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Data entry: (I Degrees_qualifications)

L1. Do your higher cducation steering documents address demographie projections for your country?

Yes M

L1.1. How do these projections affect higher education policy planning?

The demographic projections for Norway are both a wave of young people about to enter into higher education requiring more study places at the HEIs, combined with an ageing population requiring
more skilled labour in the health and social services. The Report No. 44 (2008-2009) to the Storting, Education Strategy, adressed some of these challenges and provided measures for the follow-up of
the challenges. Amongst thesce are the increasc in the number of study places in higher cducation , and focus on more skilled labour in the health and social services.

The former government presented a white paper on health, social work and wellare education in the autumn o[2011. Changes are necessitated by general societal and demographic trends, such as an
agceing population, combined with recent and ongoing major reforms in the scrvices concerned — health, child welfare, employment and social sccurity. At the heart of the reforms lics an increased focus
on public health, early intervention, continuous care and collaboration across professions and services. The scope of the white paper included upper secondary, tertiary vocational and higher education
as well as

research. The starting point is the present and future competence needs of the services —how can these best be met? At the same time, the services themselves play an important part in qualifying
candidates, and the white paper discussed the

division of labour between the cducation systemand the workplace in this regard.

The Ministry is currently working on its follow-up of the White Paper.

Norway takes part in the OECD Skills Startegy. The OECD Skills Strategy provides a framework for countries to build effective and integrated skills policies that develop relevant skills, activate skills
supply and make effective use of skills. Norway is the first country to undertake a collaborative project with the OECD with the aim of applying the OECD Skills Strategy in practice. The Skills Strategy
Project is conducted in closc cooperation with OECD, other relevant ministrics and a wide range of important social partners. The project will first and foremost address the following issucs:

- How can Norway improve skills development? (Enough skills and the right skills)

- How can Norway improve the use of available skills?

- How can we improve the national skills policy?

A diagnostic report identifying 12 skills challenges for Norway was published in February 2014
http//www.regjermgen.no/upload/KD/Vedlegg/Internasjonalt/ OECD/NorwayDiagnosticReportFinalcover280114.pdf

The final report is due in autumn 2014.

Since the carly 1990s, Statistics Norway has, using advanced statistical models, regularly produced model-based projections on demand and supply of labour by cducation. The projections show that
the previous trends of increasing demand for workers with higher education and upper secondary vocational education will continue towards 2030. A project group i the Ministry of Education and
Research is currently working Lo develop and establish a national system for analysis, dialogue and dissemination of future skills needs. The overarching goals are more informed educational choices
and better education planning

Labour market forcastings are done by the government for teachers and health care workers. Within the health sector, sectoral studies on skills needs have been conducted since the late 1990s. Upon
the request of the Ministry of Health and Care Services and the Ministry ol Education and Research, Statistics Norway developed HELSEMOD, a tool [or [orecasting the employment needs within the
scetor (White Paper no. 36 (1998-1999)). The most recent report forecasts demands until 2030 (Stelen and Texmon). A similar tool has been developed for teachers, called LERERMOD. The most recent
report was published in 2008. http://www.ssb.no/arbeid-og-lonn/artikler-og-publikasjoner/arbeidsmarkedet-for-laerere-og-forskolelaerere-fram-mot-aar-2035

L.2. Plcase indicate the types of higher cducation institutions that exist in your country.

Universities
7] Higher education institutions other than universities

1.2.1. Please specify

In addition to the Universities, Specialised University Institutions and University Colleges exist in the Norwegian higher education system. A distinction is also made between private and public HEIs.
In adition, there arc scveral institutions under the auspices of other ministrics, ¢.g. the Ministry of Defence and the Ministry of Justice and the Police

L3. Which of the following statements correspond to structural distinctions in your national higher education system?

(] Higher education institutions are either academically or professionally oriented

O The profile of higher education progr is either academic or professional
@ Higher education institutions are either public or private

O Other distinction between higher education institutions or programmes (Please
specify in the text field on the right!)

O None of the above

L3.1. What is the number of institutions in the categories identified?

« 8 universities

« 8 specialised higher education institutions (out of which three are private)

*20 university colleges (state-owned)

« 8 higher education institutions under the auspices of other ministrics, i.c. the Ministry of Defence (6 HEIs ) and the Ministry of Justice and the Police (2 HEIs)

« 29 private higher education institutions, out of wich 8 have mstitutional accreditation, cf. comment below. (+ 3 specialised higher education institustions, jfr bullet point 2, i.e 32private HEIs in total).

L4. Comments

Institutional accreditation empowers institutions to provide programmes at certain levels depending on institutional category without applying for external accreditation from NOKUT. University
colleges may establish new programmes at the bachelor level without applying for accreditation. The accredited institutions who have the right to award the degree Ph.D. may establish master
programmes within the subject arca of their Ph.D. Private higher education institutions accredited in onc of the three catcgorics have the same freedom of establishment of programmes as the state-
owned institutions belonging to the same category, while the private higher education institutions without institutional accreditation still have to apply to NOKUT for all new programmes.

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:

180 ECTS "88.8"

L5. Please provide the percentages of first cycle (bachelor) study programmes for each duration in ECTS:

210 ECTS "



L5. Please provide the percentages of first cyele (bachelor) study progr for each duration in ECTS:

240 ECTS "11.2"

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:

nn

Other duration

L5.1. What other duration do bachelor programmes have, it if is not 180, 210 or 240 ECTS?

L.6. Please provide the percentages of 1st cycle students enrolledin programmes (full time and part time) of the following length:

180 ECTS "92.7"

L6. Plcase provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

210 ECTS "

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

240 ECTS "7.3"

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

"

Other duration

L6.1. Please specify

L7. Please note that short cycle programmes are treated in a separate section below.

L8. Are there differences in the structure of programmes depending on whether they are academically or professionally oriented (or are located in HEIs that are academically or professionally
oriented)?

No

1.9. Do degree programmes exist with more than 240 ECTS which are considered as first cycle programmes?

L9.1. In which study fields do these study programmes exist?
1.9.2. What is the typical duration of these degree programmes outside the Bologna model?
19.3. What percentage of first cycle students is enrolledin these programmes?

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
60-75 ECTS "3.5"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
90 ECTS "6.8"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
120 ECTS "76.1"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
Other duration "13.6"

L.10.1. What other duration do second cycle programmes have, it if is not 60-75, 90 or 120 ECTS?

The two-cycle degree system has been introduced throughout. However some fields have integrated programmes leading directly to a second cycle degree (either a Master’s degree or second cycle
degree where the title of the former degree systemhas been kept). This includes the following ficlds:

Odonthology, medicine, veterinary science, psychology, pharmacy, certain teacher education programmes, fish sciences, architecture and theology (Theology is offered at three HEIs in Norway, and
given as a two-cycle programme with the possibility o[ obtaining a Bachelor’s degree at one o[the three institutions.)

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

60-75 ECTS "1.7"

L11. Pleasc provide the pereentages of the second cycle students enrolled in programmes of the following length:

90 ECTS "5.9"

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

120 ECTS "47.7"

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

Other duration "44.7"

L11.1. Please specify
NA

1.12. Do integrated/long programmes leading to a second cycle degree exist?

Yes M

L12.1.Ts the duration of the above programmes calculated in...



ECTS credits (or other credits )

L112.2. What is the typical duration of these degree programmes?

The length of the integrated degree programmes varics according to the ficld of study: 5, 5.5 or 6 ycars. Thesc qualifications arc part of the sccond cycle, and consequently the students arc considered
as second cycle students

L12.3. In which study fields do these study programmes exist?

The two-cycle degree system has been introduced throughout. However some fields have integrated programmes leading directly to a second cycle degree (either a Master’s degree or second cycle
degree where the title of the former degree systemhas been kept). This includes the following fields:

Odonthology, medicine, veterinary science, psychology, pharmacy, certain tcacher education programmes, fish sciences, architecture and theology (Theology is offered at three HEIs in Norway, and
given as a two-cycle programme with the possibility of obtaining a Bachelor’s degree at one of the three institutions.)

L12.4. What percentage of first cycle students is enrolled in these programmes?

N.A . these are considered as second cycle students.

L13. Do second cycle degree programmes exist outside the typical Bologna model (i.e. other than 60-120 ECTS and/or calculatedin years rather than credits)?

L13.1. What is the typical duration of these second cycle programmes outside the Bologna model?
L13.2. What percentage of second cycle students is enrolled in these programmes?
1.13.3. In which study fields do these study programmes exist?

L14. Is the minimum total duration of the Bachelor & Master programmes set nationally in your country?

Yes v
1.14.1. What is the minimum duration of the Bachelor & Master together?
S years
L15. Comments

The 3+2 system has been introduced throughout. However, certain second cycle courses, experienced-based master's degrees of 60— 90 credits, such as the MBA, exist. These second cycle degrees
require relevant work experience. The required work experience is to “make up” for the lower number of credits of such a degree, bringing the total of the duraton to 5 years.

T.16. What percentage of first cycle programmes give access to at least one second cycle s tudy programme?

100%

L.16.1. Please provide a source for this information.

Regulations concerning admission to higher education http://www.regjeringen.no/upload/KD/Vedlegg/UH/fors krifter/Regulations_ Admission_HigherCducation.pdf

Regulations concerning requirements for the Master’s Degree
http://www.regjeringen.no/upload/KD/Vedlegg/UH/forskrifter/Regulations_ Requirements_MasterDegree.pdf

L.17. What percentage of first cycle graduates continue to study in a second cycle study programme (within one year)?

1-25%

The percentage is estimated in the following way:

21700 first cycle graduates were registered in the spring semester, 2012. Out of these, 4177 graduates were registered as second cycle students in the academic year 2012/2013.
This gives a percentage of 19.2%.

L17.1. Please provide a source for this information.

Databasc for Statistics on Higher Education

L18. What are the requirements for holders of a first cycle degree to access a second cycle programme?

L18.1. All students...

..must sit an entrance exam  Qves @No Oln some cases ONo answer
..must complete additional courses Oyes ONo Oln some cascs ONo answer
...must have work experience Oves ONo @t some cases ONo answer

...must meet other requirements (pleasc specify

Oves ONo Oln some cases ONo answer
below)

L18.2. if other requirements apply and/or requirements apply only in some cases, please specify:

Regarding the answers “some” under “Must have work experience™:
Certain second cycle courses, experienced-based master's degrees such as the MBA, require relevant work experience.

L18.3. Holders of a first cycle degree from a different study field...

..must sitan entrance exam  Qves @No Ot some cases ONo answer
..must complete additional courses OvYes ONo @in some cases ONo answer
...must have work experience OYes ONO @ln some cases ONo answer

..must meet other requirements (please specify

Oyes @No O1n some cases ONo answer
below)

L.18.4. If other requirements apply and/or requirements apply only in some cases, please specify:

* Regarding the answer “some” to whether holders of a first degree froma different study field must fulfil extra requirements such as exams or additional courses:
0 Most second cycle courses require a certain number of credits taken in the same ficld of study.



« Regarding the answers “some” under “Must have work expericnee™:
o Certain second cycle courses, experienced-based master's degrees such as the MBA, require relevant work experience.

L18.5. Holders of a first cycle degree from the same study field coming from a different higher education institution...

..must sitan entrance exam  Qves @No Qln some cases ONo answer
..must complete additional courses Oves ONo Oln some cases ONo answer
...must have work experience Oves ONo @1n some cases ONo answer

...must meet other requirements (pleasc specify

Oves ONo Oln some cases ONo answer
below)

1.18.6. If other requirements apply and/or requirements apply only in some cases, please specify:

Regarding the answers “some” under “Must have work experience”:
o Certain sccond cycle courscs, expericnced-bascd master's degrees such as the MBA, require relevant work experience.

L18.7. Holders of a professionally oriented first cycle degree seeking access to an academically oriented second cycle programme...

..must sitan entrance exam  QYes @No Oln some cases ONo answer
..must complete additional courses Oyes ONo @In some cases ONo answer
...must have work experience Oves ONo @t some cases ONo answer

..must meet other requirements (please specify

Oyes ONo Oln some cascs ONo answer
below)

L18.8. If other requirements apply and/or requirements apply only in some cases, please specify:

* Regarding the answer “some” to whether holders of a professionally oriented first cycle degree must fulil extra requirements such as exams or additional courses when seeking access to an
academically oriented programme:
o Most second cycle courses require a certain number of credits taken in the same field of study.

*Regarding the answers “some” under “Must have work experience”:
Certain second cycle courses, experienced-based master's degrees such as the MBA, require relevant work experience.

T.19. What percentage of all second cycle programmes give access without further studies to third cycle studies?

100%
The HEIs arc autonomous in determining the criteria for aceess to the third cycle at their HEL but no sccond cycle qualification is excluded from giving access to a third cycle qualification per sc.

L19.1. Please provide a source for this information.

The HEIs are autonomous in determining the criteria for access to the third cycle at their HEL but no second cycle qualification is excluded from giving access to a third cycle qualification per se.
Cfthe University of Oslo
http://www.uio.no/cnglish/rescarch/doctoral-degrec-and-carcer/phd/application/

as an example.

Or The Norwegian University of Science and Technology (NTNU )http://www.ntnu.edu/studies/phd/admission_requirements

1.20. What percentage of second cycle graduates eventually enter into a third ecycle programme?

6.3000000000

L20.1. Please provide a source for this information.

Database for Statistics on Higher Education
L121.Is it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

No

1.21.1. Please specify the criteria

L121.2. What percentage of third cycle students enter without a second cycle qualification?
Pleasc choosc

122. If you would like to make any additional comments on the progression between cycles, please provide them here

1.23. Do higher education steering d mention doctoral education/training?

Yes M

1.23.1. Please provide a reference to the relevant steering document(s):

Cf. a wide range of steering documents at www.regjeringen.no.
E.g. the White Paper to the Storting "Long-tcrm perspectives — knowledge provides opportunity”, Meld. St. 18 (2012-2013) http://www.regjcringen.no/cn/dep/kd/documents/bills -and-whitc-
papers/reports-to-the-storting/2012-2013/meld-st-18-20122013-2.html?id=723549

the Act on Higher Education http:/www.regjeringen.no/upload/KD/Vedlegg/UH/UHloven_engelsk.pdfetc.

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes



Traditional supervision-based doctoral education

124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Structured doctoral programmes "98"

124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

nn

Professional doctoral programmes

124. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

n

Tndustrial doctoral programmes

1.24. Do the following types of doctoral programmes exist in your higher education system?

Plcasc indicate for cach type of programme the approximate % of the total of all doctoral programmes

Other "2"
1.24.1. Please specify which other types of doctoral programmes exist
Doctor philos, no courses, no supervision and no funding

125. Do doctoral and/or graduate schools exist in your higher education system?

Yes v

L25.1. What are the main features of these schools and how many doctoral schools are there?

There are severalt types of doctoral schools, sone are established at the initiative of HEls. These may be institutional scools (often interdisciplinary) or schools established in co-operation with other
TIEIs. These doctoral shools are an addition to the ordinary structured doctoral programmes offered by the TTEIs. We do not have an overview of the total number of schools and students.

There is also a programme of National Research Schools managed by the Research Council of Norway (RCN). This program consists of 15 research schools.The aim of these schools is to improve the
quality of the doctoral cducation as well as to increasc the number of doctoral candidates cntering into and completing their doctoral degree. NCR manages 3 additional Rescarch schools. In total these
schools have 1260 doctoral students.

1.25.2. Please provide an estimate of the share of doctoral candidates who study in doctoral/graduate schools

1-25%

1.26. What is the most common length of full-time third cycle (PhD) study programmes ?

Tn theory / according to regulations: "3"

L26. What is the most common length of full-time third cycle (PhD) study programmes ?

In empirical reality: "5"

L127. Are doctoral studies included in your country’s qualifications framework?

Yes

L.28. Apart from doctoral degrees, are there other degrees /qualifications referenced to level 3 of the QF-EHEA (level 8 EQF) in your national qualifications framework?

Yes

1.28.1. Please specify

What are the names of such degrees? "Norwegian Arttistic Research Programme (candidates receive a diploma stating the completion of the programme)"

1.28.1. Pleasc specify

What is the typical duration of programmes leading to such degrees? "3 years"

L128.1. Please specify

What is the purpose/function ofthose degrees? "The programme intends to secure high level artistic research and leads to expertise as Associate Professor.”

129. Are ECTS credits used in doctoral programmes ?

Yes

1.30. Comments

L31. In your system, do short cycle programmes linked to the first cycle of higher education exist?

Yes v

L31.1. Please specify the name(s) of the qualification(s) awarded at completion of short cycle programme(s)
Hogskolckandidat

1.32. How are short cycle HE programmes linked to the Bachelor-Master structure?



Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....

gain full credit for their previous studies

gain full credit, but only ifthere is agreement between the institution providing the short cycle programme and the institution where the bachelor programme is taught
gain full credit for their previous studies but in professional bachelor programmes only

gain substantial (>50%) credit [or their previous studies

gain some (<50%) credit for their previous studies

gain little (<5%) or no credit for their previous studies

0O0000®

L33. Are short cycle programmes legally considered to be an integral part of your higher education system?
Yes, part of higher education
L34. Comments

Short cycle higher education in Norway is considered as part of the first cycle. Students follow the same study programmes as the first cycle students studying for a bachelor's degree, but are awarded
the degree "hogskolekandidat" after two years of study. By completing a/the third year, these students will gain a bachelor's degree. The degree "hegskolekandidat” is offered at normal HEIs, the same
HEIs offering all other types of higher education, i.c this degree is not offered at separate institustions. The degree is not a frequently used degree.

L35. Do your steering tion the pt of s tudent-centred learning?

Yes v

1.35.1. Howdo s teering documents in your country define student-centred learning in higher education?

There is no firm definition of the notion of student-centred leamning. However, a student-centred approach to higher education was an essential feature of the 2003 higher education Quality Reform. This
approach resulted in the introduction of better systems of guidance and follow-up of cach student, c.g. through Individual Education Plans, more systematic quality assurance, including c.g. student
evaluation of teaching, a new system of budget allocation to higher education institutions, in which completion of studies weighs heavily. When the national qualifications framework for higher
education was developed, the term “student-centred leaming™ became a common expression connected to modern curriculum design

The Individual Education Plan is a document all students have to fill in when they register. It is signed both by the student and the institution. In the Individual Education Plan, each student has to
indicate whether he/she plans to study full or part time, and his/her level of ambition in terms of names of courscs and no. of planned ECTS credits per semester and year. It is an excellent tool both for
the planning of the individual student and for the higher education mstitution to follow up on intended study progression. Many higher education institutions routinely organise individual reviews with
students lagging far behind their stated goals in the Individual Education Plan.

With the adoption of the qualifications frameworks for higher education,learning outcomes and in turn the term “student-centred learning™ became important concepts. By rewriting the study
programmes using learning outcomes, the students arc cnabled to understand what is expected of them— what they should be able to know and do after the completion of a coursc, rather than focusing
on the content or mput, i.e there is a stronger emphasis on the learner and the learning process rather than simply on the content. HEIs have reported that having gone through the”excercise” of
rewriting their study programmes by the use of learning outcomes, they are more tamiliar with their own study programmes, and the academic staff responsible for different courses in a study
programme, have a much better understanding of'the totality of the study programme, and how their course contrubutes to the fulfillment of'the stated learning outcomes for the overall programme. We
see that amongst our HEIs a shift is taking place, a necessary shift from input to outcome — several of our institustions have reported that in implementing the framework, not only rewriting has taken
placce, but a realisation of the fact that their study programmes arc not in linc with the QF - i.c implemenation ofthe QF has resulted in actual changes in the programmes as well. These arc important
elements for SCL.

L35.2. How important are the following elements of student-centred learning in your steering documents in a scale from 0 (not important) to 5 (very important)?

