sgligies.

The most recently completed initiative was betw2@®7 and 2010 when funding, known as the WidenicceAs Retention
Premium (WARP), was allocated to institutions witto aims: (a) to support institutions in improvihg experience of learners
with potential from disadvantaged backgroundshabthese learners were more likely to complete tdwirses successfully;
and (b) to develop and apply appropriate strategieisnproving retention in general and for the o$¢his funding in particular;
to monitor trends in student retention; and to tadon as approbate to address weaknesses itioetekrecent retention
project shows that all institutions have developeghisticated information management systems wdmalble them to monitor,
collect and analyse data on student retention. Tiaeg also developed very good reporting mecharesisisare able to integrate
reporting on retention into their senior manageraedtacademic quality processes.

7.2. Are student completion rates monitored in youcountry?

Yes, at national level
7.2.1. What use is then made of the data?

Please see response to Question 41: The restifis period of funding have only recently beenyfalhalysed and a new policy
has been developed, building on the results. Owepériod of funding we have seen an improvemergtantion overall,
however, the evidence suggests a need for a mgetdd allocation of funding that better respoidihé specific challenges
different institutions face. The retargeting metag all institutions will continue to receive fungd aimed at improving retention
but those institutions which recruit large numbefrstudents from the most deprived neighbourhooitlsreceive additional
funding and will be asked to complete Outcome agess, showing how they intend to use the fundibthe retention
outcomes they would anticipate that the funding thi2n achieve. At the time of completing this di@maire a series of
meetings are being held with HEIs throughout Scaitia discuss and agree these Agreements.

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?
Yes
7.3.1. Please specify the nature of these incentive

Funding is at present targeted towards all ingitstto both recruit and retain students, and pastcularly those from the most
deprived quintile. In addition certain institutionshich recruit large numbers of students fronrtiest deprived neighbourhoods,
are being targeted for additional support. Thesttitions will have greater sums allocated to themchieve a range of
outcomes associated with retention. Funding is@ataal with agreeing and achieving specified redar@utcomes in relation to
the equality of outcomes of protected characterigibups (as identified in Equality Act 2010 hitywww.equalities.gov.uk
/equality_act_2010.aspx - The characteristics am&bility, gender reassignment, pregnancy and materace, religion or

belief, sex and sexual orientation). Enhancemettibstitutional Reviews, undertaken by the Qualisgurance Agency in
Scotland, include reference to completion ratesHiger Education Institutions in Scotland are gegncouraged to use
external quality assurance procedures where apptepe.g. use of Athena Swan, a scheme organistie liquality Challenge



Unit (ECU).

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus §eonacademic guidance
services career guidance services and psychological coulisg services.

8.1. What kind of student services are commonly pxaded by higher education institutions?

Academic guidance services
Career guidance services
Psychological counselling services
Other

0 No services

8.1.1. Please specify.

Although it is not legally binding for Scottish HElo offer the provision of student services, githeir autonomy, it is however
common place for all Scottish HEIs to have acadeymidance services, career guidance services autigdegical counselling
services. Universities usually provide comprehaensi@alth service to all students on campus, inatudiental health service

through referral to primary health care servicd® @rganisational structures and management ofsareices will vary
between institutions.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.
The Scottish Government, via the Scottish FundiognCil. These services are generally paid for babee teaching grants.
8.4. What are the main tasks of the services?

To help students with (a) academic issues, (b)mgemployment after studies (including gaining Wwexrperience whilst a
student) and (c) pastoral issues.

8.5. Please provide any additional relevant comménfor consideration regarding your national polices to widen
participation.
9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studydistance learning
and e-learning)?

Yes



10.1. Please provide details of specific policy meaes.

The Scottish Government annually sets out its firéar for investment in further and higher educatiwrough its letter of
guidance to the Scottish Funding Council (SFC)d@nce for 2011-12 highlighted the need to protecess to higher education
and for the SFC to work with schools, colleges amgersities to increase articulation and throlnig to improve transition into
higher education, thereby meeting learners' nesdbkto encourage more flexibility around the leajoarney. Individual
Learning Accounts (ILAs) is a Scottish Governmafitesne, operated by Skills Development Scotlandchvbifers financial
assistance to individuals with low income to acdggker education. ILA funding can be used withroA&0 approved learning
providers across Scotland, offering around 23,@0ses. This includes colleges, universities, feiwaining providers,
voluntary and community-based providers and digtdaarning providers. ¢ ILA 200 provides up to £20@ear for learners to
fund a wide range of courses, mainly shorter cauesel ‘bite-sized learning’ for people wanting & lgack into learning. « The
Part-Time Fee Grant provides up to £500 a year ridsvte fee costs of HNC, HND or degree studiesartalso fund
accredited Professional Development Awards andi@eng Professional Development courses. The SH@snapecific grant
allocations to Scottish HEIs for widening accesgatives, which includes support for part-timedstu.e.: « The Part-Time
Incentive premium is to encourage more part-tin@/jsion and increased part-time student enrolmneerite Part-Time Fee
Waiver is to assist participation in HE by partdistudents from groups underrepresented in highgragion, including
unemployed and low-income groups and those in peoéinon-means tested Disabled Living Allowance.

