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Data entry: (VIII QUESTIONNAIRE DETAILS)

For which country have you completed the questionnaire?

Switzerland

Name(s) of the responsible BFUG member(s)
Silvia Studinger

Frangois Grandjean

Email address of the responsible BFUG member(s)

silvia.studinger@sbfi.admin.ch
francois.grandjcan@sbfiadmin.ch

Contributors to the report:

* Government representatives "State Secretariat for Education, Research and Innovation (SERI)

Contributors to the report:

"

* Employer representatives
Contributors to the report:
+ Student representatives "Union of Students in Switzerland (VSS/UNES)"

Contributors to the report:

+ Academic and other staff representatives "Rectors' Conferences of the Swiss Universities (CRUS), Universitics of Applied Sciences (KFH) and Universitics of Teacher Education (COHEP); Center of
Accreditation and Quality Assurance in Higher Education (OAQ)."

Contributors to the report:

« Othcer representatives (please specify) "



Data entry: (I Degrees qualifications)

L1. Do your higher cducation steering documents address demographie projections for your country?

Yes M

L1.1. How do these projections affect higher education policy planning?

The demographic projections are taken into account by the HEIs when estimating the
resources, especially in terms of teaching staff and buildings, which are needed for their
futurc development. They also influence the political discussions about the amount and the
distribution of public funds.

L2. Please indicate the types of higher education institutions that exist in your country.

Universities
@ Higher education institutions other than universities

1.2.1. Please specify

Switzerland is a federal country. According to the Federal Constitution, the Confederation and

the Cantons are jointly responsible for ensuring the competitiveness and quality of Switzerland’s higher
education sector. There are two types of HEIs at the tertiary A level: 1) Universities (cantonal Universities
and Federal Institutes of Technology) and 2) Universities of Applied Sciences (UAS) and Universities of
Tcacher Education. The main task of the Universitics is to carry out fundamental rescarch and teaching
while the Universities of Applied Sciences place a greater emphasis on practically oriented studies and on
Applied research and development. The answers in this report do not take account of the institutions of
tertiary B level, which are professionally oriented and provide vocational training at the tertiary level, nor of
the private institutions.

L.3. Which of the following statements correspond to structural distinctions in your national higher education system?

7] Higher education institutions are either academically or professionally oriented

O The profile of higher cducation progr is cither academic or professional
Higher education institutions are either public or private

O Other distinction between higher education institutions or programmes (Please
specity in the text field on the right!)

O None of the above

L3.1. What is the number of institutions in the categories identified?

There are 12 Universities (10 cantonal Universities, 2 Federal Institutes of Technology (ETH Zurich
and EPFL)), 9 Universities of Applied Sciences 1 (7 public, 22 private) as well as 14 Universities of
Tcacher Education. Furthermore, there are specialised HEIs like the Distance Learning University of
Switzerland.

L4. Comments

L.5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
180 ECTS "100"

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
210 ECTS "

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
240 ECTS "

1.5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:

"

Other duration

1.5.1. What other duration do bachelor programmes have, it if is not 180,210 or 240 ECTS?

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
180 ECTS " 100"

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
210 ECTS""

1.6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

240 ECTS ""

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

nn

Other duration

L6.1. Please specify



L7. Please note that short cycle programmes are treatedin a separate section below.

L8. Are there differences in the structure of programmes depending on whether they are academically or professionally oriented (or are located in HEIs that are academically or professionally
oriented)?

Not applicable

L9. Do degree programmes exist with more than 240 ECTS which are considered as first cycle programmes?

L9.1. In which study fields do these study programmes exist?
L19.2. What is the typical duration of these degree programmes outside the Bologna model?
1.9.3. What percentage of first cycle students is enrolledin these programmes?

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
60-75 ECTS ""

L.10. Please provide the percentages of second cycle (master) s tudy programmes for each duration in ECTS:
90 ECTS "42"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
120 ECTS "57"
L10. Pleasc provide the pereentages of sccond cycle (master) study programmes for each duration in ECTS:

Other duration "1"

1.10.1. What other duration do second cycle programmes have, it if is not 60-75, 90 or 120 ECTS?

1% (180 ECTS
in medicine)

L11. Please provide the percentages of the second cycle students enrolled in programmes of the following length:

60-75 ECTS ""

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

90 ECTS "44"

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

120 ECTS "56"

L11. Please provide the percentages of the second cycle students enrolled in programmes of the following length:

Other duration ""

L11.1. Please specify

L12. Do integrated/long programmes lcading to a sceond cycle degree exist?

L12.1. Is the duration of the above programmes calculated in...

Please choose

L12.2. What is the typical duration of these degree programmes?

L.12.3. In which study ficlds do these study programmes exist?

1.12.4. What percentage of first cycle students is enrolled in these programmes?

L13. Do second cycle degree programmes exist outside the typical Bologna model (i.e. other than 60-120 ECTS and/or calculatedin years rather than credits)?

Yes v

L13.1. What is the typical duration of these second cycle programmes outside the Bologna model?
180 ECTS

1.13.2. What percentage of second cycle students is enrolledin these programmes?

7.4%

1.13.3. In which study fields do these study programmes exist?

Medicine (120 ECTS + 60 ECTS awarded for a clinical mtemship year)

L14.1s the minimum total duration of the Bachclor & Mastcr programmes sct nationally in your country?

Yes v
L.14.1. What is the minimum duration of the Bachelor & Master together?
180 + 90 ECTS =270 ECTS (no mininmm duration in terms of years)

L15. Comments

The minimal duration is only based on accumulation of ECTS points.



L16. What percentage of first cycle programmes give access to at least one second cycle s tudy programme?

100%

Allfirst cycle programmes give access (as defined in the Lisbon Recognition Convention) to

the second cycle in the same subject area. The access to master programmes can be highly

compctitive. Furthermore, a HEI admitting a bachelor degree holder from another HEL may

ask that the student completes additional courses which are highly relevant to the master

programme applied for. In many cases, holders ofa first cycle degree have access to second

cycle programmes in a different subject area. For instance, this is the case at the Universities of Teacher Education (e.g. bachelor degree holders in (pre-)primary education have access to
master progranines in special needs education).

L16.1. Pleasc provide a sourcc for this information.

National legislation.

L17. What percentage of first cycle graduates continue to study in a second cycle study programme (within one year)?

51-75%

In all fields of study the share of first cycle students who continue to study in a second cycle
programm is relatively stable over time. Important to note are the differences between HELs
of different types (esp. Universities vs. Universities of Applied Sciences). In the case ofthe
Universities, between 2002 and 2010, 87% o[l the graduates who obtained their [irst cycle
degree entered a sceond cycle University programme.

Tn autunmn 2008, the first bachelor degrees from Universities of Applied Sciences were
awarded. At the Universitics of Applicd Sciences, only 17% of holders ofa first cycle degrec,
who graduated between 2008 and 2010, entered a second cycle study programme at a
University of Applied Sciences within two years after graduation (mainly due to the fact that
the first cycle degree is the standard qualification to get access to the labour market).

These figures only concemn the percentage of degree holders froma Swiss HEI who continue
to study at a Swiss HEL There are no figures available on the number of students who
proceed to a second cycle programme abroad.3 Percentages also vary a lot according to
subject areas.

Morcover the three Rectors” Conferences (Rectors” Conferences of the Swiss Universitics, the
Swiss Universities of Applied Sciences and the Universities of Teacher Education) agreed
that after obtaining a first degree (bachelor) froman institution of one type, a student can in
principle change to an institution of another type (in the same field of study) if at most 60
ECTS credits are sufficient to bridge any major differences of profile or content. This
agreement came into ctfect in August 2008 along with an extensive list containing the details
for every study course concerned. The percentage of students entering a second cycle study
who achieved their first cycle certificate at another type of HEL is 4%. Since 2010 this share
has not changed. The most common change of HEI-type is froma University of' Applied
Science to a cantonal University or Federal Institute of Technology.
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02. html

L17.1. Please provide a source for this information.

The Swiss Federal Statistics Office (BFS): Bologna-Barometer 2013, Neuenburg, 2013.

L.18. What are the requirements for holders of a first cycle degree to access a second cycle programme?

L18.1. All students...

..must sit an entrance exam  QvYes @No Oln some cases ONo answer

..must complete additional courses Oyes ONo @in some cascs ONo answer

...must have work experience Oes ONo @m some cases ONo answer

...must meet other requirements (please specify Oves ONo @l some cases ONo answer
below) 2 S ses ans

L18.2. if other requirements apply and/or requirements apply only in some cases, please specify:

additional courscs: Prospective
students from

another HEI or

another subject

area might have

to complete

additional courses

which are highly

relevant to the

chosen

programme.

work experience: Universities of
Applied Sciences

Other:cover letter,

letters of

rccommendations,

language tests,

etc.

1.18.3. Holders of a first cycle degree from a different study field...

..must sit an entrance exam  Qves @No Otn some cases ONo answer

...must complcte additional courscs
...must have work experience

..must meet other requirements (please specity
below)

©ves ONo Om some cases ONo answer
OYes ONo @ some cases ONo answer

Oes ONo @m some cases ONo answer

L18.4. If other requirements apply and/or requirements apply only in some cases, please s pecity:



work experience: Universities of
Applied Sciences

Other: cover letter, letters

of recommendations,

language tests, etc.

L.18.5. Holders of a first cycle degree from the same study field coming from a different higher education institution...

..must sit an entrance exam  Qves @No Ofn some cases ONo answer
...must complete additional courscs Oves ONo @i some cases ONo answer
...must have work experience OYes ONo @t some cases ONo answer

..must meet other requirements (please specity
below)

OYes ONo Om Some cases ONo answer
L18.6. If other requirements apply and/or requirements apply only in some cases, please specity:

additional courscs: Prospective
students from

another HEI usually

have to complete

additional courses

which arc highly

relevant to the

chosen programme.

work experience: Universitics of
Applied Sciences

Other: cover letter, letters

of

recommendations,

language tests, cte.

L18.7. Holders of a professionally oriented first cycle degree seeking access to an academically oriented second cycle programme...

..must sitan entrance exam  QYes @No OTn some cases ONo answer
...must complete additional courses @Yes ONO Oln some cases ONO answer
...must have work experience OYes @No Oln SOme cases ONo answer

..must meet other requirements (please specify

QOyes ONo @1 some cases ONo answer
below)

1.18.8. If other requirements apply and/or requirements apply only in some cases, please specify:

cover letter, letters
of
recommendations,
language tests, etc.

L19. What percentage of all second cycle programmes give access without further studies to third cycle studies?
76-99%

L19.1. Pleasc provide a sourcc for this information.

The Federal Institutes of Technology and the cantonal Universities are responsible for the
admission to third cycle programmes. The source of information are the laws on the Federal
Institutes of Technology and the Universitics as well as the regulations of these HEIs.

L20. What percentage of second cycle graduates eventually enter into a third cycle programme?

16.0000000000

1.20.1. Please provide a source for this information.

The Swiss Federal Statistics Office (BFS)http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

L1.21.1s it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

No

L21.1. Please s pecify the criteria

1.21.2. What percentage of third cycle students enter without a second cycle qualification?
Please choose

1.22. If you would like to make any additional comments on the progression between cycles, please provide them here

L23. Do higher education steering d mention doctoral education/training?

Yes v

123.1. Please provide a reference to the relevant steering document(s):

1.24. Do the following types of doctoral programmes existin your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Traditional supervision-based doctoral cducation ""



124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Structured doctoral programmes

124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

nn

Professional doctoral programmes

124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

n

Tndustrial doctoral programmes

1.24. Do the following types of doctoral programmes exist in your higher education system?

Plcasc indicate for cach type of programme the approximate % of the total of all doctoral programmes

Other "100"

L124.1. Please specify which other types of doctoral programmes exist

There are Traditional supervision-based doctoral educations as well as Structured doctoral programmes, but
percentages are not available.

1.25. Do doctoral and/or graduate schools exist in your higher education system?

Yes M

L25.1. What are the main features of these schools and how many doctoral schools are there?

Doctoral schools often have a thematic focus. They are frequently the result of interinstitutional
cooperation. In the period from 2013 to 2016 the Swiss Government funds a

programme which promotes the cooperation between different Swiss Universities at the
doctoral level. However, there are also doctoral schools at the institutional level. They may

take the form of overarching structures responsible, for example, for student admission and
course organisation.

L.25.2. Please provide an estimate of the share of doctoral candidates who study in doctoral/graduate schools

51-75%

126. What is the most common length of full-time third cycle (PhD) study programmes ?

In theory / according to regulations: "3-4"

1.26. What is the most common length of full-time third cycle (PhD) study programmes ?

In empirical reality: "4-6"

1.27. Are doctoral studies included in your country’s qualifications framework?

Yes

1.28. Apart from doctoral degrecs, are there other degrees /qualifications referenced to level 3 of the QF-EHEA (Ievel 8 EQF) in your national qualifications framework?
No

128.1. Please specify

What arc the names of such degrees? ™"
L1.28.1. Please specify

o

What is the typical duration of programmes leading to such degrees?
1.28.1. Please specify

What is the purpose/function of those degrees? ""

1.29. Are ECTS credits used in doctoral programmes?

Yes, for taught elements only

L1.30. Comments

The traditional supervision-based doctorate still dominates, but there is a growing tendency
for more structured doctoral programmes or at least more structured elements in the doctoral
cducation. This diversity is desired and promoted by the HEL

L31. In your system, do short cycle programmes linked to the first cycle of higher education exist?

1.31.1. Please specify the name(s) of the qualification(s) awarded at completion of short cycle programme(s)



1.32. How are short cycle HE programmes linked to the Bachelor-Master structure?

Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....

gain [ull credit [or their previous studies

gain full credit, but only if there is agreement between the institution providing the short cycle programme and the institution where the bachelor programme is taught
gain full credit for their previous studies but in professional bachelor programmes only

gain substantial (>50%) credit for their previous studies

gain some (<50%) credit for their previous studies

gain little (<5%) or no credit for their previous studies

RO0000o

L33. Are short cycle programmes legally considered to be an integral part of your higher education system?

No, part of post-secondary education, but not part ot higher education

L34. Comments

L35. Do your steering documents mention the concept of s tudent-centred lcarning?

Yes M

L35.1. How do steering documents in your country define student-centred learning in higher education?

Only for Universities of Applied Sciences: Students are placed in the center of the learning process. Learning outcomes are defined
(UAS profile: practice-oriented). Teaching methods focus on student activity.

1.35.2. How important are the following clements of student-centred learning in your steering documents in a seale from 0 (not important) to 5 (very important)?

Independent learning Qo O1 02 03 @4 O5 ONo answer
Learning in small groups Qo O1 02 @3 Q4 Os ONo answer
Training in teaching for staff Q0 Q1 O2 O3 @4 O5 ONo answer

Assessment based on learning Qo O1 0203 Qs @5 ONo answer
outcomes N )

Recognition of prior learning Qo O1 02 @3 Q4 O5 ONo answer
Learning outcomes Qo O1 0203 04 @5 ONo answer
Student/staffratio Qo O1 O2 @3 Q4 O5 ONo answer

Student evaluation of teaching Qo O1 0203 @4 Os5 ONo answer

other @0 Q1 O2 03 Q4 Os5 ONo answer

L35.2b. Please evaluate the following elements of student-centred learning in a scale from 0 (not important) to 5 (very important)

Independent learning Q0 O1 O2 O3 Q4 O35 ONo answer
Learning in small groups OO Q1 O 03 Q4 OS @No answer
Training in teaching for staff Qo O1 02 03 Q4 O5 ONo answer

Assessment based on learning
Qo 01 02030 op
outcomes 0 O1 0203 04 O5 ONo answer

Recognition of prior learning Qo O1 0203 Q1 Os @No answer
Learning outcomes OO Q1 O 03 Q4 05 @No answer
Student/staffraio Qo Q1 Q2 O3 Q4 O5 @No answer

Student evaluation of teaching Qo0 O1 02 03 Q4 O5 @No answer

1.35.3. Please specify which other elements of student-centred learning are referred to in your steering documents.

L35.4. Please provide a reference for your steering documents on student-centred learning

Art. 4 Abs. 2 “Fachhochschulgesctz” (SR 414.71): Leaming outcomes in the Federal Act.
Guidelines of the Rectors® Conference of the Swiss Universities of Applied Sciences for the
implementation:

http://www.kth.ch/uploads/dkth/doku/111214_Best_Practicc_ KFH_Konzeption_modularisi
erter_Bachelor__und_Masterstudiengaenge.pdf

L36. Comments

only the steering documents of Universities of Applied Sciences mention the concept of student -centred learning

1.37. In your country, do you use...

ECTS

1.37.1. Pleasc provide details of how your national credit system is linked to ECTS and describe its main characteristies (c.g. how eredits are calculated and whether the system is bascd on learning-
outcomes)

L37.2. Please describe the main characteristics of your national credit system (e.g. how credits are calculated and whether the system is based on learning-outcomes)

1.38. In your country, what percentage of higher education institutions and programmes use ECTS for accumulation and trans fer for all elements of study programmes?

Percentage of higher education institutions ~ @100 % O76-99 % Q51-75% Q1-50% Q0% ONo answer
Percentage of programmes @100 % 076-99 % Q51.75% Q1-50% Q0% ONo answer

1.39. In the majority of higher education INSTITUTIONS in your country, what is the basis to award ECTS?



Combination ofleaming outcomes achieved and student workload: student has (ulfilled the prescribed workload AND has achieved the expected learning outcomes

1.39.1. Please specify

L40. In the majority of higher education PROGRAMMES in your country, what is the basis to award ECTS?