Independent learning Qo O1 O2 O3 Q4 @5 ONo answer
Learning in small groups Qo O1 02 03 O4 @5 ONo answer
Training in teaching for staff Qo O1 02 03 @4 Os5 ONo answer

e ane Qo O1 02 03 O4 @5 ONo answer
outcomes - )

Recognition of prior learning Qo O1 02 @3 O4 Os ONo answer
Learning outcomes Qo O1 02 03 Q4 @5 ONo answer
Student/staffraio Qo Q1 O2 O3 @4 O5 ONo answer

Student evaluation of teaching Qo O1 02 03 @4 Os ONo answer
other Qo0 O1 02 03 @4 Os ONo answer

1.35.2b. Please evaluate the following elements of student-centred learning in a scale from 0 (not important) to 5 (very important)

Independent learning Q0 O1 O2 O3 Q4 O35 ONo answer
Learning in small groups OO Q1 O 03 Qa4 OS @No answer
Training in teaching for staff Qo O1 0203 04 Os @No answer

Assessment based on learning Qo O1 02 O3 Q4 O5 @ONo answer
outcomes -

Recognition of prior learning Qo O1 02 03 Q14 O35 Ono answer
Learning outcomes Qo O1 02 03 Q4 O5 ONo answer
Student/staffratio Qo Q1 O2 O3 Q4 O5 @No answer
Student evaluation of teaching Qo O1 02 03 04 O5 ONo unswer

1.35.3. Pleasc speceify which other clements of student-centred Iearning are referred to in your steering documents.

. A better systems of guidance and follow-up of each student, e.g. through Individual Education Plans

. More systematic quality assurance, including e.g. student evaluation ol teaching,

.anew systemofbudget allocation to higher education institutions, in which completion of studies weighs heavily.
. special follow-up of first-year students

. the establishment of Centres for excellence in education

and so on and so forth

L35.4. Please provide a reference for your steering documents on student-centred learning
The 2001 white paper on the Quality Reform in higher education (Stortingsmelding nr. 27 (2000-2001) Gjer din plikt — Krev din rett Kvalitetsreform av heyere utdanning.)

http://www.regjeringen.no/en/dep/kd/documents/bills-and-white-papers/reports-to-the-storting/20002001/s tmeld-nr-27-2000-2001- html?id=194247



The national regulation on certain requirements for the Master's degree, Regulation (forskrift) no. 1574 of 16 December 2003, stipulating the size/volume, in credits and ycars, of the compulsory
independent work (thesis). http://www.regjeringen.no/upload/KD/Vedlegg/UH/fors krifter/Regulations_Requirements_MasterDegree.pdf

A 2009 white paper called “Education Strategy” (Stortingsmelding nr. 44 (2008-2009) Utdanningslinja), in which the follow-up of the implementation of the national qualifications framework and special
follow-up of first-ycar students arc underlined, and the establishment of Centres for excellence in education is introduced. http://www.rcgjeringen.no/nb/dep/kd/tema/livslang-
laring/utdanning_og_kompetanse/education-strategy html?regj_oss=1&id=578907

The national qualifications framework for higher cducation was adopted in 2009. All descriptions of study programmes at all HEIs have been rewritten by the usc of leaming outcomes. Student-centred
learning is an important concept in this respect. The national qualifications framework for higher education is still in the form of an instruction, laid down in March 2009. We are, however, in the final
stages of adopting a regulation on the Norwegian Qualifications Framework covering all the levels of the Norwegian education system. http://www.regjeringen.no/en/dep/kd/Selected-topics/livslang-
laring/nasjonalt-kvalifikasjonsrammeverk.html?id=601327

L36. Comments

1.37. In your country, do you use...
LCTS

1.37.1. Please provide details of how your national credit system is linked to ECTS and describe its main characteristies (e.g. how eredits are calculated and whether the system is based on learning-
outcomes)

L37.2. Please describe the main characteristics of your national credit system (e.g. how credits are calculated and whether the systemis based on learning-outcomes)

L.38. In your country, what percentage of higher education institutions and programmes use ECTS for accumulation and trans fer for all elements of study programmes?
Percentage of higher education institutions @100% O7699% Q51-75% O1-50% Q0% ONo answer
Percentage of programmes @100 % O76-99 % Q51-75% O1-50% Q0% ONo answer
1.39. In the majority of higher education INSTITUTIONS in your country, what is the basis to award ECTS?
Combination of learning outcomes achieved and student workload: student has fulfilled the prescribed workload AND has achieved the expected learning outcomes

L39.1. Please specify

L40. In the majority of higher education PROGRAMMES in your country, what is the basis to award ECTS?

Combination of lcamning outcomes achicved and student workload: student has fulfilled the prescribed workload AND has achicved the expected learning outcomes
L40.1. Please specify

L41. I student workloadis part of the award of ECTS credits, is there a standard measure of the number of hours per credit?

No

L41.1. What is the number of hours per credit?

142. Arc ECTS credits linked with learning outs in higher education progr in your country? (This means that learning outcomes arc formulated for all programme components and
credits are awarded only when the stipulated learning out are actually acquired.)

In all programmes

1.43. Does national policy steer and/or encourage the use of learning outcomes in developing curricula?

Yes, this is done through compulsory measures (law, regulations, etc.)

1.43.1. Docs your country take specific support measurcs on the national level?

The national qualifications framework for higher education, based on learning outcomes, is still in the form of an mstruction, laid down in 2009. We are, however, in the final stages ofadopting a
regulation on the Norwegian Qualifications Framework covering all the levels ol the Norwegoan education system

Some study programmes in Norway, ¢.g. engincering, teacher education, nursing ctc., arc governed through National Curriculum Regulations. The National Curriculum for teacher cducation was revised
n 2010, basing it on leaming outcomes. The National Curriculum for engineering was revised in 2011, for early childhood teacher education in 2012, for accounting and auditing in 2012, and for the
specialised teacher education programmes in 2013, basing the National Curriculum for these study programmes on learning outcomes as well. Financial support has been provided by the Ministry for the
implementation of the new National Curriculum for teacher training and engineering. The Norwegian Association of Higher Education Institutions and The Norwegian Network for Private Higher
Education Institutions have organised several seminars regarding qualifications frameworks and the use and the implementation of learning outcomes. Representatives from the Ministry have
contributed at national conferences and seminars, providing information on the development of the national qualifications framework, the development and usc of learning outcomes cte. The programme
description for the Norwegian Bologna Experts includes providing support for the implementation of the QF at a national level

L.44. Does national policy steer student assessment procedures to focus on learning outcomes?

Yes, this is done through compulsory measures (law, regulations, etc.)
L45. Is there an offer of training programmes on topics such as student-centred learning and learning outcomes for academic staff?
Compulsory OYes, for all academic staff OYes, for some academic staff @No ONO answer
Voluntary @Yes, forall academic stall’ OYes. for some academic stall’ ONo ONO answer
L45.1. Please indicate the approximate percentage that participate
As such training is voluntary for academic staff,and left to the HEIs, we have noc indciation of the precentage that participate.

L45.2. Please specify for which members of academic staff training programmes are offered

L46. Is the use of learning outcomes in curricula development and student assess ment monitored by Quality Assurance procedures?

Yes v

1.46.1. Please explain how, and provide a reference to further information

The Norwegian quality assurance agency, NOKUT, is, amongst other tasks, responsible for accrediting study programmes. However, institutional accreditation empowers institutions to provide
programmes at certain levels depending on institutional catcgory without applying for external accreditation from NOKUT. University colleges may cstablish new programmes at the bachelor level
without applying for accreditation. The accredited institutions who have the right to award the degree Ph.D. may establish master programmes within the subject area of their Ph.D. Private higher



cducation institutions accredited in onc of the three categorics have the same ficedom of establishment of programmes as the statc-owned institutions belonging to the same category, while the private
higher education institutions without institutional accreditation still have to apply to NOKUT for all new programmes. NOKUTs regulation governing quality assurance which includes the standards
and criteria for accreditation,

states that all study programmes have to be described by the use of learning outcomes, the modes of teaching have to be geared towards successtul completion of the stated leaming outcomes, the
modes of assessment have to take into account assessing the successful completion of the stated leamning outcomes for the programme etc. HEIs with the authority to establish new programmes
without applying for accreditation from NOKUT, will, c.g. in the casc of a process of reaccreditation which NOKUT may launch at any given time, have to comply with the standards and criteria
mentioned in NOKUTs regulation. In addition, some

Norwegian HEIs have adopted guidelines regarding the description of learning outcomes (Quality Assurance Handbooks).

L47. If you would like to make any additional comments on ECTS and/or learning outcomes, pleasc provide them here

Al HEIs were required to rewrite their study programmes by the use of learning outcomes by the end 0f2012. The use of Learning outcomes and the qualifications framework, has been discussed with
all HEIs during the annual governance meetings between the HEIs and the Ministry.

The importance of linking assessment procedures and the stated Leamning outcomes of a study progranmme has been emphasised.
148.Is the Diploma Supplement issued in higher education institutions and to BA/MA students in all ficlds of study?

The Diploma Supplement is issued...

...automatically to all students:by 100% of HEIs

...automatically to all students:by 76-99% of HEIs
...automatically to all students:by 51-75% of HEIs
...automatically to all students:by 26-50% of HEIs
..automatically to all students:by 1-25% of HEIs
...automatically to all students:by 0% of HEIs
...automatically to some students:by 100% of HEIs

...automatically to some students:by 76-99% of
HEIs

..automatically to some students:by 51-75% of
HEIs

...automatically to some students:by 26-50% of
HEIs

...automatically to some students:by 1-25% of HEIs
...automatically to some students:by 0% of HEIs
...upon request:by 100% of HEIs

...1pon request:by 76-99% of HEIs

...upon request:by 51-75% of HEIs

...upon request:by 26-50% of HEIs

...upon request:hy 1-25% of HEIs

...upon request:by 0% of HEIs

..in certain fields of study:by 100% of HEIs

...in certain fields of study:by 76-99% of HEIs

...in certain fields of study:by 51-75% of HEIs

...in certain fields of study:by 26-50% of HEIs
..in certain fields of study:by 1-25% of HEIs
..in certain fields of study:by 0% of HEIs

...to no students :by 100% of HEIs

...to no students :by 76-99% of HEIs

...to no students :by 51-75% of HEIs

...to no students :by 26-50% of HEIs

..to no students :by 1-25% of HEIs

...to no students :by 0% of HEIs

1.48.1. Please specify to which students

L48.2. Please identify the fields of study in which the Diploma Supplement is issued

1.49.1s the Diploma Supplement issued to graduates in the third cycle?

No

L49.1. Please s pecify

1.50. TIs there any itoring of how employers use the Diploma Supplement?

1.50.1. Pleasc provide the most recent results regarding the Ievel of satisfaction of cmployers:
L50.2. Please provide a reference to the source of this information:

L51.Is there any monitoring of how higher education institutions use the Diploma Supplement?

Yes v



L51.1. Please provide the most recent results regarding the level of satisfaction of institutions:

NOKUT has the overall responsibility for the monitoring of the use of the Diploma Supplement at Norwegian ITEIs. NOKUT is also responsible for the national follow-up of the Recommendation on
Criteria and Procedures for the Assessment of Foreign Qualifications and Periods of Study. Quite a number of Norwegian HEIs have received the Diploma Supplement Label, i.e. they have gone through
thorough scrutiny of their DSs. The Norwegian Association of Higher Education Institutions is currently focusing on how to develop even further the Norwegian Diplomas and Diploma Supplements.

The Norwegian Centre for International Co-operation in Education (SIU), makes annual reports . showing that most students are satistied.
1.52. In what language(s) is the Diploma Supplement issued?

English

L53. The Diploma Supplement is issued...

free of charge

L53.1. Please s pecify the categories of students

1.53.2. Pleasc provide the amount and the reason for the fee

1.54. Comments

L55. Do national higher education steering d mention joint or double degrees?

Yes v

1.55.1 Please provide a reference to the legislation and/or cite the relevant articles
The legislation governing the provision of joint degrees is set down in Regulations 2010-02-01 nr 96: Regulations governing quality assurance and quality development in higher education and post-

sccondary vocational cducation and training, pursuant to the Act on Higher Education.

Some amendments to the Regulations were made 15 March 2011, but the amendments are as of yet unfortunately not available in English. Le. the text cited below has been slightly amended. but the main
principles still stand.

Chapter 4. Joint degrees

§4-1. The institutions” opportunity to award degrees and professional training qualifications in collaboration with other institutions

(1) Universities and university colleges may award degrees and professional training qualifications in collaboration with other Norwegian or foreign institutions (joint degrees).

(2) The accreditation provisions in §3-1 of these regulations apply in so far as they are appropriate to courses that are to form part of the basis for a joint degree and which the individual institution itself
docs not have the authority to cstablish. In such cases, NOKUT may also accredit parts of a study programme.

§4-2. Requirements regarding joint degrees — the institutions’ responsibilities

(1) Universities and university colleges which award joint degrees are to enter into an agreement with cooperating institutions that regulates the division of responsibility between the parties, including
the award of degrees and fornmlation of diplomas.

(2) The institution shall ensurc that the cooperating institutions arc accredited or publicly authoriscd to provide higher education in accordance with prevailing systems in the country in question, and
that the study programmes in question are accredited as higher education at the joint degree’s level.

(3) Students who are admitted to study programmes that are to form part of the basis for a joint degree awarded by Norwegian and foreign institutions are to be ensured a certain period of study at the
cooperating institutions.

(4) Should the cooperation on a joint degree be terminated, the institution shall enter into an agreement with another institution that can assume the academic responsibility for the students being able
to complete the study programme and sit the examination, or shall implement other measures which cnable the students to complete the study programme. Such measures are to be approved by NOKUT
i cases where NOKUT has accredited the relevant study programmes at the institution, cf §4-1, second subsection.

(5) Universities and universily colleges are Lo inform NOKUT of the joint degrees awarded by the institution.

§4-3 Supplementary provisions
NOKUT may issuc regulations stipulating supplementary provisions relating to joint degrees.

L56. Does higher education legislation explicitly allow:
Establis hing joint programmes ©ves Ono OLegis lation not clear OLegis lation does not mention joint degrees ONo answer
Awarding joint degrees ©yes Ono OLegislation not clear OL.egislation does not mention joint degrees ONo answer
Recognition of QA decisions on joint degrees Qyes @No Obegislalion not clear Obegislalion does nol mention joint degrees ONo answer
L57. Please estimate the percentage of institutions in your country that award joint degrees / are involved in at least one joint programme.
Award joint degrees  O100% O76-99% QO51-75% @26-50% O11-25% Q6-10% O1-5% Q0% ONo answer
Participate in joint programmes 0100% O76-99 % Q51-75 % ©26-50% O11-25% Q6-10% O1-5% Q0% ONo answer
L58. Please estimate the percentage of students in your country that graduated in the academic year 2012/13...

.with ajoint degree  O>10% O>75-10% O>5.75% O>2.5.5% ©>0-25% Q0% ONo answer
...from a joint programme 0>10% O>7.510% O>5-75% O>2.5-5% ©>0-2.5% Q0% ONo answer

1.59. Please estimate the share of joint programmes in the three cycles

First cycle (%) "32.4"

1.59. Please estimate the share of joint programmes in the three cycles

Second cycle (%) "66.2"

1.59. Please estimate the share of joint programmes in the three cycles
Third cycle (%) "1.4"

L.60. Do you have information about s tudy fields in which joint programmes / joint degrees are most common?



Yes v

L60.1. Please explain briefly and mention/link to the source of this information

Joint degrees arc most common in the MST subjects, Arts and Teacher Education. The estimate is based on the number of joint programmes, not the arcas in which there arc most graduates. If we look
at the disciplines in which there are most garduates fromjoint programmes, the answer would be Nursing, Teacher Education, Social Sciences, and MST subjects.
Source: Database for Statistics on Higher Education

L.61. Comments
The figures relating to joint degrees include both national and nternational joint degrees/progranunes.

1.62. The BFUG working group on qualification frameworks has developed the following steps to assess the progress made in establishing an NQF. Pleasc choos e below the stage that best describes
your national situation.

11: The final NQF and the self-certification report can be consulted on a public website

The report from the group carrying out the self certification has been presented to the Ministry. The self-certification has been carried out in conjuction with the referencing against the EQF. The
referencing against the EQF is duc to be presented to the EQF Advisory Group 6 June

1.62.1. Please provide the date when the step was completed.

06-06-2014

1.62.2. Ts information on the development and/or revision of your NQF available through a national QF website?

1.62.3. Please provide the link to the website:

http://www.regjeringen.no/upload/KD/Vedlegg/Kompetanse/NKR201 Imvedlegg.pdf

L.63. At what level of the European Qualifications Framework (EQF) do you place school leaving qualifications giving standard access to higher education?

Not yet decided
The report from the group carrying out the self certification has been presented to the Ministry. The self-certification has been carried out in conjuction with the referencing against the EQF. The
referencing against the EQF is duc to be presented to the EQF Advisory Group 6 Junc

L64. Have you referenced your higher education qualifications against EQF levels?

No: the process of referencing qualifications against EQF levels has not yet taken place
The report from the group carrying out the self certification has been presented to the Ministry. The self-certification has been carried out in conjuction with the referencing against the EQF. The
referencing against the EQF is due to be presented to the EQF Advisory Group 6 June

L.64.1. Please provide a reference to official documents

L65. Have you referenced your short-cycle higher education qualifications against EQF levels?

No: the process of referencing qualifications against EQF levels has not yet taken place
The report from the group carrying out the self certification has been presented to the Ministry. The self-certification has been carried out in conjuction with the referencing against the EQF. The
referencing against the EQF is due to be presented to the EQF Advisory Group 6 June

L.65.1. Please provide a reference to official documents

L66. Which ins titution/organisation makes final decisions on recognising foreign qualifications for the purpose of ACADEMIC STUDY in your country?

Higher education institution whose decision is made without ENIC/NARIC centre advice
Higher education institutions are autonomous in their decisions, basing both on ornot on the advice fromthe ENIC/NARIC centre. We should have been able to tick both boxes here.

L67. Which institution/organisation makes final decisions on recognising foreign qualifications for the purpose of PROFESSIONAL EMPLOYMENT in your country?

National ENIC/NARIC centre

We should hav ebeen able to tick several boxes here, as tgere are several different processes for different purposes:

. Central (or regional) government authority (e.g. ministry) whose decision is made based on ENIC/NARIC centre advice
. Central (or regional) government authority (e.g. ministry) whose decision is made without ENIC/NARIC centre advice .
Individual employers

L.68. Which of the following statements is specified in national legislation?

@ Applicant's right to fair assessment of qualification

] Recognition of qualification provided that no substantive differences can be
proven

O Where recognition is not granted or is granted only partly, demons tration of
substantial differences by the competent authority

@ Where recognition is not granted or is granted only partly, the applicant has the
right to appeal

O None of the above

L68.1. Please provide a reference to the relevant legislation

Act on Higher Education, § 3 - 4.
http://www.regjeringen.no/upload/KD/Vedlegg/UH/UHloven_engelsk.pdf

Cf. Regulations governing quality assurance and quality development in higher education and tertiary vocational education, chapter 5 and 6.
Chapter 5. Crediting and recognition of qualifications from foreign higher education institutions or a Norwegian mstitution that is not covered by the Universities and University Colleges Act

§5-1. General recognition as being equal to a Norwegian higher education

(1) NOKUT decides on applications from individuals [or general recognition ol qualifications (roma foreign higher education institution or a Norwegian institution that is not covered by the Universities
and University Colleges Act. The recognition shall state the general number of credits in relation to degrees and professional training qualifications that arc granted pursuant to scetion 3-2 of the
aforementioned Act, and whether the level and scope of the qualification is equivalent to a Norwegian degree or qualification.

(2) Applications for gencral recognition shall enclosc certificd documents from the relevant cducational institution or publicly certificd copics of such documentation. NOKUT may issuc more detailed
guidelines on the requirements regarding applications and documentation.

(3) In the case of a general recognition of a foreign qualification, NOKUT shall ensure that the education for which recognition is being sought is accredited or publicly recognised as higher education in
the country in question.



(4) NOKUT shall ensure that a decision granting gencral recognition is placed in the public domain.
(5) NOKUT shall monitor that Norwegian interests and obligations pursuant to international agreements regarding the recognition of and information on higher education are safeguarded. NOKUT may
be assigned national tasks in this area.