11. Does your country's policy on flexible provisio of higher education contain a special focus linketo the goal of
widening participation for underre presented groups?

Yes
11.1. Please explain how higher education policyras to attain this goal.

The Scottish Government encourages the participaficndividuals in further and higher educatioséa on the ability to study
and seeks to minimise where possible barriersingl&d income, geography and personal circumstakgset out in the
response to question 10, the Scottish Governmerinti@duced a number of new funding packages autktrohanges to support
systems which will assist students accessing highiecation through a number of routes. These takeaiccount the fact that the
cost of study and fear of debt are potentiallyrgjrdeterrents for entering higher education, paleity for those from
disadvantaged backgrounds: ¢ Introduced a neverfaieans test in further and higher educationsarensupport is targeted
where most needed. « Providing £30m in additiorehsares from 2010/11 to increase student incormedordance with other
measures related to student support. These measnrés increase the income of more than 75,00fests and include the
creation of a new grant of up to £1000 for 14,0@ependent (mature) students. Of the £30m, £2mbeilillocated towards
supporting students with childcare costs. ¢ Incedabe funds available for student HE discretiotiamgs from the £14.04min
2006/07 to £18.84m this year (2010/11) [These famdsto assist students in financial difficultyymdertaken a review of the
Disabled Students’ Allowance (DSA) to ensure thadants with a disability get the best possiblepsup An important aspect
of widening access to higher education is aboutamreing the geographic obstacles of providing oppiies to those living in
remote or rural communities. The Scottish Governiinane supported the development of our neweseusity, the University
of the Highlands and Islands, in delivering higbducation to remote parts of Scotland’s highlamdkislands through its unique
and distinctive model, a network of colleges, reske@artners and learning centres. In the rurahseest of Scotland, we are
funding and supporting the development of a muliitution campus in Dumfries where six academitrneas are collaborating
to provide a wide range of quality higher educatipportunities. These initiatives allow local pempd engage in quality
lifelong learning, developing their skills and carge without having to leave their rural communit@siccess provision. The
Scottish Government also provides annual fundiriggdScottish Funding Council (SFC) which playswg fole in widening
participation to higher education. The SFC distebkifunding for teaching and learning, researchodinel activities in
Scotland’s colleges and universities and suppeatismal collaboration in a range of widening papition activities. These
include the: « The Widening Access Retention Prenfiacuses on support for students from the mostideg backgrounds at
risk of not continuing and progressing in higheueation. ¢ The Part-Time Incentive premium is to@mage more part-time
provision and increased part-time student enrolmertie Part-Time Fee Waiver is to assist partidgpein HE by part-time
students from groups underrepresented in highezatidn, including unemployed and low-income groapd those in receipt of
non-means tested Disabled Living Allowance. ¢ Thgabled Students Premiumis to support HEIls in imgéte cost of
supporting students with a disability. The SFCaaiits strategy for widening participation in et and higher education in
Learning for All, a report published in Septemb802 which set out a programme of action and proghtisat progress in
widening participation be monitored through a baskeneasures. All HEIs in Scotland are dedicatedidening participation
amongst under represented groups. Most have deacttognsitional and induction programmes desigoesssist students from
socially disadvantaged backgrounds to improve thestrdemic skills and retention rates. All HEIs offeudent welfare and
comprehensive counselling services to all studditsre are a wide range of additional initiativeghim HEIs, including:
hardship funds, bursaries, grants, community bas#@ach programmes and mentoring or ‘buddy schemes



12. Are there regulations or other policy measuregegarding the relationship between employers and gher education
institutions in fostering flexible learning?

Yes
13. Please provide details of these measures.

The Scottish Government has published a rangdarimation on better skills use that relate to erppie and flexible learning -
http://www.scotland.gov.uk/Topics/Education/skiisategy/employeradvice - these include referetwé®e Scottish Credit and
Qualifications Framework Partnership (SCQFP) wipiatvides guidance for employers on the use of @@FSto provide
flexible learning.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writeri/a" in the remaining fields.