Combination oflcarning outcomes achicved and student workload: student has fulfilled the prescribed workload AND has achicved the expected learning outcomes

1.40.1. Please specify

L41. If student workload is part of the award of ECTS credits, is there a standard measure of the number of hours per credit?
Yes

L41.1. What is the number of hours per credit?

25-30 hours per credit

1.42. Are ECTS credits linked with learning outcomes in higher education programmes in your country? (This means that learning outcomes are formulated for all programme components and
credits are awarded only when the stipulated learning are actually acquired.)

Yes, in the majority (50-99%) of programmes

In the sense that ECTS credits are only awarded on the basis of some form of examination of’
the course content, ECTS credits are linked with leaming outcomes. However, they are
defined in terms of workload.

L43. Does national policy steer and/or encourage the use of learning outcomes in developing curricula?

Yes, this is donc through compulsory measures (law, regulations, ctc.)

L43.1. Does your country take specific support measures on the national level?
The Rectors’ Conference of the Swiss Universities (CRUS) launched several pilot projects
related to learning outcomes and implementation of the national qualifications framework.
The CRUS also provides information, monitors the use of learning outcomes and regularly
organiscs workshops on this matter. For further information: http://www.crus.ch/informationprogramme/
lehre-bologna/themen/leaming-outcomes.html
L.44. Does national policy steer student assessment procedures to focus on learning outcomes?
No
L45. Is there an offer of training programmes on topics such as student-centred learning and learning outcomes for academic staft?
Compulsory OYes, for all academic staff @Yes, for some academic staff ONo ONo answer

Voluntary @Yes, for all academic stall’ OYes. for some academic stall’ ONo ONO answer
L45.1. Please indicate the approximate percentage that participate
n/a

L45.2. Please specify for which members of academic staff training programmes are offered

The Universities ol Applied Sciences have the legal obligation to ofler training programmes
for the academic statt (“Bundesgesetziiber die Fachhochschulen, FHSG, Art. 12 Zift. 3
http://www.lexfind.ch/dta/17885/2/). Some of them on topics such as student centered
lcarning and learning outcomes.

1.46. Is the use of learning outcomes in curricula development and s tudent assessment monitored by Quality Assurance procedures?

1.46.1. Please explain how, and provide a reference to further information
L47. If you would like to make any additional comments on ECTS and/or learning outcomes, please provide them here

L1.48.Ts the Diploma Supplement issued in higher education institutions and to BA/MA students in all ficlds of study?

The Diploma Supplement is issued...

..automatically to all students:by 100% of HEIs

...automatically to all students:by 76-99% of HEIs
...automatically to all students:by 51-75% of HEIs
...automatically to all students:by 26-50% of HEIs
..automatically to all students:by 1-25% of HEIs
..automatically to all students:by 0% of HEIs
...automatically to some students:by 100% of HEIs

...automatically to some students:by 76-99% of
HEIs

..automatically to some students:by 51-75% of
HEFEIs

...automatically to some students:by 26-50% of
HEIs

...automatically to some students:by 1-25% of HEIs
..automatically to some students:by 0% of HEIs
...upon request:by 100% of HEIs



...upon request:by 76-99% of HEIs

...upon request:by 51-75% of HEIs

...upon request:by 26-50% of HEIs

...upon request:by 1-25% of HEIs

...upon request:by 0% of HEIs

..in certain fields of study:by 100% of HEIs
..in certain fields of study:by 76-99% of HEIs
..in certain fields of study:by 51-75% of HEIs
...in certain fields of study:by 26-50% of HEIs
...in certain fields of study:by 1-25% of HEIs
..in certain fields of study:by 0% of HEIs

..to no students :by 100% of HEIs

...to no students :by 76-99% of HEIs

...to no students :by 51-75% of HEIs

...to no students :by 26-50% of HEIs

...to no students :by 1-25% of HEIs

...to no students :by 0% of HEIs

1.48.1. Please specify to which students

L48.2. Please identity the fields of study in which the Diploma Supplement is issued

149.1s the Diploma Supplement issued to graduates in the third cycle?

Yes, for all graduates of these programmes

L49.1. Please specify

150. Is there any itoring of how employers use the Diploma Supplement?

1.50.1. Pleasc provide the most recent results regarding the level of satisfaction of cmployers:
1.50.2. Please provide a reference to the source of this information:

L51. Is there any monitoring of how higher education institutions use the Diploma Supplement?

L51.1. Please provide the most recent results regarding the level of satisfaction of institutions:

L52. In what language(s) is the Diploma Supplement issued?

The Diploma Supplement is generally multilingual and issued in German, French or Italian as
well as in English. The choice of language depends on the HEl and the local language.

L53. The Diploma Supplement is issued...

free of charge

L53.1. Please specify the categories of students
1.53.2. Please provide the amount and the reason for the fee
L54. Comments

LSS. Do national higher education steering documents mention joint or double degrees?

L55.1 Please provide a reference to the legislation and/or cite the relevant articles

1.56. Does higher education legislation explicitly allow:

Establishing joint programmes Oves OnNo O[egislation not clear @[egislation does not mention joint degrees ONo answer
Awarding joint degrees Oves ONo O[Bgislation not clear @[egislation does not mention joint degrees ONo answer

Recognition of QA decisions on joint degrees Oves OnNo OLegis lation not clear @Legis lation does not mention joint degrees ONo answer
L57. Please estimate the percentage of institutions in your country that award joint degrees / are involved in at least one joint programme.
Award joint degrees @100 % O76-99% Q5175 % O26-50% O11-25% Q6-10% O1-5% Q0% ONo answer
Participate in joint programmes @100 % 07699 % O51-75 % 026-50 % O11-25% Q6-10% O1-5% Q0% ONo answer
1.58. Please estimate the percentage of students in your country that graduated in the academic year 2012/13...

..with a joint degree  O>10% O>75.10% 0>5.7.5% 0>25.5% ©>0-25% Q0% ONo answer
..froma joint programme  O>10% QO>75-10% O>5.75% O>2.5.5% ©>0-25% Q0% ONo answer



L59. Please estimate the share of joint programmes in the three cycles

First cycle (%) "10"

L59. Please estimate the share of joint programmes in the three cycles

Second cycle (%) "80"

L59. Please estimate the share of joint programmes in the three cycles

Third cycle (%) " 10"

L60. Do you have information about s tudy fields in which joint programmes / joint degrees are most common?

Yes v

1.60.1. Please explain briefly and mention/link to the source of this information

HEIs offer joint degrees/programimes in almost all subject areas. The majority of themare in
the Humanitics and the Natural Sciences at the Universitics, and in Engincering and IT,
Architecture, Building Engineering and Planning, and the Arts at the Universities of Applied
Sciences.

1.61. Comments
the share of joint programmes in the three cycles is not known! The numbers are fictitious.

Joint degrees and programmes are possible without being explicitly mentioned in the higher
education legislation.

L62. The BFUG working group on qualification frameworks has developed the following steps to assess the progress made in establishing an NQF. Please choose below the stage that best describes
your national situation.

9: Qualifications have been included in the NQF
The final NQF and the self-certification report can be consulted on a public website: http://www.crus.ch/news/news/archiv/detail html?1 =2%3Fret%3DSaglikAlani.Comé&tx ttnews%5Btt_news %35
D=159&cHash=1655b9b0c950589be946d 616be28fd48

L62.1. Please provide the date when the step was completed.

10-20-2010
L162.2. Is information on the development and/or revision of your NQF available through a national QF website?
Yes v

L62.3. Please provide the link to the website:

hitp://www.crus.ch/information-programme/qualifications-framework-nqfch-hs.html?no_cache=1&1=2

1.63. At what level of the European Qualifications Framework (EQF) do you place school leaving qualifications giving standard access to higher education?

EQF level 4 or equivalent
(presumably, no final decision yet)

L64. Have you referenced your higher education qualifications against EQF levels?

No: the process ol relerencing qualilications against EQF levels has not yel taken place

1.64.1. Please provide a reference to official documents

L65. Have you referenced your short-cycle higher education qualifications against EQF levels?

No: there are no short-cycle qualifications in our system

1.65.1. Please provide a reference to official documents

L66. Which institution/organisation makes final decisions on recognising foreign qualifications for the purpose of ACADEMIC STUDY in your country?

Higher cducation institution whosc decision is made without ENIC/NARIC centre advice
L67. Which institution/organisation makes final decisions on recognising foreign qualifications for the purpose of PROFESSIONAL EMPLOYMENT in your country?

Other (pleasc specify)

all five: Central (or regional) government

authority (e.g. ministry) whose

decision is made without

ENIC/NARIC centre advice;

National ENIC/NARIC centre; Regional/ local specialised
independent institution;

Social partner organisation

(cmployers' organisation, trade union

etc); Individual employers

L68. Which of the following statements is specified in national legislation?

@ Applicant's right to fair assessment of qualification

Recognition of qualification provided that no substantive diffcrences can he
proven

Where recognition is not granted or is granted only partly, demonstration of
substantial differences by the competent authority

@ Where recognition is not granted or is granted only partly, the applicant has the
right to appeal

O None of the above



1.68.1. Please provide a reference to the relevant legislation

The existing decentralized laws and regulations proved to be flexible enough to deal with the
Lisbon Recognition requirements. Where needed, they have been adapted. Additionally, there
are bilateral agreements on recognition with neighbouring countries (France, Germany, Ttaly
and Austria). Switzerland has a national action plan for recognition in which all HEIs and the
responsible recognition authoritics arc involved.

L68.2. What measures exist to ensure that these legal s are impl din practice?

There are adequalte complaint procedures in place.

1.69. Howis a foreign qualification giving access to first cycle higher education in another country consideredin an application for a first cycle higher education programme in your country?

Qualifications fromsome countries are considered in the same way as the qualification in the national context
The Universitics and the Universitics of Applicd Sciences decide

autonomously on the recognition of qualifications, taking into account the guidelines

oflthe Swiss Rectors’ Conlerences.

1.69.1. Please specify

A Swiss maturity certificate (“gymnasiale Maturitit”) gives guaranteed access to
Universities (few exceptions like medical science). A professional federal vocational
baccalaureate (“Berufs maturitiit™) gives guaranteed access to Universities of Applied
Sciences. With an additional exam called “Passerelle” one can also enter a HEI of
another type.

L70. Howis a foreign qualification giving access to second cycle higher education in another country consideredin an application for a second cycle higher education programme in your country?

Qualifications fromsome countries are considered in the same way as the qualification in the national context

1.70.1. Please specify

Countries with which there is a bilateral agreement on recognition: France, Germany, Italy
and Austria.

L71. Howis a foreign qualification giving access to third cycle higher education in another country considered in an application for a third cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context
There is no “right” to be admitted in a third cycle. It is part of the autonomy of the HEIs to
take the decision which is independent of the candidate’s nationality or the country in
which his sccond cycle diploma has been obtained.

L71.1. Please specify

L.72. Do higher education institutions typically:

make recognition decisions at central level (this may include employing orinvolving experts who are competent in various HE systems and recognition of qualifications, a decision making body
consisting of members belonging to various parts of the HEl who have experience in credential evaluation; or other)

1.72.1. Please explain

L72.2. i you wish, please comment on the (possibly several) practical procedures of recognition at institutional level

Often at central level for bachelor programmes and in facultics/departments for master
programmes.

L73. What measures exist to ensure that higher education institutions have fair recognition procedures for study and training periods abroad?

In a continuous process, the three Rectors’ Conferences maintain the dialogue with the HEIs
in order to further develop and implement the common recommendations concerning study
and training pcriods abroad. It is strongly recommended that students wishing to study at
another HEI previously sign an agreement with their HEI about the recognition of the courses
they are going to take. Students and other stakeholders ofien complain that the bureaucratic
obstacles to mobility have considerably increased. And in fact, the mobility within cycles
does not seemto have notably increased in the past years.

1.74. Comments

Switzerland has a fully operational ENIC which supports the HEIs by providing information
on Joreign qualilications and programmes (o ensure (air recognition.



Data entry: (II Quality assurance)

IL1. Which situation applics in your country?

Other

IL1.1. Please specify

There are different external quality assurance systems for different types of HEIs:
1. The Swiss Center of Accreditation and Quality Assurance in Higher Education
(OAQ) conducts accreditation procedurcs for Universitics both on the
mstitutional and programme level on demand; accreditation of neither
institutional nor degree programmes is mandatory. The OAQ makes a
rccommendation, the decision is taken by the Swiss University Conference
(SUK), which consists of the cantonal ministers of education and representatives
ofthe federal government.

2. OAQ performs quality audits of public Universities on behalf of the State
Secretariat for Education, Research and Innovation (SERI). This is a prerequisite
for getting federal subsidices. Quality Audits end with the publication of a report;
there is no decision or formal certification.

3. Mandatory accreditation of the undergraduate and graduate medical
education is conducted by the national agency (OAQ) in a standard four step
procedure and decided by both the SUK and an independent accreditation council
(SAC). The Federal Departement of Home Affairs is responsible for the
Accreditation of postgraduate medical, pharmaceutical, and chiropractic training.
The external review is conducted by the national agency (OAQ). The Department
conducts the self-evaluation and takes the final decision. The accreditation is a
prerequisite for the graduates of theses progranumes to sign up for the federal
medical exam.

4. Public and private Universities of Applied Sciences and their degree
programmes have to be accredited at the federallevel by the Federal Department
of Economic A ffairs (FDEA) in order to obtain a permission to operate. The
FDEA delegates review of accreditation requests to recognised (national or
forcign) accreditation agencies, which then determine whether the required
qualitative standards and legal requirements are met. The fmal decision is then
taken by the FDEA.

5. The Swiss Conference of Cantonal Ministers of Education (EDK) is responsible
for the recognition of teacher education programmes, degrees and titles at
Universities of Teacher Education.

Institutional accreditation will become mandatory (or all types o[ HEIs when the new law
on Higher Education (Bundesgesctziiber dic Férderung der Hochschulen und dic
Koordmation im schweizerischen Hochschulbereich, HFKG; loi fédérale sur I’aide aux
hautes ¢coles ct la coordination dans lec domaine suissc des hautes écoles, LAHE.
http://www.sbfi.admin.ch/themen/hochschulen/01640/index html?lang=en) will come
into effect in 2015 and replace the previous legislation.

IL.2. What is the main outcome of an external review?

Please choose

IL.2.1. For cach of the agencics, what is the main outcome of an external review?

IL.2.2. Please specify

IL3. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

Please choose

IL3.1. Please specify the normal impact of an external review

1L4. Does the agency cover:

IL4.1. Considered together, do the agencies cover:

IL5. Do the agencies cover:

1L5.1. Please specify:

IL6. What is the main focus of the external evaluations undertaken?

IL6.1. Are all institutions included?

1L.6.2. Please specify

IL6.3. Are all programmes in all cycles included?



Please choose.. ¥

1L6.4. Please specify
IL6.5. Are all institutions and all programmes included?

IL7. Are the outcomes of Quality Assurance evaluations made available to the public?

Allpositive reports are publically available but not all negative reports

IL8. Are the following issues typically included in external Quality Assurance Evaluations?

Teaching

Research

Student support services

Lifelong learning provision

Admissions processes

Student progression, drop-out and completion

Employability

@ves ONo Om some cases ONo answer
®©yves ONo Oln some cases ONo answer
©yes ONo Oln sone cases ONo answer
©yes ONo Oln some cases ONo answer
®ves ONo Ot some cases ONo answer
©ves ONo Om some cases ONo answer
©ves Ono Oin some cases ONo answer

Internal Quality Assurance / Management

®ves ONo Oin some cases ONo answer
system

Recognition policy and practice @ves ONo Ot some cases ONo answer

TL8.1. Please specify

IL8.2. For those issues that are typically included in external QA evaluation, please provide details on the criteria used. Please also provide the full reference to relevant documents

With the exception ofthe accreditation of medical programmes all external cvaluation
focus on the QA-System. On the institutional level all processes must be included in the
QA-System; on the programme level all aspects of curriculum development and teaching
have to be addressed.

References:

Setting 1: Guidelines of the Swiss University Conference for Academic Accreditation
hitp://www.oaq.ch/pub/en/documents/Akkr-07-RL-eng_VO.pdf

Setting 2: Guidelines of'the Quality Audits 2013/14
http://www.oaq.ch/pub/en/documents/OAQ_Leitfaden_EN.pdf

Sctting 3: Standards for the Accreditation of Medical Programmes (c.g. Human
Medicine)
hitp://www.bag.admin.ch/themen/berufe/03937/03939/indexhtml?lang=de
Sctting 4: Quality Standards for the accreditation of programmes at UAS
http://www.sbfi.admin.ch/themen/01337/01339/01343/index html?lang=en
Sctting 5: Swiss Conference of Cantonal Ministers of Education (EDK).

TL.8.3. Additional comments
ILY. Does your national Quality Assurance system or legislative framework explicitly allow higher education institutions to choose a Quality Assurance Agency from outside your country as part of

the initial and/or periodic external QA review?

Yes, some institutions are able to choose

IL9.1. Pleasc explain the differences

T1.9.2. Please specify which institutions are able to choose

see answer above

I1.10. Which conditions apply to the choice of a Quality Assurance Agency for cross border review?

Other (e.g. the agency must be also a member of the Curopean Association for Quality Assurance in Higher Education (ENQA))
Universities of Applied Science may choose froma list of recognised agencies. The

Federal Departement of Economic A ffairs, Education and Research (EAER) based the

recognition procedure in principle on ESG compatibility. Details:
http://www.sbfl.admin.ch/themen/01337/01339/01347/index html?lang=cn

The focus on national languages for the procedures (German, French, Ttalian) limits the

poolof candidates.

TL.10.1. How many higher education institutions have used this opportunity?

IL11. In the case of international joint and double degree programmes, are quality assurance decisions of QA agencies registered abroad recognised in your country?

No, QA agency decisions are not recognised.

1L11.2. Please specify

IL12. Additional comments

1L13. Does your legislation or steering documents encourage your national QA agency(ies) to be:

O Listedin FQAR
O Member of ENQA



There is no specification within the current legislation or steering documents

Yes, for an application to EQAR

@ Yes, for the purpose of ENQA membership

(m] Yes, for other purposes

O An evaluation is planned before the 2015 Ministerial Meeting in Yerevan but has

TL15. Is there a formal requirement that students are involved

In governance structures of national QA agencies
As full members in cxternal review teams

As observers in external review teams

In the preparation of self evaluation reports

In the decision making process for external reviews

In follow-up procedures

IL15.1. Please specify

not yet taken place

O ~o

®ves, it is compulsory Och, it is adviscd ONo Oln some cascs ONo answer
@Yes, it is compulsory OYes, itis advised ONo OTn some cases ONo answer
Oes, it is compulsory OYes, itis advised @No Omn some cases ONo answer
Oves, itis compulsory OYes, itis advised ONo Oln some cases ONo answer
@yes. it is compulsory OYes, itis advised ONo Qln some cases ONo answer
@ves, itis compulsory Och, itis advised ONo Qln some cascs ONo answer

TL16. Is there a formal requirement that international peers/experts are involved?

In governance structures of national QA agencies?
As full members in external review teams

As observers in external review teams

In the decision making process for external reviews

In follow-up procedures
1L16.1. Please specify

IL17. Is there a formal requirement that academic staff are involved

In governance structures of national QA agencies?
As full members in external review teams

As observers in external review teams

In the decision making process for external reviews

In follow-up procedures

IL17.1. Please specify

T1.18. Is there a formal requirement that employers are involved
In governance structures of national QA agencies?
As full members in external review teams
As observers in external review teams
In the decision making process for external reviews

In follow-up procedures

IL18.1. Please specify

@YES, it is compulsory OYES, it is advised ONO OTn some cases ONo answer
@YES, it is compulsory OYES, it is advised ONO OTn some cases ONo answer
OYES, it is compulsory OVES. it is advised @NO Oln some cases ONo answer
@YES, it is compulsory OYES. it is advised ONO Qln some cases ONo answer
@YES, it is compulsory QOVES. it is advised ONO Qln some cases ONo answer

@ves, itis compulsory Och, it is advised ONo Qln some cascs ONo answer
@ch, it is compulsory Och, it is adviscd ONo O some cascs ONo answer
OYes, it is compulsory OYes, itis advised @No Omn some cases ONo answer
@ves, it is compulsory OYes, itis advised ONo Omn some cases ONo answer
@Yes. it is compulsory OYes, itis advised ONo Qln some cases ONo answer

OYes, it is compulsory OYes, itis advised ONo @n some cases ONo answer
OYes, it is compulsory OYes, itis advised ONo @ some cases ONo answer
Oes, it is compulsory OYes, itis advised @No Omn some cases ONo answer
Opves. itis compulsory QYes, itis advised ONo @In some cases ONo answer
Oxes. it is compulsory OYes, itis advised ©@No Oln some cases ONo answer

11.20. Are there formal requirements for higher education institutions to develop internal quality assurance systems?

No

11.20.1. Please specify these requirements and the relevant source

T.21. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

11.21.1. Please specify

IL22. Are there formal requirements for students to be involved in internal quality assurance systems?

Yes

1L.22.1. Please specify

IL23. is there a requirement for students to be involved in the preparation of self evaluation reports ?

Yes
O No

O ™ some cases

IL23.1. Please specify

1L.24. is there a requirement for students to be involved in decision-making as an outcome of evaluation?



Yes

1L.24.1. Please specify

IL25. How many higher education institutions have publis hed a strategy/policy for the continuous enhancement of quality in the past 5 years?

50 - 74%

T1.26. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic review of programmes and awards ?

50 - 74%

11.26.1. Please describe what kind of arrangements are in place.

Student-surveys, evaluation of study courses, monitoring.

The arrangements in place (e.g. peer reviews or evaluations of courses and whole study
programmes by the students) differ a lot from one HEI to the other, according the
specific needs and situation.

1L.27. How many higher education institutions publish up to date and objective information about the programmes and awards offered?
100%

IL28. How many higher education institutions publish critical and negative outcomes of Quality Assurance evaluations?

0%

None. We do not know of any negative outcome published by a HEL. However, there is

no systematic overview of the publishing policics of the HEIs.

1L.29. Are higher education institutions' recognition policy and practice typically evaluated in Internal Quality Assurance processes within the institution?

No

T1.29.1. Please explain



Data entry: (IIl Social dimension)

TIL Policy background: In the framework of the Bologna Process, the ministers responsible for higher education agreed that the student body entering, participating in and completing higher
education at all levels should reflect the diversity of the population living in the different European regions (London Communiqué, 18 May 2007).

IIL1. How is the objective of widening participation reflected in steering documents of your country?

Tt is reflected through a set of concrete measures

II1.1.1. Please indicate these measures in the form of bullet points:

Duc to Switzerland’s federal system, the majority of the following policy measures which play a key role in
widening underrepresented groups” participation are located at the cantonal level.

- Flexible leaming paths: The higher education systemin Switzerland oflers a variety of different ways
to access the different types of HEIs. Two of the most popular ways arce the maturity certificatc
(“Maturitat”) and the federal vocational baccalaureate (“Berufsmaturitdt”). The latter gives access to the
Universities of Applied Sciences, whereas the former gives access to all types of HEIs in Switzerland

(in case of the Universities of Applied Sciences, one year of working experience is required
additionally). The owners of a vocational baccalaureate still have the possibility to gain access to
cantonal Universitics by passing the cxam called “Passcrelle”, which grants admission to all types of
HELIs as well. Holders of a specialised baccalaureate may access some University of Applied Sciences
bachelor’s programmes under certain predefined conditions. Candidates who hold a specialised
baccalaureate with a pedagogical orientation may also be admitted to certain Universities of Teacher
Education courses (pre-school or primary school teacher training). Moreover it is possible to get access
to some HEIs by passing an centry cxam.

Since studies2 have shown that children of parents who do not hold a degree froma higher education
institution tend to opt for vocational training and then, if willing and able, to obtain the federal vocational
baccalaureate (“Berufs maturitiit™), the “Passerelle”-examhas a special significance for widening
participation of underrepresented groups. A study by the Federal Statistical Office in 2005 has shown,
that students” fathers hold 1.4 and students’ mother 1.2 times as often a degree froma University or an
equivalent higher education institution than the population in the same age category. The
corresponding ratio for students’ fathers and mothers holding the lowest educational qualification is 0.9
for each group. Whereas 40% of University students have at least one parent who has completed a
degree in higher education, this is the case for only 22% of the students of Universities of Applied Sciences. It seems that this can be explained by the different access conditions for Universities and
Universities of Applied Sciences.3

Furthermore permeability between the different types of HEIs (Universities, Universities of Applied
Sciences, Universities of Teacher Education) is important for widening participation in the Swiss Higher
Education System. An agreement between the Rectors” Conferences of the different types of HEIs on
permeability allows the holders of a first cycle certificate of any HEI-Type to access any other type of
HEI in the same ficld of study. For cxample a certificate of a University of Applicd Scicnces grants
access to the same field of study at a cantonal University and vice versa.

- Gender equality: There are many dillerent projects aiming at promoting gender equality. The “Equal
Opportunitics at Universitics Programme”, for instance, is an important nationwide programme in the
field of gender equality. It exists since the year 2000 and gives the Universities incentives to hire female
professors and associate professors and to provide mentoring and childcare services. In the casc of the
Universities of Applied Sciences there exists a similar programme called “Gender Mainstreaming™. It
aims, among other things, to increase the number of female students, professors and researchers. Also
the Federal Act on Funding and Coordination of the Swiss Higher Education Scetor (HEJA ), which will
go into effect in 2015, contains an article (art. 59) stipulating measures to encourage equal

opportunities and true gender parity.

http://www.sbfi.admin.ch/themen/hochschulen/01640/index html?lang=en&download=NHzLpZeg7t,Inp6
10NTU04212Z61n 1ad 11Zn472qZpn0O2Yuq2Z6gp]CEdnt6f2yml62ep Ybg2e_JiKbNoKSn6A -~

- Students with disabilitics: A varicty of measures to facilitate access to HEIs for disadvantaged

groups (such as people with disabilities or chronic diseases) have been taken. The HEIs are legally
obliged to support these measures.4

- Grants and loans: The availability of adequate funding through grants and loans is essential for
students froma lower economic background. The awarding of scholarships falls into the cantonal
responsibility and can therefore vary fromonc canton to the other. Scholarships arc awarded on the
basis of financial need. They are independent of the course of'study, gender or age. Also grants are
awarded subsidiary, meaning that if the financial capacity of students as well as their parents is not
sufficient, grants and loans are awarded. While grants do not have to be paid back, in case of loans a
full payback is expected.

TIL2. Do steering documents of your country refer to any quantitative objectives to be reached regarding the population entering, participating in and/or completing higher education?

No, there are no specific quantitative objectives to be reached

I1.2.1. Pleasc indicate which statement(s) best deseribe(s) your country-specifie situation: The quantitative objectives are formulatedin terms of...

O student population entering HE

O student population participating in HE
O student population completing HE

(@] graduates entering the labour market

TM1.2.2. Please specify the quantitative objectives and the period they cover. Please also indicate the steering documents in which they are stipulated (reference andlink).

111.2.3. Please indicate which underrepresented groups are covered by the quantitative objectives, what they are and which period they cover. Please also indicate the steering documents in which they
are stipulated (reference andlink).
Students with disabilities :Objective set and period covered
Students with disabilities :Policy document (reference and link)
Adults/mature students :Objective set and period covered
Adults/maturc students:Policy document (referenee and link)

Students from lower socio-economic background/lower socio-economic



group:Objective set and period covered

Students from lower socio-economic background/lower socio-economic group:Policy
document (reference and link)

Male/female (gender groups):Objective set and period covered
Male/female (gender groups):Policy document (reference and link)

Ethnic, cultural, religious or linguistic minorities (please specify):Objective set and
period covered

Ethnie, cultural, religious or linguistic minorities (please specitfy):Policy document
(reference and link)

Students living in specific geographical areas (e.g. rural areas):Objective set and
period covered

Students living in specific gcographical arcas (c.g. rural arcas):Policy document
(reference and link)

Migrants:Objective set and period covered

Migrants :Policy document (reference and link)
Migrants' children:Objective set and period covered
Migrants' children:Policy document (reference and link)
Other groups:Objective set and period covered

Other groups :Policy document (reference and link)

11.2.4. Comments

n the case of the cantonal Universities, the cantons are responsible for policies. The Swiss

Confederation is only responsible for the Federal Institutes of Technology (ETH Zurich, EPFL), which have,
according to the performance mandate issucd by the Federal Council, to take measures in order to promote

gender equality at all levels and to remove obstacles for disabled students. However, there are no

quantitative objectives. The conditions to get access to the Federal Institutes of Technology are clearly

defined and independent of any ethnic, gender or other group. Only on the professoral level, the

programn¥ “Equal Opportunities at Universities” has set objectives with reference to the share of femaleprofessors.
The same applics to Universitics of Applied Sciences.

TIL3. Are there any mechanisms in your country, which encourage or oblige higher education institutions to participate in a systematic monitoring of the composition of the student body?

Yes M

TL.3.1. Pleasc provide a short description of the mechanisms in place:

Register, Sources — Swiss student and diploma register SHIS: The student and diploma register is a database with obligatory participation of HE institutions in Switzerland, which tracks students
continuously.

Among other variables it includes: sex, age, study programmes, HE institution and type of entrance
certificate.

http://www.bfs.admin.ch/bfs/portal/de/index/infothel/erhebungen_ quellen/blank/blank/sash/01.html
Graduate Survey: The Swiss Graduate Survey focuses on the graduates’ employment and education
situation and follows their career paths for the first five years after graduation. The survey’s data are
collected one year and five ycars after graduation. The surveys are conducted by the Federal Statistical
Office (FSO) every two years in odd-numbered years in collaboration with the State Secretariat for
Education, Research and Innovation (SERI).
http://www.bfs.admin.ch/bfs/portal/en/index/infothek/erhebungen__quellen/blank/blank/bha/00.html
“Bologna-Barometer™: This series of publications reflects and analyses the impact of the Bologna reform on
the Swiss higher education systemand was carricd out in the years 2005, 2006, 2009, 2010, 2011 and

2012.

http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/01. html
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

Social and Economic Conditions of Student Life. The survey on the social and economic situation of
students collects information on the living and study conditions in cantonal Universitics, Fedcral Institutes of
Technology and Universities of Applied Sciences. The survey is conducted by the Federal Statistical Office
in collaboration with the State Secretariat for Education, Research and Innovation.
http://www.bfs.admin.ch/bfs/portal/en/index/infothek/erhebungen__quellen/blank/blank/soz_lag/00.html
Publications on the student body both online and print. Further information:
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06.html

Basic statistics on students and diploma in HE:
http://www.bfs.admin.ch/bfs/portal/de/index/'themen/15/06/tab/blank/uebersicht.html

People in education (2013):
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/22/publhtml?publicationID=5437
Bologna-Barometer (2013):

http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

Legal basis [or all sources: hitp://www.admin.ch/opc/de/classilied-compilation/19930224/index html

TII.4. Please indicate the stages at which the composition of the student body is subject to systematic monitoring and the student characteristics which are taken into account at these stages. If there
is no systematic monitoring at the given stage, please tick "not applicable".

Disability:At entry to HE

Disability:During HE studies

Disability:At graduation

Disability:After gradnation
Labour market status prior to the entry to HE:At entry to HE
Labour market status prior to the entry to HE:During HE s tudics

Labour market status prior to the entry to HE:At graduation

Labour market status prior to the entry to HE:After graduation

Age:At entry to HE



Age:During HE studies

Age:At graduation

Agec:After graduation

Type and level of qualification achieved prior to entry to HE:At entry to HE
Type and level of qualification achieved prior to entry to HE:During HE studies
Type andlevel of qualification achieved prior to entry to HE:At graduation
Type and level of qualification achieved prior to entry to HE: After graduation
Socio-economic background:At entry to HE

Socio-economic background:During HE studies

Socio-economic background:At graduation

Socio-economic background:After graduation
Gender:At entry to HE
Gender:During HE studies

Gendcer:At graduation
Gender:After graduation 1 v

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At entry to HE

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):During HE studics

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At graduation

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):After graduation

Religion:At entry to HE

Religion:During HE studies

Religion:At graduation

Religion:After graduation

Migrant status (migrants or migrants' children):At entry to HE

Migrant status (migrants or migrants' children):During HE studies

Migrant status (migrants or migrants' children):At graduation

Migrant status (migrants or migrants' children):After graduation

Other characteristics:At entry to HE

Other characteristics :During HE studics

Other characteristics:At graduation

Other characteristics:After graduation

Not applicable (no systematic monitoring at the given stage):At entry to HE

Not applicable (no systematic monitoring at the given stage):During HE studies

Not applicable (no systematic monitoring at the given stage):At graduation

Not applicable (no systematic monitoring at the given stage):After graduation

1114.1. Please speficy how ethnic, cultural, religious or linguistic minority status is taken into account:

T1.4.2. Pleasc specify which other student characteristics are taken into account in the monitoring:

111.4.3. Comments
The Swiss Federal Statistical Oflice (SFSO) provides systematic monitoring on the minority
status in regard to linguistic and geographical minoritics.
1IL5. Please specify who monitors the composition of the student body
HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):During HE studies

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):After graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):During HE studics

HEIs, WITH obligation to submit data to another body (e.g. ministry, s tatistical
agency/office): At graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):After graduation

Ministry/governmental body:At entry to HE

Ministry/governmental body:During HE studies



Minis try/governmental body:At graduation
Ministry/governmental body:After graduation

Independent bodies/agencies:At entry to HE
Indk dent bodies/agencies:During HE studies

P

Independent bodies/agencies:At graduation
Independent bodics/agencies :After graduation
Other:At entry to HE

Other:During HE studies

Other:At graduation

Other:After graduation

No systematic monitoring:At entry to HE

No systematic monitoring:During HE studies

No systematic monitoring:At graduation

No systematic monitoring:After graduation

IIL5.1. Please specify which other organisation monitors the composition of the student body
TILS.2. If at certain stages you chose several options, please explain the distribution of responsibilities between different parties involved:

111.5.3. Comments

Obligatory participation of HEIs within the Swiss student and diploma register.
Obligatory participation of HEIs as suppliers of contact addresses for surveys.
Surveys are based on voluntary participation of respondents (students, graduates).

TIL6. In your country, are there legal restrictions on collecting or publishing data on certain student characteristics (e.g. ethnic background of students)?

..collect data on certain student characteristics ~ @No lcgal restrictions apply to... OSsome legal restrictions apply to... ONo answer

...publish data on certain student characteristics ®No legal restrictions apply to... Osome legal restrictions apply to... ONo answer

TIL6.1. Pleasc specify which data cannot be collected or published and why.

I11.7. Are the results of monitoring activities related to different stages (i.e. at entry, during studies, at graduation, after graduation) publicly available?

Yes v

TI1.7.1. How are these results published?

Information is shown for each individual higher education institution
The results arc partly aggregated and partly shown for cach individual HEI (duc to data
protection issues).

IIL7.2. Please provide details on where the results of the monitoring activities can be consulted.

Yes, the results of monitoring activitics related to the different stages are publicly available. The data arc
available on the homepage of the Swiss Federal Statistical Office:
http://www.bfs .admin.ch/bfs/portal/de/index/themen/15/06.html

TI1.8. From the data collectedin your monitoring system, what have been the main changes in the composition of the student body during the last ten years?

One important development during the last ten years is a stronger internationalisation of the student body at
Swiss HEIs. Espccially at the Universitics (cantonal Universitics and Federal Institutes of Technology). In
the period from 2002 to 2012, the number of intemnational students (BA, MA) studying at a University has
almost doubled (fromroughly 22’000 in 2002 to around 40°000 in 2012). So the share of foreign students
increased from21% in 2003 to 29% in 2013. On the doctoral level, a considerable increase in the number

of international students can be observed as well, fromabout 6’000 in 2002 to around 12°000 in 2012. At

the Universitics of Applicd Sciences, the increasc of the share of forcign students developed on a lower
level. While in 2003, 6’682 (15%) foreign students were enrolled, until 2013 the percentage increased to

17% (equivalent to 14’732 students).

Another interesting aspect is the development of the women’s share among students. At the Universities of
Applied Sciences, men were the majority of students in 2003 (61%). In 2013, 52% of students were women.
At the Universitics, the women’s share alrcady rcached 48% in 2003. In 2013, 50% of all students were
women.

In respect of the types of degrees awarded, the Bologna process brought about a significant change in the
Swiss HEIs during the last ten years. At the Universities of Applied Sciences in 2003 all certificates were
diplomas. In 2008, the first bachelor’s degrees were awarded, followed by master’s degrees in 2011. The

last two ycars (2012, 2013), only 3% of the degrees were diplomas, 76% bachclor’s and 12% master’s
degrees. The remaining 9% were degrees in the field of continuing education. A similar pattemn can be
observed at the Universities: In 2003, still 85% ot all degrees awarded were diplomas according to the old
system. Ten years later, in 2013, only 3% were diplomas, 64% bachelor’s and 33% master’s degrees.

IIL9. Please choose the statement that best describes your country-specific situation:

Individuals that meet standard entry requirements have...

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:Universitics

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:HEls other than universities

a guaranteed right to higher education in ALL fields but they are often offered a
place at an institution that is NOT their own (first) choice:Universitics




a guaranteed right to higher education in ALL fields but they are often offered a
place at an institution that is NOT their own (first) choice:HEls other than
universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:Universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:HEIs other than universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice: Universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:HEIs other than
universities

no guaranteed right to higher education:Universities

no guaranteed right to higher education:HEIs other than universities

IIL9.1. Please specify which fields are excluded:

T1.9.2. Comments

Tn almost all fields, individuals meeting the entry standards have a guaranteed right to higher

education. There are some fields like medicine, sports science as well as music, theatre and other arts
where the number of study places is limited in some HEIs and prospective students have to take an exam
(Numerus Clausus).

TIL10. Pleasc explain on what basis higher education institutions most commonly sclect students:

Level of achievement in standard entry requirements: Universities

Level of achievement in standard entry requirements:HEIs other than universities
Entry examinations for all programmes :Universities

Entry examinations for all programmes:HEIs other than universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:Universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:HEIs other than universities

Other:Universitics

Other:HEIs other than universitics

TIL10.1. Please specify which other criteria apply:
111.10.2. Comments

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 1 "A maturity certificate (“gynmasiale Maturitit)"

TIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 2 "A federal vocational baccalaureate (“Berufs maturitit”)"

TII.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Routce 3 "sur dossier"

1IL.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 4 "entry exam"

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 5"BA"
IIL12. The different routes are opening access to...

{1l 11_SQ001} Qall HEIs /HE programmes @some HEls / HE programmes ONo answer
{lIL 11_SQ002} Qall HEIs /HE programmes @some HEIs / HE programmes ONo answer
{lIL 11_SQ003} Qall HEIs /HE programmes ®sonxc HEIs / HE programmes ONo answer
{IIL_11_SQ004} Qull HEIs /HE programmes ®some HETs / HE programmes ONo answer
{IIL_11_SQ005} @all HEIs /HE programmes Qsome HEIs / HE programmes ONo answer

TII.12.1. For routes that only open access to some HEIs or programmes, please specify to which institutions/programmes they do open access and to which institutions/programmes they do not open
access:

Route 1: A maturity certificate (“gymnasialc Maturitit) gives access
to Universities and Federal Institutes of Technology as

well as Universities of Teacher Education. With one year
ofrelevant work experience, one can also enter a

University of Applied Sciences.

Route 2: A federal vocational baccalaurcate (“Berufsmaturitit”™)
gives access to Universities of Applied Sciences. With



additional cxam called “Passarclle” onc can also cnter a

HEI of another type.

Route 3: HEIs are (ree to admit students who do not meet the usual
requirements for admission.

Route 4: One can enter a University or a Federal Institute of
Technology by taking an entry cxam.

Route 5: After obtaining a bachelor degree froman institution of
one type, one can in principle change to an institution of
another type in the same ficld of study, if at most 60 ECTS
credits are sufficient to bridge any major differences of

profile or content.

Route 1: A maturity certificate does not give access to Universities of Applied Sciences without at least one
year of relevant work experience.

Route 3: Forinstance, some HEIs admit students “sur dossier”, meaning that work experience and other
forms of prior learning (non-formal, informal) is being considered. This concerns in particular (but not
exclusive) mature students. (Example: http://www.unige.ch/vae/indexhtml).

IIL13. Please provide the percentages of students entering through each access route. If you cannot provide the exact percentages, please provide at least approximate data (estimates). Please indicate
in the appropriate text field whether the information is based on official data or an estimate.
{IIL_11_SQ001}:% of students entering HE through this access route 51

{Ill 11_SQ001}:Official data based on central level monitoring, including
surveys

{II_11_SQ001}:Estimates
{IIT_11_SQO001}:Tmpossible to say (no official data and impossible to estimate)
{lI 11_SQ002}:% of students entering HE through this access route 21

{1l 11_SQ002}:Official data based on central level monitoring, including
surveys

{IIL_11_SQ002}:Estimates
{IIL_11_SQ002}:Impossible to say (no official data and impossible to estimate)
{IIl_11_SQ003}:% of students entering HE through this access route 1

{TIl_11_SQ003}:Official data based on central level monitoring, including
surveys

{II 11_SQ003}:Fstimates
{IIl_11_SQO003}:Impossible to say (no official data and impossible to estimate)
{IIl_11_SQ004}:% of students entering HE through this access route 1

{IIl_11_SQ004}:Official data based on central level monitoring, including
surveys

{IlI 11_SQO004}:Estimates
{IL 11_SQO004}:Impossible to say (no official data and impossible to estimate)
{IL_11_SQ005}:% of students entering HE through this access route

{Ill_11_SQO005}:Official data based on central level monitoring, including
surveys

{II_11_SQ005}:Estimates
{II1_11_SQO005}:Impossible to say (no official data and impossible to estimate)

11L13.1. Please indicate the source of the official data:
BFS

1I.13.2. Comments

Tt is important to note that not all routes grant access to both types of HEIs (compare

answer to question 3.14).

The remaining percentages arc composed as follows: Other Swiss certificates and specialised

baccalaureates (“Fachmaturitdt”): 13%; Foreign certificates: 15%. Figures about Route 5 are not available.

It is important to note that not allroutes give access to both types of HEls (compare answer to question 3.14).

II1.14. Are there any incentives for higher education institutions to admit non-traditional students?

TI.14.1. Please indicate which incentives exist and how they operate.
Do they apply to all HEIs or only to some HEIs? If they only apply to some HEIs, please indicate to which ones.

TII.15. Comments

There are no direct financial incentives for HEIs to admit specific groups of non-traditional students.
Howevecr, it can be in the interest of HEIS to strive for diversity in the student body in order to cnrich
the learning and human environment. Furthermore, the financial contribution fromthe Swiss
Conlederation to Universities mainly depends on the number ol students.

TI.16. In your country, are there any bridging programmes for HE candidates who do not possess standard qualification(s) opening access to higher education?

Q Yes, such programmes exist and they are targeted at those who left school prior to the conpletion of any type of upper secondary education.

Yes, such programmes cxist and they are targeted at those who have completed an upper sccondary programme which doces not allow direct access to higher education.
No, such progranmmes do not exist.

TL.16.1. Please provide details on these programmes, the qualifications they lead to (e.g. standard upper secondary school leaving certificate, qualification/certificate that differs from the standard
upper secondary school leaving certificate) and the number of participants completing the courses (latest available statistics):



Tfyes, please provide details on these programmes, the qualifications they lead to (e.g. standard upper
secondary school leaving certificate, qualification/certificate that differs from the standard upper secondary
school lcaving certificate) and the number of participants completing the courscs (latest available statistics):
Without the “Passerelle” the graduates of a professional federal vocational baccalaureate can only access
Universities of Applied Sciences. An additional exam called “Passerelle” allows graduates ofa professional
federal vocational baccalaureate (“Berufsmaturitéit”) to gain access to all types of HEIs (including cantonal
Universities and Federal Institutes of Technology).

TIL.17. Comments

111.18. Can higher education candidates without s tandard qualifications be admitted to higher education on the basis of the recognition of their prior non-formal and informal learning?

Yes. this is possible in some higher education institutions/programmes (please specify in comments).

TII.18.1. Please indicate the steering documents on which admission to HE on the basis of recognition of prior non-formal and informal learning is based (if any):

HEIs are free to admit students who do not meet the usual requirements for admission. Either

the HEIs admit candidates on the basis of an entry examor they decide “sur-dossier” (sce answer to
question 3.14).

For the Universities ol Applied Sciences recognition ol prior learning is defined as experience (prolessional
or other), gencral skills, knowledge and know-how acquired outside formal or traditional cducation tracks
(Federal Act on Universities of Applied Sciences).

Also there is a new law on continuing cducation/further training which intends to strengthen the lifclongleaming
and the transparency in this field. Tts main goals are:

- Classification of continuing education (homogenisation): In comparison to other educational fields in

the Swiss Higher Education System, continuing cducation is very heterogencous in regard of the

legal framework as well as of public funding.

- Lack of basic foundation and unclear Interfaces: In order to improve permeability, transparency and

also quality legislative basis of the requirements and definitions are inevitable. At the same time,

the courses offered in the field of continuing education have to be referenced to formal education

and the recognition of prior learning has to be facilitated.

- Coordination on the national level

http://www.sbfi.admin.ch/themen/01366/01382/indexhtml?lang=de

11.19. Please choose the statement that best applies to your country-specific situation:

HEIs can autonomously decide whether they will provide relevant procedures.

T1.20. In your country, do steering documents refer to any specific requirements for HE candidates who would like to gain access to HE based on the recognition of their non-formal and informal
learning?

0 Yes, steering documents refer to specific age requircments

0 Yes, steering documents refer to requirements related to the duration of prior professional experience
0 Yes, steering documents refer to other requirements

No, there is no reference in steering documents to any requirements

I1.20.1. If steering documents contain references to specifie requirements, please provide the details on the exact formulation here:
T1.20.2. Please also provide the full reference(s) to relevant document(s) here:

I11.21. Based on official statistics or estimates please indicate the proportion of students entering higher education through the recognition of non-formal and informal learning (i.e. without standard
HE entry qualifications):

Information impossible to provide (no official data available and impossible to estimate)

II1.21.1. Please indicate the source of this information

Please choose
11.21.2. Please specify:

T.22. Comments

Since the HEIs decide autonomously which specific requirements have to be fulfilled to gain
access to the HEIL there are no data on a national level about the share of students entering higher
education through the recognition of non-formal and informal learning.

I11.23. Is student retention and/or completion defined as an objective in the steering documents in your country?

111.23.1. Please specify how this objective is defined:
II1.23.2. Please also provide the full reference(s) to all relevant document(s).

T1.24. Tn your country, are targets set to measure progress regarding student retention and/or completion?

T1.24.1. Please describe the targets:
111.24.2. Please also provide the full reference(s) to all relevant document(s).

IIL.25. Are under-represented groups of students specifically targeted in your policies to increase completion rates?

Please choose

I1.25.1. Please specify the groups of students that are targeted:

T1.25.2. Please also provide the full reference(s) to all relevant document(s ):



TL26. In your country, are there any specific measures to improve retention rates of first year students?

Yes v

II1.26.1. Please describe the measures:

Primarily, it is the HEIs” responsibility to deal with the tension between the process of selection (which
usually takes place in the first semesters) and the task of retention. In order to increase the retention rate,
the HEIs in Switzerland take very diverse measures. Here arc some examples:

- Self-assessment online surveys: Some HEIs offer an online questionnaire which helps students to
identily whether their expectations and sofi-skills match with the requirements ofa study.
http://self-assessment.ch/ (Psychology)

https://samed.unifi.ch/EMS/start 14sam.html (medicine)

- Initial course: School pupils can complete a onc week tester/initial course accompanied by students of
the 3rd and 4th semester.
hitp://www.unige.ch/dife/boussole/[utursetudiants/boussole/EtudiantGenevois/stageunihiml

- Asscssment year: At the university of St.Gallen, the asscssment year introduces students to various
disciplines and familiarises them with the aims and expectations of the University. Also it forms the
basis for the further studies.

http://www.unisg.ch/en/Studiun/Bachelor/Assessmentjahr

- Mentoring systen: At the University of Zurich, all first semester students of physics are mentored by a
professor during the complete first cycle, who they can turn to for any nced.
http://www.physikstudiumuzh.ch/indexphp?id=83

- The “Equal Opportunities at Universities Programme” has improved the compatibility of family and
studies and therefore is contributing to improving retention rates for students in general.
http://www.sbfi.admin.ch/themen/01337/01339/01357/indexhtml?lang=en
http://www.crus.ch/information-programme/programme-cus-p-4-cqual-opportunity-genderstudics/
Federal-programme-equal-opportunity-2000-20122013.html?L=2

- Tutoring and remedial teaching: The Universities as well as the Federal Institutes of Technology offer
a large number of tutoring and remedial teaching which support first year students in preparing exams
improving shortcomings.

No web-link available.

- The University of Applied Sciences of North-western Switzerland in cooperation with the University of
Zurich offers several subject-specific ability and competency tests. These tests will be part of an
online-based self-assessment for psychology as field of study:
http://www.thnw.ch/aps/miks/research-and-development/current-miks-researchprojects/
development_of_subject-specific_ability_and_compcetency_test

111.26.2. Please also provide the full reference(s) to all relevant document(s ):

see above

TL27. Are there any incentives in your country encouraging students to complete their studies within a limited period of time (e.g. 3-4 years for a bachelor degree)?

Yes, there are financial incentives encouraging students to complete their studies within a limited period of time

T1.27.1. Please provide details on the incentives that exist in your country:

Financial incentives: Some Universities charge a higher fee for students who exceed a certain duration of
study.

Non-financial incentives: Some HEIs sct a maximal duration of studics, ¢.g. twice the normal duration of
studies (bachelor: 12 semesters; master: 8 semesters). Also the awarded ECTS are valid for a limited
period of time only.

I11.27.2. Please also provide the full reference(s) to all relevant document(s):

scc above

111.28. Does the improvement of completion/drop-out rates have an impact on HEIs' funding?

] Yes, within a funding formula
(] Yes, as a performance-based mechanism

@ No

T1.28.1. Please provide details how:
IIL28.2. Please also provide the full reference(s) to all relevant document(s):

TI1.29. Are there any other non-financial mechanisms/incentives in place to help HEIs improve student completion rates?

11.29.1. Please provide details:
T1.29.2. Please also provide the full reference(s) to all relevant document(s).
IIL30. Comments

TL.31. Are student completion rates systematically measuredin your country?

Yes, at the end of the Ist cycle
Yes, at the end of the 2nd cycle
No, completion rates are not measured

IL.31.1. Please also provide the full reference(s) to relevant document(s):

The completion rates are measured for specific cohorts, which are questioned seven
years after beginning their first cycle.

Pleasc also provide the full reference(s) to relevant document(s ).
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

I.31.2. Comments



TL.32. In your country, are completion rates calculated for underrepresented groups of students?

IIL.32.1. Please specify for which underrepresented groups data is calculated:
T.32.2. Please also provide the full reference(s) to relevant document(s):

IIL33. Based on your official data, please provide the following information:

Completion rate of 1st cycle programmes, most recent available year:% according to 7
official data based on central level monitoring

Completion rate of 1st cycle programmes, most recent available year:Year 2011
Completion rate of 1st cycle programmes, most recent available year:not available

Completion rate of 1st cycle programmes 5 years earlier (than most recent available
year):% according to official data based on central level monitoring

Completion rate of 1st cycle programmes 5 years earlier (than most recent available

year):Year
Completion rate of 1st cycle programmes 5 years earlier (than most recent available <
year):not available  °
Completion rate of 2nd cyele programmes, most recent available year:% according 89

to official data based on central level monitoring
Completion rate of 2nd cycle programmes, most recent available year:Year 2011
Completion rate of 2nd cycle programmes, most recent available year:not available

Completion rate of 2nd cycle programmes 5 years earlier:% according to official
data based on central level monitoring

Completion rate of 2nd eycle programmes 5 years carlier:Year
Completion rate of 2nd cycle programmes 5 years earlicr:not available  x

Completion rate of programmes not divided into two cycles, most recent available

3 n o 73
year:% according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles, most recent available

year:Year LS

Completion rate of programmes not divided into two cycles, most recent available
year:not available

Completion rate of programmes not divided into two cycles 5 years earlier :%
according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles S years earlier :Year

Completion rate of programmes not divided into two cycles 5 years earlier :not
available

111.34. Comments

Percentage of completion in first cycle
programmes for most recent available year: The completion rates in the first cycle
are higher than the completion rates in
the former system (“Lizenziat”,
“Diplomstudium”). Of the University
students who started their bachelor
programme in 2003, 79% reached a
bachelor’s degree by 2011. 5% of the
cohort 0f2003 obtained a diploma at a
University of Applied Sciences orat a
University of Teacher Education.

Percentage of completion in first cycle

programmes 5 ycars carlicr: Since the former programmes
(“Lizenziats- and Diplomstudium”) were

not separated into two stages/cycles, a

comparison is not feasible.

Percentage of completion in sccond cycle

programmes for most recent available year: Tn the second cycle, 89% of the students
ofthe 2005 cohort graduated within six

years.

Percentage of completion in sccond cycle

programmes 5 years earlier: Since the former programmes
(“Lizenzats- and Diplomstudium”) were

not separated into two stages/cycles, a

comparison is not feasible.

Percentage of completion in programmes

not divided into two cycles: Ol the cohort which started its studies
between 1997 and 1999 (“Lizenziats-"

bzw. “Diplomstudium”), 72,5% of the

entrants reached graduation up to the

year 2011 (66,5% at a University and

6% at another type of HEI).

TL.35. Are student drop-out rates systematically measuredin your country?

Yes. at the end of the 1st year



Necessary data would be available, but yearly drop-out rates arc not systematically
published. Drop-out rates are calculated 7 years after the entry of student-cohorts:
hitp//www.bfs.admin.ch/b[s/portal/de/index/themen/15/06/dos/blank/03/02 . html

T.35.1. Please also provide the full reference(s) to relevant document(s):

Necessary data would be available, but yearly drop-out rates are not systematically
published. Drop-out rates are calculated 7 years after the entry of student-cohorts:
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

1IL36. In your country, are drop-out rates calculated for underrepresented groups of students?

111.36.1. Please specify for which groups data is calculated:
TL.36.2. Please also provide the full reference(s) to relevant document(s):

T.37. In your country, how are students who change s tudy programme considered?

Other

TIL37.1. Please specify

They are not counted as "drop-outs", but appear both in their new programme
as well as in the cohort of their old programme as students who changed programme.

T.38. Are data on drop-out rates publicly available in your country?

Yes M

TIL38.1. Please specify by which organisation and how frequently:

Ifyes, please specify by which organisation and how frequently:

The Swiss Federal Statistical Otfice releases the drop-out rates in different publications, one of which
is the “Bologna-Barometer”.

Please also provide the full reference(s) to relevant document(s) or websites.
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02. html

111.38.2. Please also provide the full reference(s) to relevant document(s) or websites :

If'yes, please specify by which organisation and how frequently:

The Swiss Federal Statistical Office releases the drop-out rates in different publications, one of which
is the “Bologna-Barometer”.

Pleasc also provide the full reference(s) to relevant document(s) or websites.
http://www.bfs.admin.ch/bfs/portal/de/index/themen/15/06/dos/blank/03/02.html

111.39. Based on your official data, please provide the following information:

Drop-out in first year of 1st cycle programmes, most recent available year:%

q n — 9
according to official data based on central level monitoring

Drop-out in first year of 1st cycle programmes, most recent available year:Year  (Entry cohort 2011)

Drop-out in first year of 1st cycle programmes, most recent available year:not
available

Drop-out in first year of 1st cycle programmes S years earlier (than most recent

q 3 q oo 6
available year):% according to official data based on central level monitoring &

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent

available year):Year (ERuvcchoriZteo)

Drop-out in first year of 1st cycle programmes 5 years carlier (than most recent
ilable year):not

Slabl

Drop-out in 1st cycle programmes, most recent available year:% according to 14%
official data based on central level monitoring ?
Drop-out in 1st cycle programmes, most recent available year:Year  (Entry cohort 2006)
Drop-out in 1st cycle programmes, most recent available year:not available

Drop-out in 1st cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 1st cycle programmes 5 years earlier:Year
Drop-out in 1st cycle programmes 5 years earlier:not available  x

Drop-out in 2nd cycle programmes, most recent available year:% according to Y
official data based on central level monitoring !
Drop-out in 2nd cycle programmes, most recent available year:Year  (Entry cohort 2008)
Drop-out in 2nd cycle programmes, most recent available year:not available

Drop-out in 2nd cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 2nd cyele programmes 5 years carlicr:Year
Drop-out in 2nd cycle programmes S years earlier:not available  x

Drop-out in programmes not divided into two cycles, most recent available year:%
according to official data based on central level monitoring

Drop-out in programmes not divided into two cycles, most recent available year:Year

Drop-out in programmes not divided into two cycles, most recent available year:not
available

Drop-out in programmes not divided into two cycles 5 years earlier :% according to
official data based on central level monitoring



Drop-out in programmes not divided into two cycles 5 years carlicr :Year

Drop-out in programmes not divided into two cycles 5 years earlier :not available  x

T1.40. Comments

I1L41. Note: While higher education institutions offer multiple services, in the following questions the focus lies on academic guidance services, career guidance services and psychological guidance
services.

111.42. What kind of student services are commonly provided by higher education institutions?

@ Academic guidancc scrvices
Career guidance services
Psychological counselling services
Other

O No services

111.42.1. Please specify

IIL43. In your country, can prospective higher education students receive professional advice about their further studies and careers?

Yes, advice is available to ALL prospective students
11L.44. Information, advice and guidance services are provided to prospective HE students...

by upper secondary schools:free of charge
by upper secondary schools:for a fee

by higher education institutions :free of
charge

by higher cducation institutions:for a fec

by external services:free of charge
by external services:for a fee

by other service providers:firee of charge

by other service providers:for a fee

TIL.44.1. Please specify which other service providers offer information, advice and guidance services:
For a minor fee (around 50 Swiss Francs), the cantons offer a job counselling which also

addressces prospective higher education students.

111.44.2. If steering documents refer to professional advice about further studies and careers for prospective students, please provide the details on the exact formulation here:
11.44.3. Comments

TI.45. Do information, advice and guidance services specifically target certain categories of prospective higher education students? If yes, please provide details on the groups targeted and the
services provided:

Yes. For example information is provided about how disabled prospective students can manage their
studies.
http://www.hindernis freie-hochschule.ch/

T1.46. Are there any measures/incentives in your country encouraging HEIs to provide support for the transition of newly admitted s tud to higher education?

T1.46.1. There are measures/incentives encouraging HEIs to provide...

(@] introductory courses

0 tutoring or mentoring programmes

0 support to acquire leaming skills and/or organisational skills
O other measures / incentives

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

"

introductory courses

T1.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, etc.):

"

tutoring or mentoring progranimes

T1.46.2. Please provide details on cach measurc indicated and the mechanisms through which it is promoted (e.g. policy documents, s peeifie funding for HEIS, cte.):

support to acquire learning skills and/or organisational skills

11L46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

i

other measures / incentives
111.46.3. Comments

Some Universities as well as Universities of Applied Sciences provide a variety of free support-ofters for
newly admitted students. But there are no nationally coordinated measures or incentives nor specific
funding.

1IL47. In your country, is public funding allocated to improve career guidance services in HEIs?

Yes, to career guidance services for current students
Yes, to carcer guidance scrvices for graduates/alumni
O o



TIL47.1. Pleasc provide the details here:

There are no nationally coordinated measures for career guidance services. But the cantonal
Universities, the Federal Institutes of Technology as well as the Universities of Applied Sciences offer
such services.

An example for a career-guidance service:

http://www.carcerservices.uzh.ch/indexhtml

111.47.2. Please also provide the full reference(s) to relevant document(s):

There arc no nationally coordinated measures for carcer guidance services. But the cantonal
Universities, the Federal Institutes of Technology as well as the Universities of Applied Sciences offer
such services.

An cxample for a carcer-guidance scrvice:

http://www.careerservices.uzh.ch/index.html

I1.48. In your country, arc there any carcer guidance services targeting underrepresented groups of students ?

IIL48.1. Please provide the details on such services here:

TI1.48.2. Please also provide the full reference(s) to relevant document(s):



Data entry: (IV_Fees_support portability)

IV. The focus of the questions is on all first and sccond cyele students and is not limited to full-time daytime students. Third cycle students are excluded except when explicitly mentioned. Similarly,
the focus is on home students or equivalent. International students are only included when explicitly mentioned.

IV.1. In your country, does any higher education home student at a public higher education institution have to pay a fee of any kind? (Contributions to student unions are not included!)

Yes v
1V.2. Which home students at public higher education institutions have to pay fees?

1st cycle @alistudents OSpeciﬁc groups of'students ONo students ONo answer
2nd cycle @Allstudents OSpeciﬁc groups of students ONo students ONo answer

IV.3. Which amount of fees do home students at public higher education institutions pay in the first and second cycle?

1st cycle:Most common amount 1200
1st cycle:Minimum amount 1000
1st cycle:Maximum amount 4000

2nd cycle:Most common

1200
amount
2nd cycle:Minimum amount 1000

2nd cycle:Maximum amount 4000

IV.3.1. Which amount of fecs do home students at public higher cducation institutions pay in the first cycle?

1st cycle:Most common
amount

1st cycle:Minimum amount

1st cycle:Maximum amount

1v.3.2. Which amount of fees do home students at public higher education institutions pay in the second cycle?

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

1IV.4. Which of the following criteria determine whether a student has to pay fees?

O Need

O Merit

O Part-time/Full-time/Distance learning

O Field of study

Generally, all students have Lo pay fees (exceptions are possible).

IV.5. Concerning fees, are international students treated differently in your country from home students?

Yes M

IV.6. Which amount of fees do international students pay in the first and second cycle?

1st cycle international students:Most ¢ t 1300
1st cycle international students:Minimum amount 1000
1st cycle international students:Maximum amount 8000

2nd cycle international students:Most common

1300
amount
2nd cycle international students :Minimum amount 1000

2nd cycle international students :Maximum amount 8000

IV.7. Who defines the fee amounts?

1st cycle home students QueEls @HEIS, within limits set by government Qcovemment Qother ONo answer
2nd cycle home students ~ QHEIs @HEs, within limils set by government QCovernment Qother ONo answer
1st cycle international students ~ QHEIs @HEIs, within limits sct by government Qdovemment Qother ONo answer

2nd cycle international students OmnErs @HEIS, within limits sct by government QcGovernment Qother ONo answer

IV.7.1. Pleasc specify

IV.8. Comments
Since all HEIs except the Federal Institutes of Technology are in the responsibility ol the cantons, the

fees can vary widely fromonce canton to the other. Therefore, gencral statements arce difficult to be made.

Depending on the University, interational students have to pay a higher amount of fees. Five Universitics, four
public Universities of Applied Sciences and six Universities of Teacher Education charge higher fees for



international students (who have obtained their matriculation certificate abroad). With onc single exception,
these fees are only slightly higher than the fees for home students. Students fromall countries except
Switzerland are considered as international.

allanswers above apply to the universities, not the universities of applies sciences

IV.9. This section concerns only 1st and 2nd cycle studics. Only national support should be taken into account. Support from EU programmes or private initiatives are not within the scope of this
section.

IV.10. Please shortly describe what kinds of student financial support are offered in your country.

Grants arc the most common formofstudent support. 95% of total funding is allocated to grants and 5% to loans
(2012). There are also tax benefits for the students’ parents.

IV.11. Pleasc shortly describe what student fi ial support arrang from your home country can students usc if they study abroad.

There are none.
IV.12. Do at least some students receive public financial support in the form of grants/scholarships?
First cycle ®ves OnNo ONo answer
Second cycle ®@ves ONo ONo answer
IV.13. What is the proportion of students receiving grants/scholarships by cycle?

% of students receiving grants:Firstcycle  +/- 15%

% of students receiving grants:Second

+-12%
cycle

IV.14. Can students use grants/scholarships for studying abroad?

Some grants are portable

IV.15. Are there any additional requirements for using the grant/scholarship abroad?

Yes v

1V.16. Which additional requirements need to be met for using the grant/scholarship abroad? Please check any that apply.

Citizenship:Grant 1
Citizenship:Grant 2
Citizenship:Grant 3
Citizenship:Grant 4

Residency:Grant 1
Residency:Grant 2
Residency:Grant 3
Residency:Grant 4

Recognised HEIs/programmes only:Grant 1

Recognised HEIs/programmes only:Grant 2

Recogniscd HEIs/programmes only:Grant 3

Recogniscd HEIs/programmes only:Grant 4

Course load (e.g. full-time):Grant 1

Course load (e.g. full-time):Grant 2

Course load (e.g. full-time):Grant 3

Course load (e.g. full-time):Grant 4

Only certain countries :Grant 1

Only certain countries:Grant 2

Only certain countries:Grant 3

Only certain countries:Grant 4

Only certain study programmes (e.g. where mobility is mandatory):Grant 1
Only certain study programmes (e.g. where mobility is mandatory):Grant 2
Only certain study programmes (¢.g. where mobility is mandatory):Grant 3
Only certain study programmes (e.g. where mobility is mandatory):Grant 4
Equivalency condition:Grant 1

Equivalency condition:Grant 2

Equivalency condition:Grant 3

Equivalency condition:Grant 4

Programme not available in the national system:Grant 1
Programme not available in the national system:Grant 2

Programme not available in the national system:Grant 3

Programme not available in the national system:Grant 4
Other:Grant 1
Other:Grant 2



Other:Grant 3
Other:Grant 4

IV.16.1. If there is more than one type of grant, please specify:
1V.16.2. Which other requirements exist?

IV.17. Can at least some students take publicly subsidised or guaranteed student loans to cover their expenses during their higher education studies?

Firstcycle @Yes ONO ONO answer
Second cycle ®@yes ONo ONo answer

IV.18. What is the proportion of students who take out student loans? Please provide link(s) or full reference(s) to relevant document(s).

In the first and sccond cycle as well as in the grand total, around 2% of the students take out loans.
Reference: BFS: Kantonale Stipendien und Darlehen 2012, Neuchétel.
hitp//www.bfs.admin.ch/bfs/portal/de/index/themen/15/22/publ.Document.163454.pdf

TV.19. Can students use loans for studying abroad?

Some loans are portable

IV.20. Are there any additional requirements for using the loan abroad?

Yes M

IV.21. Which additional requirements need to be met for using the loan abroad? Please check any that apply.

Citizenship:Loan 1
Citizens hip:Loan 2
Citizenship:Loan 3
Citizenship:Loan 4

Residency:Loan 1
Residency:Loan 2
Resideney:Loan 3

Residency:Loan 4

Recognised HEIs/programmes only:Loan 1
Recognised HEIs/programmes only:Loan 2
Recognised HEIs/programmes only:Loan 3
Recognised HEIs/programmes only:Loan 4
Course load (e.g. full-time):Loan 1
Course load (e.g. full-time):Loan 2
Course load (e.g. full-time):Loan 3
Course load (e.g. full-time):Loan 4

Only certain countries:Loan 1
Only certain countries:Loan 2
Only certain countries:Loan 3

Only certain countries:Loan 4

Only certain study programmes (e.g. where mobility is latory): Loan
1
Only certain study programmes (e.g. where mobility is datory):Loan
2
Only certain study programmes (e.g. where mobility is latory): Loan
3
Only certain study programmes (e.g. where mobility is datory):Loan =
4

Equivalency condition:Loan 1

Equivalency condition:Loan 2

Equivalency condition:Loan 3

Equivalency condition:Loan 4

Programme not available in the national system:Loan 1
Programme not available in the national system:Loan 2
Programme not available in the national system:Loan 3
Programme not available in the national system:Loan 4
Other:Loan 1

Other:Loan 2

Other:Loan 3

0 v
0 v
0 v
L_v]

Other:Loan 4

IV.21.1. If there is more than one type of loan, please specify:

1V.21.2. Which other requirements exist?



1V.22. Additional comments on public grants and loans

IV.23. This section concerns only outbound mobility, namely the opportunities to take financial support from the home country for studies abroad. It includes only 1st and 2nd cycle studies, for which
both credit mobility and degree mobility are eonsidered. Only national support should be taken into account.

Additional support for studying abroad in this context means funding that is available from national sources in addition to regular student grants or loans that might be portable.

1V.24.Ts there any additional public financial support for studying abroad?

IV.25. What kinds of additional public financial support are available for studying abroad?

Grants/scholarships for...

Tst cycle credit mobility:Study costs/ fees abroad (host institution)
Ist cycle credit mobility:Travel costs

Ist cycle credit mobility:Living cost difference

1st cycle credit mobility:Language courses

1st cycle credit mobility:Other

2nd cycle credit mobility:Study costs/ fees abroad (host institution)
2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses

2nd cycle credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)
1st cycle degree mobility:Travel costs

Ist cycle degree mobility:Living cost difference

1st cycle degree mobility:Language courses

1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs
2nd cycle degree mobility:Living cost difference
2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

IV.25.1. Please specify which other additional public grants/scholarships are available:

1V.26. Higher loans for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)
1st cycle credit mobility:Travel costs

1st cycle credit mobility:Living cost difference

Ist cycle credit mobility:Language courses

1st cyele credit mobility:Other

2nd cycele eredit mobility:Study costs/ fees abroad (host institution)

2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference
2nd cycle credit mobility:Language courses
2nd cycle credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)

1st cycle degree mobility:Travel costs

1st cycle degree mobility:Living cost difference
1st cycle degree mobility:Language courses
1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs

2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses



2nd cycle degree mobility:Other

1V.26.1. Please specify which other additional public loans are available for studying abroad:
1IV.27. Additional comments

IV.28. Are there any specific eligibility criteria for receiving additional public financial support?
1V.29. Please specify the eligibility criteria for receiving additional public financial support.

If there are more types of additional support, please add them in the text field below.

