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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?

Norway

Name(s) of the responsible BFUG member (s)

Director Gereral Ms Toril Jdhansson, Semor Adviser Ms Tone Flood Stgm
Email address of the responsible BFUG member (s)

toj @kd.dep.no tfs@kd.dep.no

Contributorsto the report

Governmert represertatives = Senior Adviser Tone Flood Stram, Senior Adviser Gro Beae Vige, Senior Adviser Tove
Lyngra, Adviser Ingebrigt Holmen Senior Adviser Monja Marie Evdahl, Semor Adviser, Senior Adviser Anders Trodal,
Higher Exeattive Officer Ann Marit Roterud Espe and Adviser Ingebrigt Holmen

Contributorsto the report

Employer represertatives = The National Bologna Group consulted, consisting of, from the enployer's side Uhn Rognmo
(The Norwegian association of Researchers) and Ashild Olaussen(UNIO)

Contributorsto the report

Student representatives = The National Bologna Group consulted, consisting of, from the studerts' side: Ingrid Foss Ballo
ard Julie Nesss(The National Union of Students in Norway)

Contributorsto the report

Acadenic ard other staff representatives = Ms Guri Bakken and Mr Ola Save (The Norwegian Associ ation of Higher
Education Institutions), Arne J Eriksen (The NorweganNetwork for Private Higher Education Institutions), Etelka
Tanminen DaH (University of Bergen),The National Bologna Experts consulted.

Contributorsto the report

Other (please gecify) = The National Bologna Group consuted, consisting of also Ms. Margrethe Savik, The Norwegian
Certre for International Cooperaton in Higher Educaion (SIU), Ms IdaLgnne and Ms. Tove Blytt HolmenNorwegian
Agency for Quality Asaurance in Educaion(NOKUT) including the Norwegian ENIC/NARIC).



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

The demographic projections for Norway are botheaevof young people about to enter into higher afiloc requiring
more study places at the HEIs, combined with ainggeopulation requiring more skilled labour in thealth and social
services. The Report No. 44 (2008—2009) to thetiStprEducation Strategy, adresses some of theskenbes and
provides measures for the follow-up of the chalésngdmongst these are the increase in the numisguayf places in higher
education by 3 800 in 2009, and focus on moreegkilabour in the health and social services. Thevidgian government is
preparing a white paper on health, social workwatfare education, to be presented in the autur2®di. Changes are
necessitated by general societal and demogragmdsr such as an ageing population, combined ettt and ongoing
major reforms in the services concerned — hedtilg avelfare, employment and social security. At beart of the reforms
lies anincreased focus on public health, earbrugntion, continuous care and collaboration acposfessions and
services. The scope of the white paper will includper secondary, tertiary vocational and higheication as well as
research. The starting point will be the presedtfature competence needs of the services — howthear best be met? At
the same time, the services themselves play arrfamigart in qualifying candidates, and the whiger will discuss the
division of labour between the education systemth@dvorkplace in this regard. Stakeholders wilcbaesulted at all
stages of the work.

3. Which of the following statements correspond tgour higher education system?

I Higher education institutions can be either acadaltyi or professionally oriented
1 Higher education institutions are only academicatignted
Higher education institutions are either publiqarate

C1 All higher education institutions are public

4. What is the number of institutions in the categies identified?

All in all there are 77 higher education instituan Norway — 43 state-owned and 34 private: migassities * 9
specialised higher education institutions (out bfck three are private) « 23 university collegdatésowned) « 6 higher
education institutions under the auspices of athieistries, i.e. the Ministry of Defence (5 HEIs)dathe Ministry of Justice
and the Police (1 HEI) « 31 private higher edugatistitutions (+ 3 specialised higher educatiatifastions, jfr bullet
point 2, i.e 34 in total).

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentage§fast cycle study programmes across the following categories:

180 ECTS = 86.8

240 ECTS = 11.2

Other number of ECTS = 2

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 91.8

240 ECTS = 7.3

Other number of ECTS = 0.9



5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in
years rather than credits)?
These may include integrated/long programmes leadineither to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programn®&exist?

The two-cycle degree system has been introducedghout. However, a few fields consist of integigteogrammes
leading directly to a second cycle degree (eithelaater’s degree or second cycle degree wheréltheftthe former
degree system has been kept). This includes tlenfiolg fields: Odonthology, medicine, veterinaryesee, psychology,
pharmacy, fish sciences, architecture and thed[®lggology is offered at three HEIs in Norway, anteg as a two-cycle
programme with the possibility of obtaining a Bdohis degree at one of the three institutions.) Way has also kept the
degree "hggskolekandidat" for short-cycle prograswmghin the first cycle.

5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?

The first cycle degree “hggskolekandidat” is a tyear degree within the first cycle (120 ECTS). Témgth of the
integrated degree programmes varies according@tbet of study: 5, 5.5 or 6 years.

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

18.2%

5.7. Please provide the (approximate) percentage sécond cycle (masteprogrammes of the following length:
60-75 ECTS = 4.2

90 ECTS = 6.6

120 ECTS = 74.8

Other = 14.4

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 1.4
90 ECTS = 4.1
120 ECTS = 48.7
Other = 45.8

5.9. Do second cycle degree programmes exist in yeountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

Yes
5.10. What is the typical length of these secondag programmes outside theypical Bologna model?
The length of the integrated degree programmegsatcording to the field of study: 5, 5.5 or 6rgea
5.11. What percentage of all second cycle studengsenrolled in these programmes?

18.2

5.12. In which study fields to these programmes esti?



The two-cycle degree system has been introducedghout. However, a few fields consist of integigteogrammes
leading directly to a second-cycle degree (eithelaater’s degree or second cycle degree wherétlthefthe former
degree system has been kept). This includes tlenfiolg fields: Odonthology, medicine, veterinaryesee, psychology,
pharmacy, fish sciences, architecture and thed[®lggology is offered at three HEIs in Norway, anteg as a two-cycle
programme with the possibility of obtaining a Bdohis degree at one of the three institutions.)

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

100%

6.1.1. Please provide a source for this information

Regulations concerning admission to higher educatiBegulations concerning requirements for thetétasDegree

6.2. What percentage of first cycle students contire to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

10-25%
23%. This is based on students registered as hawingleted their first sycle degree in the acadsmi
2007/2008,students registered at a second cydg gtogramme within two years, i.e 2010/2011.

6.2.1. Please provide the source for this informadn.
Statistics Norway

6.3. What are the requirements for holders of a f&t cycle degree to access a second cycle programme ?

All students (Scale 1) @ yes ® No © Some © No
answer

All students (Scale 2) © yes © No ©® Some© No
answer

Holders of a first degree from a different stuaydi(Scale 1) © yves © No © Some© No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yves © No ©® Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © ves © No © Some © No
2) answer

6.3.1. When you selected 'some' in any of the anssweabove, please explain.

» Regarding the answer “some” to whether holdes fofst degree from a different study field musfif extra requirements
such as exams or additional courses: o Most sexyd courses require a certain number of creaisrtin the same field
of study. » Regarding the answers “some” under ‘tWlave work experience”: o Certain second cycleses)
experienced-based master's degrees such as therglAse relevant work experience.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?



100 %

6.4.1. Please provide a source for this information

Regulations concerning admission to higher educatio

6.5. What percentage of second cycle graduates etually enter into a third cycle programme?

Contrary to the question on the percentage ofdiyske students enetering into a second cycle progre, no timeline
equivalent to the two year period has been giverthe number is based on figures from the acadgeaic2002/2003 (the

year when the new degree system was introducedriwdy) untill present day. That number is 14 %.

6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

No

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?

0%
NA, cf previous question.

6.8. Please provide any additional relevant commesifor consideration regarding the progression betwen cycles.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiygical Bologna model organised in a different manar than for
Bologna first cycle programmes?

No

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically uged for students holding a degree from a programe outside the
typical Bologna mode®

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cyclelegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES



8.1. What types of doctoral programmes exist in yathigher education system? (These may include, baire not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profesional doctoral
programmes etc).

The types of doctoral programmes which exist inioy are: ¢ Structured doctoral programmes (mostoam

Traditional supervision-based doctoral educatiornetihe independent research work of the docttwdént forms the
basis.

8.2. Do doctoral and/or graduate schools exist iroyr higher e ducation system?

Yes

8.2.1. What are the main features of these schoalad how many doctoral schools are there?

Doctoral schools exist both internally at the H&isl at the national level. The aim is to increasequality of the doctoral
education as well as to increase the number obdalctandidates entering and completing theri datteducation. At the
national level there are 6 doctoral schools, framere approx 600 students graduate a year. Theisagjan of the doctoral
schools existing at the HEIs is entirely up tolttes themselves, and consequently we do not haweenview of the total
number of these doctoral schools. The doctorallstexst in addition to the normal doctoral prognaes offered by the
HEIs.

8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?

Yes

8.3.1. Please specify the number of years.

3 years

8.3.2. What is the average length (in years) of flime third cycle (PhD) study programmes?

3

8.4. Are doctoral studies included in your country$ qualifications framework?

Yes

The third cycle is included in the National Qual#tions Framework for higher education, constitutie highest level of the
framework

8.5. Are ECTS credits used in doctoral programmes?

Yes

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick thaost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

gain full credit for their previous studies

I gain full credit, but only if there is agreementvibeen the institution providing the short cycle gnamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies butarofessional bachelor programmes only



1 gain substantial (>50%) credit for their previotslges
) gain some (<50%) credit for their previous studies
1 gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

Short cycle higher education in Norway is consideas part of the first cycle. Students follow thene study programmes
as the first cycle students studying for a bcelmlbegree, but are awarded the degree "hggskoldidhdfter two years of
study. By completing a/the third year, these sttedenill gain a bachelor's degree. The degree "fagkiindidat" is offered
at normai HEIs, the same HElIs offering all othgrety of higher education, i.e this degree is netrreffe at separate
institustions. The degree is not a frequently egtee.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?

Yes
10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

The legislation governing the provision of joinigdees is set down in Regulations 2010-02-01 niR&®yulations governing
quality assurance and quality development in higltication and post-secondary vocational educatidriraining, pursuant
to the Act on Higher Education. Some amendmertisetéregulations were made 15 March 2011, but tlendments are as
of yet unfortunately not available in English. ltee text cited below has been slightly amendettheumain principles still
stand. Chapter 4. Joint degrees 84-1. The institsitopportunity to award degrees and professitwaaling qualifications in
collaboration with other institutions (1) Univeisi and university colleges may award degrees eofdgsional training
qualifications in collaboration with other Norwegiar foreign institutions (joint degrees). (2) Tdecreditation provisions
in 83-1 of these regulations apply in so far ag #ve appropriate to courses that are to formgfahe basis for a joint
degree and which the individual institution itsgdfes not have the authority to establish. In sasles, NOKUT may also
accredit parts of a study programme. 84-2. Req@ntsiregarding joint degrees — the institutionspansibilities (1)
Universities and university colleges which awardjdegrees are to enter into an agreement withe@ding institutions
that regulates the division of responsibility bednwéhe parties, including the award of degreesf@maulation of diplomas.
(2) The institution shall ensure that the coopaitistitutions are accredited or publicly autheddo provide higher
education in accordance with prevailing systentsércountry in question, and that the study prograsin question are
accredited as higher education at the joint degre®el. (3) Students who are admitted to studgraimmes that are to form
part of the basis for a joint degree awarded by\gian and foreign institutions are to be ensuredrtain period of study
at the cooperating institutions. (4) Should thepsation on a joint degree be terminated, thetitisth shall enter into an
agreement with another institution that can asshmacademic responsibility for the students balyig to complete the
study programme and sit the examination, or shadlément other measures which enable the studeatsiplete the study
programme. Such measures are to be approved by N@Kthases where NOKUT has accredited the relestady
programmes at the institution, cf 84-1, second eciban. (5) Universities and university colleges & inform NOKUT of
the joint degrees awarded by the institution. 8ufplementary provisions NOKUT may issue regulatistipulating
supplementary provisions relating to joint degrees.

10.2. Does higher education legislation allow:

Establishing joint @ ves © No © Legislation notclear® Legislation doesmhtion joint degrees
programmes o

Awarding joint degrees e ves © No © Legislation notclear® Legislation doesmntion joint degrees
© No answer

10.3. Please estimate the percentage of institutém your country that award joint degrees / are inolved in at least
one joint programme.



Award joint degrees © > 75.100% © >50-75% © >25-50%C > 10-2500 > 86107 > 0-5%
© 0% © No answer

Participate injoint © > 75.100% © >50-75% © >25-50%C > 10-2500 >8610° > 0-5%
programmes N
© 0% © Noanswer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

witha jointdegree © <109 © >7510% © >57.5%C >255%® >0-25C 0% © No
answer

fromajoint © <100 © >7510% © >575%C >255%® >0-2.5 0% © No
programme answer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?
Yes

10.5.1. Please explain briefly.

Joint degrees are most common within the MST sthjéallowed by Social Sciences.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?
Yes
1.1. How do steering documents in your country defée student-centred learning in higher education?

There is no firm definition of the notion of studeentred learning. However, a student-centred@gugr to higher education was
an essential feature of the 2003 higher educati@iity Reform. This approach resulted in the intrcitbn of better systems of
guidance and follow-up of each student, e.g. thidndividual Education Plans (see qu. 5 below),exgystematic quality
assurance, including e.g. student evaluation chieg, a new system of budget allocation to higithication institutions, in
which completion of studies weighs heavily (seet Rdr.). When the national qualifications framewftmkhigher education was
developed, the term “student-centred learning” beca common expression connected to modern cuwmiodesign.

1.2. How important (‘1' not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independentlearning ©1 © 2 © 3 O 4 ® 5
Learninginsmallgroups ©1 ©0 2 © 3 ® 4 O 5

Initial or in-service training in teachingfordtaf © 1 ® 2 © 3 O 4 © 5
Assessment based on learning outcom© 1 © 2 © 3 ® 4 O 5
Recognition of prior learning © 1 © 2 ® 3 O 4 O 5
Learningoutcomes ©1 © 2 O 3 O 4 @ 5

Student/staffratio ©1 ® 2 © 3 O 4 O 5

Student evaluation of teaching©1 © 2 © 3 ® 4 O 5

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?
Yes
1.4. Please specify.

The Individual Education Plan, mentioned aboveiarieart 2.1, is a document all students have ltinfivhen they register. It is
signed both by the student and the institutiothénindividual Education Plan, each student hasdizate whether he/she plans to
study full or part time, and his/her level of aritnitin terms of names of courses and no. of plaf@dS credits per semester
and year. It is an excellent tool both for the plag of the individual student and for the highdueation institution to follow up
on intended study progression. Many higher educétistitutions routinely organise individual reviewrith students lagging far
behind their stated goals in the Individual Edwra®lan

2. Please provide a reference for your steering doments covering student-centred learning.
See below
3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

The 2001 white paper on the Quality Reform in higk@ducation (Stortingsmelding nr. 27 (2000-2001grGjin plikt — Krev din
rett Kvalitetsreform av hgyere utdanning) The nalaegulation on certain requirements for the Kliéstdegree, Regulation
(forskrift) no. 1574 of 16 December 2005, stipuigtihe size/volume, in credits and years, of theprdsory independent work
(thesis). A 2009 white paper called “Education ®igg’ (Stortingsmelding nr. 44 (2008—-2009) Utdagsimja), in which the
follow-up of the implementation of the national tifieations framework and special follow-up of firgear students are
underlined, and the establishment of Centres foeléence in education is introduced. The nationallifjcations framework for



higher education was adopted in 2009. All desaiygtiof study programmes at all HEIs are to be rswby the use of learning
outcomes. Student-centred learning is an impoc@mtept in this respect

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

The national qualifications framework for highewedtion is still in the form of an instruction, dadlown in March 2009. A
regulation will be made when learning outcomes Haaen decided for the other levels of educatiarofasultation to that effect
is ongoing in spring 2011). The level descriptansthe main levels of higher education, Bachelaastdr and PhD, are divided
into the three categories, knowledge, skills andpetence.

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

In the majority (~50-<100 %) of programmes

The higher education institutions have been giveih 2012 to implement the qualifications framewdok higher education. All
higher education institutions are currently inpiecess of implementing the qualifications framekbrough redesigning their
study programmes by the use of learning outcome®xact status of implementation is not availablewever, the regulation of
the the Norwegian quality assurance agency, NOKOVerning quality assurance, states that the mofd@ssessment have to
take into account assessing the successful completithe stated learning outcomes for the prograsein, cf. NOKUTs
regulation § 4-2 (available in Norwegian only).

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)
4.3.1. Does your country provide specific support easures on the national level?

Comment to former question: Cf. the answer to goe$t. The national qualifications framework foglmér education, based on
learning outcomes, is still in the form of an instion, laid down in 2009. A regulation will be neadrhen level descriptors
based on learning outcomes have been decidedefattier levels of education as well (a consultatiathat effect is ongoing in
spring 2011). Some study programmes in Norway,emgineering, teacher education, nursing etc.gaverned through National
Curriculum Regulations. The National Curriculumfeacher education was revised in 2010, basingl#arning outcomes,
while the National Curriculum for engineering wasised in 2011, also with the aim of basing theidyei Curriculum for the
study programmes on learning outcomes. Financ@t has been provided by the Ministry for the lenpentation of the new
National Curriculum for teacher training and engiirg. The Norwegian Association of Higher Eduaatiustitutions and The
Norwegian Network for Higher Education Institutidmsve organised several seminars regarding qutldics frameworks and
the use and the implementation of learning outcoRepresentatives from the Ministry have contriduenational conferences
and seminars, providing information on the develeptof the national qualifications framework, tlevelopment and use of
learning outcomes etc. The programme descriptiotht®oNorwegian Bologna Experts includes providingport for the
implementation of the QF at a national level.

4.4. Does national policy steer student assessmeridcedures to focus on learning outcomes?

Yes, this is done through compulsory measures (law, regulations, etc.)

NOKUTSs regulation governing quality assurance estditat the modes of assessment have to takecictors assessing the
successful completion of the stated learning outsofor the programme etc, cf. NOKUTSs regulationZ (@vailable in
Norwegian only).

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?



Compulsory  © ves for all academic staff©  Yes for some academdiff s® No © No answer

\oluntary  © ves for all academic staff®  Yes for some academdiff S© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.

4.6. Is the use of learning outcomes in curriculaed/elopment and stude nt assessment monitored by QitralAssurance
procedures?

Yes
4.6.1. Please explain how, and provide a referente further information.

The Norwegian quality assurance agency, NOKUTansongst other tasks, responsible for accreditumygirogrammes.
However, institutional accreditation empowers in$ithns to provide programmes at certain levelsedejng on institutional
category without applying for external accreditatimm NOKUT. University colleges may establish nesegrammes at the
bachelor level without applying for accreditatidine accredited institutions who have the righti@ed the degree Ph.D. may
establish master programmes within the subjectafréieeir Ph.D. Private higher education institni@accredited in one of the
three categories have the same freedom of estataiglof programmes as the state-owned institubbehsnging to the same
category, while the private higher education ingtihs without institutional accreditation still\i@to apply to NOKUT for all
new programmes. NOKUTs regulation governing qualggurance which includes the standards and erfi@riaccreditation,
states that all study programmes have to be desthip the use of learning outcomes, the modesaohieg have to be geared
towards successful completion of the stated legroutcomes, the modes of assessment have to takacicount assessing the
successful completion of the stated learning outsofor the programme etc. HEIs with the authodtggtablish new
programmes without applying for accreditation fr@KUT, will, e.g. in the case of a process of readdation which NOKUT
may launch at any given time, have to comply withgtandards and criteria mentioned in NOKUTSs edgpih. In addition, some
Norwegian HEIs have adopted guidelines regardiagiéscription of learning outcomes (Quality AssoeaHandbooks).

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

The Norwegian HEIS are currently in the procesisnplementing the qualifications framework for higlslucation. By the end
of 2012, all study programmes at all HEIs are taléscribed by the use of learning outcomes.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS
5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are

calculated and whether the systemis based on le &g-outcomes).

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%

5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?

Combination of learning outcomes achieved and student workload



5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?

No

5.4.3. What is the number of hours per credit?

0

5.4.4. What is the number of student teacher contatiours per credit?

0

5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

In the Act on Higher Education, student workloadas defined according to the number of hours pedit, but through the
number of months in the academic year: SectionB&ching (1) The academic year is normally 10 hsoreaching terms shall
be decided by the board. A full academic year dimkquivalent to 60 credits. The appendix to NOKBEgulations, states that
the expected student workload per year should i@mthe range 1500 — 1800 working hours, and taéstdre encouraged to
use the 2009 ECTS Users Guide in their work.

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields ®study?

All students  ® 57504 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-2484Els © 0% © No
answer

Some students © >7504 of HEIs © 50-75% of HEISC  25-49% of HEIO  0-24¥41Els © 0% © No
answer

Uponrequest © >750, of HEIs © 50-75% of HEISO  25-49% of HEIO 0-24%4EIs © 0% © No
answer

In certain fields of © 7505 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-2484HEls © 0% © No
study answer

No students  © 7505 of HEIs © 50-75% of HEIs©  25-49% of HEIO  0-24%HEls © 0% © No

answer

P

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usené Diploma Supplement?

No

6.2.1. Please provide the most recent results reglang the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?



Yes

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

NOKUT has the overall responsibility for the monitwg of the use of the Diploma Supplement at Nonaed¢lEls. NOKUT is
also responsible for the national follow-up of Recommendation on Criteria and Procedures for #segsment of Foreign
Qualifications and Periods of Study. Quite a nundféMorwegian HEIs have received the Diploma Supelet Label, i.e. they
have gone through thorough scrutiny of their DS® MNorwegian Association of Higher Education Inoéitins is currently
focusing on how to develop even further the Nonaediplomas and Diploma Supplements.

6.4. In what language(s) is the Diploma Suppleme igsued?

English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason fiie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple met.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?
Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assess fhrogress made
in establishing a national qualification framework.
Please choose below the stage that best describearyational situation.

7. Implementation of the NQF has started with agreement on the roles and responsibilities of higher education institutions, quality assurance agency(ies) and other bodies
The Norwegian HEIs are currently in the processnptementing the QF through redesigning their simdhgrammes based on
learning outcomes. This is to be fully implemeritedll programmes in all HEIs by end of 2012. Quiteew institutions have
come quite far already in implementing the framewlmy redesigning their study programmes.

7.2.1 Please provide the date when the step was @ieted.

20.03.2009

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

The decision to develop a national qualificatialasrfework was taken as a result of the encouragemt Berlin
Communiqué of September 2003 to “elaborate a fraomewf comparable and compatible qualificationstfair higher
education systems”. The legal authority for the ibtity to issue a Regulation concerning a qualifara framework for higher

education was included in the revised Act of Higiducation adopted by the Norwegian parliamentStoeting, in February
2005

7.2.3. Please provide a reference outlining the goose of the NQF



7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

The Norwegian Qualifications framwork for Higherugdtion was adopted and sent to all HEIs in arleftélarch 20 2009.

The letter describing the process leading up t@atleption of the framework, as well as the timefor@mplementaion, is
available in Norwegian only. The national qualifioas framework for higher education, based onriegroutcomes, is still in
the form of an instruction, laid down in 2009. Ayukation will be made when level descriptors basetearning outcomes have
been decided for the other levels of educationel$ (& consultation to that effect is ongoing imisg 2011).

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how gjifications have been included in the NQF.

7.2.13. Please provide a reference to the self-cécdation report.

7.3. Does a website exist in your country on whidhe National Qualification Framework can be consulked?



Yes
7.3.1. Please provide the link to that website.
http://www.regjeringen.no/upload/KD/Vedlegg/Intesienalt/Europa/Europeisk_kvalifikasjonsrammeverk.pd

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution©  Central governmertharity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National ENMM@RIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution©  Central governmerhatity (e.g. ministry) © Regional
%ﬁ:ﬁiiﬁgﬁ: government authority (e.g. ministry®  National EMN@RIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Applicant's right to fair assessment of qualification
8.2.1. Please provide a reference to the relevaetgislation.

Cf. Act on Higher Education, § 3 - 4. Cf. Regula8@overning quality assurance and quality deveéopim higher education
and tertiary vocational education, chapter 6.

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

Since its establishment in January 2003, NOKUegponsible for general recognition of higher edacaqualifications from
abroad and for providing advice to the higher etiapanstitutions in recognition matters. The higkelucation institutions are
responsible for recognition for admission, for tert studies, and for the right to use Norwegiamanac titles. NOKUT is also
responsible for the national follow-up of the Recmndation on Criteria and Procedures for the Assexsisof Foreign
Qualifications and Periods of Study. The Critemd &rocedures for the Assessment of Foreign Qcalifins and Periods of
Study were fully implemented by NOKUT since itsaddishment. They are the basis for the handlirgladpplications,

including applications regarding general recognitsd studies undertaken in countries that are adiygo the Convention. All
phases of the recognition procedure are describddtail and are a part of the internal qualityieasce system. NOKUT has
elaborated and distributed to all HEIs a manualemognition, explaining in detail all procedurapasts on how to deal with an
application for recognition. Recognition officertioe higher education institutions are invitech&dional annual conferences on
various aspects of recognition. These confereneesrganised by NOKUT and regularly draw betweeb d8d 120
participants. Since its establishment in 2003, NOKids worked systematically to reduce the timeirequo process
applications for general recognition. NOKUT alsag@an Information Centre for the Recognition Systefr-oreign
Qualifications (INVIA). INVIA is a new national inirmation centre providing information on the Norveegauthorisation and
recognition systems. INVIA is a gateway for every@eeking recognition of international educatiof@nprofessional
experience. INVIA is also the EU point of contamt fecognition of professional qualifications faofessions regulated by law
in Norway, covered by Directive 2005/36/EC. l.e IN\provides information about the recognition obfassional
qualifications to EEA citizens in Norway, as wedl @ authorities or points of contact from otheurgdes.

8.4. Do higher education institutions typically:



make recognition decisions in faculties/departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?

Norway is party to the Lisbon Recognition Convemtidhe most recent edition of the Convention hankienslated into
Norwegian and sent to all HEIs in Norway. The H&ils required to follow the principles of the Cortiem At the level of the
individual student, the student and an academiesgmtative of the student’s department have toasigarning agreement prior
to the commencement of his/her studies abroad. &uelgreement is also a prerequisite for a grad#st loan for studies
abroad.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single independent national agency for quality assurance has been established.

The National Agency for Quality Assurance in Edi@maf{NOKUT) was established 1 Jan 2003.
1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

1.4.1. Please specify the normal impact of an external review.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What is the main " object" of the external evaluations undertaken?

Institutions and programmes

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify



1.6.2. Are all programmes in all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subject to external evaluation?

No

1.6.3.1. Please specify

The primary responsibility for quality assurancstsevith the higher education institutions themsslvihe Norwegian Agency
for Quality Assurance in Education, NOKUT is anependent government body, established by law Wéttatm of monitoring
and developing the quality of higher education anWay through evaluation, accreditation and redagmiof quality assurance
systems, institutions and study programmes. Inkeumaity assurance in the institutions must adhenaationally set standards
and will be externally evaluated by NOKUT. The emtd quality assurance system covers all highecatthn and operates at
national level. NOKUT is, amongst other tasks, omsjible for accrediting study programmes. Higharcation must be
accredited. Institutional accreditation empowessitistitution to provide programmes at certain Isyéepending on
institutional category, without applying for extatrmccreditation from NOKUT. Programmes at a ekt is not covered by the
institutional accreditation must have programmeeditation. All accreditations are carried out bQ#RUT. University colleges
may establish new programmes at the bachelor igiebut applying for accreditation. The state-owietleges who have the
right to award the degree Ph.D. may establish mastgrammes within the subject area of their PRivate higher education
institutions accredited in one of the three catiegohave the same freedom of establishment of @nages as the state-owned
institutions belonging to the same category, wttikeprivate higher education institutions withatitutional accreditation still
have to apply to NOKUT for all new programmes. Tdliigision of responsibilities between the Minisémd NOKUT is defined
in the Higher Education Act.

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?
All reports from external quality reviews are paiied.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
All reports from external quality reviews are paiied.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

Student support services

7l Lifelong Learning provision
Research

Employability
Internal Quality Assurance/Management system
O

Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

All aspects relevant for the quality of higher eatimn are included in the process of external ¢paBsurance. The legislation
governing the external quality assurance processtidown in Regulations 2010-02-01 nr 96: Regutatigoverning quality

assurance and quality development in higher edutatid post-secondary vocational education anairiggipursuant to the Act
on Higher Education. In addition, the standardsa@itdria regulating the work of NOKUT, Regulatiogsverning quality control



in higher education (these revised regulations waeigpted 27 January 2011), elaborate further ostévelards and criteria for
external quality assurance. NOKUT's regulationsunfertunately available in Norwegian only. Witlfieav exceptions,
NOKUT’s control mechanisms involve the use of expanels. The primary aim is to check that the ipaf the programmes is
satisfactory. However, the mechanisms have a ddubbtion, as NOKUT also provides recommendatichgeow the
institution can enhance the quality of its edug@tlgrovision and quality work.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
NA, cf "NO" at former question.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINES FOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Il Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

) Such an evaluation is planned but has not yet tpkeare
©'No

3.2. If an evaluation has been conducted, was the application successful ?

Yes. NOKUT was reviewed by a team of five researsi®2007/2008, with a positive conclusion. Then&al Assembly of
ENQA renewed NOKUT's membership in the organisatiseptember 2008. In addition to ensuring commgkeawith the ESG,
the mandate of the evaluation panel was to evatbateational role of NOKUT in the Norwegian higlestucation system. The
Ministry wanted an independent assessment of whBlKUT fulfilled its mandate in line with the imteions behind its
establishment in 2003. One of the key factors @&thaluation was whether NOKUT contributes subisttyito both assuring
and developing the quality of Norwegian higher edie and other post-secondary vocational educatioother important
guestion was how NOKUT understands its own misaimhresponsibility. Valuable lessons were learneih the evaluation.

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE



4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the

relevant source.

Student involvement in
governance structures of
national quality assurance
agencies

As full members in
external review teams

I As observers in
external review teams

In the preparation of
self evaluation reports

In the decision making
process for external
reviews

In follow-up
procedures

1 Other, please specify

Cf. Act on Higher Education, § 2 — 2. “The boardlsbe appointed by the King and shall
consist of eight members. One member shall bedeistuOne member shall be appointed from
among NOKUT's staff and shall have the right toevist matters concerning the staff. Deputies
shall be appointed, including personal deputiesherstaff and student members. The Ministry
shall appoint the chairman of the board.”

» Cf. NOKUT’s Regulations governing quality contialhigher education, § 1 — 3.

Section 4-4. The students’ representation in thétition’s bodies. Cf. Act on Higher Education
84 — 1. “The students shall have at least 20 petraf the representatives on all collegiate
bodies that are given decision-making powers. sesavhere this constitutes no more than one
member, the students shall have the right to aitiedal student.”

o Cf. Act on Higher Education 88 2 — 2 and 4 -1

Cf. Act on Higher Education 8§ 2 — 2 and 4 -1. 8iid are involved in all relevant procedures.
However, complete follow-up procedures for all adp®f the external quality assurance
systems are not required, but where there arewellp procedures, student representatives
participate.

4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

In governance structures of national QA agencies
As full members in external review teams

Tl As observers in external review teams

In the decision making process for external reviews

I In follow-up procedures
1 Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

In governance structures of national QA agencies
As full members in external review teams

Tl As observers in external review teams

In the preparation of self evaluation reports

In the decision making process for external reviews

&' In follow-up procedures
1 Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.

Yes

A representative from employers is a member oBiberd of NOKUT. Cf also comment below.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin

external QA.



When NOKUT was established, it was establishetiérptoposal for the new act on higher educati@n,ttte Board of NOKUT
should be made up of representatives with broadelrgtant competence generating legitimacy bothérhigher education
sector and in society as such. l.e. the Boarddhaserisist of representatives from all relevant@sciThe Board is appointed by
the Ministry, and as a rule it consist of one ingédional expert, one representative from the engukyyone student, one
representative from the post-secondary vocatiamhatation sector, and three representatives frormigfer education sector.
NOKUT has established criteria for the selectiop&érs to the evaluation panels, and the Reguatjoverning quality control
in higher education state that international psbmild be appointed to evaluation panels for tloeeatitation of second and third
cycle programmes, for re-accreditation, for apgi@m® for institutional accreditation and for theakiation of the HEIs’ quality
assurance systems. Representatives from the emplslyeuld be included in panels evaluation apptoatfor institutional
accreditation. Staff/peers with experience fromlsinstudy programmes or from HEIs in the samegmteshould be include in
all evaluation panels.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.

All HEIs are required by law to have a quality assge system, and the system has to be approvid@®KYT. , cf § 2-1
Regulations 2010-02-01 nr 96: Regulations goverguaity assurance and quality development in higlication and
post-secondary vocational education and trainingsyant to the Act on Higher Education: §2-1 Rezpagnts as to the quality
assurance system Universities and university ceflege to have a system for their quality assuramck that ensures
continuous improvements, provides satisfactory deciation of the work and reveals deficienciesuality The National
Agency for Quality Assurance in Education on 5 893 adopted the following criteria for the evaloabf quality assurance
systems in institutions of higher education: Thaliyassurance system must apply to the entit@utien, covering all areas of
activity that are related to educational qualitg #re total learning environment. It must includlepaovision for which the
institution is responsible, externally as well ainally. When the quality assurance system ituated, emphasis will be
placed on the following aspects and functions efstystem: 1. The integration of quality assurandee strategic work of the
institution. 2. The institution’s defined aims fits work with educational quality. 3. The linkinfeuality work to steering and
management at all levels. 4. The organising ofityualork in such mechanisms and measures as wslirenwide participation,
with defined distribution of responsibility and lotity for the various elements and stages of thekwb. The collection and
organising of information from evaluations and ottlata sources that are necessary in order to saiefactory assessments of
educational quality in all study units, and thelawulation of this information at higher levels &daring. 6. Analysis of the
information and assessment of goal attainmenthé.ifistitution’s use of results from quality worka basis for decisions and
measures that are aimed at the assurance and emeamof educational quality. 8. The clarificatafrhow quality work
contributes to resource management and prioritidganstitution (human resources, infrastructaeryices). 9. The active
participation of students in quality work and thetitution’s focus on the total learning environind®. That an annual report is
presented to the board of the institution, offedanepherent and overall assessment of educatioasitygand an overview of
plans and measures for continued enhancement work

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?



Yes
5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

All

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

All

5.5.1. Please describe what kind of arrangements are in place.

The organisation of the internal quality assurasystems is left to the HEIs themselves to designdaeide upon. However, the
institutions are required to document their worlgoality assurance and quality development, as agetb document that their
quality assurance systems will uncover instancesrevuality is at risk. NOKUT has adopted critdaathe evaluation of

guality assurance systems, developed in consuitetith the HEIs.

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?

All

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?
All

5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.

Unfortunately, information is not available, so den not know whick box to tick. It is for the HEl®emselves to decide.
NOKUT, however, publishes all reports.

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?
Yes
2. How do your steering documents define lifelong learning?
All learning activity undertaken throughout lifejtivthe aim of improving knowledge, skills and catgnce, within a personal,

civic, social and/or employment-related perspective

3. What is the common under standing of lifelong learning in your country?

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

Comment to the former question: Our definitionite#lbng learning corresponds to the one found 2801 Communication of
the European Commission “Making a European Ardafefong Learning a Reality”, i.e. as “all learniagtivity undertaken
throughout life, with the aim of improving knowleglgskills and competence, within a personal, cisazial and/or employment-
related perspective”. Lifelong learning in our teratogy is literally all learning from cradle toayre and is not limited to adult
education and training. There has never been aliraigjén access to or participation in Norwegidgher education, and in
autumn 2010, 23 per cent of all regular studentewre than 30 years old. Further, our definibbhfelong learning implies
that all students in higher education should Iéwmm to learn for the rest of their lives. The Iridival Education Plans (see Part
2.1) also makes it possible for students to decidtheir ambition as regards study progressiontefbee, all higher education
can be defined as lifelong learning provision.ddigion, a part of the higher education provisisspecifically aimed at mature
students (flexible, i.e. decentralised, part tidistance, etc.).

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

Practically all higher education institutions hatdeast some programmes that are designed texiblé (distance,
decentralised, part-time, etc.), and for some, puobgrammes constitute an important share of fiivision. Differences
between institutions are big, however. The mosvadiEl in this respect, Finnmark University Coldedpas more than 40 per
cent of its students on flexible offers, whereasdtierage share was 6.3 per cent in autumn 2010.

6. For which institutions is lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?
Yes
8. Please provide areference to the relevant legislation or regulation.

The Higher Education Act (Act no. 15 of 1 April 2ZDeelating to universities and university collegssgtion 1-3 The
institution’s activities, i) providing continuingid further education in the institution’s fields.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations



11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

£l Adults in
employment

£ Unemployed adults
) Retired citizens

[ Part-time students

£ Adults without
higher education
gualifications

Lifelong learning is according to our definitiontrgeared towards specific target groups. Lifelong

Other, please learning in our terminology is literally all leangj from cradle to grave and is not limited to adult
specify education and training. All students in higher edign should learn how to learn for the rest of
their lives

12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
[ special budget for lifelong learning
private contributions from students

private contributions from business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

Most of the funding for lifelong learning, whatewbe definition, comes from the public budget. uituann 2010, there were 221
120 students at Norwegian higher education ingtitaet Of these, 11 440 were covered from extermalces and not from the
public (state) budget. Of the 221 120, 56 930 weoee than 30 years old



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

No

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There s a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, geography, ther).

Norway has a mixed approach to social dimensiares# the student population, with the generat@ggh, i.e. mainstreaming,
as the more important. The main social dimensidicypapproach is mainstreaming. The groups thatareitored according to
numbers are limited to gender, migratory statugzeriship, and age. In addition, the educationak@g@und of parents is
registered. The fact that these groups are moditdoes not necessarily signify that there is a lgrolof underrepresentation
today. Citizenship: The number of higher educasimdents with foreign citizenship has increaseth witreased immigration
until 2009, from 12 605 in 2007, to 13 610 (7 %008, and 16 197 (8 %) in 2009. In 2010, the nurdieereased to 15 973
(7.6%). It is not a good indicator for integratitiwever, as many of the students with non-Norwegitizenship are not
immigrants. Age: Age has never been an impedineattess to higher education in Norway, and ittzstionally always

been considered important to welcome mature andgystudents as equally important. Compared to otbst countries, the age
profile of Norwegian students is quite high. Inusih 2010, for instance, only 61 per cent of alisteged students were in the
age group 25 and younger, while 10 per cent wetleeimge group 41+ (respectively 128 502 and 2002638f a total of 209
680 ordinary registered students). For privacyeesaseducation authorities are not allowed to tegisthnicity, disability and
religious affiliation. Gender: Since the 1978 GarHguality Act, consecutive Norwegian governmehnssje been concerned
with equal opportunities for men and women in alftp of society, including in higher education agslearch. Over the years,
the nature of gender underrepresentation in HEEhasged from a male to a female majority in theralestudent population.
Today, under-representation is found in some disep and study programmes, due to traditionalac®iamong applicants. In
2010, women are e.qg. still under-represented erneei and technology, whereas men are underrepedsarstudies like nursing
and teacher training. Migrant status: In Norwegifiitial statistics, including on higher educatiommigrants are normally
defined as all foreign born with two foreign bormrents and the children of two foreign born pareFite immigrants are again
subdivided into two groups, one comprising the ET## the EU countries, the USA, Canada, AustraltaNew Zealand, the
other the rest of the world. Many of the immigracsning to Norway, particularly from non-Westermnties, have little
education from their home country. Success in higleication for migrant students is therefore aeigd important for
successful integration policies overall, particiyy@mong second generation migrants. In a recez¢GPaper on the situation of
immigrants in Norwegian education and traininglatevels, it is confirmed that second generatimmigrants who succeed at
the secondary level in Norway on the whole do weHigher education. In the fall of 2007, 18 % bfimmigrants and 35 % of
the second generation immigrants in the age gr8ep4lhad entered higher education. In comparigworthé entire population
the percentage was 30. Participation in relatiozdhacational attainment of parents: Register dada ghat proportionally more
children of well educated parents than childreparents with only basic education enter higher atiow.

4.2. For each of these groups, please briefly de#r the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs) incentives, other
actions etc.



Gender: The Act relating to Gender Equality. Secfimf the Act describes the purpose of the Acictvis hence national
policy in all fields and sectors, including higletucation: "This Act shall promote gender equalitgl aims in particular at
improving the position of women. Women and menldtalgiven equal opportunities in education, empient and cultural and
professional advancement." See http://www.regjemnngp/en/doc/Laws/Acts/The-Act-relating-to-Gendeuaity-
the-.html?id=454568 One of the consequences ofahigs that all boards of higher education insittios must have a gender
balance of at least 60-40. Migrant status: Regida¢a and reports from the higher education iritita show that most
immigrants entering higher education in Norway daland do not need any special measures to coenhieir studies
successfully. For certain programmes, howevenytgtery of Norwegian has been a critical factoisfmme migrant students.
The Ministry has therefore supported some projecgsovide extra follow-up in Norwegian for migrasttidents with
insufficient knowledge of Norwegian. Immigrantsbate of studies is somewhat divergent from thahefgeneral population.
Second generation immigrants tend to go more fesstmious' studies like medicine, odontology, hess administration, law,
and technology and less for social studies andhézaeducation than the population as a whole. Timesly of Education and
Research has had campaigns to recruit more studetetgcher training. Due to increase levels ofignation, it is considered
particularly important to recruit immigrant studesb that the teacher population in future willranirthat of the pupils.
Participation in relation to educational attainmefiparents: In two recent white papers, questietating to social disadvantage
of children whose parents have low educationallléve not completed secondary level) have besoutised. One is
"Stortingsmelding nr. 16 (2006—2007) ... og ingenigjen", in English 'on Early Intervention forfelong Learning'’; the second
is called "Stortingsmelding nr. 44 (2008—2009) Wtagslinja”, in English 'Education Strategy’. Mo$the measures in the
former have as their ultimate aim wider recruitntenand success in, higher education, but on ti@ewconcern the lower
levels of education and training, as indicatedheyriame. However, the measures to promote be#ttamsy of counselling and
career guidance also concern higher educatiortistis. So does the confirmation that for socgssons, state higher education
should still be free (i.e. without tuition fees).the 2009 white paper, Education Strategy, thecgle of free higher education is
reconfirmed. In addition, 3800 new student placesenestablished on the basis of new needs estinRes/ant measures also
include the following: to monitor more closely hdle higher education institutions follow up thdirdents, arrange seminars
with best practice examples on how to reduce drbpppsomote teaching methods better aimed at inipgdearning outcomes,
establish centres excellence in education, excHaegiepractice in education through more adjunsitpms between higher
education institutions. Most of the other measimehis white paper concern the promotion of imistitutional cooperation
through the funding of specific projects, and abperation between higher education and the worldark (business, industry,
public sectors). The measures to improve bettereusity-enterprise cooperation include the follogvispecific strategies, new
forums, more opportunity for students to includagice periods in degree programmes, professietavance included as a
criterion in the quality assurance system in higidrcation, better career guidance, and an act@énfer entrepreneurship in
education and training.

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?

Only objectively defined criteria are used, asgh@ups that are monitored according to numbersimred to gender, migratory
status, citizenship, and age.

4.4. Is there any funding reserved for measures tiocrease participation of under-represented groups?
Yes
4.4.1. Please specify.

In 2003, the Norwegian Ministry of Education andsB&rch established a national centre to promote@mdlinate matters
relating to accessibility in higher education, likéversal design and disability matters, see Mitpvw.universell.no/english/

4.5. Do you have national targets/goals for partipation of those groups that you identify as under&presented in higher
education?

Yes
4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

The general target for all underrepresented graupigmt the student body should reflect the divgisdi the populations.
Regarding gender, as the share of women in highgradgion has increased over the past years — dv&dgber cent of all
students are female in 2010 — gender policiesginehnieducation have changed accordingly: In tteestypopulation, specific
monitoring is now limited to programmes dominatgcbhe gender, in particular MST (Mathematics, Soéeand Technology)
programmes, which only have 30 per cent femalessitsgdand pre-school teacher training, which hasf&7.3 per cent female



student (2010). The main gender issue in highecathn now concerns a better gender balance ireatadstaff.

4.6. Does your country offer more public funding tchigher education institutions to stimulate acce skr underre presented
groups?

No

4.6.1. Please specify and identify variation betwaedifferent groups, where they exist.

4.7. Is the effect of measures to increase partiépon of each of the groups monitored in your coum?

Yes for some groups
4.7.1. Please specify.

Through data collection at national and institutiolevels. Institutional data are reported to aabase for statistics on higher
education, which is used by the Ministry for ing&ffior budget preparations. In addition, StatiSdcsway has relevant register
data.

4.8. Please provide details on how the higher edugan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

Through data collection at national and institutildievels. See g. above. The website of the Datafoaisstatistics on higher
education is unfortunately only available in Noreey see http://dbh.nsd.uib.no/

4.8.1. What data is collected?

Data on gender, migrant status, citizenship andbétie student population are systematically atdlé and monitored as regards
application, participation and completion by cygbachelor, master, ph.d.). Such data are colldgbtedgh annual reports from
the higher education institutions to the Databasetatistics on higher education and through iiciizl register data by Statistics
Norway.

4.9. Is there a system to monitor the compositiorf éhe student body (in terms of groups identified a under-re presented)
by subject?

Yes
The system of institutional reporting of studertada designed so as to make it possible to moattsubject level, but the
Ministry of Education in general prefers to deathithe institutional level.

4.10. When are data generally collected?

At entry mto higher education

4.10.1. Where an approach different from the geneftapproach is used for any group, please specify.

Comment to the question above! | had to tick on@boxes in order to complete the survey, b tatollected both at entry,
during studies and at completion, so thes areppitable for us. Please disregard this answr cératil three boxes for us.
Coment to question below, not enough space focdhement.... Every year, as part of the budget mmcal higher education
institutions have to report on the compositionhef student body according to age, gender, study@mane, level, and migrant
status. In addition, the number of students thainan-Norwegian citizens is reported. The resultitipnal statistics and general
analysis of the situation in Norwegian higher edioceare published on-line on the Ministry's wete sThey are used to help
prepare the annual governance meetings betwefiigry and each of the state higher educatiotitut®ns - for all parties
involved — as well as the annual dialogue meeliagtivate HEIs, and to help detect possible nexasfor policy
development. As it is a voluminous document writiéthin an extremely tight deadline, it is only daéle in Norwegian, see
http://media.regjeringen.no/kd/video/TilstandsrappdH_09 1.pdf. In addition, register data fromtiStecs Norway are used
for in-depth studies on specific topics and on itatinal studies.

4.11. Where is information provided by this monitomg system published (provide a reference and link)



Every year, as part of the budget process, alkehigducation institutions have to report on the pasition of the student body
according to age, gender, study programme, lewndlpagrant status. In addition, the number of sttgléhat are non-Norwe

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approaclho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

The main social dimension policy approach in Nonaedigher education is mainstreaming. Norwegiditpao reach the aim
that “the student body ... should reflect the déugrof the populations” and to promote the sodiatension in higher education is
mainly one of mainstreaming, through the develogm&oommon measures to help individuals from salvgroups that are
underrepresented and/or at risk. The reason ®jbproach is that for privacy reasons the Norwelfimistry of Education and
Research is not allowed to keep registers of mathegootentially underrepresented groups (apptécand students with
disabilities, from ethnic and religious minoritietc.). Examples of such mainstreaming tools arditiancial support for
students irrespective of the financial backgrounplaments through the State Educational Loan Fand the legal interdiction to
charge tuition fees for state higher educationtitsins. Obstacles, or rather policy areas todwressed to promote the social
dimension in higher education, are often identifesca part of general government policies or graupssues of general
political concern. This is the case for genderéssand conditions for disabled students, for imstaas well as for the
importance attached to non-discrimination on the$af ethnicity and religion.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

Issues relating to ethnicity and religion are foleml up according to the 2005 Act on interdictioaiagt discrimination on the
basis of ethnicity, religion, ect., which i.a. iaded on the 1969 International Convention on theigtion of All Forms of
Racial Discrimination. A special ombudsman is deddb matters concerning discrimination on theasgender, religion,
and ethnicity, etc.. Anti-discrimination policy lingher education is thus part of general crosseselcpolicies. Regarding the
situation for disabled students, many consecutbxegments have had special action plans for $ebdied. As a consequence,
all Norwegian higher education institutions areigdd to have action plans for disabled students.skistem of following up and
revising these action plans is monitored in connaavith the annual governance meetings betweehigffer education
institutions and the Ministry. Since 2005, all legleducation institutions are legally obliged toéha learning environment
committee composed of staff and students to asséstsuring implementation of measures to providead learning
environment, i.e. both physically and mentally, &ménhance student welfare at the institution.theoapproach to the
monitoring the situation for disabled studenthretigh Norway's participation (both the MinistrifEEducation and Research
and of Labour and Social Affairs) in the OECD thémeeview: "Pathways for Students with Disabil#it Tertiary education
and Employment". The aim of the study is to explariiteria for a successful transition from educaémd training to employment
for this group of students. The Ministry of Educatiand Research also finances separate studiemttonthe situation of
disabled students, particularly related to inclasiohigher education, one in 2005, "Hgyere utdagri tilgjengelig for alle?”

(in English, 'Higher Education — available to glt®y NIFU STEP, and a follow-up study to be compdein 2010 (not yet
completed) called "Hgyere utdanning for alle? ®gagr for inkludering av studenter med nedsattdjosevne i hgyere
utdanning”, NIFU STEP, co-financed with health auifies. The Ministry also funded a new study sy conditions for all
students ("levekars-undersgkelse") in 2010, andwnithis study is coordinated with that on Eurdsetit IV. The new study
will follow up on, and be comparable to, similaresrin 1998 and 2005, so as to detect possible ebamdjving conditions for
the student population as a whole. There will lygereral report, one on the income, financial angimg situation of students,
as well as a separate one on students' mentah healt

5.3. What are the criteria used to measure and ewadte the success of specific initiatives and measar?

Success criteria vary according to measure andypaliea, from good feedback from student repretessa lack of, or fewer,
complaints, to satisfactory overall situation rdeedan studies.

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?

Yes

5.4.1. Who monitors on the basis of which criteria?

Every year, as part of the budget process, alkehigducation institutions have to report on the pasition of the student body

according to age, gender, study programme, lewndlnagrant status. In addition, the number of sttgléhat are non-Norwegian
citizens is reported. The resulting national stiasand general analysis of the situation in Nagiae higher education are



published on-line on the Ministry's web site. Tlheg used to help prepare the annual governancéngebetween the Ministry
and each of the state higher education institutidos all parties involved — as well as the anrdialogue meeting the private
HEIs, and to help detect possible new areas facypdevelopment. As itis a voluminous documenttien within an extremely
tight deadline, it is only available in Norwegiaee http://media.regjeringen.no/kd/video/Tilstaagport UH_09_1.pdf. In
addition, register data from Statistics Norwayased for in-depth studies on specific topics antbagitudinal studies.

5.5. How is this data used in higher education paly?

The collected institutional data are used to preplae annual meetings with the HEIs, the stratdigitbgue between the ministry
and the higher education institutions, to prepheestate budget(s) for higher education of the ngiyiar(s) and to inform policy
development. The study on living conditions forstlidents in 2005 provided information on trends ith useful for longterm
planning of educational provision, student accortiodaetc.: 56 per cent of the students resporigitige survey in 2005 had
paid work in addition to their studies, the average of students increased by nearly two yearsy 8.4 to 27, between the
surveys in 1998 and 2005. In 2005, 7 per centeo$thdents lived with their parents, 80 per cemevwmmarried, and 22 per
cent lived with own children, an increase from 4 72998.

5.6. How are measures to remove obstacles to accpssiarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

From the general higher education budget
Tl From a specific budget
1 From university budget

) There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotuy's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES



7.1. Does your country have policies aiming to inelase the level of completion of studies?
Yes
7.1.1. Please describe the main features of thesgiges.

Better completion rates was one of the main aintkeo2003 Norwegian Quality Reform in higher edagatthrough which the
following measures were implemented to improve detign levels: - a funding formula for the highelueation institutions in
which the number of successfully completed 60 EGHi& is taken into account - a support systenstiedents in which loans
are converted into grants only if studies are ceiegl timely and successfully - new forms of studgidance, evaluation and
assessment - ‘Individual Education Plan’, introdLioe2003, which is a document all students havdl tm when they register,
and which is signed both by the student and byngtéution. In the Individual Education Plan, eathdent has to indicate
whether he/she plans to study full or part timel, #ae level of ambition in terms of names of cosraed no. of planned ECTS
credits per semester and year. It is thus an exethol to follow up on intended study progresseamd many higher education
institutions routinely organise individual reviewsth students lagging far behind their stated gaatke Individual Education
Plan.

7.2. Are student completion rates monitored in youcountry?

Yes, at national level
7.2.1. What use is then made of the data?

Data on student completion rates are reportedebfitiher education institutions to the MinistryEafucation and Research and
online to the Database for Higher Education (DBHhe Norwegian Social Science Data Services (N8BILh prepares
official national statistics for the Ministry. DBebntains data about organisation, subjects, steidstaiff, finances, floorage and
research production for all higher education iastins in Norway. The database gives figures ooule® utilisation and output.
DBH is only in Norwegian. See http://www.nsd.uib/msd/english/index.html The data on student cornietates are used to
prepare governance and dialogue meetings betwedvitiistry and the higher education institutiomsatidition, they are used in
the budget preparations to calculate the allocatfdhe grant for the following year, see belowrdéof the items in the
institutional budget report to the Ministry conceompletion rates: - the no. of new 60-credit uaitieved (60 credits
equalling one year of full-time study) - the averag. of credits obtained per student - the naredlits obtained in relation to
the targets set in the Individual Education Plans.

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?

Yes

7.3.1. Please specify the nature of these incentive

Yes, there is a significant financial incentive basiget allocations in part depend on student cetigpl rates. The education
incentives in the funding model for state-owned $Hi&ltheory comprise 25 per cent of the total fogdt provided in fixed rates
for each indicator, meaning improved performanck le@d to increased allocations regardless oféisalts for the rest of the
sector. The main indicator measured is the numbeoropleted credit points calculated in new 60-iredits achieved and
according to cost category of study programme. ifuiator was designed to encourage better studenpletion rates.
Completion rates are taken into account in extegmaluations, internal quality assurance and génaoaitoring of the sector,
but the financial allocation is the strongest irizen

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus #ieon academic guidance
services, career guidance services and psycholodicaunselling services.



8.1. What kind of student services are commonly praded by higher e ducation institutions?

¥ Academic guidance services

¥l Career guidance services

) Psychological counselling services
£ Other

™I No services

8.1.1. Please specify.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

The student welfare services are funded throughttient fee, through budget allocations from tbewégian Ministry of
Education and Research as well as from the HEdsighrthe provision of free or subsidised faciliti€ee Student Welfare
Organisations and the higher education institutinag also make profit on their own.

8.4. What are the main tasks of the services?

Student Welfare Organisation (Norwegian: studerg&gpmnad) is a legal entity responsible for the ardfof students of
universities, specialised university institutionsiversity colleges and other colleges in Norwaye P4 organisations are
regulated by the Act on Student Welfare Organisatfoom 2007 and based on compulsory membershiallfstudents attending
institutions in question. The local Student Welf@mganisation offers welfare activities such aslsti accomodation, health
services, counseling services, kindergarten, sporkiout and meals. The Student Welfare Organissitéoa free to choose the
kind of welfare activities they offer. The mainkas to fulfil the requirements for satisfactorygént welfare and learning
environment, as regulated in the Act on Studentf&kelOrganisations and the Act on Higer Education.

8.5. Please provide any additional relevant comméshfor consideration regarding your national polices to widen
participation.

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studygdistance learning
and e-learning)?

Yes
10.1. Please provide details of specific policy meaes.

There is no dedicated Open University in Norwagtead existing higher education institutions aigeeted to offer flexible
courses and programmes. Norway Opening Univerqii€d)) is the agency under the Ministry of Educatimd Research
(MoER) dedicated to the promotion of flexible praiain of higher education. NOU provides fundingtfue development of
flexible courses and study programmes at Norweggirer education institutions. In addition to pij&inding the agency
makes analyses and evaluations and publishes sepuitserves as a policy advisor for the Minigirthe field of lifelong,
flexible and ICT-supported learning. Further, whas started to build an overarching ICT-architectuith shared standards at
public higher education institutions. The objectivéo enhance cooperation between institutionsnaakk existing courses and
programmes more flexible and accessible for peradwsare not able to study at campus. This wot&asl by UNINETT: a



group of companies (owned by MoER) that deliveitsvoek connections and services to Norwegian HEtsrasearch
institutions.

11. Does your country's policy on flexible provisio of higher education contain a special focus linketo the goal of
widening participation for underre presented groups?

Yes

11.1. Please explain how higher education policyras to attain this goal.

The notion of flexibility is to include groups thiar one reason or another have difficulties inrtglpart in higher education on
campus. Flexible provision is usually not tailotechccommodate specific underrepresented groupghriough the principles of

universal design access is broadened. Furthermmogarway, habitants of sparsely populated regtensl to be
underrepresented in HE and flexible provision isduas a targeted measure to deliver decentralifed H

12. Are there regulations or other policy measuregegarding the relationship between employers and gher education
institutions in fostering flexible learning?

No

13. Please provide details of these measures.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writer/a" in the remaining fields.

Route 1: = Successful completion of 3 yearsppien secondary education - including upper secgridsel 1, 2 and 3,
(regardless of programme), or a recognised vocatiqualification/trade certificate. See below fonplete description

Route 2: = 23 yeras of age and relevant workegpce, cf below.
Route 3: = VET pathway

Route 4: = Above 25 years, non-formal/infornedrning, cb below.
Route 5: = NA

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

Access routes 2,3 and 4: o Applicants can be ashirtitt higher education without having passed thealoupper secondary
final examinations. Such students must, howevéil, the specific minimum subject requirements nieméd above, be 23 years
of age or more, and have at least five years okwgperience or a combination of work experienceication and training ¢
Route 3: VET pathway to HE (Y-veien) This initisgivs a three-year engineering degree at bachelel $pecifically adapted
to students in possession of a trade or journeyreartificate only. (Normally, holders of a tradg@urneyman’s certificate are
required to have an additional year of generalistuiom upper secondary school in order to be telinto higher education.)
Following the increase in number of institutionsstiing to offer a VET pathway in engineering, thenidliry of Education and
Research in 2007 decided to include the VET patheaych adapted or tailormade engineering progesmmmthe general
regulations on admission to higher education. Tikétutions have later been invited to apply fa #guthorization to set up
similar programmes in other relevant fields, anaies@ilot schemes have started. Every tertiary voalt student with two
years of tertiary vocational education holds a Higaducation Entrance Qualification, given thaythave passed the demands
in Norwegian at the upper secondary level. In aoldithe Higher Education Act opens up for HEIgjitee exemptions for
relevant parts of non higher education. This had e several agreements in the engineering fieltlyeen University Colleges



and Tertiary Technical Vocational Colleges, wheve years of tertiary technical vocational educati@y give one year
exemption in the three year bachelor degree imerging * Route 4: Applicants who are older thary@&rs of age can apply for
a study programme, be evaluated and admitted dvettis of their total documented formal, non-forarad informal competence
from work and life (realkompetanse). Each instimtilecides if the applicant is considered as dedlibr the chosen study
programme. These students are admitted on probatibmay be awarded a general study competereehafting passed
examinations after at least one year

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes

16.1.1. If yes, what formal status does exist?

Part time student

16.1.2. How do you define it?

Some study programmes are offered as part timecimnamodate students with family/work obligatioriss lalso possible to
enter ordinary study programmes and through thel{gplan” agree to have less than full progressionsimply be delayed.

16.1.3. What are the reasons for offering a diffe st student status?
Practical implications regarding the student'srighibans and grants
16.1.4. How are these students treated differentlie.g. fees, student support, etc.)?

The size of the student loans and grants is serdicg to the student’s planned progression. Theeeno tuition fees for
ordinary study programmes at public HEI, regardtffgsrogression. For some specially tailored par tporogrammes,
however, the HEIs may be permitted to charge f8eme private HEIs charge fees as well.

16.1.5. Please describe the most common understamgiconcept of part-time studies.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by highe education
institutions?

16.2.1. Please describe briefly the main ele mentedaprovide the source.

There is no dedicated Open University in Norwagtdad existing higher education institutions aggeeted to offer flexible
courses and programmes. Norway Opening Univerdii€d)) is the agency under the Ministry of Educatimd Research
(MoER) dedicated to the promotion of flexible praiain of higher education. NOU provides fundingtfue development of
flexible courses and study programmes at Norwelgjgirer education institutions. In addition to pijunding the agency
makes analyses and evaluations and publishes semuitserves as a policy advisor for the Minisirthe field of lifelong,
flexible and ICT-supported learning. Further, whas started to build an overarching ICT-architectuith shared standards at
public higher education institutions. The objectivéo enhance cooperation between institutionsnaatke existing courses and
programmes more flexible and accessible for peradwsare not able to study at campus. This wol&asl by UNINETT: a
group of companies (owned by MoER) that deliveitsvoek connections and services to Norwegian HEtsrasearch
institutions.



16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education institutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regualting recognition of prior non-formal and informal learning?

Yes

17.1.1. How does your legislation in higher e ducatn define prior learning?

There is no formal definition, but it is generaliyderstood that prior learning refers to the knalgée skills, competence,
attitudes and insight that a person has acquihed;it includes both formal, non-formal and infothesarning. Documentation is
required in order to have the prior learning assegss

17.1.2. Do your steering documents in higher edudah define prior learning?

Please choose..

17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

¥ Prior non-formal learning (e.g. various non-cegtificourses)
¥l Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering duments can ...

¥l be used to gain admission to a higher educatialy gitogramme

¥l be taken into account as partial fulfilment of ghleir education study programme (e.g. to reduceetigired amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education mstitutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:
Please choose..

17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

No

17.8. Please provide any additional relevant comménfor consideration regarding flexibility of higher e ducation studies.



There was not enough room to answer the questi@eoess routes, i.e here are the complete desnigp# Route 1: Successful
completion of 3 years of upper secondary educatinduding upper secondary level 1, 2 and 3, (reélgss of programme), or a
recognised vocational qualification/trade certifecdncluded in, or in addition to, the above-memid criteria, it is necessary to
have successfully completed upper secondary stadiesesponding to a specific level of attainmeatedmined in the total
number of hours per subject within 6 general sutdeeas. Pupils from the three general educatiogrpmmes have this level of
attainment in the subject areas. Pupils from the mbcational education programmes may take a eaesupplementary general
course to meet the admission requirements. « RouteApplicants can be admitted to higher educatithout having passed the
normal upper secondary final examinations. Suatesiis must, however, fulfil the specific minimunbgct requirements
mentioned above, be 23 years of age or more, areldideast five years of work experience or a doatlon of work
experience, education and training ¢ Route 3: VRihway to HE (Y-veien) This initiative is a threeay engineering degree at
bachelor level specifically adapted to studenisassession of a trade or journeyman’s certificatg. gNormally, holders of a
trade or journeyman’s certificate are requiredaweehan additional year of general studies from ugpeondary school in order
to be admitted to higher education.) Followingitierease in number of institutions wishing to offeVET pathway in
engineering, the Ministry of Education and Resean@007 decided to include the VET pathway to sadépted or tailormade
engineering programmes in the general regulatioredoission to higher education. The institutiosmgehlater been invited to
apply for the authorization to set up similar paogmes in other relevant fields, and some pilotselsehave started. Every
tertiary vocational student with two years of @i vocational education holds a Higher Educatininéice Qualification, given
that they have passed the demands in Norwegi&e apper secondary level. In addition, the High#udation Act opens up for
HElIs to give exemptions for relevant parts of nyiér education. This has lead to several agresmetiie engineering field,
between University Colleges and Tertiary Technié@ational Colleges, where two years of tertiaphtécal vocational
education may give one year exemption in the theae bachelor degree in engineering ¢ Route 4: iBppts who are older than
25 years of age can apply for a study programmeybbiated and admitted on the basis of their ttdalmented formal,
non-formal and informal competence from work arfel (realkompetanse). Each institution decidesaifdpplicant is considered
as qualified for the chosen study programme. Thasgtents are admitted on probation, but may be dedba general study
competence after having passed examinations afteast one year.



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now
2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any

kind?
Contributions to student unions are not included!

No

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

4. In principle, which home students at public higer education institutions have to pay fees?

During studies  © Al students © Specific groups of studen®  No anmswe

After studies  © Al students © Specific groups of studen®  No anmswe

4.1. Which main e xe mptions to this principle exisin your country?

4.2. Which of the following criteria determine wheher a student has to pay fees?

O Need
O Merit
O Part-time/Full-time/Distance learning

O Field of study

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?

Please choose..

5.1. In principle, which second cycle students qiublic higher education institutions have to pay fes?

During studies  © a(| students © Specific groups of studen®  No answe

After studies  © Al students © Specific groups of studen®  No anmswe

5.2. What main exemptions to this principle existni your country?



5.3. Which of the following criteria determine wheher a student has to pay fees?

0 Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?

Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adé€s to be paid only once to that amount.

Minimum amount =

Maximum amount =

Most common amount =

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students icertain subjects,

students in need, students with good academic perfoance, part-time students, other...)

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

7. What is the minimum, maximum and most common ammt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees tme paid only once to that amount.

Minimum amount =

Maximum amount =

Most common amount =

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

NA

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

8. Concerning fees, are international students traad differently in your country from home students?

Please choose..

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?



Minimum amount =
Maximum amount =
Most common amount =

8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

9. Who defines the fee amounts for any student it¢ first cycle?

LI Each higher education institution defines its owsf
O Higher education institutions can define their fdms there are limits set by the central/regianhority
L Higher education institutions can define their fdms they have to be approved by the central/regiauthority

L Central/regional authority defines the value ramigfees

10. Who defines the fee amounts for any student the second cycle?

U Each higher education institution defines its oamsf
U Higher education institutions can define their fdms there are limits set by the central/regi@nahority
U Higher education institutions can define their fdmg they have to be approved by the central/rediauthority

U Central/regional authority defines the value ramiiees

11. Do students have to pay compulsory contributianto student unions/re pre sentations?

Yes

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.

The contribution to the student welfare organisaitonot a fixed national amount, but is determibgdhe Ministry based on an
application from the individual HEI. However, thieident contribution can be said to amount to app@XxNOK, i.e 75 Euro.
There are no differences between cycles.

12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combiation of grants and loans for students

12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and
loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.



A fixed sum (NOK 89 000) can be given to all studen higher education. For students who do natdeewith their parents, 40
per cent of the loan can be converted to a gramt apmpletion of their education. In addition, &mit$’ parents receive a
need-based grant for each child. Students bor88b br later are entitled to a grant equivalerhéocosts of travelling from
their place of study to their parents’ home twiggear. Some private HEIs may charge tuition fe@gdeéhts can receive a loan to
pay for tuition fees at these private HEIls as waslto rceive a loan for paying tuition fees at Hitisoad.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

The same conditions apply to both first and seayete students.
13.2. Which first cycle students are eligible forgnts and/or scholarships?

All students

13.2.1. Which groups of students receive grants atwd scholarships?

Ll Need-based
U Merit-based
O Part-time/Full-time/Distance learning

U Field of study

13.2.2. What percentage of first cycle students retves a grant and/or scholarship?
59.5

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

NOK 0 per year for full-time students

Minimum

Maximum = 92 100 NOK per year for full-time stutle provided that they do not live with their patee(this amount is based
on a student with five children. )( NOK 64 200 faro children, and NOK 35 600 without children)

Most common = NOK 35 600 per year for full-timadents, provided that they do not live with thedrents
13.4. Which second cycle students are eligible teaeivegrants and/or scholarship®

All students

13.4.1. Which groups of students receive grants atad scholarships?
0 Need
O Merit

O Part-time/Full-time/Distance learning

U Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?



60.8

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

Cf. answer above for first cycle. Same amount.

13.5. What percentage of all students receives aagt and/or scholarship?

59.8

14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover thegxpenses of higher
education studies?

Yes, students of all cycles

14.2. Are all first cycle students eligible to reeive loans?

Yes

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

Ul Need-based criteria

0 Merit-based criteria

O Full-time, part-time, distant learners, etc.
O Field of studies

Ul Based on cycle the student is enrolled in
14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.
Minimum first cycle = NOK 0
Most common first cycle = NOK 53 400
Maximum first cycle = NOK 143 590 (NOK 89 000 ©OK 54 590 for tuition fees)
14.2.3.Are all second cycle students eligible toaeive loans?
Yes

14.2.4. On what criteria are the groups of secondcle students eligible for loans differentiated?

U Need-based criteria
Ll Merit-based criteria
O Full-time, part-time, distant learners, etc.

U Field of studies



[l Based on cycle the student is enrolled in
14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.
Minimum second cycle = NOK 0
Most common second cycle = NOK 53 400
Maximum second cycle = NOK 143 590 (NOK 89 00RGK 54 590 for tuition fees)
14.3. If different types of loans exist in your cautry, please provide the details here.
For students in higher education a fixed amouatiarded as a loan. Loan for tuition fees can aésgiven. In addition,
Norwegian students studying outside the Nordic t@sican get loans and grants for tuition fees &imount is higher than
within the Nordic countries).
14.4. What percentage of students takes out loans?
In the first cycle = 67
In the second cycle = 66
Of all students = 66.8
14.5. Are student loans publicly subsidised or guanteed?
Yes
14.5.1. Please explain the form of this guarante eussidy.

There is no interest rate on the loan before test has completed his/her studies. Interest ei@mpan also be granted for
social and economic reasons.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inaed by students
after completion of their study period?

Income too low

U Studies successfully completed on time

0 Exceptional merit in studies

O Age or length of period in debt

Disability

O parenthood

Death

U Early repayment of loan
L No debt cancellation
O

No debt reduction



14.6. Please provide any additional relevant comméexnfor consideration regarding your grants and loarsystem.

The actual numbers for 2010/2011 are not yet abigi]dut the estimate given is based on actual ewsripom 2008/2009.
15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle O yes ® No © No answer

2ndcycle ©vyes © No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Please choose..

17.1. What are the criteria upon which eligibility is decided?

O Income of parents too low

0 Income of student too low

0 Age of student (child)

O Disability

0 Parenthood of student (child)
O Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..

17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finanal be nefits (tax
relief)?

Please choose..

19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or a

share of a person’s taxable income expressed as pentage.

19.1. Is there a difference for parents whose chiieln are first or second cycle students?

Please choose..

19.2. Please explain the difference.



20. Please provide any additional relevant commentsr consideration regarding your benefits for stueénts' parents
(including guardians).

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?

Istcycle O yes ® No © No answer

2ndcycle ©vyes ® No © No answer

22.1. What are the criteria to determine who is edjible ?

LI They are enrolled as a student at a recogniseérhgghucation institution
O They are under a certain age (please specify)
LI They have another particular civil status (e.g.ried; parenthood, other)

U Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle @ yes © No © No answer

2ndcycle ® yes © No © No answer
24. What forms of public non-cash student support xdst?

Subsidised accommodation:1st cyc 1
Subsidised accommodation:2nd cyc| 1
Subsidised health insurance:1st cyc 0

Subsidised health insurance:2nd cyc 0

24.1. Please specify the details of existing subsisl

Student welfare organisations may receive statdirigrfor student housing

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodation® (| students © Specific groups of students basegrerdefined criteria ©  No answer
Subsidised health insurance® a|| students © Specific groups of students baseprerdefined criteria ©  No answer

Other subsidies ® Al students © Specific groups of students basegrerdefined criteria ©  No answer

25.1. What are the criteria to determine who is edjiible ?



O Income of parents too low
L) Income of student too low
Ll Age of student

L Disability

O Parenthood of student

25.2. Is there a difference in eligibility betweefirst and second cycle students?

No

25.3. Please explain the difference.

NA
26. Please provide any additional relevant commentsr consideration regarding public non-cash studeinsupport.

For the question on eligibility to subsidies | wax allowed to continue unless | ticked a box mfiklds for "Subsidised health
insurance" and "other subsidies", so | had to"dtkstudents". However,as is clear from the questegarding sudsidies, these
types of such sudsidies do not exist in Norwaylsase disregard the last two answers.

27. Do you want to answer this section now or lat@r

Now

28. What is the typical status of a candidate preping a third cycle (PhD) qualification?

U Student

They hold and employment contract with a HEI

28.1. Please explain why you selected multiple omtis?
NA
28.2. Are there differences between students of fiirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?

The Minitsry of Higher Education and Research all asthe Research Council.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.



31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.

Employment contract.

32. Please specify any fees third cycle candidatégt are typically neither "fully student” nor "ful ly employee" have to
pay, as well as any support that may be provided.

NA

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to
enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

e Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical
surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your
answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat at data.collectors@ehea.info until

30 September, 2010 at the latest. If you have any queries on the questionnaire, please contact:
data.collectors@ehea.info.
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B Details on the completion of the questionnaire

B.1.  Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a  Government representatives
Tove Lyngra, Senior adviser, Norwegian Minsitry of education and Research

B.1.b  Stakeholder representatives

B.1.c Other contributors



Questionnaire on student and staff mobility Please complete and return by
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C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|E Yes

[ ]No - please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

Strategies to foster mobility are included in broader strategies for the
internationalisation of Norwegian Higher Education system.

In connection with the Quality Reform from 2003 the following measures to foster
mobility were introduced:

e Aright for Norwegian students to take study periods abroad

¢ Norwegian HEls to receive a lump sum for each exchange student (inbound and
outbound)

¢ The Norwegian Centre for International Cooperation in Higher Education (SIU) was
established as an administrative agency under the Norwegian Ministry of Education and
Research (KD). The centre is Norway’s official agency for international programmes and
measures related to higher education, with the mission of promoting and facilitating
cooperation, standardisation and mobility. SIU: http://www.siu.no/en

White paperNo. 14 (2008-2009) to the Storting: Internationalisation of Education in
Norway proposes measures and establishes a framework for further development and
priorities, quite a few of which are relevant for mobility.

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted:The question is not quite applicable (see above), but many
measures were introduced with the reform in 2003.

Most recent revision: The question is not quite applicable (see above), but
many measures were proposed in the white paper in 2009

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).



Questionnaire on student and staff mobility Please complete and return by

30 September 2010
All forms of mobility Credit mobility* Degree mobility’
Inbound Not
Outbound
No target X X X

C.2.a  Please provide a reference for the target.

C.2.b  Arethese targets the same for students in all cycles or are there differences?

[ ] same

[_] Differences

C.2.b.i If there are differences according to the degree cycle, please specify.

No spesific targets, however the measures (financial stimulus) favor
exchange (credit mobility) over degree mobility and mobility at master's
level above bachelor's level.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|E Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|E No

C.3.aii If yes, please specify

C.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|:| Yes
|X| No

C.4.a If yes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff

! Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
2 Mobility for an entire degree programme
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students

EHEA

USA/Canada

Latin America

Australia, New Zealand

Middle East

Africa

Asia

Other (please specify)

C.4.b If you have regional priorities, please give reasons.
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C.5.

C.5.a

30 September 2010

Does your country monitor the impact of your national strategy or action plan?

X Yes
X] No

If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

Yes and no: Mobility of students is closely monitored, but it is difficult to ascertain
whether changes in mobility are due to a specific plan or specific measures or outside
factors (e.g. the financial crisis)

For exchange students (inbound and outbound) and the number of students with a
foreign citizenship Database of Statistics on Higher Education (DBH) holds data. Data
collection is achieved through close collaboration with the HEls.
http://dbh.nsd.uib.no/omdbh/about.action

For outbound mobility, both degree mobility and credit mobility, data is provided by the
State Educational Loan Fund. http://www.lanekassen.no/Toppmeny/Languages/English/

Data are updated each semester.

Most recent results: There is an increase in the number of Norwegian students who take
part of their education abroad and an increase of the number of foreign students at
Norwegian HEls.

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.

C.6.a

C.7.

C.7.a

regional, institutional) to foster mobility?

X Yes
[ ]No
If yes, please explain and/or give examples.

Each public HEI is to have a strategy of internationalisation and quite a few of these
include measures to foster mobility (e.g. develop joint degrees with foreign institutions,
develop courses in English to attract foreign students).

Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

[ ] Yes, for degree mobility
|:| Yes, for credit mobility
|E Yes, for both

|:|No

If yes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted
to specific countries

(if so,

countries, e.g. EU member states,

EHEA

countries/world regions)

please specify which

countries, other
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Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions apply X X
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C.8. Has your country implemented any of the following financial support measures to foster

student mobility?

Measure

Credit mobility

Degree mobility

loans for incoming students

grants/scholarships for
incoming students

A few scholarship programmes

A few scholarship programmes

Loans for outgoing students

Grants/scholarships for
outgoing students

Other: (please specify)

C.9. Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

There are a few scholarship programmes in place to stimulate inbound mobility in priority
areas and the lack of tuition fees at Norwegian HEls is a factor that promotes inbound

mobility (also see C.1.a).
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D Identifying and removing obstacles to mobility

D.1. Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

[ ]Yes
X] No

D.1.a If yes, please provide references to those surveys and/or research that have influenced
your policy on mobility?

D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility
Funding

Recognition 2

Language 2 3

Curriculum/Study organisation

Legal issues

Motivating and informing students 1

Other, please specify: 1 cost of living in
Norway

D.3. Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|:| Yes
|X| No

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|:| Yes
|X| No
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D.4.a If yes, please specify.

D.5. Are the obstacles that you ranked above particularly relevant for credit mobility?

[ ]Yes
X] No

D.5.a If yes, please specify.

D.6. Are the obstacles that you ranked above particularly important for degree mobility?

[ ]Yes
X] No

D.6.a If yes, please specify.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

The Ministry of Education and Reseach stress the importance of creating mobility windows
in all study programmes at the annual governance meetings with the HEls. In addition,
specific funding, approx € 1000, is allocated to the HEIs for every outgoing and incoming
student.

D.8.  Has your country monitored the effects of these measures/programmes?

[ ]Yes
X] No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|E No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?
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D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important
= 3)

Obstacles to staff mobility Incoming mobility Outgoing mobility

Immigration restrictions

Recognition issues

Language issues

Incompatibility of pension and/or social
security systems

Legal issues

Other, please specify:

D.11. What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

D.12. Has your country monitored the effects of these measures/programmes?

|:| Yes
|:| No

D.12.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

11
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and
students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced
mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than
outgoing students

more outgoing than X
incoming students

approximately the same X
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

For exchange students (inbound and outbound) and the number of students with a
foreign citizenship Database of Statistics on Higher Education (DBH) holds data.

For outbound mobility, both degree mobility and credit mobility, data is provided by
the State Educational Loan Fund.

Credit mobility in 2009: inbound:;5656, outbound; 5107

Degree mobility: study year 2008/2009 Outbound mobility 11 994,

As for incoming degree mobility, numbers are uncertain. Based on data form the
Norwegian Directorate of immigration and DBH, SIU suggests an approximate
number of 9500 in 2009.
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Questionnaire on student and staff mobility Please complete and return by

30 September 2010
E.2. Is the situation described above regarded as balanced mobility?
X Yes
|E No
E.2.a Please explain and include a definition of “balanced mobility” as it is used in your

country.

Yes and no: Though the total numbers of inbound and outbound students are quite
balanced, there are imbalances in mobility vis-a-vis certain countries. E.g. the number of

Norwegian students going to the USA is much higher than the numbers coming from the
USA, whereas the opposite is the case for Russia.

E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|E Yes
[ ]No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

Particularly: USA, Australia, Great Britain (more outbound) Russia, Germany,
France (more inbound)

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

[ ]Yes
X] No
E.4.a If yes, what are the main concerns addressed?

Norwegian students tend to chose Anglophone countries or courses taught in English
in non-Anglophone countries.

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments: When pursuing a degree in a non-Anglophone country (also excluding
Denmark and Sweden), Norwegian students are entitled to support from The State Educational Loan
Fund for an extra semester of introduction to learn the language and culture of that country. (The
degree programme has to be taught in a language other than English.)
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Questionnaire on student and staff mobility Please complete and return by
30 September 2010

Thank you very much for your support!
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