Route 1: = Entry from school with the appropiednge and grades of qualifications that meetdhiese entry requirements of
HEIls. These will include Scottish Qualificationsekgy (SQA) Highers, Advanced Highers and Scottisbd@laureates. Some
schools in Sco

Route 2: = From college. Either by completirfgréher education qualification which may meetdo@rse entry requirements
for short cycle higher education courses suchtdiglaer National Certificate (HNC) or Higher Natidm2iploma (HND).
Completion of a HNC

Route 3: = \bcation based learning

Route 4: = : applicants who have participated recognised access programme to higher edueatiohothian Equal Access
Programme for Schools and the Scottish Wider AcBesgramme (SWAP) — for mature students

Route 5: = Recognition of prior learning

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

The Scottish Government annually sets out its firéar for investment in further and higher educatiwrough its letter of
guidance to the Scottish Funding Council (SFC)dance for 2011-12 highlighted the need to protecéss to higher education
and for the SFC to work with schools, colleges amigersities to increase articulation and entriigher education with
advanced standing, thereby meeting learners' naad4p encourage more flexibility around the leajourney. The Scottish
Funding Council(SFC) set out its strategy for widgmparticipation in further and higher educatinriearning for All, a report
published in September 2005 which set out a prageanf action and proposed that progress in widgpamticipation be
monitored through a basket of measures. The SF&trep progress annually and it established theeds@nd Inclusion
Committee in 2008 to coordinate its widening p@ptdion efforts. The SFC provides strategic fundorga range of access
routes. Some examples of this include supportie@¥der Access Regional Forums work with identidyand supporting pupils
from disadvantaged backgrounds to achieve theantial for progression to higher education. Thiskwaeill be continued
through the Schools for Higher Education prograntteC also funds the Scottish Wider Access Prograwinneh offers advice
for mature students who have missed out on fugthdrhigher education first time around, and providecess courses. There
has also been additional support for vulnerablegqeople and adults within the community to imgr@vogression to further
and higher education by developing supported legnpathways into college education. The SFC alsdsf® regional
articulation hubs plus the Open University to im@articulation links between colleges and univtersiand the increase the
number of students with HNC/HND qualifications mayito university with advanced standing onto degmeses. All
Scotland’s colleges and universities are involvethé above programmes as well as many individarinly their own widening
access programme of activities.



16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes

16.1.1. If yes, what formal status does exist?

Students can be described as part-time.

16.1.2. How do you define it?

Part-time students are generally defined as thinslgiag for less than 120 SCQF credits (60 ECT&s lthan 24 weeks a year,
and less than an average of 21 hours a week.

16.1.3. What are the reasons for offering a diffemt student status?

In order to meet student demand and need, therdiféegent arrangements for tuition fees and fodsnt support for part-time
students.

16.1.4. How are these students treated differentle.g. fees, student support, etc.)?

Universities are free to set their own fees forpalit-time students. Fees levels are not set b$ddtish Government, as they
are for full-time undergraduate students residetiiimthe EU. There are also different arrangemamtsspect of student support
available to part-time students.

16.1.5. Please describe the most common understamgiconcept of part-time studies.

16.2. In your country, do you have an explicit potiy to encourage part-time study provision by highe education
institutions?

16.2.1. Please describe briefly the main eleme ntedaprovide the source.

Encouraging more part-time provision in higher edian is embedded within the broader context s¢héyscottish
Government's New Horizons, Skills Strategy andShettish Funding Council's (SFC's) Corporate Pldre aim is to develop a
coherent higher education system with multipleyeaid exit points - fully mapped on to the Scott3kdit and Qualifications
Framework - and which provides access to and pssgre through learning opportunities in ways, timed places that meet
individuals' needs, including the particular neefiseople seeking work in the economic downturtp: Htvww.scotland.gov.uk
/Topics/Education/UniversitiesColleges/16640/hdtasie/ JFFTnewhorizons http://www.scotland.gov.uklRiations/2010/10
/04125111/14 http://www.sfc.ac.uk/about_the couooiiporate plan/about_strategies corporate.aspeifRpelements
designed to encourage part-time study include:SF@€’s Part Time Incentive Premium that is additidmading to HEIs
designed to encourage more part-time provisionrer@ased part-time student enrolment. The SFGsRae Fee Waiver that
assists participation in higher education by panétstudents from groups underrepresented in higthecation, including
unemployed and low-income groups and those in peoginon-means tested Disability Living Allowaned=rom April 2011, a
new Part-Time Fee Grant provides up to £500 a tgeeards the fee costs of HNC, HND or degree studiesn also fund
accredited Professional Development Awards andi@ong Professional Development courses. This iweesd by the
Student Awards Agency for Scotland (SAAS).

16.3. Which one of the following statements best sleribes the current situation in your country?

10



Other

16.3.1. Please specify
All institutions offer part time study.

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regualting re cognition of prior non-formal and informal learning?

No

17.1.1. How does your legislation in higher e ducatn define prior learning?

17.1.2. Do your steering documents in higher edudan define prior learning?

Yes

17.1.3. How do your steering documents in higher edation define prior learning?

RPL is the process for recognising previous leagrtiiat has taken place in informal, formal or norfal contexts: for example,
in the workplace and through life experiences. Groegnised through this process, prior learnimglEaused to gain credit or

exemption for qualifications, and/or for personadl @areer development.

17.2. In your country, apart from formal learning, what can be taken into account and recognised asir learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering duments can ...

be used to gain admission to a higher educatialy grogramme

be taken into account as partial fulfilment of ghlair education study programme (e.g. to reduceetiigired amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation neither expressly permits nor prohibits higher education institutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Standard practice in most higher education mstitutions (75% +)

17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?
Recognition of Prior Learning is included in theéegral quality review process, QAA Scotland issumsous guidelines and
case studies on the assessment of prior learnthglan supports a national RPL Network for shaoihngood practice. The
Scottish Credit and Qualifications Framework Paghip (SCQFP) also runs a RPL network, which coeeltecation more
broadly and includes HE.

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

Yes

11



17.8. Please provide any additional relevant comméxnfor consideration regarding flexibility of higher education studies.
Recognition of prior learning is commonplace acral$Scottish institutions. In some institutiongstrs focussed on certain

fields of study, in others it is focussed at certavels. In addition to the RPL networks suppofigdniversities Scotland, QAA
Scotland and the SCQF Partnership, QAA Scotlané baferum to develop and enhance approaches tolvesed learning.
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Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now

2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any
ind?

lé:lgﬂt.ributions to student unions are not included!

Yes

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

Pounds sterling

4. In principle, which home students at public higer education institutions have to pay fees?

During studies  © Al students © Specific groups of studen©  No anmswe
After studies  © Al students © Specific groups of studen©  No anmswe
4.1. Which main e xemptions to this principle exisin your country?
None. All fees are paid prior to graduation.

4.2. Which of the following criteria determine wheher a student has to pay fees?

O Need
O Merit

Part-time/Full-time/Distance Full time home students in the first cycle havertfees paid by the Student Awards
learning Agency for Scotland

Field of study
5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?
Yes

5.1. In principle, which second cycle students qiublic higher education institutions have to pay fes?

During studies @ Al students © Specific groups of studen©  No anmswe

After studies  © Al students © Specific groups of studen©  No anmswe



5.2. What main exemptions to this principle existni your country?

None. All fees are paid prior to completion of st

5.3. Which of the following criteria determine wheher a student has to pay fees?

0 Need
O Merit
Part-time/Full-time/Distance learning

Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle ?
Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = not applicable

Maximum amount = not applicable

Most common amount = nil

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students icertain subjects,
students in need, students with good academic perfoance, part-time students, other...)

Not applicable - full time first cycle home studedb not pay fees.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

Not applicable - full time first cycle home studedb not pay fees.

7. What is the minimum, maximum and most common ammnt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees t@e paid only once to that amount.

Minimum amount = £3,400

Maximum amount = approx. £8,000

Most common amount = £3,400

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

Fees are determined by individual institutions arelon the whole related to certain subject afBas minimum fee level is
usually related to subjects in humanities and $@ci@nces.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

Fees are determined by individual institutions arelon the whole related to certain subject arBlaes maximum fee level is
usually related to subjects in science and engimger medicine and veterinary medicine.



7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

This data is not available.
8. Concerning fees, are international students traad differently in your country from home students?
Yes

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?

Minimum amount = £7,000 according to UK levelad&tbm Universities UK: http://www.universitiesuk.ak/Newsroom
/Facts-and-Figures/International-student-tuitioesf&urvey-results-2009-2010/Pages/Default.aspx

Maximum amount = £20,000 according to UK leveida
Most common amount = £9,300 to £11,500 accoringK level data for classroom and laboratory basma ses respectively
8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

All non EU students

9. Who defines the fee amounts for any student im¢ first cycle?

International student fees are unregulated and are

Each higher education institution defines its oemsf set by individual institutions

U Higher education institutions can define their fdmg there are limits
set by the central/regional authority

0 Higher education institutions can define their fdms they have to be
approved by the central/regional authority

All Scottish domiciled, EU and rest of the UK

Central/regional authority defines the value raoigiees students

10. Who defines the fee amounts for any student the second cycle?

Each higher education institution defines its oemsf
U Higher education institutions can define their fdms there are limits set by the central/regi@nahority
L Higher education institutions can define their fdms they have to be approved by the central/regiauthority

L Central/regional authority defines the value ramigfees

11. Do students have to pay compulsory contributianto student unions/re pre sentations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.



12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combiation of grants and loans for students

Funding comes as a grant, some as a loan and sdheeform of free course fees. In most cases isdsmssessed to see what
the student is entitled to and there is differepip®rt depending on the type of course undertaken.

12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and

loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

The amount of loan depends partly on the studehsaudent household income or both. There is anmimi loan available that is
not income assessed. The amount of loan also depenitie length of the course, year of study asd wihere the student lives
during term-time

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

Grants are available only to those who meet thgghglity criteria
13.2. Which first cycle students are eligible forgnts and/or scholarships?
Specific groups of students

13.2.1. Which groups of students receive grants atwd scholarships?

Need-based All student grants and loans are needs assessed

U Merit-based

Part-time/Full-time/Distance learningSpecific fee support for part-time students is sesbessed

O Field of study

13.2.2. What percentage of first cycle students retves a grant and/or scholarship?
8.9

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

£0

Minimum
Maximum = £2,640
Most common = Not available (% of students ireiptof grant also not available)

13.4. Which second cycle students are eligible teaeivegrants and/or scholarship®

Specific groups of second cycle students
Only students undertaking courses supported bl distgraduate Student Awards Scheme(PSAS) - httpwi/atudent-support-
saas.gov.uk/student_support/special_circumstarastgfiad.htm - are eligible to receive a grant talgdheir tuition fee costs



13.4.1. Which groups of students receive grants atad scholarships?

O Need
O Merit
Part-time/Full-time/Distance learning

Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
30.5

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

£3,400

13.5. What percentage of all students receives aagt and/or scholarship?
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14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover thegxpenses of higher
education studies?

Yes, first cycle students only

14.2. Are all first cycle students eligible to reeive loans?

Yes

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

Ul Need-based criteria

L Merit-based criteria

O Full-time, part-time, distant learners, etc.
U Field of studies

U Based on cycle the student is enrolled in

14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.

Minimum first cycle = £480
Most common first cycle = Not available
Maximum first cycle = £5,852

14.2.3.Are all second cycle students eligible toaeive loans?



No

14.2.4. On what criteria are the groups of secondcle students eligible for loans differentiated?

O Need-based
criteria

U Merit-based

criteria

Full-time, Professional and Career Development Loans (PCDesdleferred repayment bank loans set at a
part-time, distant lower than commercial interest rate. The interesiubsidised while the student undertakes their
learners, etc. studies and repayment begins one month after ctioplef their course.

U Field of studies

Ul Based on cycle the
student is enrolled in

14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.

Minimum second cycle = £300

Most common second cycle = Unavailable

Maximum second cycle = £10,000

14.3. If different types of loans exist in your cautry, please provide the details here.

14.4. What percentage of students takes out loans?

In the first cycle = 24

In the second cycle = 0

Of all students = 0

14.5. Are student loans publicly subsidised or guanteed?

Yes

14.5.1. Please explain the form of this guarante esssidy.

All eligible students are guaranteed a minimum assessed loan. Further loans are available badealsahold income.
Repayment of loans does not start until after gitidn and the student income reaches £15,000 penmahe interest on all

student loans is subsidised by HM Treasury.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inored by students
after completion of their study period?

Income too low

U Studies successfully completed on time

0 Exceptional merit in studies



Age or length of period in debt
Disability

o 0O

Parenthood

=

Death

&

Early repayment of loan

&

No debt cancellation If permanently certified unfit to work

O

No debt reduction

14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsyste m.

Higher Education Statistical Agency (HESA) dataiéates that 8.9% of first cycle students receiagor scholarship suppor,
with 67% receiving payment of fees by governmedt22f6 self funding. Higher Education StatisticakAgy (HESA) data
indicates that 30.5% of second cycle students vecmipport of this type, with 7% receiving payn@fifees by government and
51% self funding. The data on percentage in readigtloan is calculated by expressing the numbeew borrowers for
2009-10 as a percetage of the total number ofmsttiat year and is therefore very much a proxgited information onlevels
of loan is available(as illustrated in our respenskove).

15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle O vyes ® No © No answer

2ndcycle ©vyes ® No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Please choose..
17.1. What are the criteria upon which eligibility is decided?

O Income of parents too low

0 Income of student too low

0 Age of student (child)

O Disability

O Parenthood of student (child)
O Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..

17.2.1. Please explain the difference.



18. Can the parents of any student enrolled at adiner education institution receive tax-based finaral be nefits (tax
relief)?

Please choose..
19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as entage.

19.1. Is there a difference for parents whose chiieln are first or second cycle students?

Please choose..

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stuents' parents
(including guardians).

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?
Isteycle © yes ® No © No answer

2ndcycle O vyes ® No © No answer

22.1. What are the criteria to determine who is edjiible ?

Ll They are enrolled as a student at a recogniseérhaghucation institution
Ll They are under a certain age (please specify)
Ul They have another particular civil status (e.g.riedr;, parenthood, other)

U Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle ©yes ® No © No answer

2ndcycle © yes ® No © No answer
24. What forms of public non-cash student support xdst?

Subsidised accommodation:1st cyc| 0
Subsidised accommodation:2nd cyc| 0
Subsidised health insurance:1st cyc o

Subsidised health insurance:2nd cyc 0



24.1. Please specify the details of existing subsisl

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo Al students © Specific groups of students basegrerdefined criteria ©  No answer
Subsidised health insuranceo a|| students © Specific groups of students baseprerdefined criteria ©  No answer

Other subsidies © Al students © Specific groups of students basedrerdefined criteria © No answer
25.1. What are the criteria to determine who is edjible ?

O Income of parents too low
0 Income of student too low
0l Age of student

O Disability

O Parenthood of student

25.2. Is there a difference in eligibility betweeffirst and second cycle students?

Please choose..

25.3. Please explain the difference.

26. Please provide any additional relevant commenftsr consideration regarding public non-cash studeinsupport.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate prepang a third cycle (PhD) qualification?

Student

They hold and employment contract with a HEI

See below

28.1. Please explain why you selected multiple ogtis?

Candidates can enter the third cycle at differenttp and with differing measures of experiencéhdly are a student, they will
typically have an honours degree on at least Z2ube®ts who have completed a master's degree saater the third cycle.
These candidates can undertake the traditionaareiseloctorate, a PhD by performance or a profaabioctorate (which is
less likely - this is usually a route for peopleheut second level qualifications but equivalemiazience). If candidates are in
employment with an HEI they can undertake a re$edoctorate (which might relate to their employment may be funded by



the employer). The professional doctorate is aacttve option for people in employment who haveieajent experience of
second cycle education - eg DEd). Another poimrify is for people wishing to undertake a PhD wi®not currently a student
or an employee.

28.2. Are there differences between students of fiirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?

1) Funded research post at a Higher Educatioridtisti - Most HEIs operate their own scholarshipd award schemes and
these will vary between institutions. Some willesffull fee studentships plus a maintenance ghageneral the student will
have to meet all other expenses. Research stuafishecome teaching assistants to help fund likéig costs. 2) Research
Council studentship - HEI departments apply fodstitships from the Research Councils (RC) for witiely then advertise and
recruit graduates. RC provide studentships by metadoctoral Training Grant to HEIs. This provédaulti-annual funding,
typically for 3-4 years to the HEI. The award cavaiition fees, a maintenance grant (often callstipend) and a contribution
towards travel, fieldwork, academic materials attocourse related expenses. The annual minimpenstfor 2011/12 is
£13,590 and this is tax free. The HEI can chogmioa higher stipend if it wishes. 3) Professi@ma Career Development
Loans (PCDLs) — UK government subsidised deferaatkboans up to £10,000. 4) Charity funding - Adstt can apply for a
studentship from a UK charity. Funds from charitas be secured either via the research institoti@hrect from the applicant.
5) Collaborative Doctoral Awards (known as CASE)ollaborative projects between industry and acade@ASE awards
provide funding for a student to undertake thregry®f research for a PhD on a project which istlpidesigned and supervised
by a university department and a business, publitos or voluntary organisation.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.

Only students undertaking courses supported bl distgraduate Student Awards Scheme(PSAS) - httpwi/atudent-support-
saas.gov.uk/student_support/special_circumstarastgfiad.htm - are eligible to receive a Governrgeamt towards their
tuition fee costs. Fees in the third cycle are guigted and autonomous institutions are free tthe@town levels, which
generally fall between £3,400 and £20,000 for hetudents and can be higher for international stsden

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.
There are no contracts as such.

32. Please specify any fees third cycle candidaténgt are typically neither "fully student" nor "ful ly employee" have to
pay, as well as any support that may be provided.

Only students undertaking courses supported b distgraduate Student Awards Scheme(PSAS) - httpwilatudent-support-
saas.gov.uk/student_support/special_circumstarestgfiad.htm - are eligible to receive a Governrgeamit towards their

tuition fee costs. Fees in the third cycle are guiaed and autonomous institutions are free tthea@town levels, which
generally fall between £3,400 and £20,000 for hetudents and can be higher for international stsden

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
Scottish Government Higher Education policy officers/BFUG representatives
Scottish Government Lifelong Learning Statisticians
B.1.b  Stakeholder representatives
Universities Scotland
Scotland's Colleges

National Union of Students - Scotland

B.1.c  Other contributors
Scottish Funding Council

Quality Assurance Agency



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|:| Yes

X] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most

recent revision?
Adopted:

Most recent revision:

C.2. Does the strategy include national quantitative targets for the different forms of student

mobility in higher education?

Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility

Degree mobility?

Inbound

Outbound

No target

C.2.a  Please provide a reference for the target.

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|:| Same

|:| Differences

1 Mobility to a different country in the context of a programme in the home institution for which

credits are awarded
%2 Mobility for an entire degree programme




C.2.b.i If there are differences according to the degree cycle, please specify.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|:| Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|:| No

C.3.a.i If yes, please specify

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|:| Yes
|:| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA

USA/Canada

Latin America

Australia, New Zealand

Middle East

Africa

Asia

Other (please specify)

C.4.b If you have regional priorities, please give reasons.




C.5. Does your country monitor the impact of your national strategy or action plan?

|:| Yes
|:| No

C.5.a Ifyes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

|Z Yes
|:| No
C.6.a Ifyes, please explain and/or give examples.

C.6.b  NUS Scotland saw a lack of information about study abroad opportunities as a major
obstacle to mobility in Scotland, so the Scottish Government agreed to fund three
projects lead by NUS Scotland on promoting the international experiences to Scottish
students. These are: the Bologna project (promoting mobility and fostering student
engagment in the Bologna process), the European development project, continuing the
work of the Bologna project but with more emphasis on mobility, and Students Without
Borders (enhancing the international student expeirence in Scotland and promoting
mobility). Key activity of the projects included organising events to promote mobility,
raising awareness of mobility opportunities to students and student representatives
through publictions and training, and involving academics and sector bodies through
large scale conferences. Since the start of the initial Bologna project (2007), outgoing
ERASMUS numbers for Scotland have increased (from 944 total student mobility in
2006/07 to 1,508 in 2009/10).

NUS Scotland has benefited from support from across the higher education sector in
Scotland, and have lead to a further project which has been initiated by a group of
stakeholders involved in the original projects. The project aims to create and foster
enthusiams for mobility by creating a year of mobility in Scotland, which aims to involve
schools, colleges and universities as well as business and the wider education sector.

C.7. Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

|:| Yes, for degree mobility
|X| Yes, for credit mobility
[ ] Yes, for both

|:|No

C.7.a Ifyes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted
to specific countries
(if so, please specify which




countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Erasmus

Other restrictions apply (please
specify)

No restrictions apply




C.8. Has your country implemented any of the following financial support measures to foster
student mobility?

Measure Credit mobility Degree mobility

loans for incoming students Yes

grants/scholarships for Yes Yes

incoming students

Loans for outgoing students Yes

Grants/scholarships for Yes
outgoing students

Other: (please specify)

C.9.

Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

The Scottish Government provides funding to Erasmus and the other part of the Lifelong
Learning Programme. We also provide specific funding (as part of UK wide programmes)
for Scottish students to undertake short immersion courses in China and India as well as
providing funding for students and staff to develop links in the USA through the Fulbright
Commisssion. In addition to this we provided funding for IAESTE (The International
Association for the Exchange of Students for Technical Experience) which has enabled
Scottish students to undertake technical work placements overseas and international
students to take part in work placements in Scotland. Numbers involved have increased by
around 600% as a result of specific Scottish support.

Furthermore, we have provided three years worth of funding to our National Union of
Students to promote the outward mobility of Scottish students and the integration of
international students in Scotland. Through this work there have been discussions around
the potential for a Scottish "Year of Mobility" in 2011.

We have set up, jointly with the Chinese Ministry of Education, a Sino-Scottish scheme for
PhD studies. This provides the opportunity for students and research teams in both
countries to carry out shared work - a required element of this is mobility from both sides.
We fund Saltire Scholarships for students from China, Canada, India and the USA to study
in Scotland. We also contribute to UK wide programmes to encourage students to study
here - the Chevening, Commonwealth and Fulbright scholarship programmes as well as
larger initiatives to build institutional links with non EHEA countries.

Universities Scotland have signed an MOU with the Association of Indian Universities
which provides a framework for, among other things, joint working on staff and student
mobility.







D Identifying and removing obstacles to mobility

D.1.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|E Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

your policy on mobility?

HEFCE - Attainment in higher education: Erasmus and placement students
http://www.hefce.ac.uk/pubs/hefce/2009/09_44/

BIS - Motivations and experiences of UK students studying aborad
http://bis.gov.uk/policies/economics-statistics/economics/research%20papers

NUS - Studying abroad and the European Higher Education Area

NUS Scotland - Beyond Borders: A mapping project of international students’ engagement in
the Scottish higher education learning experence http://www.nus.org.uk/en/About-
NUS/Who-We-Are/Nations/About-NUS-Scotland/

NUS Scotland - Wish You Were There? http://www.nus.org.uk/en/About-NUS/Who-We-
Are/Nations/About-NUS-Scotland/

D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important =1,
second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility

Funding 2

Recognition 3

Language

Curriculum/Study organisation 3

Legal issues

Motivating and informing students 1

Other, please specify: 1 Immigration 2 The increase in
minimum duration for
Erasmus funded




placements.

D.3.  Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|E Yes
|:| No
D.3.a If yes, please specify.

The increase in minimum duration for Erasmus funded placements is a particular
issue in short cycle HE courses. NUS Scotland suggest that recognition is more of an
issue for undergraduate students on return from Erasmus. They also suggest that the
main recognition issue for postgraduates is for international students having their

degrees recognised on entry to postgraduate courses.

D.4.  Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|:| Yes
|Z No

D.4.a If yes, please specify.

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?

|Z Yes
|:| No
D.5.a If yes, please specify.

NUS Scotland suggest full recognition of credits remains a problem for students who
study abroad as part of their course.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|X| Yes
|:| No
D.6.a If yes, please specify.

NUS Scotland suggest international students sometimes struggle to have their
degrees or high school qualifications recognised.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

As above at C9 - Funding of NUS Scotland to promote outward mobility. Specific funding
for scholarhips and outward mobility programmes.

On immigration issues, this is the responsibility of the UK Government who we continue to
lobby to try to achieve a system that will most benefit the international ambitions of
students, staff and institutions; help achieve our population growth target and ultimately
grow the Scottish economy.
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D.8.  Has your country monitored the effects of these measures/programmes?

|Z| Yes
|:| No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent

results?

We have done some initial monitoring but all of these programmes are in their early stages.
More detailed analysis will be carried out in future years.

We do regularly monitor with institutions the impact of changes to the immigration system.

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|Z| Yes
|:| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?

Universities UK - Talent Wars: the international market for academic staff
http://www.universitiesuk.ac.uk/Publications/Documents/Policy%20Brief%20Talent%20Wars
.pdf

Higher Education Policy Institute - Brian Drain: Migration of academic staff to and from the UK
http://www.hepi.ac.uk/466-1181/Brain-Drain--Migration-of-Academic-Staff-to-and-from-the-
UK.html
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D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important

= 3)
Obstacles to staff mobility Incoming mobility Outgoing mobility
Immigration restrictions 1

Recognition issues

Language issues

Incompatibility of pension and/or social | 2 1
security systems

Legal issues

Other, please specify:

D.11. What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

On immigration issues, this is the responsibility of the UK Government who we continue to
lobby to try to achieve a system that will most benefit the international ambitions of
students, staff and institutions; help achieve our population growth target and ultimately
grow the Scottish economy

D.12. Has your country monitored the effects of these measures/programmes?

|z| Yes
|:| No

D.12.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

We do regularly monitor with institutions the impact of changes to the immigration
system.
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility
more incoming than | Yes n/a Yes
outgoing students
more outgoing than | No n/a No
incoming students
approximately the same | No n/a No
number of incoming and
outgoing students
No information | No Mostly yes - Some very | No
available limited information

may be available

E.l.a What is the statistical source for this information? Please supply statistical data.

Information on the domicile of students doing Higher Education in Scotland is
collected by the Higher Education Statistics Agency (HESA) from Higher Education

Institutions (HEIs) and the Scottish Funding Council from Scotland's Colleges.

Whilst no source of information is available on the number of people leaving
Scotland to study HE outwith the United Kingdom (UK), it is clear from the large
number of people coming into Scotland to study that the country is a significant net
importer of students.

Scotland's relationship with the other countries of the UK - There were 12,600

Scottish domiciled students studying HE in the rest of the UK in 2008-09, which was
less than half the number of students from the rest of the UK studying in Scotland
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E.2.

E.2.a

country.

(28,160) . Hence in terms of internal UK movements, Scotland has significantly more
incoming students than those going out.

Scotlant's relationship with countries outwith the UK - No reliable source of
information exists on the number of Scottish domiciles going outwith the UK to study
HE. However, the numbers involved are very likely to be far smaller than the number
of people from outwith the UK who come to study HE in Scotland. In 2008-09 there
were 39,085 non-UK incoming students to Scotland. Hence Scotland has significantly
more international incoming students than those going out.

Overall, almost one quarter (24 per cent) of students studying in Scotland during
2008-09 were not domiciled in Scotland prior to study, again re-enforcing that

Scotland has significantly more incoming students than those going out.

Is the situation described above regarded as balanced mobility?

|:| Yes
|Z| No

Please explain and include a definition of “balanced mobility” as it is used in your

Scotland, in common with the rest of the UK, has a much larger number of incoming

students than outgoing students. As a consequence of the declining numbers in the

working age population successive Scottish Governments' have adopted policies to attract

young, talented people to the country. This "Fresh Talent" programme and more recently

associated population growth targets, have been the stimulus for various intiatives to

recruit more international students. The Scottish Government also promotes the benefits

of outward mobilty, albeit that numbers are much lower.

The term "balanced mobility" is not widely used in Scotland. While we are working to

promote greater outward mobility, we have no plans to take action to restrict the number

of incoming students.

E.3.

E.3.a

Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|E Yes
|:| No
If yes, with which countries or regions are mobility flows most imbalanced?
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Although complete and reliable data is not available for outward mobility, we are
clear that mobility flows are imbalanced across most countries and regions - with
more students coming in than going out.

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|Z No

E.4.a If yes, what are the main concerns addressed?

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:
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