Need-based criteria:Grant/loan 1

Need-based criteria:Grant/loan 2

Need-based criteria:Grant/loan 3

Necd-bascd criteria:Grant/loan 4

Merit-based criteria:Grant/loan 1

Merit-based criteria:Grant/loan 2

Merit-based criteria:Grant/loan 3

Merit-based criteria:Grant/loan 4

Course load (e.g. full time):Grant/loan 1

Course load (e.g. full time):Grant/loan 2

Course load (e.g. full time):Grant/loan 3

Course load (e.g. full time):Grant/loan 4

Criteria based on field of studies:Grant/loan 1

Criteria based on field of studies :Grant/loan 2

Criteria bascd on ficld of studies :Grant/loan 3

Criteria bascd on ficld of studies :Grant/loan 4

Other criteria (e.g. age, disability, parenthood, other):Grant/loan 1
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 2
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 3

Other criteria (e.g. age, disability, parenthood, other):Grant/loan 4

1v.29.1. If there is more than one type of grant or loan, please specify:

1V.29.2. If there are more than 4 types of additional support, please specify and provide details on the eligibility criteria here:
1V.30. Please provide links and/or full references to relevant documents related to public funding of grants and loans:

IV.31. Additional comments

1IV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

Employee with an employment contract with a HET

IV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

1V.33. What are the main funding sources for candidates preparing a third cycle (PhD) qualification?

In Switzerland, the majority of the candidates preparing a third cycle qualification are employed as assistants at
the University. Often they work part-time as assistant and arc able to usc some time (protected time) of their
employment as an assistant for their thesis. Another source of funding is provided by the SNSF (Swiss National
Science Foundation), which funds a large number of candidates within a research project or directly (doc.ch3). A
minority ofthe candidates do fund their doctoral thesis by working part-time and writing their doctoral thesis in
their leisure time.

1V.34. Pleasc explain any differences in the fees that third cycle candidates are required to pay, compared to your answers for first and sccond cycle students, as well as differences in grants, loans
and other support that may be provided.

Third cycle candidates do pay a significantly smaller amount of fees. The amount dillers fom one universily Lo
the other and extends over the range between 150.- and 626.- Swiss Francs (average: 250.-).

1V.35. Additional comments on doctoral education



Data entry: (V_Employability)

V.1. Do higher cducation steering documents focus on issucs related to employability (c.g. higher education institutions' necd to respond to labour market demands, involving employers, their
responsibility in educating graduates who can find employment soon after graduation, etc.)?

Yes v

V.1.1. Please provide the details on the exact formulation here, including references to the 1st or the 2nd cycle if necessary. Please also provide the full reference(s) to relevant document(s).

As mentioned above, Switzerland’s higher education systemencompasses different types of HEIs with
different educational goals: the Universitics (cantonal Universitics and Swiss Federal Institutes of
Technology), the Universities of Applied Sciences (UAS) and the Universities of Teacher Education.
The main task ol the Universities is (o carry out basic research and teaching, while Universities ol
Applicd Scicncees and Universitics of Teacher Education place a greater cmphasis on practically
oriented studies and on applied research and development.

The Universities of Applied Sciences have a legal obligation to offer study programmes which quality
the graduates to take up a professional activity (Federal Act on the Universities of Applied Sciences
Art. 31). Also, in the Federal Act on Funding and Coordination of the Swiss Higher Education Sector
(Higher Funding and Coordination Act, HEdA?2), which is expected to come into cffect in 2015, the
Universities of Applied Sciences will have the official mandate to qualify their graduates to take up a
professional activity. As a consequence, the study programmes ofthe Universities of Applied Sciences
and those of the Universities of Teacher Education have traditionally been first cycle oriented towards
the professional sector; therefore, no extra measures to increase the employability of bachelor
qualifications arc fclt to be necessary beyond constant ctforts to assure a high quality ofthese
programmes. To a minor extent, the Universities offer study programmes which do qualify graduates

to take up a professional activity directly after the first cycle as well as after the second cycle.

One important objective of the ETH Domain’s performance mandate is to make a significant
contribution to ensuring that there are enough highly qualified specialist and management workforce
for the science and education scctor, the cconomy and the administration.3

At the institutional level, employers organisations are represented in the strategic bodies of'some
HEIs. Furthermore, according to the HEJA (Art. 13) employers organisations and trade unions will take part in the meetings of the Swiss Conference ot HEIs and act in an advisory capacity4
Al HEIs closely monitor the study pathways of students and continuously adapt profiles and contents
ofthe bachelor and master programmes according to the variety of needs and purposes including but
not limited to preparation for rescarch carcers. According to the graduate survey published in 2013,
96,6% of the students of the Universities, Universities of Applied Sciences and Universities of Teacher
Education who graduated in 2010 had a job one year afler graduation.

V.1.2. Are there references made to under-represented groups of students in connection with employability issues in the steering documents?

V.1.3. Please define the under-represented groups of students mentioned in relation to the above issues andindicate the nature of the connection. Please also provide the full reference(s) to relevant
document(s).

V.2.In your country, are there any initiatives in the area of 1abour market/skills forecasting?

Yes v

V.2.1. Are there initiatives in labour market/skills forecasting on national level?

Yes v

V.2.1.1. Is forecasting on national level done in regular intervals or on an ad hoc basis?

Tn regular intervals
On an ad hoc basis

V.2.1.2. Are there initiatives in labour market/skills forecasting on regional level?

V.2.1.3. Is forecasting on regional level done in regular intervals or on an ad hoc basis?

Omn regular intervals
O 0n an ad hoc basis

V.2.1.4. Please provide the details here (institutional mechanisms, sectors included, regularity, scope of forecasting studies, etc.). Please also provide the full reference(s) to relevant document(s).

National surveys on the employability of graduates are carried out every two years by the Federal
Statistical Office. The survey’s main focus is the employment and educational situation of graduates of
HEIs onc and five ycars after graduation (labour force participation rate, factors for a successful
transition to the labour market).

hitp://www.bfs .admin.ch/bfs/portal/en/index/infothel/erhebungen__quellen/blank/blank/bha/01.html
Besides this regular monitoring of the labour force participation of graduates, there are several ad hoc
labour-market forecasts. For example, different sector associations publish forecasts conceming their
need of labour force for the upcoming ycars (c.g. https://berufsbildung.cduca.ch/de/organisationcnarbeits welt-
oda; teachers-association, swis smem http://www.swissmem.ch/en.html).

Also there are ad hoc forecasts concerning specilic labour market issues carried out by the Swiss
Government. One cxample is a publication of the State Sceretariat for Education, Rescarch and
Innovation (SERT) conceming the shortage of qualified staffin the STEM-Fields6.
http://www.sbfi.admin.ch/dokumentation/00335/01737/01738/indexhtml?lang=dc&download=NHzLpZ
eg7t,Inp6IONTU04212Z6In lacy4Zn4Z2qZpn02Yuq2Z6gpICDIYI3tmyml62ep Ybg2e JiKbNoKSn6A -

V.2.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

Yes v



V.2.2.1. Please specity which educational authorities use this kind of labour market information and indicate the mechanisms through which such information is used (e.g. through quantitative
targets for study fields in the 1st or the 2nd cycle etc.). Please also provide the full reference(s) to relevant document(s).

Following the federal principles, there is no central labour market planning in Switzerland. The survey
findings arc uscd as information tool for various institutions of the higher cducation systemand as
guidelines for educational and employment authorities and career counselling services. It is important
to emphasise that prospective students are free to choose their field of study. There are some
exceptions like medicine, sports science as well as music, theatre and other arts where the number of
study places is limited in some HEIs and prospective students have to take an exam (Numerus
Clausus).

V.3. In your country, are employers inwlvedin higher education planning and management?

Yes v
V.3.1. How are they involved?

OEmployels have to be involved @Employels can be mvolved oEmployers are not involved ONo

Curriculum development in higher education
answer

OEmployers have to be involved @Employers can be involved OEmployers are not involved ONo

Teaching
answer

Participation in sectoral/national/regional bodies that influence decision-making in OEmployem have to be involved @Employem can be mvolved OEmployels are not involved ONo
higher education institutions  answer

OEmp loyers have to be mvolved @Emp loyers can be mvolved OEmponers are not involved ONo

Participation in governing bodics of HEIs
= 3 & answer

V.3.2. Please provide the details and the source of evidence here.

Whether employers are involved in higher education planning and management strongly depends on
the type of HEIl as well as on the field of study. Especially at Universities of Applied Sciences, there
arc various courscs of study which arc planned and implemented in closc collaboration with
employers and employers organisations respectively.

There exist collaborations with employers at the cantonal Universities and the Federal Institutes of
Technology in certain ficlds of study. For example, in technical scienees or biochemistry.

Some employers organisations will also take part in the meetings of the Swiss Conference of HEIs,
which will be created in 2015, and act in advisory capacity.

V.3.3. If employers can be, or they have to be involved in other ways than describedin the previous question, please provide the details and the source of evidence here.

V.3.4. In your country, is public funding allocated into cooperation projects between the higher education sector and business?

Yes v

V.3.5. Please provide the details on how public funding aims to facilitate university-business cooperation projects. Please also provide the full reference(s) to relevant document(s).

The Swiss Government promotes cooperation projects between higher education sector and business
through the Commission for Technology and Innovation (CTI) as well as to some extent through the
Swiss National Science Foundation (SNSF). As the Confederation's innovation promotion agency, CT1
lends support to R&D projects, to entreprencurship as well as to the development of start-up
companies. CTT helps to optimise knowledge and technology transfer through the use of national thematic networks. CTT lends support to:
1. Market-oriented R&D projects;

2. Creation and development of start-up companies;

3. Knowledge and technology transfer.

Support is gencerally available for R&D projects relating to scientific innovations in all disciplines.
Project proposals are submitted using the bottom-up principle and are mainly selected on the basis of
their innovativeness and market potential. The CT1 Entrepreneurship programme offers made-tomeasure
training modules for up-and-coming entrepreneurs. These training modules provide the

knowledge, skills and methodology needed to establish a new company and successfully transform
their promising business idcas into marketable products and services. Young cntreprencurs can also
benefit from professional coaching. New knowledge-intensive and technology-based companies with
considerable market potential are eligible. The CTI supports the transfer of knowledge and technology
between higher education institutions and industry in a targeted and results-oriented manner. In
addition, innovative Swiss businesses and researchers should have development opportunities
through access to international programmes and nctworks.

More information:

hitp://www.kiiadmin.ch/indexhiml?lang=en

V.3.6. In your country, are there any specific degree programmes that have been developed with the close involvement of employers ?

Yes M

V.3.7. Pleasc describe these specifie higher education degree programmes here. Please also provide the full reference(s) to relevant document(s).

For instance, some Universities of Applied Sciences, in collaboration with five renowned international
companies, oller a one year work placement as preparation lor a study in engineering. The oller is
open to holders of'a maturity certificate.

(cf. http://www.ntb.ch/studienangebot/bachelorstudium-systemtechnik/praktikumsjahr-in-derindustrie.
html)

V.4. Within the European Union, Directive 2013/55/EU on the recognition of professional qualifications regulates the insertion of practical training into certain, professionally oriented s tudy
programmes (these programmes lead to the following professions: doctor/specialised doctor, midwife, nurse responsible for general care, dental practitioner/specialised dental practitioner,
veterinary surgeon, pharmacist and architect).
In your country, are there requirements on the inclusion of work placements/practical training in higher education programmes leading to other qualifications?
No, higher education institutions are autonomous beyond the scope ol Directive 2005/36/EC (i this Directive applies)

V.4.1. Please provide the details on the regulatory framework here. Please also provide the full reference(s) to relevant document(s).



The Federal Office of Public TTealth (FOPII) is engaged in training within various health professionals. It is
primarily committed to ensuring high quality of training and continuing professional development (CDP) within the
healthcare professions. Through quality assurance measures such as accreditation of study and CPD

programmes as well as federal exams, the achievement of legally defined leaming objectives is verified.

It is also important to mention that in Switzerland, especially the Universities of Applied Sciences offer

a variety of study programmes which incorporate practical training. The first cycle at Universities of

Applied Sciences ought to be a sufficient qualification for entry into professional life. At the cantonal
Universities, such study programs also cxist, but they are less common.

V.4.2. Please provide the (approximate) proportion of students participating in work placements/practical training during their studies as part of the programme they are studying in for the latest
available year.

tsteyele Q0% O1-10% @11-30% O31-50% O51-70% O71-99% Q100% ONot available ONo answer
2ndeyele Q0% @1-10% O11-30% O31-50% O51-70% O71-99% O100% ONot available ONo answer
1st and 2nd cycle combined Q0% Q1-10% Q11-30% O31-50% Q51-70% O71-99% Q100% ©Not available ONo answer

V.4.2.1. Please provide the source information here.

Estimation of the Rectors” Conferences. While the share for the Universities of Applied Sciences lies
around 51-70% for the first cycle and 11-30% for the second cycle, the share for the cantonal
Universitics/Federal Institutes of Technology lies in the range 1-10%.

V.4.3. In your country, are there any incentives given to higher education institutions to include work placements/practical training for students in the 1st or 2nd cycle or both in higher education
programmes (e.g. through covering the costs of internships by public funding)?

Yes, in some higher education institutions/programmes

V.4.3.1. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

V.4.3.2. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

No further information is available.

V.5. Besides quality assurance (QA), are there any other mechanisms to evaluate the employability performance of higher education institutions/programmes?
Yes v

V.5.1. Please provide the details on these hanisms, their
document(s).

y/optional nature and the consequences of evaluation (financial or other). Please also provide the full reference(s) to relevant

The Federal Statistics Office publishes several surveys on the labour market situation of graduates
from Swiss HEIs. For example, information on the change of labour force participation rate or on the
decisive factors for a successful transition to the labour market are provided. Most of these
publications are made on the basis of a mandate by the Swiss govemnment.
hitp//www.b[s.admin.ch/b[s/portal/en/index/themen/15.html

V.5.2. Do graduate employment rates have an impact on higher education institutions' funding?

D Yes, within a (unding [ormula

Yes, as a performance-based mechanism
Q Yes, within a different funding mechanism (please specify)
@ No

V.5.2.1. Please provide details how. Please also provide the full reference(s) to all relevant document(s).

V.6. In your country, is the labour market situation of recent graduates examined through graduate tracking/tracer studies?
Yes v

V.6.1. Are there tracer studies conducted on national level?
Yes M

V.6.1.1. Are tracer studies conducted in regular intervals or on an ad hoc basis?

@m regular intervals
O 0On an ad hoe basis

V.6.1.2. Are there tracer studies conducted on regional level?
V.6.1.3. Are tracer studies conducted in regular intervals or on an ad hoc basis?

Omn regular intervals
On an ad hoc basis

V.6.1.4. Are there tracer studies conducted on institutional level?
V.6.1.5. Are tracer studies conducted in regular intervals or on an ad hoc basis?

Omn regular intervals
O On an ad hoc basis

V.6.1.6. Please provide the details about tracer studies here. Please also provide the full reference(s) to relevant document(s), especially to results published.

Funding/initiating
authority and



institution conducting
the survey: Swiss Federal
Statistical Office

Regularity: Every two years in
odd-numbered years.

Survey timing and
target group: Full population survey
of graduates with bachelor’s degree,
diploma, licentiate,
master’s degree and
PhD (cantonal
Universities, Federal
Institutes of
Technology,
Universities of Applicd
Sciences, Universities
ol Teacher

Education). The
graduates are asked

to completc a
questionnaire one
year afler graduation.
Only graduates who
participated in the
first-wave survey are
asked to take part in a
second-wave survey
four ycars later.

HEI participation/

sample: The response rate
varies fromsurvey to survey. The mean
responsc rate for the
first-wave survey lies
around 60%, the mean
response rate for the
second survey is about
65%. Data is weighted
with the aid of Swiss
Higher Education

System (SHIS) statistics.
The aimis to obtain data
on study subjects and
ndividual Universities
and institutions.

Results (indicators,

publication, etc.): Employment and educational

situation of the graduates of HEIs. Indicators among others:
Change of labour force

participation rate, decisive

factors for a successful

transition to the labour market.

V.6.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

Yes v

V.6.2.1. Please specify which educational authorities use information on the labour market situation of graduates and indicate the mechanisms through which such information is used (e.g. through
performance evaluation/payment by results/Quality Assurance). Please also provide the full reference(s) to relevant document(s).

Many HEIs use the available data in order to adapt the curricula to the needs of'the labour market

(e.g. Federal Institute of Technology). Also, the results of the surveys and studies on the situation of
the graduates conducted by the Federal Statistics Office have an immediate implication for policymaking,
partticularly for the development of the higher education policy. Finally, the results are also

used [or media reports, are included in the public discourse and therelore in(luence the public

reeeption of higher cducation.



Data entry: (VI_Lifelong learning)

VL1. Do steering documents for higher education in your country contain a definition of lifclong learning?

Yes v

VL1.1. Please provide the details on the exact formulation here (including references to relevant steering documents):

Lifelong learning is commonly understood as the continuous building of knowledge and skills in the course
of a lifetime through formal and informal leaming.

Lifelong learning is a very complexissue with many different aspects:

- Continuing education: It is considered to be of utmost importance that the members of the workforce
have the opportunity to refresh and update their skills and knowledge and to acquire new
competencies. For this reason, all Swiss HEIs offer a large number of continuing education courses.
Thesc cover most topics and range from one-day courses to extensive programmes worth 60 ECTS
credits. Often, people who do not hold a degree froman academically oriented HEI may also be
admitted. For instance, continuing education programmes at the Universities of Applied Sciences are
also open to holders of diplomas of ISCED 5B Swiss institutions under certain conditions. Tn order to
keep in touch with society, there are also lectures open to a large public at most HEIs. Universities also
have a special lecture series for retired people.

- Recognition of prior learning: HEIs are autonomous in terms of admission and of allocation of credit
points. Several Universities and Universities o[ Applied Sciences have adopted procedures to
recognise prior learning. At the Universities of Fribourg, Geneva, Lausanne, Neuchatel, Lugano and
Lucerne as well as most of the Universities of Applied Sciences, students who do not meet the usual
requirements for admission have the possibility to cnter some of the programmes on the basis ofa
personal assessment. There is also the possibility to enter the Federal Institutes of Technology by
taking an entry exam. Furthermore, work experience and inlormal learning are taken into account [or
the admission to many continuing cducation programmes. Relevant work experience is also a
requirement for access to Universities of Applied Sciences.

- Permeability: It is generally agreed that educational structures should be organised in such a way that
able students do not end up in a dead-end. As mentioned above, there are two ways to access higher
education in Switzerland: maturity certificate (“gymnasiale Maturitit™) for Universities and Federal
Institutes of Technology, and federal vocational baccalaurcate (“Berufsmaturitét”™) for Universitics of
Applied Sciences. Under certain conditions, holders of diplomas of ISCED 5B Swiss institutions also
have access to first cycle programmes at Universities of Applied Sciences. In order to facilitate the
transition fromone sector to the other, one can, after having passed the federal vocational
baccalaureate, take an exam (called “Passerelle”) which gives access to Universities and Federal
Institutes of Technology. On the other hand, holders of a maturity certificate with onc year of relevant
work experience are admitted to Universities of Applied Sciences. In order to increase the permeability
between different types of HEIs, the three Rector’s. Conferences (Rector’s Conferences ofthe Swiss
Universities, the Swiss Universities of Applied Sciences and the Universities of Teacher Education)
signed an agreement in November 2007. They agreed that after obtaining a first degree (bachelor) from
an institution of onc type, a student can in principle change to an institution of another type in the same
field of study, if' at most 60 ECTS credits are sufficient to bridge any major differences of profile or
content. This agreement came into effect in August 2008 along with an extensive list containing the
details for every study course concerned.

- Flexible delivery methods: In order to meet the needs of diverse groups of learners, HEIs generally
offer the possibility to study part-time. Furthermore, most programmes have a modular structure. In the
field of continuing education, such modular structures are especially popular, as they make it easier to
combine studies and professional activity.

VL1.2. Please explain the common understanding of lifelong learning in higher education in your country:

VL.2. Is lifelong learning a recognised mission of higher education institutions?

Yes. all institutions

VI.2.1. Please indicate whether there are any legal requirements for higher education institutions to offer lifelong learning provision. Please also provide references to relevant steering d

There are legal requirements for higher education institutions to offer lifelong learning provision. Providing
continuing education is often stated as a mission in the performance mandates of HEIs. Cf. for instance the
Law on the Federal Institutes of Technology (art. 2 and 8)2, the Law on the Universitics of Applicd Scicnces
(art. 3 and 8)3 as well as the ten cantonal Laws on the Universities are relevant.

V12.2. Please provide details on the institutions for which it is/it is not a recognised mission:

VI.2.3. If nceessary, please provide comments here:



VI1.3. What are the main forms of lifelong learning in which higher education institutions are involved? For each form, please indicate approximate % of institutions involved.

Q0% (no institution involved) Q1-25% Q26-50% Q51-75% O76-99% @100% (all institutions

Formal HE programmes provided under flexible arrangements
e I & involved) O% impossible to provide ONo answer

Q0% (no institution involved) @1-25% Q26-50% Q51-75% 076-99% Q100% (all institutions

Non-formal courses open to all (e.g. languages
. = e guages) involved) O impossible to provide ONo answer

Q0% (no institution involved) Q1-25% @26-50% Q51-75% O76-99% ©100% (all institutions

Preparatory courses for HE entrance examinations A i . X
paratory involved) Ov% impossible to provide ONo answer

Q0% (no institution involved) @1-25% Q26-50% Q51-75% O76-99% Q100% (all institutions

Professionally-oriented upgrading of already achieved qualifications | . . .
* 13 E v s involved) O% impossible to provide OnNo answer

Q0% (no institution involved) @1-25% Q26-50% Q51-75% O76-99% ©O100% (all institutions

Tailor-made provision for industr . . . q
! provist ' v involved) QO impossible to provide ONo answer

V1.3.1. Are there any other forms of lifelong learning in which higher cducation institutions are involved?

VL3.2. Please specify which forms and provide % of HE institutions inwolved.

V1.3.3. i you have any comments regarding different forms of lifelong learning in which HE institutions are involved, please provide them here.

The figures are only related to the Universities o[ Applied Sciences. There are no figures
available for cantonal Universitics and the Federal Institutes of Technology.

V14. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

VI14.1. Please explain these restrictions.

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

General public higher education budget (%) "0"

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Special budget for lifelong learning (%) "0"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions fromstudents (%) "0"

VLS. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions frombusincss and industry (%) "0"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Other (%) " 100"

VI5.1. If relevant, please specity the option "other" here. You can also use this space to provide any comments regarding the previous question.

There arc no gencral figures on the funding of lifclong learning. This depends very much on the HEI as well
as on the study programme. Furthermore, there are many different sources of public funding. Besides the
general budget, there are, for instance, taxdeductions and, in some cantons, vouchers for continuing
education. The unemployment insurance may also pay some courses at HEIs. Normally, there is no direct
public funding of continuing education, as the offer should be cost-covering.

'VL5.2. If you have any further comments regarding this section, please provide them here:



VIL.6. In your higher education policy, is there a focus on promoting the flexible provision of higher education s tudies/programmes (e.g. changing the intensity of study programmes according to
personal circumstances)?

Yes. HE policy (ocuses on promoting the (lexible provision of HE studies/programmes

VI1.6.1. Please provide a short description of specific policy measures that exist in your country.

The Rectors' Conference of the Swiss Universities (CRUS) recommends in the priorities 2012—15/16 for the
tcaching coordination the flexibilisation of the study programmes. CRUS adopted 2014 a position paper on
part-time study.

VL7. Which of the statements on student statuses best describes the situation in your country?

There are several student statuses (e.g. 'full-time’, ‘part-time', etc.)

The vast majority of students registered are “full-time” students. Only the Universities of Applied Sciences
offer the status of “part-time” student. However, most students (around 70%), no matter what their official
status is, work besides their studics (informal or de facto part-time studics). Generally, there arc some ficlds
of'study, where it is easier to arrange studying and working and there are fields of study where it is very
difficult to find the time to work.

At Universities of Applied Sciences some study programmes are designed as ‘Berufsbegleitendes Studium’
(accompanying course of studies) (e.g. http://www.bachelorwirtschaft.
hslu.ch/studiunystudicnmodelle/berutsbegleitendes-studiumhtml)

VL7.1. Please explain what student statuses exist in your country and how you define them.

The vast majority of students registered are “full-time” students. Only the Universities of Applied Sciences
offer the status of “part-time” student. However, most students (around 70%), no matter what their official
status is, work besides their studies (informal or de facto part-time studies). Generally, there are some fields
oflstudy, where it is easier to arrange studying and working and there are fields ol study where it is very
difficult to find the time to work.

At Universities of Applied Sciences some study programmes are designed as ‘Berufsbegleitendes Studium’
(accompanying course of studies) (e.g. http://www.bachelorwirtschaft.
hsta.ch/studium/studienmodelle/berutsbegleitendes-studium.html)

VL7.2. If there is only one student status without any further distinctions, please specify whether HE students in your country can change the pace of their studies (e.g. apply for a limited number of
credits) and follow de facto part-time studies.

VL7.3. Please indicate which fees apply to students studying part-time.

Students studying part-time pay the same amount of fees for the same volume of study (i.e. the same number of credits) as students enrolled in typical study arrangements

VL7 4. Please indicate which fees apply to de facto part-time students.

VL7.5. Please indicate the amount of financial support, to which are eligible students holding a formal alternative student status.

Students studying part-time are eligible for the same amount of financial support for the same volume of study (i.e. the same number of credits ) as students following typical study arrangements

VL7.6. Please indicate the amount of financial support, to which are eligible de facto part-time students.

VLS. Are there any higher education programmes in your country designed as 'part-time' programmes?

Yes v

VI1.8.1. Please provide details on these programmes (in particular, how they differ from conventional higher education programmes). Please also specify whether students following these programmes
pay the same amount of fees (or higher/lower fees) and are eligible for the same amount of support (or higher/lower support) as students enrolledin conventional programmes.

Tn some Universities, for instance at the University in Lausanne for all master programmes, and in most Universities of Applied Sciences, where it is usually possible to follow a degree
“berulsbegleitend”
(accompanying coursc of studics).



VL9. Which of the following statements best describes the extent to which HE institutions offer part-time studies or other alternative forms of study?

Higher cducation institutions have autonomy to decide but most of them offer part-time studics or other alternative forms of study

VI1.9.1. If you have any further comments regarding this section, please provide them here:

At Universities it is frequently possible to study part-time, but only a limited number has a

special status.

At Universities of Applied Sciences some study programmes are designed as ‘Berufsbegleitendes Studium’
(accompanying course of studies) (e.g. http://www.bachelorwirtschaft.
hslu.ch/studiunystudicnmodelle/berutsbegleitendes-studium html)

VIL.10. In your country, can prior non-formal and informal learning be taken into account/accredited towards fulfilment of a higher education study programme?

Yes

Recognition ol prior learning is delined lor the Universities of Applied Sciences as experience (prolessional
or other), gencral skills, knowledge and know-how acquired outside formal or traditional cducation tracks
(Federal Act on Universities of Applied Sciences). The cantonal Universities as well as the Federal
Institutcs of Technology arc free to admit students on the basis ofan cntry ecxam or by crediting prior
professional performances (“sur dossier”).

VL10.1. Please choose the statement that best applies to your country-specific situation.

HE institutions can autonomously decide whether they will provide relevant procedures

VI.10.2. Please specify whether the process can lead to a complete award of a higher education qualification or whether it can only lead to a limited number of credits.

Recognition of non-formal and informal learning can only lead to a limited number of credits (please use comments to specify the maximumamount of credits)
In its Best Practice the Rectors” Conference of the Swiss Universities of Applied

Sciences (KFH) has limited to 50% of the compulsory credits the recognition of non-formal

and nformal learning. Some Universities of Applied Sciences like HES-SO have launched

a specific procedure.

VI.10.2.1. Please specify whether this possibility applies to all higher education qualifications or only to some higher education qualifications.

Please also specify whether this possibility is commonly used in practice.

VI.10.3. If your answers to the three preceding questions were based on steering documents please specify the source (i.e. title of the document andlink). If they are based on other sources (e.g.
common practice of HE institutions), please specify it as well.

http://www.kth.ch/uploads/dkth/doku/060516_Best_Practice_ KFH_Zulassung_von_Absolventlinnen_d
cr_Hocheren_Berufsbildung_zu_Bachclor_Studicngacnge.pdf

(see 2./2.2)

http://www.hes-so.ch/li/validation-acquis-experience-182.html

VIL.10.4. Do steering documents in your country refer to any specific requirements towards those HE candidates/students who would like to fulfil their higher education modules/programme through
the recognition of non-formal and informal learning?

No

VI.10.4.1. Please specify these requirements.

O Specific age requirements (please specify)

(@] Requirements related to the duration of prior professional experience (please
specify)

O other (please specify)

VI.10.5. Ts it possible to provide data on the proportion of HE institutions which commonly use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e.
towards fulfilment of studies)?

There are no official data but it is possible to provide estimates

VI.10.5.1. Please indicate the proportion of higher education institutions which use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e. towards
fulfilment of studies).

5-25%



VL10.5.2. Please indicate the source and the reference year.
VL10.6.Is it possiblc to provide data on the number of students who participated in the recognition of non-formal and informal Iearning and were exempted from s ome/all HE programme

requirements?

There are no official data and it is impossible to provide estimates

VIL.10.6.1. Please indicate the number of students who participated in the recognition of non-formal and informal learning and were exempted from some/all HE programme requirements.

VL10.6.2. Pleasc indicate the sourec and the reference year.

VI.10.7. Are there any plans to create such a possibility? If yes, please provide details on the on-going debates.

V1.10.6.3. If you have any further comments regarding this section, please provide them here:

VL11. Besides the approaches mentioned throughout the LLL section, are there any other approaches to enhancing lifelong learning and flexibility of higher education in your country?

VL11.1. Please specify what they are.



Data entry: (VII Internationalisation mobility)

7.1. Do higher cducation steering documents refer to internationalisation of higher cducation?

Yes M

7.1.1. In your higher education steering documents, there are:

Clear aims and objectives regarding internationalisation of higher education
O Concrete measures for implementing internationalisation of higher education

7.1.2. Please specify:

7.2. Which national level public institutions are involved in the internationalisation of higher education in your country?

O ~o designated institution

@ Specific Department in the Ministry resposible for Higher Education
0 Agcncy for the internationalisation of higher cducation

O Sstakeholder organisations

@ Other

7.2.1. Please specify the name and provide a link to its website (if available) and a brief description of its main activities:

7.3. Does your country have a formal national strategy for internationalis ation of higher education?

Yes v

7.3.1. Please provide a reference and link to the document (if available, also in English):

http://www.sbfi.admin.ch/indexhtml?lang=de

7.3.2. Has the impact of the strategy been assessed?

7.3.2.1. Please specify by whom, and provide a reference/link:

7.3.3. What percentage of higher education institutions have adopted an internationalisation strategy?

100%

7.3.3.1. Please provide a source for this information:

The Federal Council adopted its “International Strategy in the Fields of Education, Research and
Innovation” in June 2010. It is to be considered an umbrella strategy which outlines Switzerland’s foreign
scientific foreign policy. It comprises three priorities and related goals in the area of education, research
and innovation in a publication.l First priority is the strengthening and the enlargement of the international
mterconnectedness, second priority is the support of education export as well as the “import of talented
researchers” (i.e. brain circulation) to strengthen Swilzerland as an educational location and thirdly the
promotion of the international recognition.

Two important examples of multilateral cooperation are the education activities pursued with UNESCO
and the Council of Europe. Both organisations scrve as forums for international discussion of cducation
issues and both give valuable support to intemational cooperation initiatives and projects relating to
education. The OECD also contributes to education activities by raising new questions and making
international comparisons of competences and best practices. This has the effect of encouraging the
exchange of views on education.

At the bilateral level, framework agreements on Science and Technology cooperation were signed with
important partners: USA, BRICS countries, Japan, South Korea, etc. Based on such agreements, specific
bilateral cooperation programmes can be set up with selected priority countries. Regular bilateral
mectings at ministerial level also take place in order to assess and further facilitate the internationalisation
of Swiss research institutions and agencies.

Further examples ofhow the Swiss Government promotes the internationalisation of the higher education
system: It maintains a science and technology network, called swissnex, which supports Swiss education,
research and innovation stakeholders in their internationalization efforts by connecting researchers and
facilitating cxchanges. swissnexexist in six locations worldwide (Boston, San Francisco, Rio dc Janciro,
Bangalore, Singapore and Shanghai). In addition to swissnex, the Swiss Govemnment’s
internationalisation strategy is supported by a network of 18 science and technology counsellors based at
Swiss Embassies abroad (Northern America: Ottawa, Washington D.C.; Southern America: Santiago de
Chile, Buenos Aires, Brasilia; Africa: Pretoria; Oceania: Canberra; Asia: New Delhi, Beijing, Seoul,
Singapore, Tokyo; Europe: London, Brusscls, Vienna, Paris, Rome, Moscow, Madrid).

Another example are the “Swiss Government Excellence Scholarships for Foreign Scholars and Artists”
(ESKAS). The Swiss Government, through the Federal Commission for Scholarships for Foreign Students
(FCS), awards various postgraduate scholarships to foreign scholars and researchers. First there are
“University scholarships™ (to study at Swiss universities, Federal Institutes of Technology as well as
Universities of Applied Sciences), sccondly “Art scholarships™ (schools of music and finc arts, only fora
limited number of countries). These scholarships provide graduates fromall fields with the opportunity to
pursue doctoral or postdoctoral research in Switzerland at one of the public funded or recognized HEL
As mentioned above, the cantonal Universities, the Universities of Applied Sciences and the Universities
of Teacher Education are under cantonal authority and therefore develop their internationalisation
stratcgics indcpendently.

7.3.4. What percentage of higher education institutions are engaged in internationalisation actions without having adopted a formal strategy?
0%
7.3.4.1. Please provide a source for this information:

Switzerland’s federal structure does not allow the implementation of a internationalisation strategy at the



national level. The Universitics as well as the Universities of Applied Sciences choosc their strategy
autonomously. All of the Swiss HEIs have an intemationalisation strategy — sometimes more or and
sometimes less explicit and detailed.

Even though the policy-making falls into cantonal sovereignty, promoting the international attractivencss
of'higher education as well as research is a high priority in national policy. The national government is
only responsible for the Swiss Federal Institutes of Technology (ETH). In the ETH Domain’s performance
mandate, the Federal Council asks the institutions of the ETH Domain to promote the national and
international student mobility. With regard to the promotion of their international attractiveness, the ETHdomain
is fully autonomous in taking appropriatc measures.

Since the first Federal Universities of Applied Sciences Act, the Universities of Applied Sciences have
been committed to raising their international profile and to cooperating with partners abroad in the area of
teaching and research. Their efforts are backed by the State Secretariat for Education, Research and
Innovation (SERI) as well as by the Rectors' Conference of the Swiss Universities of Applied Sciences
(KFH). All Universitics of Applied Scicnces (UAS) are part of the nationally coordinated project
‘internationalisation of the UAS’ which is funded by the State Secretariat for Cducation, Research and
Innovation.

7.4. Has your country defined targets for mobile students (if yes, please state the target)?

Credit mobility:Outgoing mobility
Credit mobility:Incoming mobility

Degree mobility:Outgoing
mobility

Degree mobility:Incoming mobility

7.4.1. Has your country defined targets for incoming international students with a first degree obtained outside the EHEA?

7.4.1.1. Plcasc specify:

7.4.2. Has your country defined other targets related to the internationalisation of higher education (e.g. mobile academic staff, types of partnershipin higher education and research etc.)?

7.4.2.1. Please specify:

7.5. Is there a specific budget for funding internationalisation activities in higher education in your country?

Yes v

7.5.1. Please specify:

1. The Rectors’ Conference of the Swiss Universities has a unit which is concerned with the
coordination of thc Bologna reform. Its main task is the coordination and monitoring of tcaching at Universitics. In order to fulfil this task, the unit also publishes regularly studics and surveys about
different aspects of the Bologna reform at Swiss Universities.

http://www.bolognareform.ch/

2. 1 million Swiss francs are yearly spent from 2013 until 2016 on the programme ‘Internationalisation of
the Universities of Applied Sciences’.
http://www.sbfl.admin.ch/themen/01337/01339/01377/index html?lang=dc

3. Swiss Government Excellence Scholarships for Foreign Scholars and Artists (ESKAS) as an
instrument promoting incoming mobility at student level.
http://www.sbfi.admin.ch/themen/01366/01380/01828/indexhtml?lang=en

4. Swiss National Science Foundation (SNSF): By supporting high-quality fundamental research as well
as rescarchers in their quest for excellence the SNSF promotes internationalisation of cducation and
research in many ways (more detailed information is being provided below).
hitp://www.snf.ch/en/Pages/defaull.aspx

5. The Swiss University Conference (SUK, CUS) carried out a project which supported the
implementation of the Bologna reformat the Swiss Universities.
http://www.cus.ch/wDcutsch/bceitracge/2008-2011/index. php?navid=17

These efforts by the Swiss Government are intended to develop the political and financial frameworks to
support the internationalisation strategies ol the Universities as well as ol the Universities of Applied
Scicnces.

7.6. Are there other incentives for higher education institutions to engage in internationalisation activities in your country?

7.6.1. Please name and describe them:

7.7. Does your country provide specific, additional funding to higher education institutions for the development and implementation of joint/double degree programmes ?
7.7.1. Please explain this funding, and how it is allocated:

7.8.1s there alegal requirement for higher cducation institutions to publish vacancy notices for academic staff in media operating outside your country?

No, such practice is not required, but is nevertheless common

7.8.1. Please provide a reference:

7.9. Do any higher education institutions have campuses abroad?

Yes v

7.9.1. How many campuses do your higher education institutions have abroad?

2.0000000000

7.9.2. In which countries do they have these campuses?



The EPFL has created “EPFL Middle East”, which is a pioneering research center based in Ras Al
Khaimah (UAE). It is the only actual offshore campus of'a Swiss University and conducts graduate and
postgraduate research in the field of energy and sustainability. EPFL Middle East was naugurated in May
2009 and embodies the shared vision of the Government of Ras Al Khaimah and of the EPFL. The main
topics are some of the most important global challenges of this century: renewable energy, water and
energy security, sustainable urban environment and clean technologies.
http://www.cpflac/content/about-cpfl-middle-cast/introduction

The Federal Institute of Technology Zurich (ETH Zurich) maintains a research lab, the “Future Cities
Laboratory (FCL)”, in Singapore which is located on the CREATE (Campus for Research Excellence and
Technological Enterprise), an initiative by the Singapore’s National Research Foundation. With the
Singapore-ETH Centre for Global Environmental Sustainability (SEC), ETH Zurich has reinforced its
presence in onc of the world’s most up-and-coming regions. This sitc in Asia cnables the university to
tackle research topics on a global scale and work closely with local mstitutions.
hitps://www.ethzch/en/campus/locations/Switzerland%20and%20other%20countries/singapore.html
Following the signing of the Free Trade Agreement between Switzerland and China, the Swiss SME
Research Center China is a first concrete mitiative by the University of Applied Sciences and Arts
Northwestern Switzerland, providing SMEs with a viable opportunity to gain a foothold in China. FHNW
staff and Chinese employees will be available as on-site contact partners.
hitp://www.lhnw.ch/business/international/china/ssrec/ssrec?set_language=en

Morcover other campuses arc in preparation particularly in the arts’ domains.

7.10. Do any higher education institutions (HEIs) in your country offer massive open online courses (MOOCs) in your country?

Yes v

7.10.1. Please provide:
The percentage of HEIs offering MOOCs (%) "1"

7.10.1. Please provide:
The number of MOOCs currently offered (1,2,3 n) "26"

7.11. Docs your country have main regions of operation for international student mobility?

Yes v

7.11.1. Which are the main regions of operation for student mobility?

@ EHEA

O Non BU EHEA
EU only
USA/Canada
Latin America
Asia

China specifically
India specifically
Middle East
North Africa
Central and southermn Africa

O00C0RERE®O0

Australia, New Zealand
O other

7.11.2, Please specify

7.11.3. Does your country have main regions of operation for joint/double degrees?

Yes v

=

.11.4. What are the main regions of operation for joint/double degree programmes?

EHEA

No EU EHEA

EU only

USA/Canada

Latin America

Asia

China specfically

India specifically
Middle East

North Africa

Central and Southem Africa
Australia/New Zcaland
Other

00000000000 0oe

7.11.5. Please specify

7.11.6. Does your country have main regions of operation for campuses abroad?

7.11.7. What are the main regions of operation for campuses abroad?

Q eueA

O No EUEHEA
0O ru only

O UsA/Canada
O Latin America
O Asia

O china specifically
0O mndia specifically



O Middle Fast

O North Afiica

O Centraland Southem Africa
O Australia/New Zealand

O other

7.11.7.1. Please specify

7.11.8. Does your country have main regions of operation for international cooperation in research?

Yes v

=

.11.9. What are the main regions of operation for international cooperation in research?

EHEA

Non EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically
Tndia specifically
Middle East

North Africa

Central and Southemn A frica
Australia/New Zealand
Other

ORRO0ORARAEROOM®

7.11.9.1. Please specify

7.11.10. Does your country have main regions of operation for other forms of internationalisation (please specify the forms)?
7.11.11. What are the main regions of operation for other forms of internationalisation (please specify the form)?

O rHEA

O No EUEHEA

] EU only

O usa/Canada

O Latin America
O Asia

@] China specifically
] India specifically
O Midde East

O North Africa

O Central and Southern
Africa

O Australia/New Zealand
O other

7.11.11.1. Please specify

7.12. Comments:

Swiss HLIs recruit their students and researchers independently of their origins. The main

criterion is scientific excellence. Of course, bilateral agreements and geographical proximity do affect the
share of students from specific countries — mainly European countries.

In addition to bilateral agreements and geographical proximity, there are regions with global significance
in the rescarch and cducational system which are of much interest. This is why the international strategy
in the fields of education, research and innovation defined 7 Non-European priority countries for research
cooperation, namely the BRICS (Brazil, Russia, India, China, South Aftica), Japan and South Korea with
which specific research programmes were initiated.

7.13.1. Please tick the three most important obstacles to incoming student mobility for your country.

Funding

Recognition

Language

CurriculunyStudy organisation
Legal issues

Motivating and informing students
Personal and family life

O0o00R0O®

7.13.1.1. Please specify:

7.13.2. Please tick the three mostimportant obstacles to outgoing student mobility for your country:

@ Funding
0 Recognition
(] Language



Curriculuny/study organisation
Legal issues

0 Motivating and informing students
Personal and family life

Extension of studies

7.13.2.1. Please specify:
Living costs in

Switzerland arc relatively high.

Despite an increasing
number of master
programnes taught in
English, language
remains an obstacle, in
particular at UAS.

7.14. Are at least some of the obstacles that you ranked above particularly important in / relevant for:

Specific study cycles Oves ONo ONo answer

Specific fields of
studies

Credit mobility OYes ©No ONo answer

Oves ©ONo ONo answer

Degree mobility Oves ONo ONo answer

7.14.1. Please specify:

7.15. What measures/programmes has your country implemented to tackle and remove the obstacles to student mobility that you mentioned?

1. Transition to more flexible study cycles. The goal of this measure is to offer cohesive study cycles,
which facilitate the recognition and therefore promote incoming and outgoing mobility. 2. Actively provide
nformation about mobility. 3. Facilitate the organisational and administrative aspects of mobility
(recognition of study achievements, study support, portability of grants and loans).

In November 2004 the Swiss Rectors’ Conference passed a resolution about how mobility at Swiss HEIs

can be promoted. More information: http://www.crus.ch/dms.php?id=212

7.16. Has your country monitored the effects of these measures/programmes?

7.16.1. Please provide information on how this monitoring is undertaken:
Who is responsible (which institution(s)) ""
7.16.1. Please provide information on how this monitoring is undertaken:

nn

How regularly is monitoring conducted (annually, biannually, ctc.)

7.16.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specily) ""

7.17. Comments:

7.18. Do you have a central website which provides information about all mobility schemes for national and international students?

7.18.1. Please provide a link to the website:

7.18.2. Is the website linked to Bologna website?

Please choose.. ¥

7.19. Do your national institutions/agencies responsible for internationalisation:

Provide information on the EHEA, with links to other national systems and Europcan programmes

7.19.1. Please provide alink to such information:

Information about mobility schens are provided by the HEIs for national as well as for international
students. The national government doces not manage or coordinate such offers.

The Rectors’ Conference of the Swiss Universities offers a variety of information about mobility schemes
(outgoing/incoming):

Tncoming:

http://www.crus.ch/information-programme/studying-in-s witzerland.html?1=2
http://www.studyinginswitzerland.ch/
http://www.kfh.ch/uploads/doku/doku/Studying_in_Switzerland_2014.pdf?CFID=28061078& CFTOKEN=2
2576442

http://www.cohep.ch/en/paedagogische-hochschulen/studieren-und-unterrichten-in-derschweiz/
studieren-in-der-schweiz/ (Universities of Teacher Education)

Universities and UAS/UAT:
http://www.cohep.ch/fileadmin/user_upload/default/Dateien/02_P%C3%A4dagogische_Hochschulen/Stud
yinginswitzerland/Studying_in_Switzerland 2014.pdf

Outgoing:

http://www.crus.ch/information-programme/studieren-im-ausland.html?no_cache=1&L=2

(available in French and German)

The national government provides information about scholarships for international students:
http://www.sbfl.admin.ch/themen/01366/01380/01828/indexhtml?lang=en

The Rectors” Conference of the Swiss Universities of Applied Sciences (KFH) through its International



Relations Comitce (IRUAS) provides information about mobility tools and instruments as well:
http://www.iruas.ch/index.cfm?nav=4&&lang=e

7.20. Do higher education programmes tanght in widely spoken, non-native languages fall under the same legal regime as programmes taught in official languages of the country?

Yes v

7.20.1. Do students have to pay additional fees?

Please choose.. ¥

7.20.2. Are there any other differences? Please specify:
7.21. Comments:

7.22. Since 2012, has your higher education minister participated in:

the 2012 Bologna Policy Forum
other bilateral and/or multilateral minis terial dialogues
@ intemational events other than ministerial meetings

7.22.1. Please specify with which countries:
Meetings which took place in the partner country: e.g. China, Brazil, India, South Korea, Singapore.

Events: For instance, the State Secretary for Education, Research and Innovation regularly participates in the
STS Forum in Kyoto.

7.22.2. What were the main higher education issues addressedin these events?
7.23. Comments:

7.25. Are there national policy goals regarding staff mobility in higher education?

7.25.1. Please specify and provide reference:

7.26. Arc there any national mobility programmes for higher education s taff?

Researchers  @Yes ONo ONo answer
Teaching staff Oves ONo ONo answer
Doctoral candidates @ Yes ONo ONo answer
Technical staff  QYes @No ONo answer
Administrative staff  Qyes @No ONo answer
International officers  QYes @No ONo answer

Guidance
counsellors

Others  Qves @No ONo answer

QYes @No ONo answer

7.26.1. Please provide details and a link for further information on relevant programmes

researchers:

The Swiss National Science Foundation (SNSF) with their
career funding schemes focus on the persons conducting
research. Within the scope ot a project, the researchers can
apply for a fellowship or salary for themselves and —
depending on the funding scheme — for further funding to
carry out their project.

Early Postdoc.Mobility

Early Postdoc.Mobility fellowships are designed for
postdocs at the beginning of their career who wish to
enhance their scientific profile by working at a research
institution abroad. The fellowships include a grant towards
living costs, a flat-rate for travel expenses and, if justified, a
contribution towards research and conference costs as well
as matriculation fees. In principle, these fellowships are
awarded for 18 months, in justified cases for at least 12
months.

Advanced Postdoc.Mobility

Advanced Postdoc.Mobility [ellowships are designed for
postdocs who wish to enhance their scientific profile by
working at a research mstitution abroad. In addition to the
fellowship, applicants can request a grant for a rescarch
period upon retumning to Switzerland. The fellowships
include a grant for subsistence costs, a [lat-rate lor travel
expensces and a possible contribution to rescarch,
conference costs and matriculation fees. The retum grant
includes a salary and social security contributions. The funding period is 12 to 36 months (fellowship) and 3 to 12
months (return phase).

International Short Visits

The scheme International Short Visits is aimed at
researchers in Switzerland who wish to go abroad fora
short period or researchers abroad who wish to collaborate
with researchers in Switzerland. During the visit, they
pursue a small joint research project. Short visits may last
fromone week to three months. There are no geographical



and topical restrictions. The grants include travel, roomand
board expenses.

doctoral candidates: Doc.mobility

Doc.Mobility fellowships are designed for doctoral students
who wish to enhancc their scientific profile by working at a
research institution abroad. The fellowships include a grant
towards living costs, a flat-rate for travel expenses and, if
Jjustified, a contribution towards rescarch and conference
costs as well as matriculation fees. These fellowships are
awarded for a minimum of 6 months up to a maximum of 18
months.

Not offered by the SNSF:

Bilateral Programme “Germaine de Stacl” with France,

open to candidates and researchers fromall Swiss HEIs
encourages mobility for which bi-national research-teams
have to qualify with calls conducted yearly:
http//www.satw.ch/projekte/destael/index FR

7.27.1. Does your country define quantitative targets for any incoming staff mobility?

Researchers
Teaching s taff
Doctoral candidates
Technical staff
Administrative staff
International officers
Guidance

counsellors

Others

OYes @No ONo answer
oYes @No ONo answer
Oves ONo ONo answer
Qves @No ONo answer
QOves @No ONo answer
Oves ONo ONo answer

Qves @No ONo answer

Oves @No ONo answer

7.27.1.1. Please specify any targets that exist:

no targets

7.27.2. Does your country define quantitative targets for any outgoing mobility?

Researchers
Teaching staff
Doctoral candidates
Teaching staff
Administrative staff

International
officers

Guidance cousellors

Others

Oves ONo ONo answer
OYes ONo ONo answer
Oves ONo ONo answer
Oves ONo ONo answer
Oves ONo ONo answer

Oves ONo ONo answer

Oves ONo ONo answer
OYes @No ONo answer

7.27.2.1. Please specify any targets that exist:

no largets

7.28. For each staff group, is information collected on participation rates in mobility?

Researchers
Teaching s taff
Doctoral candidates
Technical staff
Administrative staff
International officers

Guidance
counsellors

Others

Oves @No ONo answer
oYes @No ONo answer
Oves ONo ONo answer
QYes @No ONo answer
Oves @No ONo answer
QOves @No ONo answer

Oves @No ONo answer

QYes @No ONo answer

7.28.1. Which organisation(s) collect this information? Please provide a link.

7.29. Are there any mechanisms to reward staff who participate in mobility?

Career development

Oves @No ONo answer
advantages

Financial benefits  Oves @No ONo answer

Non-financial benefits ~ Oves @No ONo answer

other  Oyes @No ONo answer
7.29.1. Please specify how staff who participate in mobility are rewarded:

7.30. Is there a website which provides information about all international mobility schemes for staff?



7.30.1. Please provide a link:

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Immigration restrictions "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Recognition issues "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Language issues "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Lack of funding "0"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Administrative burden "0"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Lack of personal motivation and interest "0"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Tncompatibility of pension and/or social security systems "0"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Legal issues "0"

7.31.1.1. Additional comments:

Financial issucs, cost of
living in Switzerland.

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Immigration restrictions "0"
7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Recognition issues "0"

7.31.2. Please rank the following potential obstacles to outgoing staft mobility from most important (1) to least important (8):
Language issucs "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Lack of funding "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to lcast important (8):

Administrative burden "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Lack of personal motivation and interest 0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mos t important (1) to lcast important (8):

Tncompatibility of pension and/or social security systems "0"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Legal issucs "0"

7.31.2.1. Additional comments :

Because of incomplete
contibutions in pension
schemes/social security
systems, outgoing
researchers have to
fear gaps in insurance
coverage after their
return.

7.32. What measures/programmes has your country implemented to tackle and remove the obstacles to staff mobility that you mentioned?

The issue is recognized by the SNSF and the Rectors” Conference ofthe Swiss Universities.

7.33. Has your country monitored the effects of these measures/programmes?

7.33.1. Please provide information on how this monitoring is undertaken:

Who is responsible (which institution(s)) ""

7.33.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) ""

7.33.1. Please provide information on how this monitoring is undertaken:



The most recent results (please specify) ""

7.34. Please provide any additional comments on internationalisation and mobility that should be taken into consideration:



