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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
POLAND

Name(s) of the responsible BFUG member (s)
Maria Bo?truszko Bart?omiej Banaszak

Email address of the responsible BFUG member (s)

maria.bol truszko@mnisw.gov.pl bartlomi g .banaszak@mni sw.gov.pl

Contributorsto the report

Government representatives = yes

Contributorsto the report

Employer representatives = yes

Contributorsto the report

Student representatives = yes

Contributorsto the report

Academic and other staff representatives = yes

Contributorsto the report

Other (please specify) = and other members of National Council for Bologna Process



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

Demographic projections suggest that student eerdbrwill drop by at least 30% in the coming decasleompared to the
current enrolment levels. This was taken into antoutwo proposals of higher education strategiresented between 2009
and 2010 (“The strategy for the development ofdigiducation until 2020” prepared by Ernst & Yoang the Gdansk
Institute for Market Economics at the request eflifinistry of Science and Higher Education, andeé Birategy for the
development of higher education, 2010-2020” desidnethe Polish Rectors Foundation on behalf ohtgkeer education
community). A single officially approved strategyyet to be developed on the basis of the two malsoHowever, the
demographic projections are also explicitly tak&n account in the background documents of the $diyiof Science and
Higher Education justifying amendments to the A0 July 2005, The Law on Higher Education (LoH&hich are
accepted by the Parliament and should enter inte fn 2011/2012. The amendments aim to, among thimgs, support
both public and non-public HEIs in coping with t@nsequences of the expected decline in the nuofili&lish students
and, at the same time, increase the attractivesfdaslish HEIs for international students. To thigl, the amendments will
change arrangements for the financing and managefklils. For example, a regular State-budgetislytfer public HEIs
will be more closely tied to the teaching of studeand its outputs rather than inputs and will @é&eount of external quality
evaluations. Public HEIs which have a budget defici several years will be required to develogmedial action plan,
with specific consequences foreseen for failunenttertake such measures. Arrangements concerninggisavill make it
possible to reduce the number of HEIs in a diffiinncial situation, while ensuring the continoatof studies for students
and more efficient use of the existing resourcég. Rector’s powers to establish and abolish orgéinisal units of a HEI
will be extended. Moreover, a fixed ratio of noe-feaying to fee-paying students should help nonipttEls to maintain
their viability on the education market and enghlblic HEIs to benefit from more substantial fuglper student in case the
total number of students is dropping. Furthermtrattract international students, HEIs will hat@isger incentives to
deliver programmes in foreign languages (with su@grammes included as a major criterion in extegnality evaluation),
and clear arrangements will be adopted for intenat cooperation at Master’s and doctoral levelsvall as for academic
and professional recognition for qualificationsabéd in EU and EFTA countries. Finally, the ameswisiwill provide a
basis for the emergence of National Leading Rebdaentres as a first step towards the creatiolagéhip HEIs which
should attract, in particular, international staitl doctoral students.

3. Which of the following statements correspond tgour higher education system?

HEls are divided into academically and professilgradiented (‘academic’/university-type and
‘non-academic’/non-university/professional), busttistinction is not based on the type
(orientation) or level of programmes offered. Acai=lly oriented HEIls include those which are
authorised to award doctoral degrees, whereasgwiofeally oriented HEIs are not authorised to
award doctoral degrees. The former offer Bacheldegree and Master’s degree programmes,
and doctoral programmes. The latter offer eitheh Bachelor’s degree and Master’s degree
programmes or only Bachelor’s degree programmeseSid the HEIs providing both Bachelor’s
and Master’s programme conduct research.

Higher education
institutions can be
either academically
or professionally
oriented

I Higher education
institutions are only
academically
oriented

The 2005 LoHE makes a distinction between publétram-public HEIs. Public HEIs are
established by the State as represented by a camhpethority or public administration body;,
whereas non-public HEIs are established by a rgteraon or a corporate body other than a
corporate body administered by national or loc#ta@ities. However, for the purposes of
statistics, non-public HEIs also include HEIs ebghied and administered by churches and
denominational organisations.

Higher education
institutions are either
public or private

E1All higher
education institutions
are public

4. What is the number of institutions in the categies identified?



The total number of HEIs is 461. This includes p8blic HEIs (28.4%) and 330 non-public HEIs (71.6%)ere are 111
‘academically oriented’ HEIs (24.1%) and 350 ‘pss®nally oriented’ HEIs (75.9%).

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentage&fast cycle study programmes across the following categories:

180 ECTS = 65

240 ECTS = 35

Other number of ECTS = 0

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 72

240 ECTS = 28

Other number of ECTS = 0

5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or aallated in
years rather than credits)?

These may include integrated/long programmes leadineither to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programn®exist?

Programmes in 11 of all 118 fields of study, inéhgdActing, Art Conservation and Restoration, Ca(@hurch) Law,
Dentistry, Law, Medical Analysis, Medicine, Movilgage Production and Photography, Pharmacy, Psygjaind
\kterinary Medicine, are offered only as integrétmu programmes. Programmes in 5 fields, includngphic Arts,
Painting, Directing, Sculpture and Theology, mayfered either as two-cycle programmes or as iated/long
programmes. Like second-cycle programmes, intedflateg-cycle programmes lead to a Master’s degrem@quivalent
degree.

5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?
Integrated/long programmes may last between 9 argknesters (270-360 ECTS).

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

20%

5.7. Please provide the (approximate) percentage sécond cycle (masterprogrammes of the following length:
59-75ECTS = 0

90 ECTS = 35

120 ECTS = 65

Other = 0

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75ECTS = 0



90 ECTS = 28
120 ECTS = 72
Other = 0

5.9. Do second cycle degree programmes exist in yeountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

No

5.10. What is the typical length of these secondag programmes outside theypical Bologna model?

5.11. What percentage of all second cycle studengsenrolled in these programmes?

0

5.12. In which study fields to these programmes esti?

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

Percentage of first-cycle programmes: 180 ECT3% Ghiree-year programmes); 210-240 ECTS - 35% (promes
lasting 3.5 to 4 years). Percentage of first-cgtielents: 180 ECTS - 72%; 210-240 ECTS - 28%. &age of

second-cycle programmes: 60-90 ECTS - 35%; 120 E@B%0. Percentage of second-cycle students: 6B - 28%;
120 ECTS - 72%. Data based on calculations madieebyolish Eurydice Unit.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

100%

Comment; Access to second-cycle programmes is topedividuals who hold a Bachelor’s or Masterégoee, or an
equivalent degree, and fulfil admission condititaid down by senates of HEIs.

6.1.1. Please provide a source for this information

Act of 27 July 2005 — The Law on Higher Education.

6.2. What percentage of first cycle students contie to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

-10-25%

¥ Comment: Two-cycle programmes are mandatory #secicademic year 2007/08. The first cohort of-fissle
students graduated in 2009/10. Thus it is stilléady to estimate in a reliable manner the peagenof first-cycle graduates
enrolling on second-cycle programmes. (The pergerg@ven here does not describe the actual sitydiig option "no
data" is not available among the possible replies).
6.2.1. Please provide the source for this informadn.
See the comment above.

6.3. What are the requirements for holders of a fit cycle degree to access a second cycle programme ?



All students (Scale 1) © yves ® No © Some ™ No
answer

All students (Scale 2) © yes ® No Some © No
answer

Holders of a first degree from a different stustdi(Scale 1) © veg No © Some ™ No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yes © No © Some @ No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes © No Some © No
2) answer

6.3.1. When you selected 'some' in any of the ansswebove, please explain.

Detailed admission regulations adopted by eachdpEtify the fields of study in which first-cycleagluates may apply for
admission to a second-cycle programme in a gived ind relevant admission criteria. Where thalfaglthe first-cycle
programme corresponds to (i.e. is the same adatedeto) the field of the second-cycle programimesen by the student,
admission normally depends on the rankings basekeoaverage grade for the first-cycle programnak dithe average
grade is the same, the final grade on the highecatitbhn diploma. Where the field of the first-cyplegramme does not
correspond to the field of the second-cycle prognarohosen by the student, students are requirattéadditional courses
and/or exams based on curricular differences betweefirst-cycle programme and the second-cyobgnamme; curricular
differences may be established during an interwigtlu the applicant.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information

Pursuant to the Act of 27 July 2005 — The Law oghidr Education, access to third-cycle programmepés to holders of a
Master’s degree or an equivalent degree.

6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?
The two-cycle/three-cycle structure is mandatorgfahe academic 2007/08. Thus it is too earlyrtovjmle any estimates.
6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

No

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?

0%

Comment: Access to third-cycle programmes is opinto holders of a Master's degree or an equivalegree (which
is obtained upon completion of a second-cycle @nogne or an integrated/long programme).

6.8. Please provide any additional relevant commesitfor consideration regarding the progression betwen cycles.

Access to third-cycle programmes is open to grasuat second-cycle programmes and integrated/loogr@mmes as both
types of programmes lead to a Master’s degree eqaivalent degree.



7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. s access to degree programmes outside the typical Bologna model organised in a different manner than for
Bologna first cycle programmes?

Please choose..

7.1.1. Please explain the differences.

7.2. s access to the second cycle specifically regulated for students holding a degree from a programme outside the
typical Bologna model?

No

7.2.1. Please specify how it is regulated.

7.3. Isit possible for graduates of afirst cycle degree outside the typical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in your higher education system? (These may include, but are not
restricted to, traditional supervision-based doctoral education, structured doctoral programmes, professional doctoral
programmes etc).

There ae both structured doctoral programmes (offered as full-time and part-time programmes) and traditional
supervision-based doctoral education. There is no distinction between academic and profesdonal doctoral programmes.

8.2. Do doctoral and/or graduate schools exist in your higher education system?

No

8.2.1. What are the main features of these schools and how many doctoral schodls are there?

8.3. Isthe length of full-time third cycle (PhD) study programmes defined in your steering documents?
Yes

8.3.1. Please specify the number of years.

Full-time third-cycle (PHD) programmeslag 3 to 4 yeas.

8.3.2. What isthe average length (in years) of full-time third cycle (PhD) study programmes?

4

8.4. Are doctoral studies included in your country’s qualifications framework?

Yes

Doctoral studiesareincluded as Level 8 in the NQF.



8.5. Are ECTS credits used in doctoral programmes?

No

Comment: The first pilot project on extending EG@®over doctoral programmes is currently beingetteped.

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

Doctoral programmes/education are provided by ésgéional units of HEIs as well as by researchsunitthe Polish
Academy of Sciences and other research institlitesre are no separate doctoral and/or graduat®lscho

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?

No

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

1 gain full credit for their previous studies

I gain full credit, but only if there is agreementviseen the institution providing the short cycle gnamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies bufgrofessional bachelor programmes only
1 gain substantial (>50%) credit for their previotislges

1 gain some (<50%) credit for their previous studies

1 gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Please choose..

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?
Yes
10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

Pursuant to Article 168 of the Act of 27 July 20€% Law on Higher Education, degree programmeshagyrovided
jointly by various, including foreign, higher edtiom institutions and other academic or researstititions on the basis of
an agreement concluded between them. The procéiutes organisation of such joint programmes dedrties for the
award of a joint diploma upon completion of sucbgrammes are laid down in the regulations for guolgrammes to be
included in an agreement between the participatistifutions. Joint programmes may also lead tathiard of a diploma of
one higher education institution, with the inforioatabout the involvement of the other institutiamshe implementation of
the curriculumto be given in a diploma supplement.

10.2. Does higher education legislation allow:



Establishing joint @ ves © No © Legislation notclear® Legislation doeswntion joint degrees

rogrammes
prog “~ No answer
Awarding joint degrees © yes © No © Legislation notclear®  Legislation doesrntion joint degrees
“~ No answer

10.3. Please estimate the percentage of institut®m your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C >10-250®¢  >5610° >0-5%
© 0% © Noanswer

Participate injoint © > 75.100% © >50-75% © >25-50%C > 10-250© >8610° > 0-5%
programmes N
© 0% © Noanswer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

witha jointdegree © <109 © >7510% © >57.5%C >255%® >0-25 0% © No
answer

fromajoint © <1006 © >7510% © >575%C >255%® >0-250 0% © No
programme answer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

Yes

10.5.1. Please explain briefly.

Chemistry, political science, engineering, inceatonic engineering, health, environmental pratsecigeology.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad programmes

Data on the number or percentage of students wagugte with a joint degree or from a joint progranisnot collected.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?

Yes

1.1. How do steering documents in your country defée student-centred learning in higher education?

Student-centered learning is understood as a wiaypimve the learning process by allowing studentsave more influence

(for example — student evaluation of teaching) tarfthve access to more diverse educational opffonexample selecting
curses to attend to)

1.2. How important (‘1' not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independent learning ©1 ® 2 © 3 © 4 O 5
Learninginsmallgroups ©1 © 2 ® 3 O 4 O 5

Initial or in-service training in teachingfordftaf ©1 ® 2 © 3 O 4 © 5
Assessment based on learning outcom© 1 © 2 © 3 O 4 @ 5
Recognition of prior learning ©1 © 2 © 3 O 4 @ 5
Learningoutcomes ©1 © 2 © 3 O 4 ® 5

Student/staffratio ©1 © 2 ® 3 O 4 O 5

Student evaluation of teaching© 1 © 2 © 3 © 4 @ 5

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?

No

1.4. Please specify.

2. Please provide a reference for your steering doments covering student-centred learning.

PARTNERSTWO DLA WIEDZY: Reforma studiow i praw stumtkich (in Polish) at www.bip.nauka.gov.pl/bipmein
[redir.jsp?place=galleryStats&id=5406

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

New law, which will go into force in October 20defines learning outcomes as knowledge, skillssamial competencies
acquired by the student during the learning pradéegsconsistent with current understanding airféng outcomes, presented in
various documents.

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the



stipulated learning outcomes are actually acquirel.
In all programmes

In all first and second cycle programmes ECTS ¢saatie linked with learning outcomes. Starting fl@ntober 2011 it will be
also true for post-master programmes

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)
4.3.1. Does your country provide specific support easures on the national level?

The support measures include: 1) publishing guid&®th online and paper version, distributed feef2) creating interactive
website, including Q&A functionality 3) organizimgnferences, seminars and workshops

4.4. Does national policy steer student assessmerdcedures to focus on leaming outcomes?
Yes. this is done through advisory measures (guidelines, recommendations etc)

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdiff s® No © No answer

\oluntary @ ves for all academic staff©  Yes for some academdiff S© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.

4.6. Is the use of learning outcomes in curriculaed’elopment and student assessment monitored by QitalAssurance
procedures?

Yes

4.6.1. Please explain how, and provide a referente further information.

the State Accreditation Committee, as part of HEValuation, checks if learning outcomes definethbyHEI for specific
programme are in accordance with degree programqérements and if it is implemented properly ggample — what control
mechanisms are introduced). This evaluation isdasaeview of internal regulations and documeelated to the education

process (for example exams, thesis), interviewh tdth teachers and students and observing teggtongss.

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS

5.1.1. Please provide details of how it is linke@®tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the system is based on le&ig-outcomes).



5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%
5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?

Combination of learning outcomes achieved and student workload

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?
Yes

5.4.3. What is the number of hours per credit?

25

5.4.4. What is the number of student teacher contatours per credit?

0

5.4.5. Please provide any additional relevant commés for consideration regarding ECTS imple mentation

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields &study?

All students  ® >7506 of HEIs © 50-75% of HEIS© ~ 25-49% of HEIO  0-24841Els © 0% © No
answer

Some students © >7505 of HEIs © 50-75% of HEISC ~ 25-49% of HEIO  0-24%HEIs © 0% © No
answer

O

Uponrequest © >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%4HEls © 0% © No

answer

In certain fields of O 7505 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-2484HEls © 0% © No
study answer

No students © >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%HEls © 0% © No
answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.



6.2. Is there any monitoring of how employers usené Diploma Supplement?

No

6.2.1. Please provide the most recent results reglng the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

No

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Suppleme igsued?
Polish (in other languages only on request)

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason ftie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple mat.

In Poland Diploma Supplement is issued togethen @iploma. However, if student requiers DS in otlagiguage then Polish -
he has to make formal request.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?

Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assess fhrogress made
in establishing a national qualification framework.

Please choose below the stage that best describearyational situation.

6. The NQF has been adopted in legislation or in other high level policy fora

To implement the NQF our government has preparednéiment to Law on Higher Education, which are atszkpy the
Parliament. The new law will go into force in Octot2011.

7.2.1 Please provide the date when the step was @ieted.

18.03.2011

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

The systemic project "Stocktaking of competencescualifications for the Polish labour market atmel development of the

National Qualifications Framework model" is carrimat in 2008-2010 by the Ministry of National Edtioa as a part of the
Sub-action 3.4.1 of the Human Capital Operatiomagfamme



7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlagloption of the NQF.

~USTAWA z dnia 18 marca 2011 r. o zmianie ustawjrawo o szkolnictwie wy?szym, ustawy o stopniaalkoaych i tytule
naukowym oraz o stopniach i tytule w zakresie $zitkz o zmianie niektérych innych ustaw” http:Karsejm.gov.pl/proc6.nsf
/ustawy/2215 u.htm [In Polish]

7.2.9. Are ECTS included in the NQF?

Yes

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how ajifications have been included in the NQF.

7.2.13. Please provide a reference to the self-aécation report.



7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.
www.krk.org.pl/en

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution®  Central governmenhaity (€.g. ministry) © Regional

academic stud . - . . o
ygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised

independent institution©  Social partner organisatEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution®  Central governmertharity (e.g. ministry) © Regional
%ﬁﬁiiﬁgﬁl government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organiseteEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven

Formal recognition of qualification may in some eaisequire student to attend additional classesder to to make up for
programme differences

8.2.1. Please provide a reference to the relevaetgislation.

Rozporz?dzenie Ministra Edukacji i Nauki z dnial@égo 2006 r. w sprawie nostryfikacji dyploméw Gkaenia studiow
wy?szych uzyskanych za granic? http://isap.sejnpi@ownload?id=WDU20060370255&type=2 Ustawa o dash
uznawania kwalifikacji zawodowych nabytych w pa2ativ cz?onkowskich Unii Europejskiej z dnia 18 mat0@s r.
http://www.bip.nauka.gov.pl/_gAllery/52/69/5269/ 8229 ustawa_ 18 marca_ 2008 _r.pdf

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

Since the decision on recognition of qualificatismade at faculty level it is possible to appeagliast a decision to
senate/rector of the HEI.

8.4. Do higher education institutions typically:

make recognition decisions in faculties/departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.



8.6. What measures exist to ensure that higher e dakion institutions have fair recognition proceduresfor study and
training periods abroad?

There are only internal measures.

8.7. Please provide any additional relevant commesifor consideration regarding your system of recogtion of
qualifications.

For question: 62 [XIV.1.]Which institution/organigan makes final decisions on recognising foreigaldications for the
purpose of academic study and work in your couritfg? some cases in "Recognition for professiamaployment” should be
selected "Social partner organisation (employeggmsation, trade union etc)" - especially foralegrofessions.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single independent national agency for quality assurance has been established.

There is a single independent national agencysthte Accreditation Committee (SAC), which operateshe basis of the
national legislation and conducts mandatory extequality evaluations in all higher education ingtons (HEISs). Its
evaluation/accreditation decisions are legally nigdAdditionally, there is a national body, Natd®ccreditation Council for
Medical Education (NACME), which also operatestmbasis of the national legislation, but whichdwarts mandatory
external evaluations in only two fields of studyrsing and midwifery. Its evaluations aim to enstoepliance with the specific
national standards for nursing and midwifery stegand provide a basis for accreditation certiisassued by the Minister of
Health. Moreover, eight peer accreditation commissi(PACs) have been established independenthyebil E community.
However, they are not referred to in the natioagldlation currently in force, cover only specitfjpes of HEIs or fields of study
and conduct external evaluations on the basisfegiions submitted voluntarily by HEIs. Their aeditation decisions are not
legally binding. Thus the information given belowthe questionnaire refers only to SAC, unlesedtatherwise.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

1.4.1. Please specify the normal impact of an external review.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What is the main " object" of the external evaluations undertaken?



Progra mmes

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmesin all cycles subject to external evaluation?

No
1.6.2.1. Please specify
External evaluation currently covers first-cyclelaecond-cycle programmes in all fields of studgiBHEIs.

1.6.3. Are all institutions and all programmes subject to external evaluation?

Please choose..

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

All outcomes, including positive and negative oras, published by SAC on its website together enthluation reports. The
information on the outcomes includes: the naméeHEI and the organisational unit (e.g. facultyheerned, the field and level
of study, the rating given (one of four ratingststanding, positive for a full or shorter validggriod, conditional and
negative)and the date of the relevant SAC decision.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
See the comment on the positive outcomes.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Aims of the programme concerned and stated competenf the graduate (compliance of the
graduate profile with the relevant national staddand of the graduate qualifications framework
with the Bologna Process descriptors of learnirigaaes; involvement of employers in the
process of developing the concept of educatiomisaaiient of the graduate’s qualifications/skills to
labour market needs); student admission and seteailes; implementation of the curriculum
(compliance with the national standards; links testavthe curriculum and the aims of education

Teaching stated in the graduate profile and the expectediugta qualifications framework; ECTS);
organisation and implementation of the teachinglaadhing process (teaching and learning
methods, incl. their innovative character and ratee; availability and quality of syllabuses,
organisational aspects); student assessment, acheets and dropout; academic staff (compliance
with the national requirements concerning the nuralnel qualifications of staff and student/staff
ratios; research achievements; staffing arrangesnfientlasses; personal files for academic staff);
teaching and learning facilities.

Various issues jointly referred to as ‘Student ematt compliance with internal regulations
concerning students; financial support for studdets for education services; students’ activities
(student self-government, student organisationslesit research interest groups, and active
involvement of students in collective HEI bodidsgrning and research support systems; students’
involvement in internal quality assurance; welfareangements.

Student support
services

[ Lifelong Learning
provision



Research achievements, incl. publications and relseasults implemented; awards for research

Research achievements; the involvement of students in re$e@aiojects; funds allocated and grants
obtained; a system supporting staff development.

Not distinguished as a separate issue; issuesasugttivities of the careers service, graduate

Employability tracking arrangements and measures taken in thisagsessed as part of teaching aspects.

All internal QA issues covered by the ESG (poliog @rocedures; periodic reviews of

Internal Quality programmes and their outcomes, student assessjuality assurance of staff, student support,
Assurance/Management information systems and public information). Asieas elements of an internal QA system are
system already in place in HEIs, but fully fledged anddtional systems are yet to be implemented,

evaluations focus on the progress towards the lesttaient of such systems.

Various ‘transversal’ issues, including, for exaend) Mission and strategy of the HEI, its role
and position in the e;nvironment andlon the edunatiarket (as a broa_der contextgal i_ssue for_
Other (please programme evaluation); 2) Staff policy and staffelepment process in the organisational unit
specify) (e.g. faculty) concerned; 3) International cooderatincl. student and staff exchanges and topics
of international projects in the area of teaching eesearch carried out by the unit concerned.

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

The evaluation procedure includes: 1) analysib@®elf-evaluation report prepared by the HEI comed according to a
template published by SAC; 2) a site visit (lastibdeast two days in the case of a regular evialuat at least one day in the
case of a follow-up evaluation) undertaken by aad@ation panel, incl. meetings with the authorité¢he HEI and the unit
concerned, academic staff, students and adminmigrstaff; class observation; examination of curiacand syllabuses and
documents related to the teaching and learningggsgexamination of randomly selected final theae$nspection of teaching

and learning facilities, library and reading roomnsd welfare facilities; 3) an evaluation repoeared by the evaluation panel

and forwarded to the HEI concerned which preséstsamments; 4) a quality rating proposed on ttesbaf the report by the
relevant SAC Section for Fields of Study; 5) affidacision on the quality rating (accreditationiden) taken by the SAC
Presidium; 6) the accreditation decision forwarttethe HEI concerned, the Minister of Science aighét Education and,
where applicable, the minister supervising a gidé&h (e.g. the Minister of Culture in the case oflsiBffering programmes in
fine arts); 7) the publication of the rating and #valuation report on the SAC website.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2. 1f no, please go to section XVII.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
See the additional comments below.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.



1) HEIs may apply to any QA agency (including, dsample, the relevant PAC or a foreign agencynttergo an external
evaluation/accreditation process on a voluntaryshasit SAC is the only body which conducts mande¢xternal evaluations
and whose decisions are legally binding. 2) SACdgized bilateral agreements on the mutual redogniff accreditation
decisions with the Dutch-Flemish Accreditation Qiigation (NVAO) and Austrian Accreditation CoungDAR). 3) Pursuant to
the amendments to the Act of 27 July 2005 — Lavigier Education (LoHE) accepted by the ParliamtbetMinister of
Science and Higher Education will lay down, by tetian, the requirements for external evaluatioheécacarried out by SAC
which will take into account accreditations or darates obtained by HEIs from international ingfidns. This regulation should
provide a basis for SAC to recognise evaluatiom&atitation decisions taken by international agenaiecase they are chosen
by HEIs in the future.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINESFOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

[l Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

£l Such an evaluation is planned but has not yet tplere
' No

3.2. If an evaluation has been conducted, was the application successful ?

An external review of SAC, covering both the ES@ the ECA Code of Good Practice, was carried oatrbindependent
international panel in 2008. As a result, SAC waisstdered to be compliant with the ESG and the EX0Ae of Good Practice.
It became a full member of ENQA in 2009 and wasssqgoently registered in EQAR in the same year.

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.

Pursuant to the 2005 LoHE and the SAC Statutetbeident of the Students’ Parliament of the
Republic of Poland (a body representing all HE estitil and including representatives of HEI student
self-government bodies) is a member of SAC anBiigsidium (a collective decision-making body

of SAC). The Presidium lays down, among other #higgneral quality evaluation criteria,

guidelines for self-evaluation reports and the pthare for site visits, identifies programmes to be
assessed and takes evaluation/accreditation desikjovoting.

Student
involvement in
governance structures
of national quality
assurance agencies

There is no explicit requirement. However, purstatihe Statutes of SAC, external evaluations are
As full members in conducted by evaluation panels composed of SAC mistdnd experts. According to other SAC
external review teams internal regulations, experts include, among ott&rglent-experts — see the additional comments
below.

I As observers in
external review teams

1 In the preparation
of self evaluation
reports

According to the Statutes of SAC, evaluation/acita¢idn decisions for both regular and follow-up
evaluations are taken by the SAC Presidium. Theiéiten includes the President of SAC, the
Secretary, the Chairs of the SAC Sections for BielidStudy (which analyse reports prepared by
external evaluation panels and propose a qualityg)aand the President of the Students’ Parliament
of the Republic of Poland as a representativeunlestts. Decisions are taken by voting in which the
President of the Students’ Parliament has fullngptights.

In the decision
making process for
external reviews



There is no explicit requirement. However, accogdothe SAC procedures, follow-up evaluations
In follow-up (undertaken in the case of conditional accreditytwe conducted, like regular evaluations, by
procedures evaluation panels composed of SAC members and isxpgecording to other SAC internal

regulations, experts include, among others, stuebgmérts — see the additional comments below.

£ Other, please
specify

4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

I In governance structures of national QA agencies
I As full members in external review teams

£l As observers in external review teams

' In the decision making process for external reviews
1 In follow-up procedures

Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

I'In the preparation of self evaluation reports

In the decision making process for external reviews
In follow-up procedures

1 Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.

No

Pursuant to the amendments to the 2005 LoHE aatéptthe Parliament, two representatives of empiiya@ganisations will
be members of the SAC Presidium. Thus they wilinvelved in both the governance structure of thgonal agency and the
decision-making process for external reviews bexgws SAC Presidium is a collective body which, agnother things, takes
evaluation/accreditation decisions.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

1) Involvement of academic staff in governancecstines of national QA agencies and the decisioninggicocess for external
reviews: Pursuant to the 2005 LoHE, all SAC membexsept a student representative, are acaderfibslding at least a
doctoral degree and employed in a HEI as the pépeimary employment. Consequently, academic stafalso members of
the SAC Presidium, a collective SAC body which ldgsvn evaluation criteria and procedures, idergtifieogrammes to be
assessed and takes evaluation/accreditation desisibe SAC Presidium includes the President of SB&Secretary and the
Chairs of the SAC Sections for Fields of Study, wahe all academic staff, and the President of thee®ts’ Parliament of the
Republic of Poland as a representative of studBatsisions are taken by voting in which all Pregmdimembers have full
voting rights. 2) Involvement of students and acaidestaff as full members in external review teamd in follow-up
procedures: There is no national or SAC internglilisgion concerning the exact composition of exteavaluation panels which
conduct both regular evaluations and follow-up aatbns (i.e. reassessments after one year irade af conditional
accreditation). However, pursuant to the SAC Stataind other internal regulations, evaluation gaoehducting both regular
and follow-up evaluations include SAC members §aldemic staff, except a student representativcegmerts. According to
the SAC internal regulations, there are three categ of experts: academic experts, i.e. acadezaichers, student-experts and
formal-and-legal compliance experts. All three gatées of experts are normally involved as full rhens of evaluation panels.
Student experts are not involved only in exceptlicases; for example, when the task of the parel é&valuate specific aspects
such as research achievements of a faculty or sthelent experts were satisfied with the existimgragements during previous
site visits undertaken to assess a programme themiteld of study within the same faculty. Evdlaa/accreditation decisions
based on both regular and follow-up evaluationgaien in accordance with the same procedure €@aments on the



involvement of students and staff in the decisi@kimg process for external review. 3) Involvemdrgtadents and academic
staff in the preparation of self-evaluation repovt4ile there is no formal requirement, self-evéiluareports are prepared by
internal QA bodies (if these exist at the relevawel of the HEI structure) which include acadestaff and students. 4)
Involvement of international peers/experts: Whilere is no formal requirement, international expare, though occasionally,
full members of external evaluation panels. Limifiédncial resources and the language barrier aretly the main obstacles
to greater participation of international expektswever, international QA experts are members@fibnsultative Council,
SAC'’s advisory body established in 2009.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?

Yes

5.1.1. Please specify these requirements and the relevant source.

HEls are required to ensure high quality of ederedind thus to establish internal QA systems byRéngulation of the Minister
of Science and Higher Education of 12 July 200national standards for individual fields and leveistudy, and on the
procedure and requirements for HEIls to establishpaovide interdisciplinary degree programmes aggtele programmes in
macro-fields of study. This is only a general regmient, and there are no detailed national reguigidr guidelines for internal
QA systems. However, external evaluation critesikich are applied by the State Accreditation Cotemi{SAC) and
published on its website, cover internal QA systeniuding all elements mentioned in the ESG.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?

No

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?
Please choose..
5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?

Please choose..

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

0-<25%

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

More than 75%

5.5.1. Please describe what kind of arrangements are in place.



HEIs offer national awards (degees/diplomas) and thus their programmesmust comply with the ratonal stardards laid down by
the Minister of Sderce ard Higher Education. The relevant nat onal stardards provide a baks for programmes(curicula) in
individual fields of study which are developedindepemlertly by HEIs and, pursuart to the 2005 LoHE, are approved by the
boards of HEI organisatioral units (e.g. a facuty board). Any charges in an exsting programme must also be approved by the
board of an organisational unit. However, arrargements for the monitoring ard periodic review of progranmes are not laid down
inthe ratonal legslaionand thus vary between HEIs. Some HEIs have ®tup separate ard permarert bodies (e.g. a
programme/curriculum committeeor acommitteefor teaching and/or quality assurance) at institutional, facuty and/or
depatmertal levels spedficdly responsible for reviewing programmes In other HEISs, thisis the resporsibility of facuty boards,
deans or vice-deans of faallties who may either be dredly involved in programme reviews or edablish ad-hoc committeesto
perform sich tasks. The frequency of reviews varies from one yea to several years. Reviews in some HEls are undertakenbefore
the begnning of eachnew academic year, whereasother HEIs review programmes at least once during an edicaioncycle, eg.
after the 6th or 7th semester for first-cycle programmesor the 3rd or 4th seneder for semnd-cycle programmes. Students are
normally involved dther directly through student self-govemment repreentatives who are menbers of the pemarert or ad-hoc
bodies responsible for programme reviews or through consul tations concerning posdble diangeswith the relevart studert
self-governmert body. Callecting feedback fromgraduates ard employers is currently beconing fairly common pradice as part of
programme review procedures

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?

0-<25%

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?

None

5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.
Analysis conducted by SAC ard analysis of HEIS' websites.
5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.

1) Variows individual elenerts of intemal quality assurarce systens have alreadybee in placein HEIs for some time. However,
more intense efforts to introduce comprehersive intemal quality asurarce systens have beentaken orly in recent yearsin
response to the stronger emphasis placed o quality assurarce within the Bologna Rrocess and, consequently, by SAC inits
external evaluatons, and following the adoption of the above-mentioned 2007 Regul ation of the Minister of Sderceand Higher
EducatonwherebyHEIs are required b establish such systems. Thus fully fledged g/stens are yet to be implerrertedin the
majority of HEIs. 2) Requrenents for students to beinvolved inintemal quality assurance s/stens, the preparation of
self-evaluationrepats ard decision-making asanoucome ofevaluatiort While there are no explicit formal requrenertsin the
legislation, SAC’s external evaluatoncriteria corceming a ®tof isstes referredto as’ Studert matiers’ include gecifically the
involvenrert of students in the internal QA system. This covers, among other things, active involverrent of studerts in the process
of defining the gaduate profile, expected leaming outcomes ard curricu a; involvement of studerts in HEI bodies regporsible for
QA; reglar ard reliable course evauationsurveys; students’ influerce onthe periodic assessmert of teachers’ performance in
the araof teaching; information provided to studerts on meaaures takenby the authorities of the HEI and its organisatioral units
to improvethe quality of educaton; ard involvenert of students inimproving criteria for the evaluation of the quality of
education 3) Quality erhancenert strategedpoliciespublished by HEIs: A large proportion of HEIs have published various
documerts corcerning quality asurarcein recent years. However, a much smaller proportion (up to 25%) have devel oped and
published pope strategies which exterd beyord an outline d general aims and adivitiesard actually includewiderand spedfic
objedives, expected outputs and outcones, planned adivities together with a imetable, resourcesto be wsed, progressindicators,
monitoring/reviewing procedures, et. 4) Up-to-dae and objedive informationabaut progranmes ard avards published by
HEIs: Between 50% and 75% of HEIs publish up-to-date informati on about the programmes offered together with interded
leaming oucones, the qualifications awarded, teaching and learning methods aswell as asesarert procedures. Other HEIs are
only now introdicing ICT systens to publish suchinformationand thus some delays may still occur. Inany case, the informaton
published is uswally of quartitative reture, while - aacording to ESG - suchinformationshould dso cover qualitative agects.
Lessthan 25% of HEIs publish information onthe quality of programmes offered, e.g reailts of mardatory exemal quality

eval uations conducted by SAC (whichare published by SAC onits webste) or eval uations conducted onavoluntary basis by
pee accredtaton commissions, or HEI rarkings, etc. Where sich qualitative informationis avaiable, it refers to pasitive
oucomesof exemal eval uatiors or other evidence favaurable © the HEI concerned. This may be explained by the fact that
accountability of HEIs in general, and the quality of edwcationin particdar, are gill afairly new issue for both HEIs themselves
and the society. Moreover, patertial studerts ard employers still rely, to alarge estert, onthe perceived reputat on of individual
HEIs and various rankings published by national journals as the main source of information about the quality of programmes
offered.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?
Yes
2. How do your steering documents define lifelong learning?

The draft of “The Perspective of LLL" defines LL @ process of formal and informal learning throeifire life

3. What is the common under standing of lifelong learning in your country?

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

In general HEIs offer wide range of part-time paygmes, post-master studies and courses. In some ttey form special units
which work as “open universities” or so-called Urisities of the Third Age.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of some mstitutions

6. For which institutionsis lifelong learning a recognised mission?

There is no specific group of HEIs with LLL as @agnized mission. Some of HEIs, during formingtiwevn mission, recognize
LLL as an important part of their activity and respibility. On more general level, Law on Higherugdtion lists “providing
training to enable the acquisition and developroékhowledge” as one of the primary tasks of alll$ither tasks involve,
among others, teaching and educating students)

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

No

8. Please provide areference to the relevant legislation or regulation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

Adults in employment

£ Unemployed adults

) Retired citizens

¥ Part-time students



Adults without higher education qualifications

£ Other, please specify

12. Where does the funding of lifelong learning provision in higher education come from?

1 general higher
education budget

1 special budget for
lifelong learning

& ori _— In general part-time and post-master programmedineq
private contributions students to pay a fee (however, in some casefetha

from students provided by the student’'s employer)
f prgva';e contrllzjunons post-master programmes are often prepared in
i;?jr:}strl;s'ness an cooperation with employers, who cover some costs.

Post-master programmes are

¥ other, please specify EU Structural Funds sometimes being cofunded by the
measures of EU Structural Funds

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

In some cases forms of higher education like pasten studies can be funded/co-funded from the@bbbtget. When it
happens, it is usually in reference to regulatedgssions (for example to improve qualificationgezfchers or medical staff).



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

No

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There s a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, geography, ther).

socio-economic status - low income, gender - wofiresome programs), disability - disabled

4.2. For each of these groups, please briefly de#sr the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs) incentives, other
actions etc.

lower income: planned development of the grantschbip system; development of "public vocatiometitutions of higher
education” in the underdeveloped regions; womeads; information campaigns; disabled: financiakmives for the higher
education institutions in the form of additionahdis distributed by the Ministry of Science and Higiducation according to the

number of students with disability enrolled

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?

self-declaration combined with medical certificateonfirmation of low income

4.4. Is there any funding reserved for measures tiocrease participation of under-represented groups?

Yes

4.4.1. Please specify.

funds distributed by the Ministry of Science andjthéir Education according to the number of studeiitsdisability enrolled

4.5. Do you have national targets/goals for partipation of those groups that you identify as underepresented in higher
education?

No

4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

4.6. Does your country offer more public funding tchigher education institutions to stimulate accesfr underre presented
groups?



No

4.6.1. Please specify and identify variation betwaedifferent groups, where they exist.

4.7. Is the effect of measures to increase partieépon of each of the groups monitored in your coum?
Yes

4.7.1. Please specify.

for each of these groups - monitoring of impactiextion of information

4.8. Please provide details on how the higher edugan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

through the statistical monitoring that includestdbution by gender, regions, country of origifisancial support.
4.8.1. What data is collected?
admission and completion rates

4.9. Is there a system to monitor the compositiorf dthe student body (in terms of groups identified a under-re presented)
by subject?

Yes
Available for example in the annual publicationghef Central Statistical Office "Higher Educatiostltutions and Their
Finances

4.10. When are data generally collected?

At entry mto higher education

4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

4.11. Where is information provided by this monitomng system published (provide a reference and lind)

Ministry of Science and Higher Education bulletiaesl website:http://www.nauka.gov.pl/szkolnictwozaze/; also in the
materials published by the Central Statistical ¢effi

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approaclho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

the participation of the underrepresented grougsiligect to general statistical monitoring; theya iprogram of developing
public vocational higher education institutions,iethinreases access to HE for people from nontiradil academic centres
and rural areas, as well as to allocate grantsstitutions that accept disabled students

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

through the monitoring and reports from HEIs

5.3. What are the criteria used to measure and ewadte the success of specific initiatives and measar?

the increase of the number of students fom undezsemted groups



5.4. In your country, is the composition of the stdent body monitored according to certain criteria?
Yes
5.4.1. Who monitors on the basis of which criteria?

Ministry of Science and Higher Education; CentreltiStical Office; distribution by gender, regiowesuntry of origins, financial
support.

5.5. How is this data used in higher education paly?

to monitor the situation to predict trends, to deiee the needs to be addressed by the new LawgheHEducation (amended
in 2011)

5.6. How are measures to remove obstacles to accpssarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

From the general higher education Transferred to HEIs proportionally to the numbeenfolled students who belong
budget to underrepresented categories

Tl From a specific budget
1 From university budget

] There are no measures to remove
obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotty's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES



7.1. Does your country have policies aiming to inelase the level of completion of studies?

No

7.1.1. Please describe the main features of thesgiges.

7.2. Are student completion rates monitored in youcountry?

Yes, at the level of higher education institutions

7.2.1. What use is then made of the data?

transferred to the Ministry of Science and Highdu&ation

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?
No

7.3.1. Please specify the nature of these incentive

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

yes, itis a subject covered in the external qualssurance procedures

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus #ieon academic guidance
services, career guidance services and psycholodicaunselling services.

8.1. What kind of student services are commonly praded by higher e ducation institutions?

Academic guidance services
Career guidance services

I psychological counselling services
Other

™I No services

8.1.1. Please specify.

Training on students' rights and obligations fer finst-year students. Starting from 2011 studestdnright to attend such a
training by law. The trainings are to be coordidatg the Students' Parliament of the Republic ¢&fb(national student union).
The pilot programme on such trainings has beenezhout for 3 years.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.



budgets of HEIs as well as the state budget (ia oathe trainings on students' rights and obloges)

8.4. What are the main tasks of the services?

To induce students of the first year of study,dtvs particular problems of all students; to monttee job markets and to advise
on the issues of the career after graduation.da o&trainings on student rights and obligatitwesgrinciple is to raise the

awareness on students' righst and how to defend #itadents' obligations and opportunities rel&ietie student's status.

8.5. Please provide any additional relevant comméfor consideration regarding your national polices to widen
participation.

The fast development of the non-public HEIs as wslpublic vocational HEIs, especially outsidertiagn educational
centers,has been in the last years an additiociirfevhich contributed to the widening of partidipa

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studygdistance learning
and e-learning)?

No
10.1. Please provide details of specific policy mneaes.
11. Does your country's policy on flexible provisio of higher education contain a special focus linkaéto the goal of

widening participation for underre presented groups?

No

11.1. Please explain how higher education policyraes to attain this goal.

12. Are there regulations or other policy measuregegarding the relationship between employers and gher education
institutions in fostering flexible learning?

No

13. Please provide details of these measures.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writer/a" in the remaining fields.

Route 1: = entry with a school leaving certifeca
Route 2: = n/a
Route 3: = n/a
Route 4: = n/a

Route 5: = n/a



15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

No

15.1. Please briefly describe these measures.

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes

16.1.1. If yes, what formal status does exist?

part-time student

16.1.2. How do you define it?

"A form of studies, different than full-time studgharacterized by the educational standards ptestior this form by the Senate
of a particular institution of higher educationaw. od Higher Education of 2005-amended in 2011.

16.1.3. What are the reasons for offering a differst student status?
To create a chance to study for those employedwénd to increase their qualifications.
16.1.4. How are these students treated differentlie.g. fees, student support, etc.)?

They have to pay fees, regardless whether in pablion-public sector of education; classes fomtaee offered during
weekends

16.1.5. Please describe the most common understamgliconcept of part-time studies.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by higheeducation
institutions?

No

16.2.1. Please describe briefly the main ele mentecaprovide the source.

16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education institutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING



17.1. In your country, is there a legislation regualting recognition of prior non-formal and informal learning?

No

17.1.1. How does your legislation in higher educaitn define prior learning?

17.1.2. Do your steering documents in higher edudan define prior learning?

No

17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

I Prior non-formal learning (e.g. various non-cegtificourses)

&1 Prior informal learning (e.g. work experience)
Higher Education Institutions acknowledge sometipwrsr learning - for example language certificdtaswledge

17.3. Prior learning as defined by your steering dmuments can ...

T be used to gain admission to a higher educatialy gwogramme

Il be taken into account as partial fulfilment of ghleir education study programme (e.g. to reduceetigired amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislat, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation neither expressly permits nor prohibits higher education institutions to implement procedures for validation of non-formal and informal learning
17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:
Standard practice in some higher education mstitutions (36 - 75%)

17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?
review of certificates; interviews by HEI's selecticommittees

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

No
17.8. Please provide any additional relevant commenfor consideration regarding flexibility of higher education studies.

The new Law on High Education, effective of 1 OeoB011, contains provisions for the participattbbusiness sector and
employers in designing programs of studies targetinong others specific groups important for theketa



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now

2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any
ind?

lé:lgﬂt.ributions to student unions are not included!

Yes

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

PLN

4. In principle, which home students at public higer education institutions have to pay fees?

During studies  © Al students © Specific groups of studen©  No anmswe
After studies  ® Al students © Specific groups of studen©  No anmswe
4.1. Which main e xemptions to this principle exisin your country?

The "all students" option was chosen since there meaother possibility to state that the fees aid pnly during studies. not
after

4.2. Which of the following criteria determine wheher a student has to pay fees?

0 Need

0 Merit

Part-time/Full-time/Distance learning
O

Field of study

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?

No

5.1. In principle, which second cycle students qiublic higher education institutions have to pay fes?

During studies  © Al students © Specific groups of studen®  No anmswe

After studies  © Al students © Specific groups of studen®  No anmswe



5.2. What main exemptions to this principle existni your country?

5.3. Which of the following criteria determine wheher a student has to pay fees?

U Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammnt of fees payable by home students in the firstycle?
Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = No limits

Maximum amount = It is worthwhile to indicate Miamm fee for Poland as there are no central reiguiaiconcerning this
matter — no limits are imposed centrally. HEIs fage to decide the amounts of fees for their pam-students

Most common amount = 69 PPS

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students ioertain subjects,
students in need, students with good academic perfoance, part-time students, other...)

The minimum amount of the fee which can be paithbyfull-time students of public higher educatiostitutions can be even 5
PLN. However it has to be stated than in Polandigidtrative fees paid by full-time students fronbpa HEIS concerning e.g.
possibility of repeating one year of studies duensatisfactory results or issuing a student cardal contradict the general
statement that full-time studies at public HEIs faee of charge. The maximum amount is paid byptm-time students of
medicine and dentistry, also in some other highbcsalized courses of study in private institutiofise course of studies in
medicine and dentistry is not divided into 1st and cycle.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

Ca. 40 percent of the students pay the minimum am®tis is a percentage of full-time students fimublic HEIs within the
whole student body. 2-3 percent pays the maximum

7. What is the minimum, maximum and most common ammt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees tme paid only once to that amount.

Minimum amount = no limits

Maximum amount = It is worthwhile to indicate Miamm fee for Poland as there are no central reguiaiconcerning this
matter — no limits are imposed centrally. HEIs fage to decide the amounts of fees for their pam-students

Most common amount = 69 PPS

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

The same situation like in the case of studertieflst cycle. The minimum amount is paid by thetfode students of public
higher education institutions. The maximum amosigaid by the part-time students of medicine amdistey, also in some other



highly specialized courses of study in privateitagons. The course of studies in medicine andisienis not divided into 1st
and 2nd cycle.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

The maximum amount is paid by the part-time stiglehimedicine and dentistry, also in some othenlyigpecialized courses of
study in private institutions. The course of stediemedicine and dentistry is not divided into d3d 2nd cycle.

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

40 percent: minimum
8. Concerning fees, are international students traad differently in your country from home students?
Yes

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?

Minimum amount = 2 000 EUR/year (1st and 2nd €yolr 3000 EUR/year (PhD studies) according tavttrésterial
regulation. 30% of the fee can be deducted in oaf®meign students with Polish origin.

Maximum amount = no reliable data available
Most common amount = no reliable data available
8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

Non-EU countries who do not have the status ofuee or permant resident

9. Who defines the fee amounts for any student im¢ first cycle?

In case of the part-time studies at the public HEIs

Each higher education institution defines its oemsf tuition fee cannot exceed factual study costs

Ul Higher education institutions can define their fdmg there are
limits set by the central/regional authority

U Higher education institutions can define their fdms they have to
be approved by the central/regional authority

U Central/regional authority defines the value ramiiees

10. Who defines the fee amounts for any student the second cycle?

In case of the part-time studies at the public HEIs

Each higher education institution defines its oemsf tuition fee cannot exceed factual study costs

Ll Higher education institutions can define their fdms there are
limits set by the central/regional authority

Ul Higher education institutions can define their fdmg they have to
be approved by the central/regional authority



L Central/regional authority defines the value ramigees

11. Do students have to pay compulsory contributianto student unions/re pre sentations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.

12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combination of grants and loans for students and of tax benefits for parents
12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and

loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

13.2. Which first cycle students are eligible forgnts and/or scholarships?

Specific groups of students

13.2.1. Which groups of students receive grants afad scholarships?

Need-based

Merit-based
O Part-time/Full-time/Distance learning
O

Field of study

13.2.2. What percentage of first cycle students reezes a grant and/or scholarship?
25

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

Minimum = no limits

Maximum = 1700 PLN monthly

Most common = no data



13.4. Which second cycle students are eligible teaeivegrants and/or scholarship®

Specific groups of second cycle students

13.4.1. Which groups of students receive grants atad scholarships?

Need

Merit
O Part-time/Full-time/Distance learning
O

Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
25

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

max 1700 PLN monthly; no limits for minimum
13.5. What percentage of all students receives aagt and/or scholarship?
25

14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover the&xpenses of higher
education studies?

Yes. students of all cycles

14.2. Are all first cycle students eligible to reeive loans?

No

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

All are elligible but priority have those whose @nae in family per person does not exceed the
Need-based criteria @amount determined every year by the Ministry oeice and Higher Eucation (at present: 2100
PLN netto)

U Merit-based criteria

O Full-time, part-time,
distant learners, etc.

U Field of studies

Ll Based on cycle the
student is enrolled in

age only those are elligible who commenced theitistubefore age 25

14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.



Minimum first cycle = 6,000

Most common first cycle = 6,000

Maximum first cycle = 6,000

14.2.3.Are all second cycle students eligible toaeive loans?
No

14.2.4. On what criteria are the groups of secondcle students eligible for loans differentiated?

The income in family per person does not exceeanmeunt determined every year by the

Need-based criteria Ministry of Science and Higher Eucation (at pres2hf0 PLN netto)

O Merit-based criteria

O Full-time, part-time,
distant learners, etc.

U Field of studies

Ul Based on cycle the student
is enrolled in

14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®@lease
provide the amount per year.

Minimum second cycle = 6,000
Most common second cycle = 6,000
Maximum second cycle = 6,000

14.3. If different types of loans exist in your cautry, please provide the details here.

14.4. What percentage of students takes out loans?

In the first cycle = 10

In the second cycle = 10

Of all students = 10

14.5. Are student loans publicly subsidised or guanteed?

Yes

14.5.1. Please explain the form of this guarante eussidy.

Bank Gospodarstwa Krajowego, the only Poland'e-stained bank, which is in the student loan systémoker between the
Treasury and commercial banks operating the lazmsguarantee 70 or 100 percent of the loan, démead the family income

or personal situation (orphanhood).

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inoed by students
after completion of their study period?



Income too low

o ad

Studies successfully completed on time

=

Exceptional merit in studies those who belong to top 5 percent of graduateduateon 20 percent

a

Age or length of period in debt

&

Disability

O

Parenthood

&

Death

Early repayment of loan

o 0O

No debt cancellation

U No debt reduction

personal situation e.g. caused by sickness or atcide

14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsyste m.

15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle @ yes © No © No answer

2ndcycle ® yes © No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Some

17.1. What are the criteria upon which eligibilityis decided?

Income of parents too low

O Income of student too low

0 Age of student (child)
Disability

0 Parenthood of student (child)
0 Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

No

17.2.1. Please explain the difference.



18. Can the parents of any student enrolled at adiner education institution receive tax-based finaral be nefits (tax
relief)?

Yes

19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as entage.

In 2009, 1112.04 PLN deduction annually per chppdaithe age of 25

19.1. Is there a difference for parents whose chiteln are first or second cycle students?
No

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stueénts' parents
(including guardians).

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?

Istcycle © yes © No © No answer

2ndcycle ©vyes ® No © No answer

22.1. What are the criteria to determine who is edjiible ?

Ll They are enrolled as a student at a recogniseeérighucation institution
Ll They are under a certain age (please specify)
Ll They have another particular civil status (e.g.riedr;, parenthood, other)

& Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle ® ves © No © No answer

2ndcycle ® yes © No © No answer
24. What forms of public hon-cash student support xdst?

Subsidised accommodation:1st cyc 1
Subsidised accommodation:2nd cyc 1

Subsidised health insurance:1st cyc 1



Subsidised health insurance:2nd cyc 1

24.1. Please specify the details of existing subsisl

subsidised accommodation in dormitories; transpasidies (all students): 50% discount for locdlljputransport, 51% for
train transportation and in case of month ticketsplublic bus transportation; superannuation rdtiefull-time students under 26
working on the contract-basis

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo (| students © Specific groups of students basedrerdefined criteria ©  No answer
Subsidised health insuranceo a|| students © Specific groups of students baseprerdefined criteria ©  No answer

Other subsidies © Al students © Specific groups of students basegrerdefined criteria ©  No answer

25.1. What are the criteria to determine who is edjible ?

Income of parents too low

0 Income of student too low

Age of student

O Disability

O Parenthood of student

Full-time students are eligible to have subsidisealth insurance

25.2. Is there a difference in eligibility betweefirst and second cycle students?
No
25.3. Please explain the difference.

n/a

26. Please provide any additional relevant commentsr consideration regarding public non-cash studetnsupport.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate prepang a third cycle (PhD) qualification?

Student

They hold and employment contract with a HEIhere is the posibility of holding an employmenticact

28.1. Please explain why you selected multiple ogtis?



n/a
28.2. Are there differences between students of fiirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?

scholarships for merit and those associated wéithi@g assistantship; own resources

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.

No difference in the fees: those studying full-timeoublic institutions do not pay fees, those witogl part-time and those
studying in private institutions do pay. No sigoét diffference in grants, loans and other support

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.
It happens that PhD students are employed on tiipe contract basis.

32. Please specify any fees third cycle candidatégt are typically neither "fully student” nor "ful ly employee" have to
pay, as well as any support that may be provided.

n/a

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.

Additional grants for third cycle candidates aree&seen in the new Law on Higher Education (effecti October 2011) to
supply additional grants for the 30 percent bestlichates on the basis of merit
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives

Maria Bottruszko- member of BFUG, Department of Strategy/ Ministry of Science and Higher
Education

B.1.b  Stakeholder representatives
National Agency for LLP- Euridyce Unit, Erasmus Unit
B.1.c  Other contributors



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

Amendments in 2011 of Act - Law on Higher Education and Act on the Academic Degrees
and the Academic Title as well as on the Degrees and the Title within the scope of Art.

This Act is main element of the "Partnership for knowledge” reform package

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted:Amendments in 2011 of Act - Law on Higher Education adopted by
Parlament 18 March 2011

Most recent revision:

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility Degree mobility?
Inbound
Outbound
No target X X X

C.2.a  Please provide a reference for the target.

C.2.b  Are these targets the same for students in all cycles or are there differences?

1 Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
%2 Mobility for an entire degree programme




|:| Same

|:| Differences

C.2.b.i If there are differences according to the degree cycle, please specify.
C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|Z Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|X| No

C.3.a.i If yes, please specify

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|:| Yes
|E No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA

USA/Canada

Latin America

Australia, New Zealand

Middle East

Africa

Asia

Other (please specify)

C.4.b If you have regional priorities, please give reasons.
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C.5. Does your country monitor the impact of your national strategy or action plan?

C.5.a

|:| Yes
|Z No

If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

C.6.a

C.7.

C.7.a

|Z Yes
|:| No

If yes, please explain and/or give examples.

1. App. 30% HEIs implementing Erasmus student mobility, in their 2008/09 final reports
to the Erasmus National Agency, declared financial support their students. The most
frequent forms of such support are: reduction of fee or fee exemption, (partly) free
language courses offered prior departure to a host country.

2. Mastering of recognition procedures at a HEI level is other form of mobility support.

3. HEIs often cooperate with local sections of Erasmus Student Network and involve ex
Erasmus students and foreign students in promotion of Erasmus mobility.

4. Internal mobility programmes which are run by sectoral accreditation committees
affiliated by rectors’ conferences: MOST (mobility programme for university students),
MOSTECH (mobility programme for students of universities of technology) MostAR
(Mobility programme for students of university of agriculture) Transekonomik (Mobililty
programmes for students of university of economics) Most AWF (mobililty programme
for students of sport academies).

Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

[ ] Yes, for degree mobility
|X| Yes, for credit mobility
|:| Yes, for both

|:|No

If yes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted
to specific countries

(if so,

countries, e.g. EU member states,

EHEA

countries/world regions)

please specify which

countries, other

Grants/scholarships are restricted




to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions apply




C.8. Has your country implemented any of the following financial support measures to foster
student mobility?

Measure Credit mobility Degree mobility

loans for incoming students Non

grants/scholarships for Non Grants for students studying in

incoming students the framework of the
Scholarship of Polish
Government as well as for
Belarusian students studying in
a framework of the Kalinowski
Scholarship Programme (see
description below)

Loans for outgoing students Non

Grants/scholarships for Non

outgoing students

Other: (please specify)

C.9.

Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

* The Law on higher education allowes HEls to issue a student ID for Erasmus incoming
students. The ID entitles its holder to discounts on public transport. Very often HEls offer
foreign students an accommodation at university dormitories and/or assistance in finding
an accommodation at free market. The services may also include integration and welcome
programmes as well as a "buddy" (a peer-to-peer assistance).

* In terms of promoting long-term incoming educational mobility, an important role is
played by the Polish Government’s Konstanty Kalinowski Scholarship Programme, which
has been developed since 2006. It is Europe’s largest assistance program for young
Belarusians who cannot study in Belarus because of their political views.




D Identifying and removing obstacles to mobility

D.1.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

D.2.

your policy on mobility?
Information about Erasmus Program- http://erasmus.org.pl/

- "Wptyw programu Erasmus na internacjonalizacje uczelni w latach 1998-2008. Wyniki
ankietowania polskich szkét wyzszych" (Erasmus Programme Influence on
Internationalisation of HEIs, 1998-2008):
http://www.erasmus.org.pl/s/p/artykuly/88/88/Internacjonalizacja-08.pdf.

- "10 lat programu Erasmus" (Ten years of Erasmus in Poland. 1998-2008):
http://www.erasmus.org.pl/s/p/artykuly/88/88/10 _lat_erasmusa_pol_internet.pdf.

- Eurostudent IV — national results

In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,

second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility

Funding 1

Recognition 2

Language 2 3

Curriculum/Study organisation 3

Legal issues

Motivating and informing students 1

Other, please specify: Separation from
partner, parents,
friends

D.3.

Are at least some of the obstacles that you ranked above particularly important in specific

study cycles?

|:| Yes




|ZNO

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|Z Yes
|:| No

D.4.a If yes, please specify.
In case of programmes with regid curricula such as law and medicine, problems with

recognition and curriculum/study organization are more important

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?
|:| Yes
|Z No

D.5.a If yes, please specify.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|X| Yes
|:| No
D.6.a If yes, please specify.

Althought there is no reliable data available, it seems that lack of or insufficient
financial resources is the main reason for which secondary student graduates are no
so mobile for degree perpuses.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

- Activity of Offices for international cooperation in the HEI's
- Promotion of european programes by the National Agency LLP

- Accreditation process by State Accreditation Committee will include programmes in
foreign languages

- Setting transparent rules in the area of international cooperation in providing second and
third cycle programmes

- Introducing recognition of diplomas issued in EU, EFTA and OECD's countries
- Specifying rules and conditions for creation of foreign HEI's in Poland

- Inclusion of number of student mobility flows into the algorithm used for financial
support awared to HEIls by the Ministry of National Educatin and Science

- (according to Law for Higher Education 2011) Replacing state dimplomas with university
diploma. His step is to facilitate issuing joint degrees.
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D.8. Has your country monitored the effects of these measures/programmes?

|E Yes
|:| No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

Erasmus Programme is monitored by National Agency when bilateral intergovernmental
agreemnets are monitored by the Bureau for academic recognition and international
exchange.

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|X| Yes
|:| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?

-"Wptyw programu Erasmus na internacjonalizacje uczelni w latach 1998-2008. Wyniki
ankietowania polskich szkét wyzszych" (Erasmus Programme Influence on Internationalisation
of HEls, 1998-2008): http://www.erasmus.org.pl/s/p/artykuly/88/88/Internacjonalizacja-
08.pdf

-"10 lat programu Erasmus" (Ten years of Erasmus in Poland. 1998-2008):
http://www.erasmus.org.pl/s/p/artykuly/88/88/10_lat_erasmusa_pol_internet.pdf

- Mobilnos¢ naukowcdw w Polsce:
http://www.nauka.gov.pl/fileadmin/user_upload/32/67/32675/20071121_raport_o_mobilno
sci.pdf
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D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important
= 3)
Obstacles to staff mobility Incoming mobility Outgoing mobility

Immigration restrictions

Recognition issues 3 1

Language issues 2 3

Incompatibility of pension and/or social | 1

security systems

Legal issues

Other, please specify: 2 - very heavy

professional timetable

D.11.

D.12.

What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

- Activity of Offices for international cooperation in the HEI's
- Promotion of european programes by the National Agency LLP

- Accreditation process by State Accreditation Committee will include programmes in
foreign languages

- Setting transparent rules in the area of international cooperation in providing second and
third cycle programmes

- Introducing recognition of diplomas issued in EU, EFTA and OECD's countries
- Specifying rules and conditions for creation of foreign HEI's in Poland

- Enabling the dean to decide on the employment of a professor extraordinarius and
visiting professor not only from among the foreigners and Polish citizens who have gained
a doctoral degree abroad, but also Polish citizens who gained a doctoral degree in Poland
and, while working abroad for a minimum of five years, have independently managed
research teams and have significant scientific achievements

Has your country monitored the effects of these measures/programmes?

|Z Yes
|:| No

D.12.a If yes, please provide information on how this monitoring is undertaken. Who is

responsible, how regularly is monitoring conducted, and what have been the most recent
results?
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Erasmus Programme is monitored by National Agency when bilateral intergovernmental
agreemnets are monitored by the Bureau for academic recognition and international
exchange.
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than
outgoing students

more outgoing than | X X X
incoming students

approximately the same
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

National Agency for LLP, Bureau for academic recognition and international

exchange, Central statistical office.

E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|X| No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

Balanced mobility- balanced number of incoming and outgoing students and staff
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E.3. Does your country have significant imbalances of student mobility flows with particular

countries or regions?

|:| Yes
|X| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

Does your mobility strategy/action plan for higher education address the issues of balance

E.4.
of student mobility flows?
|X| Yes
|:| No
E.4.a If yes, what are the main concerns addressed?
The objective of internationalization emphasizes first of all the need of attracting
foreign students to study At Polish HEIs as well as foreign staff to work in Poland.
E.4.b If yes, which measures have been undertaken to address these concerns regarding

the balance of student mobility flows?

Space for Comments:

- Internationalisation of study porogrammes

- Activity of Offices for international cooperation in the HEI's

- Promotion of european programes by the National Agency LLP

- Introducing recognition of diplomas issued in EU, EFTA and OECD's countries
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