§5-2. Reporting the recognition of foreign qualifications
An institution which, pursuant to scction 34, third subscction of the Universitics and University Colleges Act, is authorised to itsclf recognisce an individual’s foreign qualifications as being
academically equal to a degree or qualification awarded by the mstitution itself shall report its decisions to NOKUT.

The state higher education institutions, like all state institutions, have to follow the administrative provisions and procedures laid down in the Act of 10 February 1967 relating to Procedure in Cases
conceming the Public Administration (short title: the Public Administration Act). According to this Act, any individual decision, meaning any administrative decision applying to the rights or duties of
one or more specified persons, may be appealed. The appeals instance is the administrative agency which is the immediate superior of the administrative agency which rendered the decision concerned
(the subordinate instancc). The administrative decision of the appcals instance in an appeal casc may not be made the subject of further appeal.

In addition, the Act on Universities and Colleges contains more specific rules, and according to this act, the Board can appoint an Appeals Committee to rule on appeals on its behalf. The matters to be
dealt with by the Appeals Committee, should be defined in general mstructions issued by the Board

L68.2. What measures exist to ensure that these legal s are imple din practice?

Since its establishment in January 2003, NOKUT has been responsible for general recognition of higher education qualifications from abroad and for providing advice to the higher education
nstitutions in recognition matters. The higher education institutions are responsible for recognition for admission, for further studies, and for the right to use Norwegian academic titles. NOKUT is also
responsible for the national follow-up of the Recommendation on Criteria and Procedures for the Assessment of Foreign Qualifications and Periods of Study. The Criteria and Procedures for the
Assessment of Foreign Qualifications and Periods of

Study were fully implemented by NOKUT since its establishment. They are the basis for the handling of all applications, including applications regarding general recognition of studies undertaken in
countrics that arc not party to the Convention. All phascs ofthe recognition procedure are described in detail and arc a part of the internal quality assurance system NOKUT has claborated and
distributed to all HEIs a manual on recognition, explaining in detail all procedural aspects on how to deal with an application for recognition. Recognition officers of the higher education institutions are
invited to national annual conferences on

various aspects of recognition. These conferences are organised by NOKUT and regularly draw between 100 and 120 participants. Since its establishment in 2003, NOKUT has worked systematically to
reduce the time required to process applications for general recognition. NOKUT also runs an Information Centre for the Recognition Systems of Foreign

Qualifications (INVIA). INVIA is a national information centre providing information on the Norwegian authorisation and recognition systems. INVIA is a gatcway for cveryonc sccking recognition of
mtemational education and/or professional experience. INVIA is also the EU point of contact for recognition of professional qualifications for professions regulated by law

in Norway, covered by Directive 2005/36/EC. L.e INVIA provides information about the recognition ol prolessional qualifications to EEA citizens in Norway, as well as to authorities or points ol contact
fromother countries.

Norway is party to the Lisbon Recognition Convention. The most recent cdition of the Convention has been translated into Norwegian and sent to all HEIs in Norway. The HEIs arc required to follow
the principles of the Convention. At the level of the individual student, the student and an academic representative of the student’s department have to sign a leaming agreement prior to the
commencement ol his/her studies abroad. Such an agreement is also a prerequisite for a grant/student loan [or studies abroad.

1.69. Howis a foreign qualification giving access to first cycle higher education in another country consideredin an application for a first cycle higher education programme in your country?

Qualifications fromsome countries are considered in the same way as the qualification in the national context

L.69.1. Pleasc specify

The general basis for admission to universities and university colleges in Norway is called Higher Education Entrance Qualification. For applicants with foreign education, the requirements are specified
in the so called GSU-list. The GSU-list (Higher Education Entrance Qualification for foreign applicants) is used by Norwegian universities and university colleges in the admission process to higher
cducation. In addition it is uscd in NOKUT’s asscssment of applications for general recognition of foreign cducation.

The list states the requirements for admission to Norwegian HEIs for holders of foreign qulaifications fromevery country in the world, i.e the foreign qualification required for admission and any
additional requirements, in most cases English and Norwegian. The list contains information about what type of basic education you must have to qualify for admission to universities and university
colleges in Norway. Applicants have to meet the general admission requirements and document proficiency in the Norwegian language in order to be eligible for admission. Some study programmes
have requirements in specific subjects fromupper secondary school, work experience, entrance test etc. in addition to the general requirements.

The use of the list is binding for admissions to first-cycle studies pursuant to the Act relating to Universities and University Colleges of 1 April 2005. (FOR-2007-01-31-173).

1.70. Howis a foreign qualification giving access to second cycle higher education in another country consideredin an application for a second cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context
The usc ofthe GSU- list is guiding for admissions to sccond cycle studics, subject-specific recognition and general recognition, cf. the previous question

L70.1. Please specify

L71. Howis a foreign qualification giving access to third cycle higher education in another country considered in an application for a third cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context
The use of the list is guiding for admissions to third-cycle studies, subject-specific recognition and general recognition. Cf. previous questions.

L71.1. Please specify

L72. Do higher education institutions typically:

make recognition decisions in faculties/departments and mainly by staff teaching in the particular programme

1.72.1. Please explain

1.72.2. f you wish, please comment on the (possibly several) practical procedures of recognition at institutional level

L73. What measures exist to ensure that higher education institutions have fair recognition procedures for study and training periods abroad?

Norway is party to the Lisbon Recognition Convention. The most recent edition of the Convention has been translated into Norwegian and sent to all HEIs in Norway. The HEIs arc required to follow
the principles of the Convention. At the level of the individual student, the student and an academic representative of the student’s department have to sign a leaming agreement prior to the
commencement ol his/her studies abroad. Such an agreement is also a prerequisite for a grant/student loan [or studies abroad.

1.74. Comments



Data entry: (II Quality assurance)

IL1. Which situation applics in your country?

A single independent national agency for quality assurance has been established

IL1.1. Please specify

11.2. What is the main outcome of an external review?

A decision granting permission for the institution or progranume to operate, or that is a pre-requisite for the institution or programme to operate

T1.2.1. For cach of the agencics, what is the main outcome of an external review?

IL2.2. Please specify

TL3. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

IL3.1. Please specify the normal impact of an external review

TL.4. Does the agency cover:

All higher education institutions

11.4.1. Considered together, do the agencies cover:

IL5. Do the agencies cover:

IL5.1. Please specify:

I1.6. What is the main focus of the external evaluations undertaken?

Institutions and programmes

IL6.1. Are all institutions included?

IL6.2. Please specify

1L6.3. Are all programmes in all cycles included?

IL6.4. Please specify

11.6.5. Are all institutions and all programmes included?

Allinstitutions, but not all programmes

The primary responsibility for quality assurance rests with the higher education institutions themsclves. The Norwegian Agency for Quality Assurance in Education, NOKUT is an independent
government body. established by law with the aim of monitoring and developing the quality of higher education in Norway through evaluation, accreditation and recognition of quality assurance
systems, institutions and study programmes. Internal quality assurance in the institutions must adhere to nationally set standards and will be externally evaluated by NOKUT. The external quality
assurance system covers all higher education and operates at national level. NOKUT is, amongst other tasks, responsible for accrediting study programmes. ITigher education must be accredited.
Institutional accreditation empowers the institution to provide programnes at certain levels, depending on institutional category, without applying for external accreditation from NOKUT. Programmes at
a level that is not covered by the institutional accreditation must have programme accreditation. All accreditations arc carried out by NOKUT. University colleges may cstablish new programmes at the
bachelor level without applying for accreditation. The state-owned colleges who have the right to award the degree Ph.D. may establish master programmes within the subject area of their Ph.D. Private
higher education institutions accredited in one of'the three categories have the same freedom of establishment of programmes as the state-owned institutions belonging to the same category, while the
private higher education institutions without institutional accreditation still have to apply to NOKUT for all new programmes. This division of responsibilities between the Ministry and NOKUT is
defined in the Higher Education Act

IL7. Are the outcomes of Quality Assurance evaluations made available to the public?

All reports are publically available

1L8. Are the following issues typically included in external Quality Assurance Evaluations ?

Teaching @Yes ONO Om Some cases oNo answer
Research  @Ves ONo Oftn some cases ONo answer
Student support services @Yes ONO Oln some cases ONO answer

Lifelong learning provision

Admissions processes

Student progression, drop-out and completion
Employability

Internal Quality Assurance / Management
system

Recognition policy and practice

@ves ONo Oln some cases ONo answer
@yes ONo Ol some cascs ONo answer
@ves ONo Om some cases ONo answer
@ves ONo O some cases ONo answer
@ves ONo Om some cases ONo answer

@yes ONo Oln some cascs ONo answer



IL8.1. Please specify

IL8.2. For those issues that are typically included in external QA evaluation, please provide details on the criteria used. Please also provide the full reference to relevant documents

All aspects relevant for the quality of higher education are included in the process of external quality assurance. The legislation governing the external quality assurance process is set down in
Regulations 2010-02-01 nr 96: Regulations governing quality

assurance and quality development in higher education and post-secondary vocational education and training, pursuant to the Act on Higher Education. In addition, the standards and criteria
regulating the work of NOKUT, Regulations governing quality controlin higher education (thesc revised regulations were adopted 27 January 2011), claborate further on the standards and criteria for
external quality assurance. NOKUT’s regulations are unfortunately available in Norwegian only. With a few exceptions,

NOKUT’s control mechanisms involve the use of expert panels. The primary aimis to check that the quality of the programmes is satisfactory. However, the mechanisms have a double function, as
NOKUT also provides recommendations as to how the institution can enhance the quality ofits educational provision and quality work.

IL8.3. Additional comments

IL9. Does your national Quality Assurance system or legislative framework explicitly allow higher education institutions to choose a Quality Assurance Agency from outside your country as part of
the initial and/or periodic external QA review?

No

T1.9.1. Please explain the differences
IL9.2. Please specify which institutions are able to choose

TL.10. Which conditions apply to the choice of a Quality Assurance Agency for cross border review?

IL10.1. How many higher education institutions have used this opportunity?

TL.11. In the case of international joint and double degree programmes, are quality assurance decisions of QA agencies registered abroad recognisedin your country?

Other (e.g. the agency must be also a member o[ the European Association for Quality Assurance in Higher Education (ENQA).

NOKUT accredits the part in the joint programme offered by the Norwegian HEL cf. Chapter 4 on Joint degrees § 4-1 in Regulations governing quality assurance and quality development in higher
education and post-secondary vocational education and training. NOKUT looks at the totality of the programme, but does not accredit the parts given by the foreign HEIs neither the entire programme.
As aresult, NOKUT recognises the decisions made by other QA As on the other parts the constitute the joint programme. But NOKUT is by law required to accredit the part in a joint programme offered
by the Norwegian HEL

Norway is currently in the process of looking into the regulations governing the quality assurance of joint degrees in light of the statement made by the ministers in the Bucharest Communiqué.

We have ticked the “other” boxas there are no requirements that the agencies accrediting the other parts of the joint programme have to be members of EQAR. but naturally the accept accreditation
decisions from EQAR-registered agencies. NOKUT has extensive co-operation with other QAAs , and they usually accepts the agency fromthe country in question.

IL11.2. Please specify
IL12. Additional comments

IL13. Does your legislation or steering documents encourage your national QA agency(ies) to be:

@ Listedin BQAR

Member of ENQA

O Thereis no specification within the current legislation or steering documents
Yes, for an application to EQAR

Yes, for the purpose of ENQA membership

(] Yes, for other purposes

O An evaluation is planned before the 2015 Ministerial Meeting in Yerevan but has
not yet taken place

0O No

IL15.Is there a formal requirement that students are involved

In governance structures of national QA agencies Oves, it is compulsory OYes, itis advised ONo Oln some cases ONo answer
As full members in external reviewteams ~ @Yes, it is compulsory Onxes, it is advised ONo Oln some cascs ONo answer

As observers in external review teams ~ QYcs, it is compulsory Och, itis adviscd @No Oln some cases ONo answer

In the preparation of self cvaluation reports @Yes, it is compulsory OYes, itis advised ONo Omn some cases ONo answer

In the decision making process for external reviews Oes, itis compulsory OYes, itis advised ONo Omn some cases ONo answer

Tn follow-up procedures @Yes. it is compulsory OYes, it is advised ONo Oln some cases ONo answer
IL15.1. Please specify

IL16.Is there a formal requirement that international peers/experts are involved?

In governance structures of national QA agencies? @YES, it is compulsory OVYES, it is advised ONO Qln some cases ONo answer
As full members in external reviewteams ~ @YES, it is compulsory OVES, it is advised ONO QIn some cases ONo answer
As obscrvers in external review teams OYES, it is compulsory OYES, itis advised @NO QT some cases ONo answer

In the decision making process for external reviews @YES, it is compulsory OYES, itis advised ONO Ot some cases ONo answer
In follow-up procedures @YES, it is compulsory OVES, it is advised ONO Oln some cases ONo answer

11.16.1. Please specify



IL17.1s there a formal requirement that academic staff are involved

In governance structures of national QA agencies? @ch, it is compulsory OYCS, it is advised ONo Qln some cases ONo answer
As full members in external review teams @Yo, it is compulsory Oves, it is adviscd ONo OTn some cases ONo answer

As obscrvers in external review teams OYes, it is compulsory OYes, itis advised @No Oln some cases ONo answer

In the decision making process for external reviews Oes, itis compulsory OYes, itis advised ONo Omn some cases ONo answer

Tn follow-up procedures Oves, itis compulsory OYes, itis advised ONo Oln some cases ONo answer

IL17.1. Please specify

IL18.Is there a formal requirement that employers are involved

In governance structures of national QA agencies? Oves, it is compulsory OYes, itis advised ONo Oln some cases ONo answer
As full members in external reviewteams  Q'Yes, it is compulsory Onxes, it is advised ONo ©In some cascs ONo answer

As observers in external review teams  QYcs, it is compulsory Och, itis advised @No Oln some cases ONo answer

In the decision making process for external reviews OYes, it is compulsory OYes, it is advised ONo @ some cases ONo answer

In follow-up procedures Oves, it is compulsory OYes, itis advised ONo @Tn some cases ONo answer

T.18.1. Please specify

IL20. Are there formal requirements for higher education institutions to develop internal quality assurance systems?

Yes
1L.20.1. Please specify these requirements and the relevant source

Al HEIs are required by law to have a quality assurance system, and the systemhas to be approved by NOKUT. , cf § 2-1 Regulations 2010-02-01 nr 96: Regulations governing quality assurance and
quality development in higher education and post-secondary vocational education and training, pursuant to the Act on Higher Education: §2-1 Requirements as to the quality assurance system.
Universities and university colleges are to have a system for their quality assurance work that ensures continuous improvements, provides satisfactory documentation of the work and reveals
deficiencics in quality. The National Agency for Quality Assurance in Education on 5 May 2003 adopted the following criteria for the cvaluation of quality assurance systems in institutions of higher
education:

The quality assurance systemmust apply to the entire institution, covering all areas of activity that are related to educational quality and the total learning environment. It must include all provision for
which the institution is responsible, externally as well as internally. When the quality assurance systemis evaluated, emphasis will be placed on the following aspects and functions ofthe system:

1. The integration of quality assurance in the strategic work of the institution.

2. The institution’s defined aims for its work with cducational quality.

3. The linking of quality work to steering and management at all levels.

4. The organising of quality work in such mechanisms and measures as will ensure wide participation, with defined distribution of responsibility and authority for the various elements and stages of the
work.

5. The collection and organising of information from evaluations and other data sources that are necessary in order to make satisfactory assessments of educational quality in all study units, and the
accumulation of this information at highcr levels of steering.

6. Analysis of theinformation and assessment of goal attainment.

7. The institution’s use of results from quality work as a basis for decisions and measures that are aimed at the assurance and enhancement of educational quality.

8. The clarification of how quality work contributes to resource management and priorities at the institution (human resources, infrastructure, services).

9. The active participation of students in quality work and the institution’s focus on the total learning environment.

10. That an annual report is presented to the board of the institution, offcring a coherent and overall assessment of cducational quality and an overview of plans and measures for continued
enhancement work.

IL21. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

11.21.1. Please specify

T1.22. Are there formal requirements for students to be involved in internal quality assurance systems?

Yes

1L22.1. Please specify

IL.23. is there a requirement for students to be involved in the preparation of self evaluation reports ?

@ ves
O ~o

O n some cascs

T1.23.1. Please specify

IL24. is there a requirement for students to be involved in decision-making as an outcome of evaluation?

Yes

11.24.1. Please specify

IL.25. How many higher cducation institutions have published a strategy/policy for the continuous enhaneement of quality in the past S years?

100%

1L26. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic review of programmes and awards?

75-99%%

The organisation of the internal quality assurance systems is left to the HEIs themselves to design and decide upon.

However, the institutions are required to document their work on quality assurance and quality development, as well as to document that their quality assurance systems will uncover instances where
quality is at risk. NOKUT has adopted criteria for the evaluation of quality assurance systems, developed in consultation with the HEIs.

Le we do not have a complete overview of whether, and how, internal approval, monitoring and periodic review of programmes and awards as atsted in ESG 1.2 is carried out at all HEIs,



11.26.1. Please describe what kind of arrangements are in place.

The organisation of the internal quality assurance systems is left to the HEIs themselves to design and decide upon.
However, the institutions are required to document their work on quality assurance and quality development, as well as to document that their quality assurance systems will uncover instances where
quality is at risk. NOKUT has adopted criteria for the evaluation of quality assurance systems, developed in consultation with the HEIs.

11.27. How many higher cducation institutions publish up to date and objective information about the programmes and awards offered?

100%

IL28. How many higher education institutions publish critical and negative outcomes of Quality Assurance evaluations?

100%

11.29. Arc higher education institutions' recognition policy and practice typically evaluated in Internal Quality Assurance processes within the institution?

Yes

1L29.1. Please explain



Data entry: (IIl_ Social dimension)

TIL Policy background: In the framework of the Bologna Process, the ministers responsible for higher education agreed that the student body entering, participating in and completing higher
education at all levels should reflect the diversity of the population living in the different European regions (London Communiqué, 18 May 2007).

IIL1. How is the objective of widening participation reflected in steering documents of your country?

Tt is reflected through a set of concrete measures

II1.1.1. Please indicate these measures in the form of bullet points:

« Free tuition at state higher education mstitutions (with 86 per cent ofall students in autumm 2013)

« Financial support (loans and/or grants) (or students irrespective ol the [inancial situation o[ parents through the State Educational Loan Fund

« (Cross-scctoral) legislation on non-discrimination on the basis of gender, cthnicity, religion

* The Student Welfare Organisations (*Studentsamskipnad®), offering welfare services like accomodation, meals, health services, advisory services, kindergartens for students' children, and sports
facilitics.

« Legal obligation for all higher education institutions to have Learning Environment Committees, composed of both staff and students, and action plans for disabled students

* Monitoring of the student population according to age, gender, study programme, citizenship and immigrant status

+ Quotas and cxtra points for access to certain programmes for underrepresented groups

* The establishment of centres of excellence in education

As willbe seen fromthe measures listed above, the main social dimension policy approach in Norwegian higher education is one of mainstreaming.

TI1.2. Do steering documents of your country refer to any quantitative objectives to be reached regarding the population entering, participating in and/or completing higher education?
Yes, there are quantitative objectives WITHOUT reference to any underrepresented groups of the student population

As the Norwegian policy approach to the social dimension in higher cducation is mainstreaming, quantitative measures relating to specific groups are rare.

111.2.1. Please indicate which statement(s) best describe(s) your country-specific situation: The quantitative objectives are formulatedin terms of...

@ student population cntering HE
student population participating in HE
@ student population completing HE
graduates entering the labour market

II1.2.2. Please specify the quantitative objectives and the period they cover. Please also indicate the steering documents in which they are stipulated (reference and link).

« Increased budget allocations in recent years to meet higher demand for higher education due to increased demand and to larger cohorts leaving upper secondary education and training. This is a
continuous process: the 400 new (free) student places awarded on the 2014 budget will become 1400 student places in 2019 when all cohorts foreseen on these programmes are enrolled. Due to budget
decisions of previous years, there arc about 2900 more study places in 2014 than in 2013. The new, free study places established in the period 20062014 will lcad to a total capacity increasc of 24 800 in
2019 compared to 2006. (This compares to a total student population of 245 000 in autumn 2013, corresponding to 212 000 full time equivalents.) Most of the new study places are in Mathematics,
Science and Technology, in health and social studies, as well as in teacher education lor early childhood education and the primary and secondary levels. The remaining have been allocated [reely to
the higher cducation institutions, to be distributed according to their own strategics and regional needs. Source, the 2014 budget p. 148: http//www.regjeringen.no/nb/dep/kd/dok/regpubl/prop/2013-
2014/prop-1-s-20132014- html?id=740062

* The development of a national long-term (ten-year) plan for research and higher education. The long-term plan will set out political priorities for research and... mfrastructure, fellowships and expanded
student enrollment capacity. Source: White Paper on research of March 2013 called Long-term perspectives — knowledge provides opportunity. For summary in English, see
http//www.regjeringen.no/nb/dep/kd/tema/forskning/ny-forsknings melding-2013.html?id=671925

111.2.3. Please indicate which underrepresented groups are covered by the quantitative objectives, what they are and which period they cover. Please also indicate the steering documents in which they
arc stipulated (reference and link).
Students with disabilities :Objective set and period covered
Students with disabilities :Policy document (reference and link)
Adults/mature students:Objective set and period covered

Adults/mature students:Policy document (reference and link)

Students from lower socio-economic background/lower socio-economic
group:Objective set and period covered

Students from lower socio-economic background/lower socio-economic group:Policy
document (reference and link)

Male/female (gender groups):Objective set and period covered
Male/female (gender groups):Policy document (reference and link)

Ethnic, cultural, religious or linguistic minorities (please specify):Objective set and
period covered

Ethnie, cultural, religious or linguistic minorities (please specity):Policy document
(reference and link)

Students living in specific geographical areas (e.g. rural areas):Objective set and
period covered

Students living in specific gcographical arcas (c.g. rural arcas):Policy document
(reference and link)

Migrants:Objective set and period covered
Migrants:Policy document (reference and link)
Migrants' children:Objective set and period covered
Migrants' children:Policy document (reference and link)
Other groups:Objective set and period covered

Other groups:Policy document (reference and link)

1I1.2.4. Comments



For privacy reasons, national education authorities in Norway are not allowed to make statistics on certain of the groups mentioned above, like students with disabilities and students from ethnic,
cultural, religious and linguistic minorities. For these groups, therefore, quantitative policy measures are not possible. Hence the mainstreaming approach.
TIL.3. Are there any mechanisms in your country, which encourage or oblige higher education institutions to participate in a systematic monitoring of the composition of the student body?

Yes M

IIL3.1. Please provide a short description of the mechanisms in place:

* A systematic annual data collection at national and institutional levels as part of'the budget reporting. Institutional data are reported to Database for Higher Education, which is used by the Ministry of
Education and Research for budget preparations (the calculation of framework allocations ), for the preparation of background data for governance neetings with the higher education institutions, as
well as for monitoring purposcs.

* A separate, comprehensive analysis of the data reported (on education, research, outreach activities and cooperation with business and industry, museums, finance, etc) made annually by the Ministry
of Education and Research to prepare for the governance meetings with the higher education institutions and to monitor developements in the sector. This analysis is based both on the reporting
though DBH mentioned above and on other sources (Statistics Norway for data on migrant status of students, the Research Council of Norway and NIFU for various research data). The reporting and
analysis follow calendar years (not academic years).

In addition, Statistics Norway has rclevant register data which arc used for in-depth studics on specific topics and for longitudinal studics.

1114, Please indicate the stages at which the composition of the student body is subject to systematic monitoring and the student characteristics which are taken into account at these stages. If there
is no systematic monitoring at the given stage, please tick "not applicable".

Disability:At entry to HE

Disability:During HE s tudies

Disability:At graduation

Disability:After graduation

Labour market status prior to the entry to HE:At entry to HE

Labour market status prior to the entry to HE:During HE s tudics

Labour market status prior to the entry to HE:At graduation

Labour market status prior to the entry to HE:After graduation

Age:At entry to HE

Age:During HE studies

Age:At graduation

Age:After graduation

Type and level of qualification achieved prior to entry to HE:At entry to HE
Type and level of qualification achieved prior to entry to HE:During HE studies
Type and level of qualification achieved prior to entry to HE:At graduation
Type and level of qualification achieved prior to entry to HE:After graduation
Socio-economic background:At entry to HE

Socio-economic background:During HE studies

Socio-economic background:At graduation

Socio-economic background:After graduation

Gender:At entry to HE

Gender:During HE studies

Gender:At graduation
Gender:After graduation

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At entry to HE

Ethnic, cultural, religious or linguistic minority status (please specify in
comments ):During HE studies

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At graduation

Ethnic, cultural, religious or linguistic minority status (please specify in
comments ):After graduation

Religion:At entry to HE
Religion:During HE studies

Religion:At graduation

Religion:After graduation

Migrant status (migrants or migrants' children):At entry to HE
Migrant s tatus (migrants or migrants' children):During HE studies
Migrant status (migrants or migrants' children):At graduation

Migrant status (migrants or migrants' children):After graduation

Other characteristics:At entry to HE

Other characteristics :During HE studies

Other characteristics:At graduation

Other characteristics:After graduation
Not applicable (no systematic monitoring at the given stage):At entry to HE

Not applicable (no systematic monitoring at the given stage):During HE studies

Not applicable (no systematic monitoring at the given stage):At graduation



Not applicable (no systematic monitoring at the given stage):After graduation
IIL.4.1. Please speficy how ethnic, cultural, religious or linguistic minority status is taken into account:

TIL4.2. Please specify which other student characteristics are taken into account in the monitoring:

When it comes to socio-economic background, it is generally the educational background of the students’ parents which is registered.

Since 2008, Databasc for higher cducation (DBH) has national identity numbers of all students entering higher education. This means that it is possible to make dctailed statistics on cverything at all
stages of higher education, provided privacy reasons allow.

The three [irst categories or columns (at entry and during higher education, and at graduation) are collected as described in section 3.5 above — except [or socio-economic background and migrant
status, as such data are collected by Statistics Norway.

Post (“after”) graduation data are collected systematically through separate national surveys financed by the Ministry of Education and Research through a separate agreement with NIFU, the Nordic
Institutc for Studics in Innovation, Rescarch and Education. Surveys are made annually. The normal thythm is every sccond ycar sixmonths after graduation and the other ycars somewhat longer after
graduation (two, five, ten years), or on specific topics or fields, but this has occasionally been changed according to developments in the labour market.

Conceming the “Other criteria” in the post graduation surveys: In addition to the degree oflabour market activity (unemployed, underemployed, part-time, [ull time), graduates are always asked whether
they consider their employment relevant to their higher education qualification.

In the last few years, many higher education institutions have also made their own graduate surveys, sometimes for the whole institution, sometimes for particular fields of study. Few make them
systematically, however.

Finally, Statistics Norway has excellent register data for the whole population — including on education and training and labour market status.

11L4.3. Comments

TILS. Please specify who monitors the composition of the student body
HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/otfice):During HE studies

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):After graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/otfice):During HE studies

= =
< «

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office): After graduation

Ministry/governmental body:At entry to HE

Ministry/governmental bedy:During HE studies

Ministry/governmental body:At graduation
Ministry/governmental body:After graduation
Independent bodies/agencies:At entry to HE

Independent bodies/agencies :During HE studies

Independent bodies/agencies :At graduation

Independent bodies/agencies :After graduation
Other:At entry to HE

Other:During HE studics

Other:At graduation

Other:After graduation

No systematic monitoring:At entry to HE

No systematic monitoring:During HE studies

No systematic monitoring:At graduation

No systematic monitoring:After graduation

IIL5.1. Please specify which other organisation monitors the composition of the student body

TIL5.2. If at certain stages you chose scveral options, please explain the distribution of responsibilities between different partics involved:

The distribution of responsibilities is in accordance with the procedures described in sections 3.5 and 3.6 above. In addition, the following applies:

* At entry 1o higher education: The Norwegian Universities and Colleges Admission Service (NUCAS), “Samordna opplak”, coordinates the admission to ordinary undergraduate study programmes
(first cycle) at all Norwegian state higher education institutions and some of the private ones. Updates on the situation as regards applications and admission to higher education in the period April to
August for the academic year starting in August is therefore provided by NUCAS.

« Students (new centrants and previously cnrolled students) arc registered as per 15 October and 15 March cvery ycar and reported to the Databasc for Higher Education (for the Ministry of Education
and Research) and to Statistics Norway. In addition, the State Educational Loan Fund receives regular updates on admissions and registrations fromthe higher education institutions for the payment
and (ollow-up ol student loans and grants.

« Graduation data arc reported by 15 October (for the spring term) and by 15 February (for the autumn term) to the Databasc for Higher Education (for the Ministry of Education and Rescarch) and to
Statistics Norway — as well as to the State Educational Loan Fund.

Postgraduation data are collected as part of the various types of population and employment statistics by Statistics Norway, and through surveys financed by the Ministry of Education and Research,
and partly (but less systematically) by the higher education institutions, as part of their quality assurance systems.

IIL5.3. Comments

TIL6. In your country, are there legal restrictions on collecting or publishing data on certain student characteristics (e.g. ethnic background of students)?



..collect data on certain student characteristics  ONo legal restrictions apply to... @some legal restrictions apply to... ONo answer

...publish data on certain student characteristiecs  ONo legal restrictions apply to... @Ssome legal restrictions apply to... ONo answer

TIL6.1. Please specify which data cannot be collected or published and why.

For privacy reasons, national education authorities in Norway are not allowed to make statistics on groups like students with disabilities and students from ethnic, cultural, religious and linguistic
minorities.

For disabled students, special equipment like wheel chairs and special aid like interpreters for the deafare financed on the health and social welfare budget (not on the higher education budget);
therefore educational authorities are not deemed to be in need of keeping statistics on students with such needs.

Each of the higher education institutions must of coursc keep records of their students with special needs (like those who for reasons of dyslexia or physical handicaps arc centitled to cxtra cxamination
time or must write their examination on a computer).

IIL7. Are the results of monitoring activities related to different stages (i.e. at entry, during studies, at graduation, after graduation) publicly available?

Yes v

IIL.7.1. How arc these results published?

Tnformation is shown for each individual higher education institution

: At the website of the Database for Higher Education, it is the person searching for information who decides the type and level of detail to be shown (sector, type of institution, institution, department,
ficld of study, ctc.).

Concemning the annual analysis made by the Ministry, the tables integrated in the text show the macro level (national data, type of institution), though individual institutions might be commented in the
text. The institutional data are given in a separate volume annexed to the report, and equally public. In 2013, the analysis was launched at a national higher education conference and received good
attention fromthe press. The 2014 report was also launched at a national Conference.

II1.7.2. Pleasc provide details on where the results of the monitoring activitics can be consulted.

YES, the results of monotoring activities are public.

* The website of the Database for Higher Education (DBH) can be consulted at http://dbh.nsd.uib.no/.

Tt is only available in Norwegian.

* The 2013 edition of the analysis by the Ministry of Education and Research (on 2012 data) is available at http://www.regjeringen.no/nb/dep/kd/dok/rapporter_planer/rapporter/2013/tilstandsrapport-
for-hoyere-utdanning-20.html?id=726689

The 2014 edition (on 2013) will be available in early May 2014.

* The post-graduation surveys are available (in Norwegian) at NIFU’s home page, www.nifu.no.

« Data and studics on cducation and cducational attainment by Statistics Norway arc available at http://www.ssb.no/cn/utdanning

: At the website of the Database for Higher Education, it is the person searching for information who decides the type and level of detail to be shown (sector, type of institution, institution, department,
field of study, etc.).

Conceming the annual analysis made by the Ministry, the tables integrated in the text show the macro level (national data, type of institution), though individual institutions might be commented in the
text. The institutional data are given in a separate volume annexed to the report, and equally public. In 2013, the analysis was launched at a national higher education conference and received good
attention fromthe press. The 2014 report was also launched at a national Conference.

TI1.8. From the data collectedin your monitoring system, what have been the main changes in the composition of the student body during the last ten years?

« The total student population increased by more than 35 000, i.e. by 18 per cent, in the period 2003-2012, which is more than the increase in the cohorts leaving upper secondary education and training.
Practically all of this incrcasc has taken placc since 2007.

* The most noticeable change is maybe the increase in the share of immigrants (i.e. persons born abroad of two foreign-born parents and students born in Norway of two foreign-born parents) that are
first or second generation immigrants between 2003 and 2012, by over four percentage points, representing a doubling in numbers (fromjust over 7 to nearly 12 per cent of the total student population).
Practically all of this increase is in students of a non-western background.

* The student population on the whole became younger: 53.9 per cent of the students were aged 25 orless in 2003. In 2012, that share had increased to 60.3 per cent.

« The distribution of students between ficlds of study has also changed: there was a 30 per cent increasc from 2003 to 2012 in health and social studics and sports, whercas the humanities hardly had
any increase at all (+ 5 per cent).

(The share of women in the student population, on the other hand, remains unchanged: 59.8 per cent in 2003, 60 per cent in 2012.)

LY. Please choose the statement that best describes your country-specific situation:

Individuals that meet standard entry requirements have...

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:Universities

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:HEIs other than universitics

a guaranteed right to higher education in ALL fields but they are often offereda
place at an institution thatis NOT their own (first) choice:Universities

a guaranteed right to higher education in ALL fields but they are often offered a
place at an institution that is NOT their own (first) choice:HEIs other than
universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:Universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:HEIs other than universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:Universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:HEIs other than
universities

no guaranteed right to higher education:Universities

no guaranteed right to higher education:HEIs other than universities

111.9.1. Please specify which fields are excluded:

IIL9.2. Comments

The level of competition varies greatly between study programmes and institutions: For certain programmes, like Medicine and Architecture, there is fierce competition, whereas all qualified applicants



arc admitted at certain study programmes at some of the higher cducation institutions

111.10. Please explain on what basis higher education institutions most commonly select students:

I

Level of achicvement in standard entry requirements:Universitics

Level of achievement in standard entry requirements :HEIs other than universities
Entry examinations for all programmes:Universities
Entry examinations for all programmes:HEIs other than universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:Universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:HEIs other than universities

Other:Universities

Other:HEIs other than universities

111.10.1. Please specify which other criteria apply:

IIL10.2. Comments

For programmes in fine arts and performing arts, entry tests are common

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 1 "Successful completion of general upper secondary education (incl. options with art, music, dance, drama and sports)"

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 2 "Trade or Journeyman’s Certificate plus a one-year programme in six general subjects (Norwegian, English, Maths, History, Social Science and Natural Science)"

TL11. Pleasc describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational cducation certificate, entry without
formal certification).

Route 3 "23-5":23 years ofage plus 5 years of education and/or work experience plus fulfil the specific minimum subject requirements in the sixsubjects mentioned above."

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 4 "”VET pathway”, i.e. Trade or Journeyman’s Certificate (only)"

TL11. Pleasc describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational cducation certificate, entry without
formal certification).

Route 5"25 years ofage plus recognition o[ prior learning (lormal, non-formal and informal qualifications)"

TI.12. The different routes are opening access to...

{IIL_11_SQ001} @ull HEIs /HE programmes Qsome HEs / HE programmes ONo answer

{I_11_5Q002}  ®@all HEls /HE programimes Osome HEIs / HE programmes ONo answer

{TI_11_SQ003} @l HEIs /HE programmes Qsome HEIs / HE programmes ONo answer

{11 11_SQ004} Qall HEIs /HE programmes @some HEIs / HE programmes OnNo answer

{lIL 11_SQ005} Qall HEIs /HE programmes @some HEIs / HE programmes OnNo answer
IIL12.1. For routes that only open access to some HEIs or programmes, please specify to which institutions/programmes they do open access and to which institutions/programmes they do not open
access:

* The VET pathway gives access to especially designed programmes.

= Access based on recognition of prior learning (RPL, ‘validation’) is granted to individual study programmes, but there is no limit as to the type of study programme to which access can be granted on
the basis of RPL.

« It should be noted that for certain study programmes, like engineering and medicine, additional admission requirements apply.

TIL13. Please provide the percentages of students entering through each access route. If you cannot provide the exact percentages, please provide at least approximate data (estimates). Please indicate
in the appropriate text field whether the information is based on official data or an estimate.
{Ill_11_SQ001}:% of students entering HE through this access route

{IIl_11_SQ001}:Official data based on central level monitoring, including
surveys

{III 11_SQ001}:Estimates
{Ill_11_SQO001}:Impossible to say (no official data and impossible to estimate)  x
{IIl_11_SQ002}:% of students entering HE through this access route

{Il_11_SQ002}:Official data based on eentral level monitoring, including
surveys

{Il1 11_SQ002}:Estimates
L 11_SQ002}:Impossible to say (no official data and impossible to estimate X
S y
{IIL 11_SQ003}:% of students entering HE through this access route

{Ill 11_SQ003}:Official data based on central level monitoring, including
surveys

{II_11_SQ003}:Estimates
{IIT_11_SQO003}:Impossible to say (no official data and impossible to estimate)  x
{IIL_11_SQ004}:% of students entering HE through this access route



{Ill 11_SQ004}:Official data based on central level monitoring, including
surveys

{II_11_SQ004}:Estimates
{TI_11_SQ004}:Tmpossible to say (no official data and impossible to estimate)  x
{l_11_SQ005}:% of students entering HE through this access route  1.9%

{1l 11_SQ005}:Official data based on central level monitoring, including
surveys

{IIL_11_SQ005}:Estimates
{IIL_11_SQ005}:Impossible to say (no official data and impossible to estimate)

TII.13.1. Please indicate the source of the official data:

111.13.2. Comments

Routes 1,2 and 3 are counted as one access route in official statistics, as all three together make up the general standard entry requirements. Numbers for Route 4 are negligible, so practically all those
not admitted through route 5 will be admitted through routes 1,2 or 3.

Route 5: In 2012, 2922 persons (2.5 per cent of all applicants) applied for admission to higher education on the basis of RPL. Of these, 1686 were deemed qualified (1.7 per cent of all those deemed
qualificd, 1334 were admitted (1.6 per cent of all admitted), and 1016 accepted the offer and started studying (1.9 per cent of all who took up studics in 2012).

Source: the Norwegian Universities and Colleges Admission Service (NUCAS), in Norwegian ‘Samordna opptak’, see http://www.samordnaopptak.no/info/english/

IL.14. Are there any incentives for higher education institutions to admit non-traditional students?

IIL14.1. Please indicate which incentives exist and how they operate.
Do they apply to all HEIs or only to some HEIs? If they only apply to some HEISs, please indicate to which ones.

IIL15. Comments

TL16. In your country, arc there any bridging programmes for HE candidates who do not posscss standard qualification(s) opening access to higher cducation?

@] Yes, such programmes exist and they are targeted at those who left school prior to the completion of any type of upper secondary education.
Yes, such programmes cxist and they are targeted at those who have completed an upper sccondary programme which doces not allow direct access to higher education.
No, such programmes do not exist.

IIL16.1. Please provide details on these programmes, the qualifications they lead to (e.g. standard upper secondary school leaving certificate, qualification/certificate that differs from the standard
upper secondary school leaving certificate) and the number of participants completing the courses (latest available statistics):

* Route 2 and 3 mentioned above is considered to cater for the needs of of those normally targeted by bridging programmes.
« There arc special bridging programmes for admission to studics in cngincering and for applicants in nced of supplementary qualifications for programmes in cngincering (corresponding to the most
advanced upper secondary courses in mathematics and physics).

IIL.17. Comments

TIL18. Can higher education candidates without standard qualifications be admitted to higher education on the basis of the recognition of their prior non-formal and informal learning?

Yes, this is possible in all higher education mstitutions/programmes.

TIL.18.1. Please indicate the steering documents on which admission to HE on the basis of recognition of prior non-formal and informal learning is based (if any):

Since 2001, the Higher Education Act is open to admission to higher education on the basis of recognition of prior learning (through an amendment of the 1995 Act on higher education, preserved in the
present (2005) Higher Education Act).

The measure was introduced on the basis of'a 1998 white paper on the Competence Reform (St.meld. nr. 42 (1997-98) Kompetansereformen)

See Route 5 above

TL19. Pleasc choose the statement that best applies to your country-specifie situation:

Access to the recognition procedures is a legal right for candidates and all/some HEIs (as indicated above) must provide relevant procedures.

II1.20. In your country, do steering documents refer to any specific requirements for HE candidates who would like to gain access to HE based on the recognition of their non-formal and informal
learning?

7] Yes, steering documents refer to specific age requirements
Yes, steering documents refer to requirements related to the duration of prior professional experience
@] Yes, steering documents refer to other requirements
@] No, there is no reference in steering documents to any requircments
I11.20.1. If steering documents contain references to specific requirements, please provide the details on the exact formulation here:

Applicants must be aged 25 orabove in the ycar of admission.
111.20.2. Please also provide the full reference(s) to relevant document(s) here:

The 2005 Higher Education Act section 3.6 no. 2, hitp:/lovdata.no/dokument/N1/1ov/2005-04-01-15

TL21. Based on official statistics or estimates please indicate the proportion of students entering higher education through the recognition of non-formal and informal learning (i.e. without standard
HE entry qualifications):

1-5%

1[1.21.1. Please indicate the source of this information

Official data based on central level monitoring, including surveys

T1.21.2. Please specify:

Source: the Norwegian Universities and Colleges Admission Service (NUCAS), in Norwegian ‘Samordna opptak’, see http://www.samordnaopptak.no/info/english/
1L22. Comments

See the section on the percentage of students entering through each access route, and the description of route 5.



TL23. Is student retention and/or completion defined as an objective in the steering documents in your country?

Yes v

II1.23.1. Please specify how this objective is defined:

Better completion rates was one of the main aims of the 2003 Norwegian Quality Reform in higher education, through which the following measures were implemented to improve completion levels:

- a funding formula for the higher education institutions in which the number of successfully completed 60 ECTS units is taken into account

- a support system for students in which loans arc converted into grants only it studics arc completed timely and successfully

-new forms of student guidance, evaluation and assessment

- ‘Individual Education Plan’, introduced in 2003, which is a document all students have to [ill in when they register, and which is signed both by the student and by the institution. In the Individual
Education Plan, each student has to indicate whether he/she plans to study full or part time, and the level of ambition in terms of names of courses and no. of planned ECTS credits per semester and
year. It is thus an excellent tool to follow up on intended study progression, and many higher education institutions routinely organise individual reviews with students lagging far behind their stated
goals in the Individual Education Plan.

111.23.2. Please also provide the full reference(s) to all relevant document(s).

2001 White Paper on Quality Relorm:
St.meld. nr. 27 (2000-2001) Gjor din plikt — Krev din rett. Kvalitetsreformav heyere utdanning.
Yearly national education budgets since 2002. The funding formula was first described in the 2002 budget: St.prp. nr. 1 (2001-2002) Det kongelege kyrkje-, utdannings- og forskingsdepartement.

11.24. In your country, arc targets sct to measure progress regarding student retention and/or pletion?

IIL24.1. Please describe the targets:

T1.24.2. Please also provide the full reference(s) to all relevant document(s).

IIL25. Are under-represented groups of students specifically targeted in your policies to increase completion rates?

No, the aim s to improve completion rates for all students

11.25.1. Please specify the groups of students that are targeted:

T1.25.2. Pleasc also provide the full reference(s) to all relevant document(s ):

I1.26. In your country, arc there any specific measures to improve retention rates of first ycar students?

11L26.1. Please describe the measures:
T1.26.2. Please also provide the full reference(s) to all relevant document(s):

1I1.27. Are there any incentives in your country encouraging students to complete their studies within a limited period of time (e.g. 3-4 years for a bachelor degree)?

Yes. there are financial incentives encouraging students to complete their studies within a limited period of time

T1.27.1. Please provide details on the incentives that existin your country:

Loans through the State Educational Loan Fund are only (and partly, i.e maxinmm40 per cent of maximum allowance) converted into grants on the basis of timely and successful progression through
and completion of studics (60 credit units)

111.27.2. Please also provide the full reference(s) to all relevant document(s):

2001 White Paper on Quality Reform: St.meld. nr. 27 (2000-2001) Gjer din plikt — Krev din rett. Kvalitetsreform av heyere utdanning.
2005 Act on Educational Support, and annually updated regulations on educational support through the State Educational Loan Fund, see www.lanekassen.no
Yearly national education budgets since the revised national budget 2002, valid as from the academic year 2002—2003.

TIL28. Does the impr t of completion/drop-out rates have an impact on HEIs' funding?

Yes, within a funding fornula
Yes, as a performance-based mechanism
No

I1.28.1. Please provide details how:

The education incentives in the funding model for HEIs in theory comprise 25 per cent of the total funding — provided in fixed rates for each indicator, meaning improved performance will lead to
increased allocations regardless of the results for the rest of the sector. The main indicator measured is the number of completed credit points calculated in new 60-credit units achieved and according to
cost category of study programme. This indicator was designed to encourage better student completion rates.

111.28.2. Please also provide the full reference(s) to all relevant document(s):

2001 White Paper on Quality Reform: St.meld. nr. 27 (2000-2001) Gjer din plikt — Krev din rett. Kvalitetsreform av heyere utdanning.
Yearly national education budgets since 2002. The funding formula was first described in the 2002 budget: St.prp. nr. 1 (2001-2002) Det kongelege kyrkje-, utdannings- og forskingsdepartement.

I1.29. Are there any other non-financial mechanisms/incentives in place to help HEIs improve student completion rates?

Yes v

111.29.1. Please provide details:

The Individual Education Plan.

- ‘Individual Education Plan’, introduced in 2003, which is a document all students have to fill in when they register, and which is signed both by the student and by the institution. In the Individual
Education Plan, each student has to indicate whether he/she plans to study full or part tine, and the level of ambition in terms of names of courses and no. of planned ECTS credits per semester and
year. It is thus a great toolto follow up on intended study progression, and many higher cducation institutions routincly organisc individual reviews with students lagging far behind their stated goals
in the Individual Education Plan.

11.29.2. Please also provide the full reference(s) to all relevant document(s).

St.meld. nr. 27 (2000-2001) Gjer din plikt — Krev din rett. Kvalitetsreformav hayere utdanning.

IIL30. Comments



111.31. Are student completion rates systematically measuredin your country?

@ Yes, at the end ofthe Ist cycle
Yes, at the end of the 2nd cycle
O No, completion rates are not measured

IIL31.1. Please also provide the full reference(s) to relevant document(s):

Completion rates arc messured and monitored annually, sce also the scction on monitoring and composition of the student body.

* The website of the Database for Higher Education (DBH): http://dbh.nsd.uib.no/.

« Yearly analyses by the Ministry of Education and Research of institutional data reported to DBH and other data. The 2013 edition of the analysis (on 2012 data) is available at
http://www.regjeringen.no/nb/dep/kd/dok/rapporter_planer/rapporter/2013/tilstandsrapport-for-hoyere-utdanning-20.html?id=726689. The 2014 edition (on 2013) will be available in early May 2014.
« The post-graduation surveys, sce NIFU’s home page, www.nifu.no.

* Data and studies by Statistics Norway on education, including completion, and educational attainment are available at http://www.ssb.no/en/utdanning

11L31.2. Comments

As mentioned in a former scction, the Databasc for higher education (DBH) has national identity numbers of all students entering higher cducation since 2008. This means that it is possible to make
detailed statistics on everything at all stages of higher education, provided privacy reasons allow.
Statistics Norway also has excellent register data.

Please also see

« The website of the Databasc for Higher Education (DBH): http://dbh.nsd.uib.no/.

* Yearly analyses by the Ministry of Gducation and Research of institutional data reported to DBH and other data. The 2013 edition of the analysis (on 2012 data) is available at
http://www.regjeringen.no/nb/dep/kd/dok/rapporter_planer/rapporter/2013/tilstandsrapport-for-hoyere-utdanning-20.html?id=726689. The 2014 edition (on 2013) will be available in early May 2014.
* The post-graduation surveys, see NIFU’s home page, www.nifu.no.

« Data and studies by Statistics Norway on education, including completion, and educational attainment are available at http://www.ssb.no/en/utdanning

T1.32. In your country, are completion rates calculated for underrepresented groups of students?

IIL.32.1. Please specify for which underrepresented groups data is calculated:
T.32.2. Please also provide the full reference(s) to relevant document(s):

IIL33. Based on your official data, please provide the following information:

Completion rate of 1st cycle programmes, most recent available year:% according to 319
official data based on central level monitoring SR
Completion rate of 1st cycle programmes, most recent available year:Year  in 2013 for thosc admitted in 2010
Completion rate of 1st cycle programmes, most recent available year:not available

Completion rate of 1st cyele programmes 5 years carlicr (than most recent available

0,
year):% according to official data based on central level monitoring 2%

Completion rate of 1st cycle programmes 5 years earlier (than most recent available

i 20112012
year):Year In the academic year 2011-2012

Completion rate of 1st cycle programmes S years earlier (than most recent available
year):not available

Completion rate of 2nd cycle programmes, most recent available year:% according 36%
to official data bascd on central level monitoring :
Completion rate of 2nd cycle programmes, most recent available year:Year  In 2013 for tjose admitted in 2011
Completion rate of 2nd cycle programmes, most recent available year:not available

Completion rate of 2nd cycle programmes 5 years earlier:% according to official
data based on central level monitoring

Completion rate of 2nd cycle programmes S years earlier:Year
Completion rate of 2nd cycle programmes 5 years earlier:not available  x

Completion rate of programmes not divided into two cycles, most recent available

o
year:% according to official data based on central level monitoring L%

Completion rate of programmes not divided into two cycles, most recent available

S In 2013 for those admitted in 2008
year:Year

Completion rate of programmes not divided into two cycles, most recent available
year:not available

Completion rate of programmes not divided into two cycles 5 years earlier :%
according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles 5 years earlier :Year
Completion rate of programmes not divided into two cycles 5 years earlier :not
available

11L34. Comments

Source; DBH data and Statistics Norway.
'S years earlier' refers to a specitic year, 5 years earlier than the most recent available year

TL.35. Are student drop-out rates systematically measuredin your country?
Yes. at the end of each year
TL.35.1. Please also provide the full reference(s) to relevant document(s):

* The website of the Database for Higher Education (DBH): http://dbh.nsd.uib.no/.



« Yearly analyses by the Ministry of Education and Rescarch of institutional data reported to DBH and other data. The 2013 cdition of the analysis (on 2012 data) is available at
http://www.regjeringen.no/nb/dep/kd/dok/rapporter_planer/rapporter/2013/tilstandsrapport-for-hoyere-utdanning-20.html?id=726689. The 2014 edition (on 2013) will be available in early May 2014.
* The post-graduation surveys, see NIFU’s home page, www.nifu.no.

* Data and studics by Statistics Norway on cducation, including completion, and cducational attainment arc available at http://www.ssb.no/cn/utdanning

11L.36. In your country, are drop-out rates calculated for underrepresented groups of students?

T.36.1. Please specify for which groups data is calculated:
11L36.2. Please also provide the full reference(s) to relevant document(s):

T.37. In your country, how are students who change study programme considered?

Other

): They are counted according to the need of'the person searching for information (i.e. sometimes as drop-out fromthe programme, but not if the statistics concern drop-out fromhigher education as
such, or fromthe institution (if the student in question has changed to another programme at the same higher education institution) .

As DBH has register data since 2008, drop out on those cohorts can be counted according to sector. type of institution, institution, region, field of study and study programme as need be.

TL37.1. Please specify

): They are counted according to the need ofthe person searching for information (i.e. sometimes as drop-out from the programme, but not if the statistics concern drop-out from higher education as
such, or fromthe institution (if the student in question has changed to another programme at the same higher education institution) .
As DBIT has register data since 2008, drop out on those cohorts can be counted according to sector, type of institution, institution, region, field of study and study programme as need be.

IIL38. Are data on drop-out rates publicly available in your country?

Yes v

111.38.1. Please specify by which organisation and how frequently:

Anually, by the Ministry of Education and Rescarch and DBH, as well as by Statistics Norway

111.38.2. Please also provide the full reference(s) to relevant document(s) or websites:

 The website of the Database [or Higher Education (DBH): http://dbh.nsd.uib.no/.

« Yearly analyscs by the Ministry of Education and Rescarch of institutional data reported to DBH and other data. The 2013 cdition of the analysis (on 2012 data) is available at
http://www.regjeringen.no/nb/dep/kd/dok/rapporter_planer/rapporter/2013/tilstandsrapport-for-hoyere-utdanning-20.html?id=726689. The 2014 edition (on 2013) will be available in early May 2014.
« The post-graduation surveys, see NIFU’s home page, www.nifu.no.

« Data and studies by Statistics Norway on education, including completion, and educational attainment are available at http://www.ssb.no/en/utdanning

IIL39. Based on your official data, please provide the following information:
Drop-outin first year of 1st cycle programmes, most recent available year:%
according to official data based on central level monitoring
Drop-out in first year of 1st cyecle programmes, most recent available year:Year

Drop-out in first year of 1st cycle programmes, most recent available year:not
available

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent
available year):% according to official data based on central level monitoring

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent
available year):Year

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent
year):not availabl

Drop-out in 1st cycle programmes, most recent available year:% according to 178
official data based on central level monitoring :
Drop-out in 1st cycle programmes, most recent available year:Year TN 2013 for those admitted in 2010
Drop-out in 1st cycle programmes, most recent available year:not available

Drop-out in 1st cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 1st eycle programmes 5 years carlier:Year
Drop-out in 1st cycle programmes S years earlier:not available  x

Drop-out in 2nd cycle programmes, most recent available year:% according to

official data based on central level monitoring L2
Drop-out in 2nd cycle programmes, most recent available year:Year  In 2013 for those admitted in 2011

Drop-out in 2nd cycle programmes, most recent available year:not available

Drop-out in 2nd cycle programmes 5 years carlier:% according to official data bascd
on central level monitoring

Drop-out in 2nd cycle programmes 5 years earlier:Year
Drop-out in 2nd cycle programmes 5 years earlier:not available  x

Drop-out in programmes not divided into two cycles, most recent available year:%

according to official data based on central level monitoring 283
Drop-out in programmes not divided into two cycles, most recent available year:Year  In 2013 for those admitted in 2008

Drop-out in programmes not divided into two cycles, most recent available year:not
available

Drop-out in programmes not divided into two cycles 5 years carlicr :% according to
official data based on central level monitoring

Drop-out in programmes not divided into two cycles 5 years earlier :Year



Drop-out in programmes not divided into two cycles 5 years earlier :not available  x

111.40. Comments
Source: DBH data

11L41. Note: While higher education institutions offer multiple services, in the following questions the focus lies on academic guidance services, career guidance services and psychological guidance
services.

111.42. What kind of student services are commonly provided by higher education institutions?

@ Academic guidance services
Career guidance services
Psychological counselling services
@ Other

No services
Health services

11L42.1. Please specity

Carcer guidance scrvices and psychological counsclling scrvices arc commonly provided by student welfare organisations rather than the higher cducation instiutions

IIL43. In your country, can prospective higher education students receive professional advice about their further studies and careers?
Yes, advice is available to ALL prospective students
11L.44. Information, advice and guidance services are provided to prospective HE students...

by upper secondary schools:free of charge

by upper secondary schools:for a fee

by higher education institutions:free of
charge

by higher education institutions:for a fee
by external services:free of charge
by external services:for a fee

by other service providers:firee of charge

by other service providers:for a fee

TL44.1. Please specify which other service providers offer information, advice and guidance services:

111.44.2. If steering documents refer to professional advice about further studies and careers for prospective students, please provide the details on the exact formulation here:

The 2006 whitc paper on carly intervention for lifclong learning (St.meld. nr. 16 (2006-2007) ... og ingen stod igjen. Tidlig innsats for livslang lacring)
The 1998 Act on primary and secondary education and training (Oppleringslova) section 9.2 , http://lovdata.no/dokument/NL/lov/1998-07-17-61 : “The pupils are entitled to necessary guidance
regarding education, career possibilities and career choice and regarding social issues.’

T.44.3. Comments

1L45. Do information, advice and guidance services specifically target certain categories of prospective higher education students? If yes, please provide details on the groups targeted and the
services provided:

No

o ek

II1.46. Are there any measures/incentives in your country encouraging HEIs to provide support for the transition of newly admitted s to higher education?

Yes v

111.46.1. There are measures/incentives encouraging HEIs to provide...

introductory courscs

tutoring or mentoring programmes

@ support to acquire leaming skills and/or organisational skills
O other measures / incentives

11.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, ete.):
introductory courses "All higher education institutions provide one or more such measures, but there is no central support. "

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):
tutoring or mentoring programmes "All higher education institutions provide onc or more such measures, but there is no central support. "

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

support to acquire learning skills and/or organisational skills "Allhigher education institutions provide one or more such measures, but there is no central support. "

T1.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, etc.):

e

other measures / incentives
111.46.3. Comments

All higher education institutions provide one or more such measures, but there is no central support.
IIL.47. In your country, is public funding allocated to improve career guidance services in HEIs?

Yes, to career guidance services for current students
Yes, Lo career guidance services for graduates/alumni
O o

11L47.1. Please provide the details here:

The student welfare organisations gencrally provide carcer guidance services for students and fresh graduates.



11L47.2. Please also provide the full reference(s) to relevant document(s):
The student welfare organisations gencrally provide carcer guidance services for students and fresh graduates.
111.48. In your country, are there any career guidance services targeting underrepresented groups of students?

TIL48.1. Please provide the details on such services here:

111.48.2. Please also provide the full reference(s) to relevant document(s):



Data entry: (IV_Fees_support portability)

IV. The focus of the questions is on all first and sccond cyele students and is not limited to full-time daytime students. Third cycle students are excluded except when explicitly mentioned. Similarly,
the focus is on home students or equivalent. International students are only included when explicitly mentioned.

IV.1. In your country, does any higher education home student at a public higher education institution have to pay a fee of any kind? (Contributions to student unions are not included!)
IV.2. Which home students at public higher education institutions have to pay fees?

1st cycle QaAlistudents OSpeciﬁc groups of'students ONo students @No answer
2nd cycle OAllstudents OSpeciﬁc groups of students ONo students @No answer

IV.3. Which amount of fees do home students at public higher education institutions pay in the first and second cycle?

1st cycle:Mos t common amount
1st cycle:Minimum amount
1st cycle:Maximum amount

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

IV.3.1. Which amount of fecs do home students at public higher cducation institutions pay in the first cycle?

1st cycle:Most common
amount

1st cycle:Minimum amount

1st cycle:Maximum amount

1v.3.2. Which amount of fees do home students at public higher education institutions pay in the second cycle?

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

1IV.4. Which of the following criteria determine whether a student has to pay fees?

0O Need

O Merit

O Part-time/Full-time/Distance learning
O Field of study

IV.5. Concerning fees, are international students treated differently in your country from home students?

IV.6. Which amount of fees do international students pay in the first and second cycle?

1st cycle international students:Most ¢ t
Tst cycle international students :Minimum amount
1st cycle international students : Maximum amount

2nd cycle international students:Most common
amount

2nd cycle international students :Minimum amount

2nd cycle international s tudents :Maximum amount

IV.7. Who defines the fee amounts?

1st cycle home students QueEls OHEIS, within limits set by government QGovemment Qother @No answer
2nd cycle home students  QHEIs QHEs, within limils set by government QGovemnment Qother ©No answer
1st cycle international students ~ QHEIs QHEIs, within limits sct by government Odovemment Qother @No answer

2nd cycle international students OmErs OHEIS, within limits sct by government QGovernment Qother @No answer

IV.7.1. Pleasc specify
IV.8. Comments

IV.9. This section concerns only 1st and 2nd cycle studies. Only national support should be taken into account. Support from EU programmes or private initiatives are not within the scope of this
section.



IV.10. Please shortly describe what kinds of s tudent financial support are offered in your country.

Norwegian students are entitled to loans and grants fromthe State Educational Loan Fund (NSELF). The total amount for support is maximum NOK 97 8504 400 (2014-2015) per academic year (defined as
ten months). The grant is means tested. The size of the grant vary according to need factors. The support is initially given as a loan, however, 40 % of the loan may be converted to a grant if and when
the student passes his/her exams or after graduation. Student must live away fromtheir parents in order to get the grant. There are special arrangements for maternity leave, illness and students with
disabilities.

IV.11. Pleasc shortly deseribe what s tudent i ial support arrang from your home country can students usc if they study abroad.

Financial support is also given for studies abroad as there is full portability of NSELF loans and grants for students in higher education. Exchange students and full degree students qualify for support.
Students who study abroad can also get (inancial support to cover travel expenses, language courses and tuition [ee

1V.12. Do at least some students receive public financial support in the form of grants/scholarships?

First cycle ®ves ONo ONo answer
Sccond eyele ®ves ONo ONo answer

1V.13. What is the proportion of students receiving grants/scholarships by cycle?

% of students receiving grants:First cycle 589

% of students receiving grants:Second

56.5
cycle

1V.14. Can students use grants/scholarships for studying abroad?

All grants are portable

IV.15. Are there any additional requirements for using the grant/scholarship abroad?

Yes M

TV.16. Which additional requirements need to be met for using the grant/scholarship abroad? Please check any that apply.
Citizenship:Grant 1

Citizenship:Grant 2

Citizenship:Grant 3

Citizenship:Grant 4

Residency:Grant 1

Residency:Grant 2

Residency:Grant 3

Residency:Grant 4
Recognised HEIs/programmes only:Grant 1
Recognised HEIs/programmes only:Grant 2
Recognised HEIs/programmes only:Grant 3

Recognised HEIs/programmes only:Grant 4
Course load (c.g. full-time):Grant 1
Course load (e.g. full-time):Grant 2

Course load (e.g. full-time):Grant 3

Course load (e.g. full-time):Grant 4

Only certain countries:Grant 1

Only certain countries :Grant 2

Only certain countries:Grant 3

Only certain countries:Grant 4

Only certain study programmes (e.g. where mobility is mandatory):Grant 1
Only certain study programmes (e.g. where mobility is mandatory):Grant 2
Only certain study programmes (e.g. where mobility is mandatory):Grant 3
Only certain study programmes (c.g. where mobility is mandatory):Grant 4
Equivalency condition:Grant 1

Equivalency condition:Grant 2

Equivalency condition:Grant 3

Equivalency condition:Grant 4

Programme not available in the national system:Grant 1

Programme not available in the national system:Grant 2

Programme not available in the national system:Grant 3

Programme not available in the national system:Grant 4

Other:Grant 1
Other:Grant 2
Other:Grant 3

Other:Grant 4

TV.16.1. If there is more than one type of grant, please specify:



1V.16.2. Which other requirements cxist?

IV.17. Can at least some students take publicly subsidised or guaranteed student loans to cover their expenses during their higher education studies?
First cycle ®ves ONo ONo answer
Second cycle @ves ONo ONo answer
TV.18. What is the proportion of students who take out student loans? Please provide link(s) or full reference(s) to relevant document(s).
66,1 % of the students in first and second cycle received student loan in 2012-2013 (Data from NSELF)

1V.19. Can students use loans for studying abroad?

All'loans are portable

IV.20. Are there any additional requirements for using the loan abroad?

Yes v

IV.21. Which additional requirements need to be met for using the loan abroad? Please check any that apply.

Citizenship:Loan 1
Citizenship:Loan 2
Citizenship:Loan 3
Citizenship:Loan 4

Residency:Loan 1

Residency:Loan 2

Residency:Loan 3

Resideney:Loan 4

Recognised HEIs/programmes only:Loan 1
Recognised HEIs/programmes only:Loan 2
Recognised HEIs/programmes only:Loan 3
Recognised HEIs/programmes only:Loan 4
Course load (e.g. full-time):Loan 1

Course load (e.g. full-time):Loan 2

Course load (e.g. full-time):Loan 3

Course load (e.g. full-time):Loan 4

Only certain countries:Loan 1
Only certain countries:Loan 2
Only ecrtain countrics:Loan 3

Only certain countries:Loan 4

Only certain study programmes (e.g. where mobility is datory):Loan
1
Only certain study programmes (e.g. where mobility is datory):Loan
2
Only certain study programmes (e.g. where mobility is datory):Loan
3
Only certain study programmes (e.g. where mobility is datory):Loan
4

Equivalency condition:Loan 1

Equivalency condition:Loan 2

Equivalency condition:Loan 3

Equivalency condition:Loan 4

Programme not available in the national system:Loan 1
Programme not available in the national system:Loan 2
Programme not available in the national system:Loan 3
Programme not availablc in the national system:Loan 4
Other:Loan 1

Other:Loan 2

Other:Loan 3

0 v
0o v
0 v
0 v

Other:Loan 4

IV.21.1. If there is more than one type of loan, please specify:

1V.21.2. Which other requirements exist?

IV.22. Additional comments on public grants and loans

TV.23. This scction concerns only outbound mobility, namely the opportunitics to take financial support from the home country for studics abroad. It includes only 1st and 2nd cyele studics, for which
both credit mobility and degree mobility are considered. Only national support should be taken into account.



Additional support for studying abroadin this context means funding that is available from national sources in addition to regular student grants or loans that might be portable.

1V.24.Ts there any additional public financial support for studying abroad?

Yes M

IV.25. What kinds of additional public financial support are available for studying abroad?

Grants/scholarships for...

1steyele eredit mobility:Study costs/ fees abroad (host institution)

1st cycle credit mobility:Travel costs

1st cycle credit mobility:Living cost difference

1st cycle credit mobility:Language courses

1st eycle credit mobility:Other

2nd cycle credit mobility:Study costs/ fees abroad (host institution)

2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses

2nd cycle credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)

1st cycle degree mobility:Travel costs

Ist cycle degree mobility:Living cost difference

1st cycle degree mobility:Language courses

1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs

2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

IV.25.1. Please specify which other additional public grants/scholarships are available:

1V.26. Higher loans for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)

1st cycle credit mobility:Travel costs
1st cycle credit mobility:Living cost difference

Ist cycle credit mobility:Language courses

1st cyele credit mobility:Other
2nd cyele ercdit mobility:Study costs/ fees abroad (host institution)

2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses

2nd cycle credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)

1st cycle degree mobility:Travel costs
1st cycle degree mobility:Living cost difference

1st cycle degree mobility:Language courses

Ist cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host
institution)

2nd cycle degree mobility:Travel costs
2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

IV.26.1. Please specify which other additional public loans are available for studying abroad:

1v.27. Additional comments

There are three additional grants and loans available for students studying abroad from NSELF

1. Travel expenscs:



Support may be granted for two return trips per ycar between the student’s home town in Norway and the HEI abroad. 70 percent is given as a grant and 30 percent as a loan.

2. Language grants:
Students who are cnrolled at non—cnglish speaking institutions may be cligible for a language grant. The grant for 2013-2014 is NOK 17 380. The Language coursc must last for at least 15 hours during a
week, and minimum four weeks. The course must also be completed before the student starts the degree program.

3. Tuition support:

Students in countrics other than the Nordic countrics may receive support for all or part of the tuition fee. The support is adjusted according to the size of the tuition fec. For 2013-2014, the maximum
support is NOK 118 420.

Fromthe first NOK 60 560, 50 percent is given as a loan and 50 percent as a grant in first cycle. In the second cycle 30 percent is given as a loan and 70 percent as a grant.

A supplementary grant is available in addition to the ordinary tuition grant and loan if the tution fee exceeds NOK 118 420. For the academic year 2013-2014 the maximum, supplementary grant amounts
to NOK 64 030. Only sclected institutions arc included in the scheme.

1V.28. Are there any specific eligibility criteria for receiving additional public financial support?

Yes v
1V.29. Please specify the eligibility criteria for receiving additional public financial support.

If there are more types of additional support, please add them in the text field below.

Need-based criteria:Grant/loan 1
Need-based criteria:Grant/loan 2
Need-based criteria:Grant/loan 3
Need-based criteria:Grant/loan 4
Merit-based criteria:Grant/loan 1
Merit-based criteria:Grant/loan 2

Merit-bascd eriteria:Grant/loan 3

Merit-based criteria:Grant/loan 4

Course load (e.g. full time):Grant/loan 1
Course load (e.g. full time):Grant/loan 2

Coursc load (c.g. full time):Grant/loan 3
Coursc load (c.g. full time):Grant/loan 4
Criteria based on field of studies:Grant/loan 1
Criteria based on field of studies :Grant/loan 2
Criteria based on field of studies :Grant/loan 3

Criteria based on field of studies:Grant/loan 4
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 1
Other criteria (e.g. age, disability, parenthood, other): Grant/loan 2
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 3
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 4

IV.29.1. If there is more than one type of grant or loan, please specify:

There arc three additional grants and loans available for students studying abroad from NSELF

1. Travel expenses:
Support may be granted for two retumn trips per year between the student’s home town in Norway and the HEI abroad. 70 percent is given as a grant and 30 percent as a loan.

2. Languagc grants:

Students who are enrolled at non—english speaking institutions may be eligible fora language grant. The grant for 2013-2014 is NOK 17 380. The Language course must last for at least 15 hours during a
week, and minimum four weeks. The course must also be completed before the student starts the degree program.

3. Tuition support:

Students in countries other than the Nordic countries may receive support for all or part of the tuition fee. The support is adjusted according to the size of the tuition fee. For 2013-2014, the maximum
support is NOK 118 420.

Fromthe first NOK 60 560, 50 percent is given as a loan and 50 percent as a grant in first cycle. In the second cycle 30 percent is given as a loan and 70 percent as a grant.

A supplementary grant is available in addition to the ordinary tuition grant and loan if the tution fee cxceeds NOK 118 420. For the academic ycar 2013-2014 the maximum, supplementary grant amounts
to NOK 64 030. Only selected mstitutions are ncluded in the scheme.
1V.29.2. If there are more than 4 types of additional support, please specity and provide details on the eligibility criteria here:

1V.30. Pleasc provide links and/or full references to relevant documents related to public funding of grants and loans:

http://www.lanekassen.no/Toppmeny/Languages/English/Norwegian-students-abroad/

IV.31. Additional comments

1IV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

Employce with an cmployment contract with a HEL

TV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?



1IV.33. What are the main funding sourccs for candidates preparing a third cycle (PhD) qualification?

Grants fromthe Ministry of Education and Research and the Research Council.

IV.34. Please explain any differences in the fees that third cycle candidates are required to pay, compared to your answers for first and second cycle students, as well as differences in grants, loans
and other support that may be provided.

NA

IV.35. Additional comments on doctoral education



Data entry: (V_Employability)

V.1. Do higher cducation steering documents focus on issucs related to cmployability (c.g. higher education institutions' necd to respond to labour market demands, involving employers, their
responsibility in educating graduates who can find employment soon after graduation, etc.)?

Yes v

V.1.1. Please provide the details on the exact formulation here, including references to the 1st or the 2nd cycle if necessary. Please also provide the full reference(s) to relevant document(s).

In the White Paper to the Storting called “Do your duty —demand your rights” (St.meld. nr. 27 (2000-2001)), the need for higher education to respond to the needs of the labour to a gretater extent, was
dicussed.

Tn the White Paper to the Storing called the Education Strategy (White Paper No. 44 (2008-2009) Education Strategy), it was stated that the competencies and skills of the labour force should be created
with the goal o[ achieving a better match with the requirements o[ the labour market. To succeed with the “employment sirategy”, one must [first succeed with the “education strategy”. In this White
Paper the Government also introduced sceveral measures designed to contribute to a more structured and binding collaboration between education and working and business life, c.g by creating greater
opportunities for mobility across the sectors for both students and teachers. A major measure is the establishment of the Council for Collaboration between HEIs and Business Life (RSA) and the
development of strategies for collaboration. All state-owned HEIS are required to have etsablished RSAs. HEIs are to, in co-operation with the councils, to draw up strategies for cooperation with the
employment sector.

The former government presented a white paper on health, social work and welfare cducation in the autumn of 2011 (White Paper No. 13 (2011-2012) — Education for Welfare : Interaction as Key). The
starting point was the present and future competence needs of the services — how can these best be met? Stronger interaction between education and working life is essential:

- Educational programmes shaped by the needs of society

- More emphasis on leaming in real-life situations

- An acceptance that not everything can be learnt as a student. Employers must take more responisbility for the final stages of professional qualification.

The services themscelves play an important part in qualifying candidates, and the white paper discussed the division of labour between the education systemand the workplace in this regard. The
Ministry is currently working on its follow-up of the White Paper.

A strategy on entrepreneurship was prepared in collaboration between the Ministry of Business and Industry, the Ministry of Local Government and Regional Development and the Ministry of
Education and Research. The purpose of the Strategy is to profile entrepreneurship as an educational objective and training strategy, as well as to motivate educational institutions, nunicipalities and
county authoritics to plan and anchor entreprencurship in collaboration with trade and business and other relevant partics. An Action Plan on Entreprencurship in Education and Training — from
compulsory school to higher education 20092014 — was adpoted by the same ministries in 2009 in order to develop further and to expand efforts in this field, focusing especially on higher education.

The Qualifications Framework for higher education, adopted in 2009, facilitates the possibility to communicate to the employers the knowledge, skills and competence the graduates posess after
completing a higer education qualification.

V.1.2. Are there references made to under-represented groups of students in connection with employability issues in the steering documents?

V.1.3. Please define the under-represented groups of students mentioned in relation to the above issues andindicate the nature of the connection. Please also provide the full reference(s) to relevant
document(s).

V.2. In your country, are there any initiatives in the area of labour market/skills forecasting?

Yes M

V.2.1. Arc there initiatives in labour market/skills forecasting on national level?

Yes M

V.2.1.1.Is forecasting on national level done in regular intervals or on an ad hoc basis?

In regular intervals
@ On an ad hoc basis

V.2.1.2. Are there initiatives in labour market/skills forecasting on regional level?

V.2.1.3.1Ts forecasting on regional level done in regular intervals or on an ad hoc basis?

Om regular intervals
O 0n an ad hoc basis

V.2.1.4. Please provide the details here (institutional mechanisms, sectors included, regularity, scope of forecasting studies, etc.). Please also provide the full reference(s) to relevant document(s).

Since the early 1990s, Statistics Norway has, using advanced statistical models, regularly produced model-based projections on demand and supply of labour by education. The projections show that
the previous trends of increasing demand for workers with higher education and upper secondary vocational education will continue towards 2030. A project group in the Ministry of Education and
Research is currently working to develop and establish a national system for analysis, dialogue and dissemination of future skills needs. The overarching goals are more informed educational choices
and better education planning

Labour market forcastings are done by the government for teachers and health care workers. Within the health sector, sectoral studies on skills needs have been conducted since the late 1990s. Upon
the request of the Ministry of Health and Care Services and the Ministry of Education and Research, Statistics Norway developed HELSEMOD, a tool for forecasting the employment needs within the
sector (White Paper no. 36 (1998-1999)). The most recent report forecasts demands until 2030 (Stelen and Texmon). A similar tool has been developed for teachers, called LERERMOD. The most recent
report was published in 2008. http://www.ssb.no/arbeid-og-lonn/artikler-og-publikasjoncr/arbeids markedct-for-lacrerc-og-forskolclacrere-fram-mot-aar-2035

Norway takes part in the OECD Skills Strategy. The OECD Skills Strategy provides a framework for countries to build effective and integrated skills policies that develop relevant skills, activate skills
supply and make effective use of skills. The Government co-operates with OECD in order to produce a national Skills Strategy. The Skills Strategy Project is conducted in close cooperation with OECD,
other relevant ministrics and a wide range of important social partners. The project will first and foremost address the following issucs:

- How can Norway improve skills development? (Enough skills and the right skills)

- How can Norway improve the use olavailable skills?

- How can we improve the national skills policy?

A diagnostic report identifying 12 skills challenges for Norway was published in February 2014
http://www.regjeringen.no/upload/KD/Vedlegg/Internasjonalt/OECD/NorwayDiagnosticReportFinalcover280114.pdf
The final report is due in autumn 2014



V.2.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

Yes v

V.2.2.1. Please specify which educational authorities use this kind of labour market information and indicate the mechanisms through which such information is used (e.g. through quantitative
targets for study fields in the 1st or the 2nd cycle etc.). Please also provide the full reference(s) to relevant document(s).

The Ministry of Education and Rescarch uses the information as evidence basc for calculating the number of study places in tcacher education and health care cducation.

Forecasts for future capacity needs in certain professions, particularly health workers, are taken into account when determining the number of study places in the relevant programmes in higher
education. For certain study programmes, e.g teacher education and certain professional health related study programmes, higher education institutions have to meet production targets defined as the
number of students who have successfully completed the programme.

The strength of this approach is that the government is able to determine with a large degree of accuracy how many graduates become available to the labour market in the relevant fields. The Ministry
of Education works closcly with the Ministry of Health in sctting the targets for health workers.

In other fields of' study, capacity is determined mainly on the basis of'a combination of student demand and institutional policies. However, the govemnment uses incentives to make more students
choose fields where there is a perceived future need, especially within science and technology.

V.3. In your country, are employers involved in higher education planning and management?

Yes v
V.3.1. How are they involved?

OEmploycrs have to be involved @Employcrs can be involved OEmploycrs arc not involved ONo
answer

Curriculum development in higher education

OEmp loyers have to be mvolved @Emp loyers can be mvolved OEmponers are not involved ONo
answer

Teaching

Participation in sectoral/national/regional bodies that influence decision-making in @Emp loyers have to be involved oEmp loyers can be involved OEmponers are not involved ONo
higher education institutions  answer

@Employcrs have to be involved OEmploycrs can be involved OEmploycrs arc not involved ONo
answer

Participation in governing bodies of HEls

V.3.2. Please provide the details and the source of evidence here.

1. External board members in all HEIs, demanded by law.
2. Parliament decision that all HEIS must have formal Councils for co-operation with cmployers, (RSAs), cf. previous questions, and formal strategics for such co-opcration.

V.3.3. If employers can be, or they have to be involved in other ways than described in the previous question, please provide the details and the source of evidence here.

V.3.4.In your country, is public funding allocated into cooperation projects between the higher education sector and business?

Yes v

V.3.5. Please provide the details on how public funding aims to facilitate university-business cooperation projects. Please also provide the full reference(s) to relevant document(s).

There is a wide range of funding available for co-operation projects between the HE scetor and business through actors like the Rescarch Council and Innovation Norway. The funding is to a large
extent linked to research, but higher education is also crucial..

One example of direct funding from the Ministry (through Norway Opening Universities ) is stimulation funds allocated in order to stimulate the development of more programmes of study and new
teaching methods in entrepreneurship and innovation, stimulating new courses at universities and university colleges. Emphasis is placed on presenting good examples of how entrepreneurship can be
mtegrated in different types of education,competence enhancement for academic staff, cross-disciplinary co- operation between the faculties and departments of an mstitution and collaboration
between educational institutions and collaboration with business lifc.

V.3.6. In your country, are there any specific degree programmes that have been developed with the close involvement of employers ?

V.3.7. Please describe these specific higher education degree programmes here. Please also provide the full reference(s) to relevant document(s).

V.4. Within the European Union, Directive 2013/55/EU on the recognition of professional qualifications regulates the insertion of practical training into certain, professionally oriented s tudy
programmes (these programmes lead to the following professions: doctor/specialised doctor, midwife, nurse responsible for general care, dental practitioner/specialisced dental practitioner,
veterinary surgeon, pharmacist and architect).

In your country, are there requirements on the inclusion of work placements/practical training in higher education programmes leading to other qualifications?

Yes, requirements exist regarding the inclusion of work placements/practical training in other programmes

V.4.1. Please provide the details on the regulatory framework here. Please also provide the full reference(s) to relevant document(s).

Teacher education, early childhood teacher education and professional health care related study programmes all have work placements as part of thier study programmes, to a varying degree.
Details can be found in National Curriculum Regulations for the study programmes in question, cf http//www.regjeringen.no/en/dep/kd/documents/reports-and-
actionplans/Actionplans/2006/Curriculum-regulations - html?id=587302

Further deltails are specificd at the institutional level.

V.4.2. Please provide the (approximate) proportion of students participating in work placements/practical training during their studies as part of the programme they are studying in for the latest
available year.

tsteyele Q0% O1-10% O11-30% O31-50% O51-70% O71-99% ©100% @Not available ONo answer
2ndeyele  Qo% O1-10% Q11-30% O31-50% O51-70% O71-99% Q100% @Not available ONo answer
1st and 2nd cycle combined Q0% Q1-10% Q11-30% QO31-50% O51-70% O71-99% Q100% @Not available ONo answer

V.4.2.1. Please provide the source information here.

NA

V.4.3. In your country, are there any incentives given to higher education institutions to include work placements/practical training for students in the 1st or 2nd cycle or both in higher education
programmes (e.g. through covering the costs of internships by public funding)?

No



V.4.3.1. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

V.4.3.2. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

V.5. Besides quality assurance (QA), are there any other mechanisms to evaluate the employability performance of higher education institutions/programmes ?

V.5.1. Pleasc provide the details on these hanis ms, their pulsory/optional nature and the conscequences of evaluation (financial or other). Please also provide the full reference(s) to relevant
document(s).

V.5.2. Do graduate employment rates have an impact on higher education institutions' funding?

a Yes, within a funding formula

D Yes, as a perlormance-based mechanism

@] Yes, within a different funding mechanism (please specify)
@ No

V.5.2.1. Please provide details how. Please also provide the full reference(s) to all relevant document(s).

V.6. In your country, is the labour market situation of recent graduates examined through graduate tracking/tracer studies?
Yes v

V.6.1. Are there tracer studies conducted on national level?
Yes v

V.6.1.1. Are tracer studies conducted in regular intervals or on an ad hoc basis?

In regular intervals
O 0On an ad hoc basis

V.6.1.2. Are there tracer studies conducted on regional level?
V.6.1.3. Are tracer studies conducted in regular intervals or on an ad hoc basis?

Om regular intervals
On an ad hoc basis

V.6.1.4. Are there tracer studies conducted on institutional level?
Yes v
V.6.1.5. Are tracer studies conductedin regular intervals or on an ad hoc basis?

Omn regular intervals
On an ad hoc basis

V.6.1.6. Plcase provide the details about tracer studies here. Please also provide the full refercence(s) to relevant document(s), espeeially to results published.

At the national level, the funding/initiating authority is the Ministry of Education and Rescarch. The institution conducting the survey is the Nordic Institute for Studics in Innovation, Rescarch and
Lducation. NIFU has carried out graduate surveys since 1972. cf. http://www.nifu.no/files/2013/11/Folder-kandidat-2013-november.pdf (In Norwegian only.)

The survey has focused on areas like employment, unemployment, place of work, occupation, salary etc. In the recent years, the survey has also focused on how the graduates perceive their education
in areas like quality, relevance of their education etc.

http://www.nifu.no/forskning/kandidatundersokelsen/

Quite a number of HEIs carry similar surveys at the Institutional Level, i.e amongst their graduates.

V.6.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

V.6.2.1. Please specify which educational authorities use information on the labour market situation of graduates and indicate the mechanisms through which such information is used (e.g. through
performance evaluation/payment by results/Quality Assurance). Please also provide the full reference(s) to relevant document(s).



Data entry: (VI_Lifelong learning)

VL1. Do steering documents for higher education in your country contain a definition of lifclong learning?

Yes v

VL1.1. Please provide the details on the exact formulation here (including references to relevant steering documents):

Our definition of lifelong learning corresponds to the one found in the 2001 Communication of the European Commission “Making a European Area of Lifelong Learning a Reality”, i.e. as “all learning
activity undertaken throughout life, with the aim of improving knowledge, skills and competence, within a personal, civie, social and/or employment-related perspective”. Lifelong leamning in our
termimology is literally all leaming from cradle to grave and is not limited to adult education and training

VL1.2. Please explain the common understanding of lifelong learning in higher education in your country:

VI1.2. Is lifelong lcarning a recogniscd mission of higher education institutions ?

Yes, all institutions

VL2.1. Please indicate whether there are any legal requirements for higher education institutions to offer lifelong learning provision. Please also provide references to relevant steering documents:

The Higher Education Act (Act no. 15 of 1 April 2005 relating to universities and university colleges) section 1-3 The institution’s activities, i) providing continuing and further education in the
institution’s ficlds.

Steering documents:

White Paper on ‘Quality Reform ofhigher education from 2001 (St. meld. nr. 27 Gjor din plikt — Krev din rett (2000-2001))

White Paper on “Education Strategy’ from 2009 (St.meld. nr. 44 Utdanningslinja (2008-2009))

White Paper on research from 2013 (Meld. St. 19 Lange linjer (2012-2013))

There has never been an age limit in access to or participation in Norwegian higher education, and in auturmn 2013, 23 per cent of all regular students were more than 30 years old. In addition, a part of
the higher education provision is specifically aimed at mature students (flexible, i.e. decentralised, part time, distance, etc.). Further, the Individual Education Plans makes it possible for students to
decide on their ambition as regards study progression

VL2.2. Please provide details on the institutions for which it is/it is net a recognised mission:

VL2.3. If necessary, please provide comments here:

VL3. What are the main forms of lifelong learning in which higher education institutions are involved? For each form, please indicate approximate % of institutions involved.

Q0% (no institution involved) Q1-25% Q26-50% Q51-75% ©76-99% O100% (all institutions

Formal HE programmes provided under flexible arrangements
prog LRI X 2 involved) (017 impossible to provide ONo answer

Qo (no institution involved) Q1.25% Q26-50% Q51-75% O76-99% O100% (all institutions
involved) @ impossible to provide OnNo answer

@0% (no institution involved) Q1-25% Q26-50% Q51-75% O76-99% Q100% (all institutions
invotved) O% impossible to provide ONo answer

Non-formal courses open to all (e.g. languages)

Preparatory courses for HE entrance examinations

Q0% (no mstitution involved) Q1-25% Q26-50% Q51-75% O76-99% @100% (all institutions

Professionally-oriented rading of alrcady achicved qualifications
! pt T3 & e involved) (017 impossible to provide ONo answer

Qo (no institution involved) Q1-25% Q26-50% Q51-75% O76-99% @100% (all institutions

Tailor-made provision for industry
P ¥ involved) Qv impossible to provide Ono answer

VL3.1. Are there any other forms of lifelong learning in which higher education institutions are involved?

'VL3.2. Pleasc specify which forms and provide % of HE institutions involved.

VI1.3.3. If you have any comments regarding different forms of lifelong learning in which HE institutions are involved, please provide them here.



V14. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

VI14.1. Please explain these restrictions.

V1.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

General public higher education budget (%) "93"

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Special budget for lifelong learning (%) "0"

VL.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions fromstudents (%) "2"

VLS. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions frombusiness and industry (%) "4"

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Other (%) "1"

VI5.1. If relevant, please specify the option "other" here. You can also use this space to provide any comments regarding the previous question.

Most students on lifelong learning, whatever the definition, are counted as ordinary students and financed over the framework allocation to the higher education institutions.

In autumn 2013, there were 245 004 students (217 344 full time equivalents) at Norwegian higher education institutions. Of these, 12 277 (6130.7 f.t.e) were covered from external sources and not fromthe
public (statc) budget.

*The state higher education institutions received external fimancing for sixper cent of their students in 2012. The national budget reporting does not detail the level or sources of financing for students
on tailor-made programmes. The proportion would be higher if the private higher education institutions were included in the statistics. Note that the percentages relate to student numbers, not to budget
**Also, it is difficult to estimate the proportion ofthe education budget used for national services to promote lifelong learning through flexible provision like the Norway Opening Universities and the
eCampus project, as both the education and research budgets are part of the framework allocation institutions to the HEIs.

VL5.2. If you have any further comments regarding this section, please provide them here:

VL6. In your higher education policy, is there a focus on promoting the flexible provision of higher education studies/programmes (e.g. changing the intensity of s tudy programmes according to
personal circumstances)?

Yes, HE policy focuses on promoting the flexible provision of HE studies/programmes

V1.6.1. Please provide a short description of specific policy measures that exist in your country.

- Flexible provision is one of the objectives of HEIs formulated by the Government in the annual budget, on which institutions must report. Ref: Annual national budget and subsequent budget
allocation letter to HEIs from the Ministry of Education and Research (in Norwegian only).

- Since the 1990s the Minstry of Education and Research has supported efforts in order to stimulate flexible higher education provisions. The first Centre of distant and flexible higher education was
establiched as a public entity in 1989. In 2004 the Ministry established Norway Opening University (NOU) as an instrument of stinmlating flexible modes of higher education teaching and learning
through funding of projects, generating and sharing of knowledge, ctc. Every third year NOU carrics out a national survey on the use of ICT in the Norwcegian higher cducation system. Ref:
http://norgesuniversitetet.no/about.

- From 2012 the Ministry has initiated and financed a 5-year programme to provide intercampus infrastructure, the eCampus-programme. The aim of the programme is to facilitate leaming, teaching and
reasearch by providing ICT tools and making it easy to access digital learning resources, national and international lectures and research. Ref: http://www.ecampus.no/english-ecampus-2/.

- In June 2013 a government commission was appointed to inquire into the possibilities and challenges that accompany the development of Massive Open Online Courses (MOOCs) and provide
Norwegian authoritics and cducational institutions with a knowledge basc and recommendations on how to rclate to this development. Ct.
http://www.regjeringen.no/upload/KD/Vedlegg/Utvalg,%20s tyrer%200g%20rad/MOOCs_mandate.pdf for the mandate of the Commission. The first report was published in December 2013
hitp//www.regjeringen.no/upload/KD/Time_for MOOCs.pdf, and the final report will be published in June 2014.

VL7. Which of the statements on student statuses best deseribes the situation in your country?

There are scveral student statuses (c.g. 'fulltime’, ‘part-time', ctc.)

VL7.1. Please explain what student statuses exist in your country and how you define them.



All students enrolled in programmes financed by the Ministry of Education and Research must have an individual education plan, which is an agreement drawn up between the individual student and
his/her university or university college. According to the agreed plan a student may register on a part-time or full-time basis. For budgetary purposes the number of part-time students are normally
converted into full-time equivalents. However, institutions are also asked to report how many students are registered in specially organized programmes, such as flexible, distant or e-learning courses. or
in externally financed (contract) courses.

Some higher education nstitution set limits to the amount of delay in studies that is allowed in order to retain the status as full-time student, or even as student. This is particularly the case for very
popular study programmes, i.e where demand is much higher than the number of places available.

Also, the State Educational Loan Fund only provides support to students that plan at least 50 per cent progression compared to the requirements for full-time study and timely completion.

. In the Individual Education Plan, cach student has to indicatc whether he/she plans to study full or part time, and the level of ambition in terms of names of courses and no. of planned ECTS credits per
semester and year.

VL7.2. If there is only one student status without any further distinctions, please s pecify whether HE students in your country can change the pace of their studies (e.g. apply for a limited number of
credits) and follow de facto part-time studies.

VL7.3. Please indicate which fees apply to students studying part-time.

No fees forany category of students

No fees apply to students enrolled in credit giving public higher education. This principle applies regardless whether the provision is campus- or web-based, part- or full-time. However, private higher
education institutions may charge tuition fees under certain conditions. Also, fees apply to students enrolled in an externally financed course, often a non-credit further education provision
commissioncd by a contractor (tailor-madce courses).

VL7.4. Please indicate which fees apply to de facto part-time students.

VL7.5. Pleasc indicate the amount of financial support, to which arc eligible students holding a formal altcrnative student status.

Students studying part-time are cligible for the same amount of financial support for the same volume of study (i.c. the same number of credits ) as students following typical study arrangements
Financial support to part- time students is awarded if the volume of study is at least 50 per cent of a full time study. For a study volume of less than 50 per cent, no financial support is given. The amount
awarded is cither 50 per cent or 75 per cent of the maximum amount, depending on the volume of study.

VL.7.6. Please indicate the of fi ial support, to which are eligible de facto part-time students.

VLS. Are there any higher education programmes in your country designed as 'part-time' programmes?

Yes v

V1.8.1. Please provide details on these programmes (in particular, how they differ from conventional higher education programmes). Please also specify whether students following these programmes
pay the same amount of fees (or higher/lower fees) and are eligible for the same amount of support (or higher/lower support) as students enrolled in conventional programmes.

Most higher education institutions offer flexible provision specifically aimed at mature students (decentralised, part-time, distance, etc.). Typically a three-year bachelor programme will as part-time
provision take four years. No fees apply.

V1.9. Which of the following statements best describes the extent to which HE institutions offer part-time studies or other alternative forms of study?

Higher education institutions have autonomy to decide but most of them offer part-time studies or other alternative forms of study
The number ol part-time programmes oflered difler greatly among higher education institutions, the most active providers being some ol the smaller university colleges located in western and northern
Norway.

VLI.1. If you have any further comments regarding this section, please provide them here:

VL10. In your country, can prior non-formal and informal learning be taken into account/accredited towards fulfilment of a higher education study programme?

Yes
Since 2001, the TTigher Education Act provides the opportunity for the recognition of part(s) of study programmes on the basis of prior learning.

VI110.1. Please choose the statement that best applies to your country-specific situation.



Tt is a legal right for candidates to have their prior non-formal and informal leaming recognised towards fulfilment of a TTE study programme and TIE institutions must provide relevant procedures
Students are entitled to have their prior learning assessed, but the law does not prescribe procedures.

In 2013, as a result of a project financed by the Ministry, Vox, the Norwegian Agency for Lifclong Leaming, in co-operation with the Association of Higher Education Institutions, published a guide on
procedures for the recognition of prior learning

VL10.2. Please specify whether the process can lead to a complete award of a higher education qualification or whether it can only lead to a limited number of credits.

Recognition of non-formal and informal leaming can only lead to a limited number of credits (pleasc usc comments to specify the maximum amount of credits)
There is no specified maximumnumber of credits that can be allocated through the recognition of non-formal and informal leaming, but common practice is that there should be at least one year of full-
time study (60 credits) lell to complete through ordinary studies.

VL10.2.1. Please specify whether this possibility applies to all higher education qualifications or only to some higher education qualifications.

Please also specify whether this possibility is commonly used in practice.

VL10.3. If your answers to the three preceding questions were based on steering documents please specify the source (i.e. title of the document and link). If they are based on other sources (e.g.
common practice of HE institutions), please specify it as well.

Decision: Amendment of the Act on Higher Education in 2000, with effect from 2001, regarding the recognition of part(s) of study programmes on the basis of prior leaming
Source: Higher Education Act § 3-5 no. 2, http://lovdata.no/dokument/NL/1ov/2005-04-01-15#KAPITTEL 1-2

VL10.4. Do steering documents in your country refer to any specific requirements towards those HE candidates/students who would like to fulfil their higher education modules/programme through
the recognition of non-formal and informal learning?

No
There is only an age limit (min 25 ycars) relating to access to higher cducation on the basis of non-formal an informal learning

V110.4.1. Please specify these requirements.

(] Specific age requirements (please specity)

] Requirements related to the duration of prior professional experience (please
specify)

Q other (please specify)

VL10.5. Is it possible to provide data on the proportion of HE institutions which commonly use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e.
towards fulfilment of studies)?

There are no official data and it is impossible to provide estimates

VL10.5.1. Please indicate the proportion of higher education institutions which use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e. towards
fulfilment of studics).

VL10.5.2. Pleasc indicate the source and the referenee year.

VL10.6. Is it possible to provide data on the number of students who participated in the recognition of non-formal and informal learning and were exempted from s ome/all HE programme

requirements?

There are no official data and it is impossible to provide estimates

VL10.6.1. Pleasc indicate the number of students who participated in the recognition of non-formal and informal learning and were exempted from s ome/all HE programme requirements.

VL10.6.2. Please indicate the source and the reference year.

VIL.10.7. Are there any plans to create such a possibility? If yes, please provide details on the on-going debates.

VL10.6.3. If you have any further comments regarding this section, please provide them here:



Surveys dating back some years indicate that this possibility is little known by students and hence little used. Therefore the project described in 6.13 on developing guidelines on procedures for the
recognition of prior learning for part(s) of study programmes was initiated by the Ministry in 2009, as a follow-up of the 2009 W hite Paper on Education Strategy

Apart fromthe Government Commission on MOOCs, ct. a previous question, there have been few or no questions on the use of new technology in higher education.

VL11. Besides the approaches mentioned throughout the LLL section, are there any other approaches to enhancing lifelong learning and flexibility of higher education in your country?

VL11.1. Please specify what they are.



Data entry: (VII Internationalisation mobility)

7.1. Do higher education steering documents refer to internationalisation of higher education?

Yes v

7.1.1. In your higher education steering documents, there are:

#! Clcar aims and objectives regarding internationalisation of higher cducation
#! Concrete measures for implementing internationalisation of higher education

7.1.2. Pleasc specify:

Steering documents are included in broader strategies for the internationalisation of Norwegian Higher Education.

With the implementation of the Quality Reform in 2003 the following measures to foster intermnationalisation were introduced:

- A right for Norwegian students to take study periods abroad with portability of loans and grants

- Internationalisation is part of the funding systems for Higher Education. HEIs Institutions by receive ing a lump sum for each exchange student (inbound and outbound)

-+ The Norwegian Centre for International Cooperation in Higher Education (SIU) was cstablished as an administrative agency under the Norwegian Ministry of Education and Rescarch (KD). The
centre is Norway’s official agency for intemational programmes and measures related to higher education, with the mission of promoting and facilitating cooperation, standardisation and mobility.
SIU: http://www.siu.no/en

A white paper Report No. 14 to the Storting (2008-2009)"Internationalisation of Education in Norway", was presented to the Storting. It stressed that internationalisation of education should
contribute to improving quality so that the education programmes and institutions become more attractive and competitive, both nationally and internationally. Greater interaction for pupils,
students, employees, institutions and public authorities across national boundaries is seen as an important source of inspiration.
http://www.regjeringen.no/pages/2255014/PDFS/STM200820090014000EN_PDFS.pdf

Norway is party to the goal of the Bologna Process of having 20 % of our students having completed at study or training periode abroad as part of their degree by 2020.
7.2. Which national level public institutions are involved in the internationalisation of higher education in your country?

No designated institution
#! Specific Department in the Ministry resposible for Higher Education
Agency for the internationalisation ofhigher cducation
#! Stakeholder organisations

Other

-

7.2.1. Please specify the name and provide a link to its website (if available) and a brief description of its main activities:

The Ministry of Education and Research:

http://www.regjeringen.no/en/dep/kd.html?id=586

The Department of Higher Education covers, amonst other tasks, Quality aspects of higher education, good governance and strategic policy dialogues, budget matters, laws and
guidclines,international cooperation programmes, Bologna Process, Lisbon Recogntion Convention,
http://www.regjeringen.no/en/dep/kd/Selected-topics/higher-education.html?id=1415

The Norwegian Centre for International Cooperation in Higher Education (SIU) was cstablished as an administrative agency under the Norwegian Ministry of Education and Rescarch (KD). The
centre is Norway’s official agency for international programmes and measures related to higher education, with the mission of promoting and facilitating co-operation, standardisation and and
mobility; to co-ordinate international programmes and promote and facilitate international mobility and cooperation between HEIs, and create a knowledge base and analyse results and the impact
of internationalisation. SIU co-ordinates e.g. the following programmes : EU Programmes, Nordic programmes, capacity building programmes and tools, bilateral programmes and tools, knowledge
and analysis

SIU: http://www.siu.no/cn

The Norwegian Association of Higher Education Institutions:

The Norwegian Association of Higher Education Institutions (UHR) is the most important cooperative body for Norwegian universities and colleges, whose purpose it is to develop Norway asa
knowledge-based nation of high international standard.UHR aims to be a central supplier of terms to the parliament and government and an important education and research policy player.
http://www.uhr.no/om_uhr/about_uhr_1

The Norwegian Network for Private Higher Education Institutions (NPH) was founded in 2000 to facilitatc and strengthen the co-operation and co-ordination among Norway’s more than 20 private
higher educational institutions.

NPH advocates shared positions on central issues concerning higher education and research policy towards the Norwegian parliament and government.
http://www.nph.no/english/

The National Union of Students in Norway (NUS-Norway) is the largest organisation for students in Norway. NSO has exists 0f 42 member unions from higher education institutions across the
country, and represents approxamatly 220 000 students. NSO’s main goal is o ensure students’ academic, social and economic rights. NSO’s goal is to be an important actor in all questions
concerning higher education, both nationally and intemnationally, focusing on student finances, quality of education, improving the internationalisation of higher education, equality, and student
solidarity

7.3. Does your country have a formal national strategy for internationalisation of higher education?

Yes v
7.3.1. Please provide a reference and link to the document (if available, also in English):

A white paper Report No. 14 to the Storting (2008-2009)"Internationalisation of Education in Norway.'
http://www.regjeringen.no/pages/2255014/PDFS/STM200820090014000EN_PDFS.pdf
hitp://www.regjeringen.no/en/dep/kd/documents/bills-and-white-papers/reports-to-the-storting/2008-2009/stmeld-nr-14-2008-2009-html?id=545749

7.3.2. Has the impact of the strategy been assessed?

Yes v



7.3.2.1. Please specify by whom, and provide a reference/link:

The answer to the question is both yes and no.

Mobility of students is closely monitored, but it is difficult to ascertain whether changes in mobility are due to a specific plan or specific measures or outside factors (e.g. the financial crisis)
For exchange students (inbound and outbound) and the number of students with a forcign citizenship Databasc of Statistics on Higher Education (DBH) holds data. Data collection is achicved
through close collaboration with the HEIs.

http://dbh.nsd.uib.no/omdbh/about.action

For outbound mobility, both degree mobility and credit mobility, data is provided by the State Educational Loan Fund. http://www.lanekassen.no/Toppmeny/Languages/English/
Data is updated cach semester.

Most recent results:

There is an increase in the number of Norwegian students who take part of their education abroad and an increase of the number of foreign students at

Norwegian HEIs.

7.3.3. What percentage of higher education institutions have adopted an internationalisation strategy?

100%

7.3.3.1. Please provide a source for this information:

The Norwegian Centre for International Cooperation in Higher Education (SIU)
http://www.siu.no/Globalmeny/Publikasjoner/Alle-publikasjoner/(view)/10505

Each public HEI is to have a strategy of internationalisation and quite a few of these
include measurces to foster mobility (c.g. develop joint degrees with forcign institutions,
develop courses in English to attract foreign students)

7.3.4. What percentage of higher education institutions are engaged in internationalisation actions without having adopted a formal strategy?

100%

7.3.4.1. Please provide a source for this information:
www.studyinnorway.no
7.4. Has your country defined targets for mobile students (if yes, please state the target)?
Credit mobility:Outgoing mobility  20%
Credit mobility:Incoming mobility ~ Balanced mobility
Degree mobility:Outgoing mobility
Degree mobility:Incoming
mobility
7.4.1. Has your country defined targets for incoming international students with a first degree obtained outside the EHEA?

No v

7.4.1.1. Please specify:

7.4.2. Has your country defined other targets related to the internationalisation of higher cducation (c.g. mobile academic staff, types of partnership in higher cducation and rescarch cte.)?
Yes v

7.4.2.1. Please specify:

Mecasures to foster mobility, ¢.g. develop joint degrees with forcign institutions, increasc in courses in English to attract forcign students cte.

7.5.1s there a specific budget for funding internationalisation activities in higher education in your country?
Yes v

7.5.1. Please specify:

SIU coordinates intemational programmes and publishes calls where all HEIs are invited to apply.
Intemationalisation is part of the funding systems for Higher Education. HEIs Institutions by receive ing a lump sum for each exchange student (inbound and outbound)
The Ministry of Foreign Affairs provides funding for several programmes in Higher Education as well.

7.6. Are there other incentives for higher education institutions to engage in internationalisation activities in your country?

Yes v

7.6.1. Please name and describe them:

The financial incentives are important. (Internationalisation is part of the funding systems for Higher Education. HEIs Institutions by receive ing a lump sum for each exchange student (inbound and
outbound).

Through the Quality Reform a right was introduced into Norwegian higher education for students to take study periods abroad. This in turn has led to Norwegian universities and university colleges
entering into cooperation agreements with a large number of foreign institutions.

The result of this has been an increase in the number of Norwegian students who take halfa year or a full year at foreign institutions

7.7. Does your country provide specific, additional funding to higher education instituti for the develop t and impl tation of joint/double degree programmes?

ik

Yes v

7.7.1. Please explain this funding, and how it is allocated:

The development of international joint degrees is a high priority for Norwegian higher education. Scveral funding sources arc available for Norwegian higher cducation institutions interested in
developing joint degrees with international partners.

A specific programme for the funding of joint degrees has been established. The programme is administred by SIU, and funding is allocated to HEIs after a competition. In 2014 Norwegian higher
education institutions can apply for financial support to develop international joint degree programmes at Masters and PhD-level. The annual allocation per project is set at maximum NOK 250.000,
with a total allocation of NOK 500 000 over two years.

The Nordic Master Programme supports the development of joint Master’s programmes by higher education institutions in the Nordic countries.The Nordic Master Programme aims to stimulate



cooperation between Nordic higher education institutions on the development of joint Master’s programmes of high interational quality that will attract both Nordic and non-Nordic
students.Consortiums consisting of higher education institutions from a minimum of three Nordic countries may apply. Only institutions from the five Nordic countries Denmark, Finland, Island,
Norway and Sweden and from the three autonomous regions Greenland, the Faroe Islands, and Aland are eligible.

Tn addition, there is of course the Erasmus Mundus programme.

7.8. Is there a legal requirement for higher education institutions to publish vacancy notices for academic staff in media operating outside your country?

No, such practice is not required, but is nevertheless common

7.8.1. Please provide a reference:

7.9. Do any higher education institutions have eampuses abroad?

Yes v

7.9.1. How many campuses do your higher education institutions have abroad?

1.0000000000

7.9.2. In which countries do they have these campuses?

The biggest private higher education institution in Norway , Bl Norwegian Business School, has a campus in China.

7.10. Do any higher education institutions (HEISs) in your country offer massive open online courses (MOOCsS) in your country?

Yes v

7.10.1. Please provide:
The percentage of HEIs offering MOOCs (%) "S"

7.10.1. Please provide:
The number of MOOCs currently offered (1,2,3 n) "10"

7.11. Does your country have main regions of operation for international student mobility?

Yes v

7.11.1. Which are the main regions of operation for student mobility?

EHEA

Non EU EHEA
EU only
USA/Canada
Latin Amcrica
Asia

China spccifically
India specifically
Middle East
North Africa

¥ Central and southern Afiica

AANRNEAANAR S

Australia, New Zealand
¥ Other

7.11.2. Please specify

Partnership programme and Rescarch programme with Russia

7.11.3. Does your country have main regions of operation for joint/double degrees?

Yes v

7.11.4. What are the main regions of operation for joint/double degree programmes?

EHEA

No EU EHEA

EU only

USA/Canada

Latin America

Asia

China specfically

India specifically

Middle East

North Africa

#! Central and Southem Afiica
Australia/New Zcaland

#! Other

AANNAMARNE R

7.11.5. Please specify

Partnership programme and Research programme with Russia

7.11.6. Does your country have main regions of operation for campuses abroad?

No v

7.11.7. What are the main regions of operation for campuses abroad?

EHEA

No EU EHEA
EU only
USA/Canada
Latin America



Asia

China specifically

India specifically

Middle East

North Africa

Central and Southem Africa
Australia/New Zealand
Other

7.11.7.1. Please specify

7.11.8. Does your country have main regions of operation for international cooperation in research?

Yes v

7.11.9. What are the main regions of operation for international cooperation in research?

EHEA

Non EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically

India specifically

Middlc East

North Africa

¥ Central and Southern Afiica
Australia/New Zealand

#! Other

AANRNANANAK

7.11.9.1. Please specify

Partnership programme and Research programme with Russia

7.11.10. Does your country have main regions of operation for other forms of internationalisation (please specify the forms)?

No v
7.11.11. What arc the main regions of operation for other forms of internationalisation (please specify the form)?

EHEA

No EU EHEA

EU only
USA/Canada
Latin America
Asia

China specifically
India specifically
Middle East
North Africa

Central and Southern
Africa

Australia/New Zealand

Other

7.11.11.1. Please specify
7.12. Comments:

7.13.1. Plcase tick the three most important obstacles to incoming student mobility for your country.

#! Funding
Recognition

#! Language
Curriculum/Study organisation
Legal issues

¥! Molivaling and informing students
Personal and family life

The cost of living in Norway is high

7.13.1.1. Please specify:

7.13.2. Please tick the three most important obstacles to outgoing student mobility for your country:

Funding
Recognition
¥ Language
Curriculunystudy organisation
Legal issues
#! Motivating and informing students
#! Personal and family life



7.13.2.1. Please specify:

7.14. Are atleast some of the obstacles that you ranked above particularly important in / relevant for:

Specific study cycles Yes ‘®No “/No answer

Specific fields of

. Yes ‘®No “/No answer
studies W

Credit mobility  ®Yes ""No 'No answer

Degree mobility  ®'ycs L /No ' /No answer

7.14.1. Please specify:

7.15. What measures/programmes has your country implemented to tackle and remove the obstacles to student mobility that you mentioned?

There are language grants available to students who want to study abroad.

There are scholarship programmes in place to stimulate inbound mobility to priority areas.
The lack of'tuition fees at Norwegian HElIs is a factor promoting inbound mobility.
Mobility windows have been introduced.

Cf. also http://www regjeringen.no/upload/KD/Vedlegg/Intemasjonalt/Intemationalisation_14_2008_2009.pdf

7.16. Has your country monitorcd the cffects of these measurces/programmes?

Yes v

7.16.1. Please provide information on how this monitoring is undertaken:

Who is responsible (which institution(s)) "SIU"

7.16.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) "Annually"”

7.16.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specify) "Every autumn, SIU publishes a report of Norwegian mobility data and analyses of student mobility to and from Norway. The report provides important
information about Norwcgian trends in mobility. The most recent result is that there is an increasc in both degree and credit mobility"

7.17. Comments:

7.18.Do you have a central website which provides information about all mobility schemes for national and international students?

Yes v

7.18.1. Please provide a link to the website:

The Norwegian Centre for International Cooperation in Education (SIU) is the public Norwegian agency promoting international cooperation in education and research.
hitp://siu.no/nor

In addition information on studying in Norway can be found at http://www.studyinnorway.no/

7.18.2. Is the website linked to Bologna website?

Yes v

7.19. Do your national institutions/agencies responsible for internationalisation:

Provide information on the EHEA, with links to other national systems and European programmes

7.19.1. Please provide a link to such information:

http://siu.no/nor/Hocycrc-utdanning

http://siu.no/eng/Front-Page/Programme-information
http://sin.no/eng/Front-Page/Policies-and-relations
http://siu.no/eng/Front-Page/Policies-and-relations/Norway-and-Europe/The-Bologna-process

7.20. Do higher education programmes taught in widely spoken, non-native languages fall under the same legal regime as programmes taught in official languages of the country?

Yes v

7.20.1. Do students have to pay additional fees?

Please choose.. Y

7.20.2. Are there any other differences? Please specify:
7.21. Comments:

7.22. Since 2012, has your higher education minister participated in:

¥ the 2012 Bologna Policy Forum
¥ otherbilateral and/or multilateral ministerial dialogues
#! intemational events other than ministerial meetings

7.22.1. Please specify with which countries:



The minister has participated in a number of international cvents with ministers from EU countrics, EHEA countrics, Nordic Countrics, Russia, USA, Canada ctc.

OECD Conferences and ministerial meetings, ASEMME Meetings, the Norwegian Science Week in Washington DC(co-operation in higher education and Research With a different topic each year,
in 2013 it was health, in 2014 Arctic Cooperation)

and so on and so forth.

Tt will be impossible to list all the countries the minister has participated in dialogues with, or other events the minister has participated in.

7.22.2. What were the main higher education issues addressed in these events?

It will be impossible to list all the countries and events, and the issues adressed.
But some major points would be institutional co-operation, mobility, quality higher education etc.

7.23. Comments:

7.25. Are there national policy goals regarding staff mobility in higher education?

No v

7.25.1. Please specify and provide reference:

7.26. Are there any national mobility programmes for higher education staff?

Researchers  ®Yes *.'No " 'No answer
Teaching staff ®Yes *'No " 'No answer
Doctoral candidates ®'Yes *'No " 'No answer

Technical staff  ®'Ycs ©'No " 'No answer

Administrative staff Yes ‘®No “'No answer
International officers Yes ‘®No “'No answer
Guidance .
Yes ®'No 'No answer
counsellors
Others Yes ®No “'No answer

7.26.1. Please provide details and a link for further information on relevant programmes

Please see the Norwegian Reseach Council
http://www.forskningsradet.no/en/Home_page/1177315753906

Also SIU
http://siu.no/eng/Front-Page/Programme-information

7.27.1. Does your country define quantitative targets for any incoming staff mobility?

Researchers  ®'Yes “ No 'No answer
Teaching staff ®Yes “'No " 'No answer
Doctoral candidates ®'Yes “/'No ““'No answer
Technical staff  ®'Y¢s ©'No " 'No answer
Administrative staff  ®'Yes (. 'No 'No answer
International officers  ®'Yes  'No ' 'No answer

Guidance

®Yes “/No /No answer
counsellors

Others  ®'Ycs 'No "'No answer
7.27.1.1. Please specify any targets that exist:

NA

7.27.2. Does your country define quantitative targets for any outgoing mobility?

Researchers Yes ®No " 'No answer
Teaching staff Yes ®No ' No answer
Doctoral candidates Yes ®No " 'No answer
Teaching staff Yes ‘®No “/No answer
Administrative staff Yes ®No “'No answer
lmem:::_lt::: Yes ®No “/No answer
Guidance cousellors Yes ®No 'No answer
Others Yes ‘®No “/No answer

7.27.2.1. Plcase specify any targets that exist:
NA

7.28. For each staff group, is information collected on participation rates in mobility?

Researchers  ®'Yes * No ' 'No answer
Teaching staff Yes ®No ' 'No answer

Doctoral candidates ®'Yes “'No ““'No answer



Technical staff Yes ®No ' No answer

Administrative staff Yes ®No " 'No answer

International officers Yes ®No ' No answer
Guidance

Yes ®No " 'No answer
counsellors

Others Yes ®No " 'No answer

7.28.1. Which organisation(s) collect this information? Please provide a link.

The Research Barometer (Forskningsbarometeret) is a publication

of the Norwegian Ministry of Education and Rescarch, and has been published yearly since 2011,
The report, which also has an accompanying website, presents

the latest figures on a broad set of indicators assessing

research and innovation, and gives an international

benchmarking of Norway’s performance in these areas.

Each ycar the Rescarch Barometer highlights onc or more

themes which are presented and analysed more in detail.

The 2014 edition has a part devoted to Research mobility. It is

unfortunately in Norwegian only:

http://www.regjeringen.no/nb/dep/kd/kampanjer/forskningsbarometerct.html?id=635788

http://www.regjeringen.no/upload/KD/Kampanjer/Forskningsbarometeret/2014/Forskningsbarometeret-20 14-Del-ILpdf

7.29. Are there any mechanisms to reward staff who participate in mobility?

Career development

Yes ®No ““'No answer
advantages :

Financial benefits  ®Yes (. /No ' /No answer

Non-financial benefits ®'Yes /No “'No answer

Other Yos ®No /No answer

7.29.1. Plcase specify how staff who participatc in mobility are rewarded:

Financial incentives in the form of additional grants.
Non-Financial benefits in the form of less obligatory work.

7.30. Is there a website which provides information about all international mobility schemes for staff?

Yes v

7.30.1. Plcasc provide a link:

http://siu.no/eng

7.31.1. Please rank the following potential obstacles to incoming statf mobility from most important (1) to least important (8)
Immigration restrictions "2"

7.31.1. Plcase rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Recognition issues "3"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Languagc issucs "8"

7.31.1. Please rank the following p tial obstacles to i ing staff mobility from most important (1) to least important (8)

Lack of funding "5"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)

Administrative burden "6"

7.31.1. Please rank the following potential obstacles to incoming statf mobility from most important (1) to least important (8)
Lack of personal motivation and interest "7"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Incompatibility of pension and/or social security systems "1"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Legal issucs "4"

7.31.1.1. Additional comments:

The Research baromier shows that Norway is an attraclice country for foreign researchers. The incoming stafl'mobilily is relatively high, and has increased quite strongly from 2007-2012.The
strongest increase in foreign researchers in Norway can be found within the business sector, but the share of non-Norwegian researchers is higher in the HE sector than at the research institutes. The
incoming mobility of doctoral students is at about the same level as the reference countries in question. Researchers within the MST subjects are mobile to greater extent than researchers in other
disciplincs. The outgoing mobility, i.c with the change of employer, is still quite low in Norway, whilc a rescarch period abroad scems to be far more common among Norwegian rescarchers in the
HE sector than in other countries

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):

Immigration restrictions "6"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Recognition issues "2"



7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

: g
Language issues "8

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mostimportant (1) to least important (8):

Lack of funding "7"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Administrative burden "3"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Lack of personal motivation and interest "5"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Incompatibility of pension and/or social security systems "1"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):

Legal issues "4"

7.31.2.1. Additional comments:

Norway is an attractice country for foreign researchers. The incoming staff mobility is relatively high, and has increased quite strongly from 2007-2012.The strongest increase in foreign researchers
in Norway can be found within the business sector, but the share of non-Norwegian researchers is higher in the HE sector than at the research institutes. The incoming mobility of doctoral students is
at about the same level as the reference countries in question. Researchers within the MST subjects are mobile to greater extent than researchers in other disciplines. The outgoing mobility, i.e with
the change of employer, is still quite low in Norway, while a research period abroad seems to be far more common among Norwegian researchers in the HE sector than in other countries

7.32. What mecasures/programmecs has your country implemented to tackle and remove the obstacles to staff mobility that you mentioned?

The issues are part of the policy dialgue with the HEIs. The Ministry also stress more effective use of the EU programmes.

7.33. Has your country monitored the effects of these measures/programmes?

Yes v

7.33.1. Please provide information on how this monitoring is undertaken:

Who is responsible (which institution(s)) "SIU and RCN, www.rcn.no"

7.33.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) "Annually monitored by SIU and the Research Council"

7.33.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specify) "Only 25 % of PHD students go abroad and this has been stable for some years.The Reserch barometer shows that Norway is an attractice country for foreign
researchers. The incoming staff mobility is relatively high, and has increased quite strongly from 2007-2012.The strongest increase in foreign researchers in Norway can be found within the business
sector, but the share of non-Norwegian researchers is higher in the HE sector than at the research institutes. The incoming mobility of doctoral students is at about the same level as the reference
countries in question. Researchers within the MST subjects are mobile to greater extent than researchers in other disciplines. The outgoing mobility, i.e with the change of employer, is still quite low
in Norway, while a rescarch period abroad scems to be far more common among Norwegian rescarchers in the HE scctor than in other countrics. "

7.34. Please provide any additional comments on internationalisation and mobility that should be taken into consideration:



