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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
Ireland

Name(s) of the responsible BFUG member (s)
Laura Casey

Email address of the responsible BFUG member (s)

laura_casey@education.gov.ie

Contributorsto the report

Government representatives = Department of Education and Skills, Higher Education Authority, National Qualifications
Authority of Ireland

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives =

Contributorsto the report

Academic and other staff representatives = Irish Universities Association (IUA)

Contributorsto the report

Other (please specify) =



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

Yes
2. How do these projections affect higher educatigoolicy planning?

In the recently published National Strategy for hdigEducation to 2030, the Department of Educati@hSkills predicts
that demand for higher education in Ireland willbie over the next twenty years, and that mogiisfibcrease in demand
will come from late entrants, mature students, iat@national students. This increased demandawidle partly because,
since the introduction of free secondary educatid®67, increasing numbers of school-leavers Iprogressed to higher
education in Ireland. (As noted by the OECD, laslults who are in possession of tertiary educatrerfour times more
likely to participate in continuing education thhair less-educated peers.) Higher unemploymedtjrameasing insecurity
in respect of employment in Ireland will also faeimand from adults for higher education. Meetirg demand will require
an increase in flexible learning opportunities,tigme provision, work-based learning, e-learniagg short, intensive skills
programmes. It will also necessitate revision eftilgher education funding policy to ensure pasftiunding for full-time
and flexible-learning provision. The consolidatafrquality and qualifications assurance agenciessacthe further and
higher education sectors will help to establisteadrlearning outcomes, clearer routes of transigmpaogression, and
binding standards of quality assurance in the uppHrof Ireland's National Framework of Qualificats. This will also
help to improve access to further and higher edutapportunities for people throughout their livAamajor review of the
apprenticeship scheme will also be undertakend& teaddress the recent decline in recruitmeaptwrenticeship
programmes. (See http://www.hea.ie/en/node/1303.)

3. Which of the following statements correspond tgour higher education system?

Higher education institutions can be either acadailtyi or professionally oriented
) Higher education institutions are only academicatignted
Higher education institutions are either publiqarate

C1 All higher education institutions are public

4. What is the number of institutions in the categies identified?

In the Republic of Ireland there are 40 publicfliyded higher education institutions (HEIS), inéhgd7 universities (and
their affiliated colleges) and 14 institutes ofttealogy. Whilst the universities and institutegeathnology offer
academically and professionally oriented coursesyof the smaller HEIs, such as teacher trainiigges, only offer
professional courses. There are also a numbeiatply-funded HEIs in Ireland offering both acadestly and
professionally oriented courses.

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentagefost cycle study programmes across the following categories:

180 ECTS = 51

240 ECTS = 49

Other number of ECTS = 0

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 44

240 ECTS = 56

Other number of ECTS = 0



5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in
years rather than credits)?
These may include integrated/long programmes leadineither to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programn®&exist?

Medicine, dentistry, veterinary medicine
5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?
300-360 ECTS

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

1%

5.7. Please provide the (approximate) percentage sécond cycle (masterprogrammes of the following length:
60-75 ECTS = 0

90 ECTS = 86

120 ECTS = 14

Other = 0

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 30
90 ECTS = 60
120 ECTS = 10
Other = 0

5.9. Do second cycle degree programmes exist in yoountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

No

5.10. What is the typical length of these secondag programmes outside theypical Bologna model?

5.11. What percentage of all second cycle studemssenrolled in these programmes?

0

5.12. In which study fields to these programmes esti?

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

N/A



6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

-75%-<100%
The Higher Certificate (intermediate qualificatieithin the first cycle) and Ordinary Bachelor dezgealo not give direct
access to second cycle programmes.

6.1.1. Please provide a source for this information

HEA data

6.2. What percentage of first cycle students contie to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

-25-50 %
Data is based on the position of Irish graduates mionths after graduation. Currently enrolmera i@t second cycle
programmes is collected but it is not possiblestidte those who have enrolled following completba first cycle
programme within the previous 2 years.

6.2.1. Please provide the source for this informadn.
What Do Graduates Do? The Class of 2008 http:/#s¢alrupal6.heanet.ie/en/statistics%20publications

6.3. What are the requirements for holders of a f&t cycle degree to access a second cycle programme ?

All students (Scale 1) © yves ® No © Some ™ No
answer

All students (Scale 2) © yes © No Some © No
answer

Holders of a first degree from a different stustdi(Scale 1) © veg No © Some™ No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yes © No © Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes © No Some © No
2) answer

6.3.1. When you selected 'some' in any of the anssweabove, please explain.

Students are generally required to have a 2.1 heritrgree at UG level to enrol in a PG programing admission is at the
discretion of higher education institutions.

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

-50-75 %

6.4.1. Please provide a source for this information

HEA data



6.5. What percentage of second cycle graduates eventually enter into athird cycle programme?

Currertly errolmert data for third cycle programmesis cdlededbut it is not possible © isolate those who have arolled
following completion of a second cycle programme. Same nay enter directly from firstcycle.

6.6. Isit possible for first cycle graduates to enter athird cycle programme without a second cycle degree?

Yes, for some graduates

6.6.1. Under which criteriaisthis possible?

The requirements vary frominstitution to institution, but often a first class or a2:1 Bachelor's honours degee(first cycle) is
deemed sufficient for direct entry to a third-cycle programme.

6.7. What percentage of third cycle students enter into that cycle without a second cycle qualification?

0%
Daia not avail able

6.8. Please provide any additional relevant conments for consideration regarding the progresson between cycles.

N/A

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. s access to degree programmes outside the typical Bologna model organised in a different manner than for
Bologna first cycle programmes?

Please choose..

7.1.1. Please explain the differences.

7.2. s access to the second cycle specifically regulated for students holding a degree from a programme outside the
typical Bologna model?

No

7.2.1. Please specify how it is regulated.

7.3. Isit possible for graduates of afirst cycle degree outside the typical Bologna model to enter a third cycle
programme without a second cycle degree?

Yes, for some graduates of these programmes
7.3.1. Please specify for which graduates.

It should be notedthat al degreesin Irelard follow the Bologna nodel (we woud corsider that coursessuch as medicine do
also, everthough they are slight longer in duration). Access to second cycle programmes is a matter for individuals HEIS but
generally requiresafirstcycle degree. Inrelationto third cycle, it is possible © access athird cycle programme with only a
firstcycle degree.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in your higher education system? (These may include, but are not
restricted to, traditional supervision-based doctoral education, structured doctoral programmes, professional doctoral



programmes etc).

In Ireland doctoral programmes include traditiosighervision-based doctorates, structured Ph.Dranages, and
professional doctoral programmes.

8.2. Do doctoral and/or graduate schools exist iroyr higher education system?

Yes

8.2.1. What are the main features of these schoalad how many doctoral schools are there?

Some graduate schools are essentially administratiuctures within HEIs through which taught meduhnd seminars are
delivered to graduate students. Other graduateokchoe inter-institutional initiatives through whicollaborative Ph.D.
programmes are offered. UCD's Graduate Schoolaraesample of the former (see http://www.ucd.iedgedestudies
/graduateschools/); the 'Texts, Contexts, and fadtiPh.D. programme illustrates the latter (see

http://www.textscontextscultures.ie/). These astances of good practice rather than system-widagrhena.

8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?

No

8.3.1. Please specify the number of years.

8.3.2. What is the average length (in years) of fulime third cycle (PhD) study programmes?
4

8.4. Are doctoral studies included in your countrys qualifications framework?

Yes
Doctoral degrees and Higher Doctorates comprisaitiiest level (level 10) of Ireland’'s National feavork of
Qualifications (see http://www.nfq.ie/nfg/en/).

8.5. Are ECTS credits used in doctoral programmes?

Yes, for taught elements only

8.6. Please provide any additional relevant commesifor consideration regarding development of thirccycle
programmes.

It is higher education policy to develop criticahss in insitutions providing PhD programmes aradeance a structured
framework for competence development. There is)areasing trend towards 4-year structured phd proges and
national research funding programmes are suppdHisglevelopment.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick thaost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

gain full credit for their previous studies

[ gain full credit, but only if there is agreementvieen the institution providing the short cycle gnamme and the
institution where the bachelor programme is taught

1 gain full credit for their previous studies butarofessional bachelor programmes only
1 gain substantial (>50%) credit for their previotslges
1 gain some (<50%) credit for their previous studies



1 gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

Short cycle programmes are a very important pahntgifer education provision in Ireland. The natisteategy highlights
the importance of short cycle programmes in terhmadntaining diversity of provision and in advamgiflexible learning
and upskilling opportunities.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?

No

10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.

10.2. Does higher education legislation allow:

Establishing joint © ves © No Legislation not cleai Legislation does®ntion joint degrees
programmes o\ o

Awarding joint degrees © yes © No Legislation not cleai Legislation doesmntion joint degrees
@ No answer

10.3. Please estimate the percentage of institut&m your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C >10-250©  >5610° >0-5%

2 0% © No answer
Participate injoint © > 75.10006 © >50-75% >25-50%C > 10-259 > 8100 >0-5%
programmes
© 0% No answer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

with a jointdegree © <109 © >7510% © >5-75%C >255%® >0-25 0% © No
answer

fromajoint © <10% © >7510% © >575%C >2559C >0-25@ 0% © No
programme gnswer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

No

10.5.1. Please explain briefly.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.



The level of programmes/awards that are offereutljoby two of more institutions is growing. Parfiation in Erasmus
Mundus and other joint programme consortia is stipmpthis. Data is not available in relation te thumber of students
graduating from joint programmes.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the conce pf student -centred learning?
Yes
1.1. How do steering documents in your country defe student-centred leaming in higher education?

- The needs of learners have been central to telaement and implementation of the Irish Natiofedmework of
Qualfications. This is illustrated in the conceptithe NFQ is designed to incorporate all kindeafning, wherever and
however it has been gained. - The National HigttarcBtion Strategy to 2030 (publsihed in Januaryl Rdhlights the major
contribution that students should make in influagahe design of curricula, and in reviewing anoviing feedback on them.
It recommends that HEIs should put in place forstalctures to capture feedback from students, sedhis feedback to
inform institutional and programme management d¢igmal student survey system with published resats an anonymous
student feedback system for each HEI.

1.2. How important (‘1" not important, '5' very imp ortant) are the following categories in your steerng documents and
national policies?

Independent learning © 1 °
Learning in small groups © 1 °
Initial or in-service training in teaching for dtaf © 1 °

Assessment based on learning outcom© 1
Recognition of prior learning © 1
Learning outcomes © 1

Student/staff ratio © 1

N N N N N N I\) I\)
6w o o w o o w
IS N IS N -l> N IS -l>
ol ol ol ol ol ol ol ol

Student evaluation of teaching ©

=

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?

Yes

1.4. Please specify.

The NFQ sets the overall standards for the qualifios it includes. The Framework's descriptorsdasigned around the
expected level of the learners's knowledge, skill @ampetence; keeping the learner and his/hersratdtie centre of the
design of the qualifications system. It is expected providers, designing awards for inclusiotha Framework, continue
this learner-centred focus into programme desiggh,saipport it with a suitable teaching, learnind assessment strategy
which enables the learner to demonstrate his/fguisition of the stated learning outcomes.

2. Please provide a reference for your steering doments covering student-centred learning.

Policies and Criteria for the Establishment ofteQ; Determinations for the Outline National Framekvof Qualifications
(NQAI); Principles and Operational Guidelines foe Recogntion of Prior Learning (NQAI): Assessnamd Standards
(HETAC)

3. Please provide any additional relevant commentsr consideration regarding the student-centred leming.

N/A

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.



Learning outcomes are statements of what a le@émpected to know, understand and be able tdteloa@mpletion of a
process of learning.

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when
the stipulated learning outcomes are actually acqréd.)

In all programmes

4.3. Does national policy steer and/or encouragedhuse of learning outcomes in developing curricula?

Yes. this is done through advisory measures (guidelines, recommendations etc)
4.3.1. Does your country provide specific support e@asures on the national level?

A Framework Implementation Network has been esthabl for the university sector by the Irish Univises Association and
the National Qualifications Authority of Ireland @M\I). This is a cross-university sector network erhcomes together to
discuss the implementation of matters relatindpéoNFQ, including the design of learning outcomas @f appropriate
assessment methods. The network is currently comlreport on case studies of RPL in the uniwessctor.

4.4. Does national policy steer student assessmericedures to focus on learning outcomes?

Yes. this is done through advisory measures (guidelines, recommendations etc)
However, in the case of the HETAC sector (non-uigilg), student assessment procedures are set that document
Assessment and Standards (2009) - this can bedewasii a regulation.

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory & ves for all academic staff®  Yes for some acadetdit s© No © No answer

\oluntary Yes for all academic staff®  Yes for some academaiff s No No answer

4.5.1. Please specify for whom and give approximageé that participate.

This training is not provided at a national levieaining is provided by teaching and learning aesitind supports across the
higher education sector. In some institutions @ampulsory. In the majority of instances it iswthry development.

4.6. Is the use of learning outcomes in curriculaedzelopment and student assessment monitored by QitglAssurance
procedures?

Yes
4.6.1. Please explain how, and provide a referente further information.

The Higher Education and Training Awards Councthies QA/QE body for higher education provision alésof the

university sector. In its Guidelines and Criteioa QA/QE Procedures in Higher Education and Trajitiisets out the
expectation that provider QA will address the desigd development of programmes in terms of quadisurance. The
effectiveness of these procedures is considerpdra®f HETAC's Institutional Review Policy. Botb@uments are available
here: (http://www.hetac.ie/publications_pol04.hirhe Irish Universities Quality Board undertakesenxal QA of the
universities. Its Institutional Review of Irish Wheirsities procedures makes explicit referencedmiag outcomes in sections
7 and 35 http://www.iugb.ie/info/iugb_publicatioaspx?article=9eb53995-c4b4-47d5-a7d4-fe4d5658@5bfalso
captured in the docuemnt A Framework for Qualitirish Universities: concerted action for institutal
improvementhttp://www.iugb.ie/info/iugb_publicateaspx?article=174bd944-3893-4a53-84al-a438a2fdEae8IQAI is
the QA body for the Dublin Institute of Technologyits terms of reference for the recent reviewhefDIT it refers to the
external review of learning outcomes: http://wwvanp/DITReview2010-2011.html.

4.6. Please provide any additional relevant commesitfor consideration regarding learning outcomes.

N/A



5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS
5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits

are calculated and whether the systemis based aalrning-outcomes).

5.2. In your country, what percentage of higher e dtation institutions use ECTS for accumulation andriansfer for all
elements of study programmes?

75-99%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

75-99%

5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ELS in your
country?

Combination of learning outcomes achieved and student workload

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n&sure for the number of hours per credit?

Yes

5.4.3. What is the number of hours per credit?

25

5.4.4. What is the number of student teacher contabours per credit?

0

5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

"Principles and operational guidelines for the iempéntation of a national approach to credit irhlhiggher education and
training" were published in 2004: http://www.ngeipublication_nov2004.html

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields &study?

All students  ® >7504 of HEIs © 50-75% of HEIS®  25-49% of HEI®  0-24¥HEls © 0%
No answer

Some students © >750, of HEIs © 50-75% of HEIS©  25-49% of HEI®  0-24%HEls © 0%
No answer

Upon request © 750 of HEIs © 50-75% of HEIS®  25-49% of HEI 0-24¥HEIs © 0%
No answer



In certain fields of & 5750, of HEIs © 50-75% of HEIS©  25-49% of HEI®  0-24%HEls © 0%
study No answer

No students © >750, of HEIs © 50-75% of HEIS®  25-49% of HEI®  0-24%HEIs © 0%
No answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usehé Diploma Supple ment?

No

6.2.1. Please provide the most recent results reglng the level of satisfaction of employers.
A survey has not taken place, but

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supplement?
Yes

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

Levels of satisfaction have not been monitoredldgjae has been entered into with institutions haavekrough an EDS
national stering group set up to assist in the @mgntation of the Diploma Supplement across theehigducation sector.

6.4. In what language(s) is the Diploma Supple meigsued?

English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason fitie fee.

6.6. Please provide an example of your national D@ma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesitfor consideration regarding your diploma supple met.

In Ireland the EDS is issued to students gradudtimg 1st and 2nd cycle Bologna programmes. URI® the EDS was
issued only to major award holders that were camsid compatible with Bologna fist and second cgelscriptors. Today,
all graduates who complete a programme of leatmasgd on a minimum of 60 ECTS are expected tosvedswith an EDS.
In 2009 the national guidelines for completiontaf EDS were updated to reflect the self certifaratf the referencing of
Irelands NFQ to EQF. It is currently considereddypoactice to include programme or qualificatioartgng outcomes in

EDS issued by HEIs in Ireland, although this isanatandatory requirement.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?
Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assess firogress
made in establishing a national qualification framevork.



Please choose below the stage that best describearynational situation.

10. The Framework has self-certified its compatibility with the European Framework for Higher Education
7.2.1 Please provide the date when the step was @eted.

30.11.2006

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

The Qualifications (Education and Training) Act @98ttp://www.irishstatutebook.ie/1999/en/act/p@6/index.html

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &sitshing or outlining the process of NQF developn. Please also
re port, which stakeholders have been identified anashich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiorand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anovia were they consulted?

7.2.8. Please provide a reference document for tlagloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how gjifications have been included in the NQF



7.2.13. Please provide a reference to the self-dédation report.
The self-certification report is available at tbdldwing link: http://www.nqai.ie/publication_nov26thtml

7.3. Does a website exist in your country on whidhe National Qualification Framework can be consulked?

Yes

7.3.1. Please provide the link to that website.
www.nfg.ie; www.ngai.ie;

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final decsions on recognising foreign qualifications for tk purpose of
academic study and work in your country?

Recognition for - e Higher education institution®  Central governmenhaity (e.g. ministry) © Regional
academic study

government authority (e.g. ministry©  National ENNARIC centre Regional/local
specialised independent institutio Social partmganisation (employers' organisation, trade
union etc) © Individual employers®  Othel™ No answer

Recognition for Higher education institution®  Central governmenhatity (e.g. ministry) © Regional
professional

employment government authority (e.g. ministry @  National ENMARIC centre © Regional/local
specialised independent institutio © Social partmganisation (employers' organisation, trade
union etc) © Individual employers™  Other™ No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven

The Lisbon Convention for recogniton has beenieatiby the Irish Government. The Irish NARIC wodsthe principle of
implementing the Convention in its practice.

8.2.1. Please provide a reference to the relevaetgislation.

Ireland ratified the Convention on the RecognitsdiQualifications concerning Higher Education ia turopean Region in
March 2004.

8.3. What measures exist to ensure that these legadatements are implemented in practice?

Internal quality assurance in the NQAI. Also a eabpf the external review of the organisation whmok place in 2006/7.
8.4. Do higher education institutions typically:

Other

8.4. Do higher education institutions typically:

Typically made at central level with advice frorad#ties and departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externbhQuality Assurance
processes?



No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edaiton institutions have fair recognition proce duresfor study and
training periods abroad?

Normally conducted on the basis of learning agre#srigetween institutions.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
gualifications.

The Irish ENIC/NARIC is based in the NQAI. Its wélkss www.qualrec.ie. In addition, processes Haen agreed for the
alignment of the awards of international awardiadibs with the NFQ, which aids the recognition s Information
regarding same is availble here: http://www.ngéaelications.html Finally, reports regarding tteification of
qualifications frameworks with the Bologna Framelkvand with the EQF greatly contribute to the redtgmprocess.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

Several independent agencies operate legitimately.
A number of agencies (NQAI, HETAC, IUQB, HEA) cuntly have a responsibility for the external quatigsurance of
higher education institutions. It is anticipatedttthese will be amalgamated to form one single@geinder the remit of the
Department of Education and Skills, by the endQif12

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency is responsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and
how are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

Despite the fact that a number of organisationeeatlly have responsibility for quality assurancéhi higher education
sector in Ireland, the processes in place for pataeview are broadly the same. All institutions axpected to have
internal quality assurance/enhancement processigsracedures. External Review procedures are wediar all

institutions. The quality assurance body is aldnesti to external review. Each of these processespected to be
consistent with the European Standards and Guekelin

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Formative advice on strengthening and enhancing quality

1.3. What is the main outcome of an external review?

Please choose..

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

1.4.1. Please specify the normal impact of an external review.

1.5. Does the agency cover:

Please choose..
1.5.1. Collectively, do the agencies cover:

All higher education mstitutions
1.6. What isthe main " object" of the external evaluations undertaken?
Institutions
1.6.1. Are all institutions subj ect to external evaluation?

Yes



1.6.1.1. Please specify

1.6.2. Are all programmesiin all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subj ect to external evaluation?

Please choose..

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?
Requirement that all reports are published.
1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
Requirement that all reports are published.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching
Student support services

Lifelong Learning provision

Research
Employability

Internal Quality Assurance/Management system
O

Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

All external reviews have the same approach - Tafmsference for review agreed between agencyratidution -
Institution completes a self-evaluation reportteenal panel is appointed to review institutiorscternal panel completes
report based on review - institution has opponuaitrespond to report - report and institutioridal-up plan published.

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

N/A

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose
a quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.



2.1.2. If no, please go to section XVII.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specify)
N/A

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINES FOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Yes, for an application to EQAR

T Yes, independently of ENQA/EQAR

£ Such an evaluation is planned but has not yet tpkere
' 'No

3.2. If an evaluation has been conducted, was the application successful ?

As stated above, there are a number of organisatesponsible for external quality assurance iiahck The Higher
Education and Training Awards Council (HETAC) ahd trish Universities Quality Board (IUQB) have hexvaluated
successfully for ENQA membership and for the EQARe National Qualifications Authority of Ireland @¥\I) has been
evaluated successfully for ENQA membership. Thehetigeducation Authority is a candidate member ageh&NQA.

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere a formal requirement that students are involved in any of the following? For each answer, please specify
the relevant source.

Student involvement in governance structures ebnat Universities Act 1997; Qualifications (Educatiordan
quality assurance agencies Training) 1999;

Not formally required but used in practice in
institutional reviews

¥ As full members in external review teams
[l As observers in external review teams

I In the preparation of self evaluation reports
In the decision making process for external reviews Yes, if member of external review panel.

£ In follow-up procedures

[l Other, please specify
4.2. Isthere a formal requirement that international peers/experts are involved in any of the following:

In governance structures of national QA agencies
As full members in external review teams

) As observers in external review teams

In the decision making process for external reviews
£ In follow-up procedures

T Other (please specify)



4.3. Isthere a formal requirement that academic staff are involved?

In governance structures of national QA agencies
¥ As full members in external review teams

T As observers in external review teams

I In the preparation of self evaluation reports

In the decision making process for external reviews
£ In follow-up procedures

T Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employers in external QA processes.

Yes

It is considered important that employer groupsiavelved in QA processes. For instance, the Boaf@gencies
responsible for QA include representation from exypi organisations.

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutions to develop internal quality assurance systems?

Yes

5.1.1. Please specify these requirements and the relevant source.

These are established in the following documentglications (Education and Training) Act, 199%@dhe Univerities Act,
1997. In addition, the following documents are vala: IUQB: Institutional Review of Irish Univergés http://www.iugb.ie
/info/iugb_publications.aspx?article=9eb53995-c4iF4l5-a7d4-fe4d565865bf HETAC: Guidelines and Gatéor Quality
Assurance Procedures http://www.hetac.ie/docs/hgtadelines_and_criteria_for_ga_procedures.pdf

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Quality Assurance agency

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere arequirement for studentsto be involved in the preparation of self evaluation reports?

Yes

5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of
quality in the past 5 years?



More than 75%

5.5. How many higher education institutions have arrangementsin place for the internal approval, monitoring and
periodic review of programmes and awar ds?

All
5.5.1. Please describe what kind of arrangements are in place.
The requirements for each are set out in the doatatinen cited above.

5.6. How many higher education institutions publish up to date and obj ective information about the programmes and
awards offered?

More than 75%

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?
50-<75%

5.7.1. Please provide a source for this information, and links to examples of critical/negative evaluations.

The question above isn't explicit in terms of int@ror external reviews. The outcomes of extereaiews are all published
by the provider and the quality assurance ageb€dBt http://www.iugb.ie/info/quality_reviews_intradtion.aspx HETAC:
http://www.hetac.ie/publications_instit.htm NQAL//www.nqai.ie/award_dit.html Providers are emamed to publish
the results of internal reviews. Practice variethisi regard. Examples of published internal reaénclude: DIT:
http://www.dit.ie/services/qualityassuranceandaoaderogrammerecords/quality/validation-review-repblniversity
sector: http://reviews.iugb.net/uni_search.html

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.

N/A



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?

No

2. How do your steering documents define lifelong learning?

3. What is the common under standing of lifelong learning in your country?

Lifelong learning is understood to be the engagéwiean individual in the acquisition of skills akdowledge throughout their
lifetime.

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

Higher education institutions (HEIs) generally pgd®s/part-time courses and evening courses, asagdlll-time programmes.
There is also some provision in more flexible moadiedelivery, such as distance learning and blemdaching. The recently
published National Strategy for Higher Educatio2@30 envisages an increase in course deliveryghrsuch flexible modes.
(See http://www.hea.ie/en/node/1303.)

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

Since 2000, an excellent architecture for lifeltgyning has been put in place through the NatiBreamework of Qualification.
The interface between further education and highercation is of particular interest in the promotd greater access and
lifelong learning.

6. For which institutions s lifelong learning a recognised mission?

Lifelong learning is a recognised mission of Irelan7 universities. It is also an important parthefwork of the 14 institutes of
technology as well as of many smaller, more spesadlHEIs.

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?
Yes
8. Please provide areference to the relevant legislation or regulation.

Part 3, Chapter 1, Section 12 of the Universities (A997) states that 'the objects of a univesdill include [...] (j) to facilitate
lifelong learning through the provision of adultlacontinuing education'.Similar requirements angtaioed in the 10T Act 2006.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?



Adults in employment

Unemployed adults

[ Retired citizens

I Part-time students

¥ Adults without higher education qualifications

£ Other, please specify

12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
1 special budget for lifelong learning
private contributions from students

private contributions from business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

In recent years, part-time provision is being pedily funded insofar as the core grant allocatethbystate to public HEIs
supports all of their course provision and infrastiuire and are allocated in a manner that takesuatof students on most
part-time learning programmes. In addition somgeted public funding has been made available tpanitiatives pertaining
to the provision of lifelong learning. However iait fees for part-time study are currently paidbigrthe individual students, or
in some cases by their employer. Also, the broaalege of flexible learning is not currently publidlnded (distance learning,
e-learning etc.). Following the National Strategyfligher Education published in early 2011, paoitjunding will be
introduced in core grant allocations to acknowletthgeimportance and legitimacy of all forms of flag learning in Irish higher
education.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher educain?

No

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

Underrepresented societal groups in higher education are identified, and specific, targeted measures are taken to counteract underrepresentation.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-
economic status, gender, ethnicity, disability, geyvaphy, other).

Under-represented groups are defined as followgSmmonomic: based on the occupational backgrofititecstudents
parents. Mature students: students 23+ in the dapumr to their entry to higher education. Studemith a disability:
students with a verifiable disability.

4.2. For each of these groups, please briefly de#mr the national/regional policies and measures thare put in place
to address under-re presentation. These may includéut are not restricted to laws, regulations, camggns, incentives,
other actions etc.

The Equal Status Act (2000-2004) outlaws discritmebased on the following nine grounds: Gendéril Status, Family
Status, Age, Race, Religion, Disability, Sexualebtation, membership of the Traveller communitye Ret relates also to
the provision of services including education seesi Education services are broadly defined adddagrivate and

public schools from pre-school through to highemcadion. When it comes to education this relateadmission or the
terms and conditions of admission to school; acoéasstudent to a course or facility or beneditnts or conditions of
participation; expulsion or other sanction. Irelgmtblished a second National Plan for Equity of@gscto Higher Education
in 2008, covering the period 2008-2013. This pletnosit national targets for higher education pgadition rates for the
groups outlined above in 5[1.3]. Some of the adiontlined in the plan which are being implementedchieve these targets
include; «All higher education institutions will delop and implement an institutional access planegtment in widening
access to higher education/institutional fundinggfiocess eDiversification of entry routes into kigkducation <Expansion of
part-time and flexible learning opportunities.

4.3. How does your higher education system dete rainvhether an individual belongs to a particular graip (e.g.
self-declaration)?

From 2007, higher education institutions beganegatg additional information (known as Equal Accdaga) as part of
registration on students’ social, economic anducaltbackground. The information is collected froeav entrants to higher
education. Students are then classified (e.g. secdmomic status) according to their responsdset@&tual Access survey.

4.4. Is there any funding reserved for measures tiacrease participation of under-represented groups?
Yes
4.4.1. Please specify.

Higher education institutions receive state fundingan annual basis through the Higher Educatidhakity’s recurrent grant
allocation model. Specific funding for access, lbase Equal Access data, will now form a part of tearly allocation.
Twenty seven higher education institutions willeee (from 2011 onwards) a premium of .33% on tbine standard
allocation per student for each student who is foomn of the targeted under-represented groupghiéncentivising
institutions to widen access to higher educatioritfese students. €19.3m of funding was allocatetthie basis in 2011. In
addition there are a range of programmatic fundiqgace to support students from under-represeamaaps. These



include: Student Assistance Fund The Student AssistFund provides financial assistance for highercation students
who are experiencing financial difficulties whifsrticipating in college. Students can be assisiedrds their rent,
childcare costs, transport costs and additiontibtuiThe operation of the Fund is devolved torgeurrently funded
third-level institutions and allocations are basad combination of total enrolments and equal ssdata. The Fund
amounted to over €5min 2009-10. Fund for Studwitts Disabilities The Fund for Students with Disléies provides
funding for students with a disability attendingugrently funded and non-recurrently funded insttis who require
additional supports and services while studyirfgréiter or higher education. Funding is providedstudents who have
serious sensory, physical, learning and/or comratinie disabilities. The fund amounted to over €&?i2 2009-10.
Dormant Accounts Funding for Access Initiativednistitutes of Technology sector Activities and an$ designed to
enhance access to and participation in the Irstittifechnology sector by educationally disadvadagyoups commenced
in 2008, funded by Dormant Accounts (This is a &ddand initiated by the government using avaitafinds from dormant
accounts). €2.4m has been approved for the inédtly government. The proposal aims to developeantokd a series of
new access and retention initiatives throughouséetor. A primary objective for the project isetasure continuity through
the mainstreaming of programmes and other actvitie

4.5. Do you have national targets/goals for partipation of those groups that you identify as underapresented in
higher education?

Yes
4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

The following national targets are set: *The evi#ebase and relevant data collection systems widrihanced.
eInstitutions will develop and implement accessnpland processes for evaluation. <A national pagton rate of 72 per
cent of the relevant age cohort will be achieve@®30 (55 per cent in 2004). «All socio-economiowgrs will have entry
rates of at least 54 per cent by 2020 (‘Non-margralup at 27 per cent and ‘Semi-skilled and unséinanual’ group at 33
per cent in 2004). Mature students will compriskeast 20 per cent of total full-time entrants2013 (13 per centin
2006). sMature students will comprise 27 per cétllo(full-time and part-time) entrants by 20138(fer cent in 2006).
*Flexible/part-time provision will increase to 1&rxent by 2013 (7 per cent in 2006). eNon-stan@atdy routes to higher
education will be developed so that they accourB@per cent of all entrants by 2013 (estimate2égper cent in 2006).
eIreland will reach EU average levels for lifeldiegrning by 2010 and will move towards the top tleaof EU countries
by 2013. «The number of students with sensory,iphysind multiple disabilities in higher educatiwiil be doubled by
2013.

4.6. Does your country offer more public funding tchigher e ducation institutions to stimulate accestor
underrepresented groups?

Yes
4.6.1. Please specify and identify variation betwaddifferent groups, where they exist.

See information provided above

4.7. Is the effect of measures to increase partieifion of each of the groups monitored in your coum?
Yes

4.7.1. Please specify.

Yes through evaluation and data collection. Pragoesthe implementation the action plan and theeaement of set targets
and outcomes for widening participation of the éagroups is monitored and reported on and is piaezd by the
collection of comprehensive information by eacthbigeducation institution on the level of accessarticipation by
students from under-represented groups. Since 20gh&r education institutions are gathering addél information as part
of registration on students’ social, economic auitlcal background. This information provides a enconsistent evidence
base for national policy, in particular by suppagtan assessment of progress to date, as wek agtiing of new national
and institutional targets for admission and pgptdion. It also advises the allocation of the faiahresources required to
attract more students from target groups in pgudittng to higher education. The ‘Equal Access’ daiaublished as part of
the Higher Education Authority's (HEA) ‘Key FactadhFigures’ each year. In 2006 an Evaluation ofesscProgrammes
was conducted in twenty-seven higher educatioitutishs. Included as a central objective of th@&013 National
Access Plan is to establish ‘institution-wide ammites’ to access and lifelong learning in Iristinérgeducation. As part of
this objective, all higher education institutionsne requested to develop plans for access thaetbem integrated part of
their overall strategy and provide an opporturotgvaluate access in their institution. In 201pr@gress report was
prepared on access and lifelong learning sinceigatidn of the evaluation in 2006. The informatfmovided in the
progress reports supplements institutional acckss pincluding participation targets set, inforimaton key inputs such as



staffing and financial resources, and also feedbaakatters of concern locally and regionally.

4.8. Please provide details on how the higher edu@an participation and graduation of each of the goups that you
identify as underrepresented is monitored in your ountry.

Progress on the implementation of the action piahthe reaching of national and institutional té&sgm equity of access to
higher education is monitored and reported on.eSRR07 twenty-six higher-education institutionséngathered information
on the social, economic and cultural backgrourstadents entering higher education in a standadd@enat. The questions
are based on the wording used in the 2006 nataeradus by the Central Statistics Office (CSO). rial analysis of the
data collection is published as part of the anKasl Facts and Figures by the HEA. Analysis of theadjathered is linked to
three critical areas of work: reviewing progressvidening access and the achievement of natiorgets providing timely
data to inform the allocation of access fundinguigh the HEA Recurrent Grant Allocation model; aogporting the
process of strategic planning at institutional leureluding the development of institutional acegdans. Graduation of the
target groups is not currently monitored but wilbgress as systems to monitor progression andtictiere further
developed.

4.8.1. What data is collected?

Data is collected on the numbers of students piaticig in higher education. The Equal Access Rat&ection process
collects specific information on the following gpsueStudents from lower socio-economic backgrowngure students
students with a disability slearners from the Ter community

4.9. Is there a system to monitor the compositiorf the student body (in terms of groups identified a under-
represented) by subject?

Yes
This information is available but it is currentlgtrpublished as part of the HEA Annual Statistigatblication Key Facts and
Figures.

4.10. When are data generally collected?

At entry into higher education
4.10.1. Where an approach different from the genetapproach is used for any group, please specify.

As noted previously the data would be used to atladditional access funding per student to utitits. Institutions were
also advised that this would be reviewed in ligtthe data that would be gathered. Mature Studertsding will be
allocated on the basis of numbers of students wé@3a years or older on the 1 of January of the géfirst time
undergraduate entry to higher education and whandie first and second years of undergraduatys&tudents from
Socio-Economically Disadvantaged Backgrounds - Fgndill be allocated for each registered studemtfthe ‘other
non-manual’ worker group and the semi and unskifhediual worker group in the first and second ye&rsdergraduate
study. Funding will also be allocated for each studvho has indicated they are a member of theellervCommunity in the
first and second years of undergraduate studyapheoach for students with disabilities is sliglifferent. Students with
disabilities: Funding will be allocated in respeteach registered student who has completed &adtrstandardised needs
assessment that identifies an educational neeidgfism a disability. The process for completihg issessment of need
will be the same as that developed for the Fun&fadents with a Disability. Funding is calculabasged on the number of
students in receipt of the Fund for Students wittabilities in all years of undergraduate study.

4.11. Where is information provided by this monitomng system published (provide a reference and link)

Key Facts and Figures by the HEA http://www.heéles/files/file/HEAFacts0708.pdf; National Plarrfaquity of Access
to Higher Education 2008-2013 http://www.hea.ieAifiles/file/New_pdf/National Access_Plan _2008-2Q(English).pdf

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approacto increase and widen participation and to overcom@bstacles to
access, please explain your approach briefly andgvide reference to relevant documents.

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?



5.3. What are the criteria used to measure and evate the success of specific initiatives and meassr?

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?

Please choose..

5.4.1. Who monitors on the basis of which criteria?

5.5. How is this data used in higher education paly?

5.6. How are measures to remove obstacles to accpssarily funded? If your country has a mixed sysem, please
choose all adequate boxes. Please only indicate thest important source(s).

T From the general higher education budget
T From a specific budget
) From university budget

Il There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotny's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher e ducation?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemnce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?

Yes

7.1.1. Please describe the main features of thesaliges.



- Higher education institutions implement acadeanid personal supports for students. These woulddecbut not be
limited to, maths skills support, literacy tuitiangntoring support and institutional counsellingvgees. - Drop in centres in
HEIs are funded through HEA targeted funding in pot@r science and maths to improve progressioridene
ICT/technology disciplines. - A Study of Progressio Irish Higher Education was undertaken by tiieAHh 2010 and
presents empirical evidence relating to the is$yagression through higher education in Irelartee report is intended as
a reference document that will serve to inform@phlnd the development of interventions to imprates of completion
and graduation. http://www.hea.ie/en/node/1386e Nhtional Strategy for Higher Education to 203fhhghts the
importance of the first-year student experienceampletion rates. It recommends the reform of fjestr curricula, to
include the provision of induction and preparaoagrammes and to more broad-based course withimterelisciplinary
learning opportunities in the first year.(http://wveducation.ie/home/home.jsp?maincat=&pcategory61883
ecategory=108768ionpage=12251&language=EN&link€d1&page=1&doc=51976)

7.2. Are student completion rates monitored in youcountry?
No

7.2.1. What use is then made of the data?

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?

No

7.3.1. Please specify the nature of these incentive

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

N/A

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus §eonacademic
guidance servicescareer guidance services and psychological coutisg services.

8.1. What kind of student services are commonly pxaded by higher education institutions?

Academic guidance services
Career guidance services
Psychological counselling services
Other

™I No services

8.1.1. Please specify.
Disability services, Medical services, Pastorakcar
8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

Every student pays a student contribution whidhtended to cover the costs of a variety of studentices including
registration and exam fees and students serviadsasuthose listed above.



8.4. What are the main tasks of the services?
To provide support services to students

8.5. Please provide any additional relevant commesnfor consideration regarding your national polices to widen
participation.

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studydistance
learming and e-learing)?

Yes
10.1. Please provide details of specific policy mewaes.

- The National Strategy for Higher Education reésgs that the future delivery of higher educatioiréland must be
characterised by flexibility and innovation. HElsshaccommodate and serve the needs of an incgbediverse student
body. The Strategy recommends that resources &ldda and within HEIs should support all studemtsally, whether they
are full-time or part-time, on campus or off-campistions are underway to implement this recommeadaincluding
changes to the funding allocation model. - All leigkeducation institutions provide part-time cour§d® advent of the
Government's Strategic Innovation Fund (SIF) supmbbluebrick.ie portal has seen the developmeatagmtralised
resource for part-time or flexible learners inlhgtitute of Technology sector. - The HEA has alsmmitted to further
enhancing access by encouraging the developmemtref varied approaches to open and distance |egisee
www.hea.ie/odl for further information). - Most hgy education institutions now provide a modulatiapproach to
courses. - Higher education institutions providenttation/access courses. - All 7 universities andnaber of other higher
education institutions participate on the Higheu&ation Access route (HEAR) and the Disability A&séo Higher
Education (DARE). The HEAR scheme provides plaoestidents in higher education on a reduced pbagss, on the
basis of socio-economic criteria. The DARE schelse provides places in higher education, on théshafsa disability. -
In addition, since 2009, a number of new flexitdarhing initiatives were taken by the higher edocadector to support
unemployed people return to education and engagpesiilling. This included the provision of newlg\wkloped transition
programmes to prepare those who have been outrodf@ducation for some time for studying in highducation as well
as a range of part-time undergraduate and post@giaces in areas that support the goals oimart Economy’.

11. Does your country's policy on flexible provisin of higher education contain a special focus linketto the goal of
widening participation for underrepresented groups?

Yes
11.1. Please explain how higher education policyras to attain this goal.

Flexible approaches to higher education providefigortunity for under-represented students taqpéte in higher
education. For example, mature students often faamidy commitments which inhibit full-time particition in education.
Another example is where a student with a disaghi#itunable to participate full-time. In additidhe increasing use of
adaptive technologies, offer greater opportuniteghe integration of students with specific needsa case by case basis.
An access/foundation course allows students td a¥ai one year course, in a further or higher atioo institution, to
prepare them for the beginning of a higher edunatialification.

12. Are there regulations or other policy measuresgarding the relationship between employers and gher education
institutions in fostering flexible learning?

Yes

13. Please provide details of these measures.

- Targeted funding has been provided under theegfialinnovation Fund for a range of programmesedinat providing
flexible learning opportunties for those alreadshi@ workplace. HEIs have worked with employerghis regard. - In

particular is the Roadmap for Employment — Acaddractnerships Project (REAP - http://reap.ie/) \légamines existing
practice in these relationships and will proposeamap for development of successful educatiousiing partnerships.



REAP suggests that this action can best be achiswedherent, consistent and well developed trifgarélationships
between Learners, Employers and Higher Educatstitutions.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writeri/a" in the remaining fields.

Route 1: = School Leaving Certificate

Route 2: = Foundation-level certificate

Route 3: = Mature student entry route (formatiteation not necessary)
Route 4: = Further Education Certificate

Route 5: = HEAR and DARE Access routes

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

HEI Access Programmes eg TAP in TCD

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes

16.1.1. If yes, what formal status does exist?

part-time

16.1.2. How do you define it?

A full-time student is one who takes 60 ECTS ciegiér academic year and a part time student is@mmeho takes less
than 60 credits. A typical part-time student walké 30 credits per year.

16.1.3. What are the reasons for offering a diffemt student status?

Flexibility of provision, to increase participaticio respond to diverse demand

16.1.4. How are these students treated differentfe.g. fees, student support, etc.)?

At present, part-time students are not eligiblpadicipate in the Free Fees Initiative which pd®s that tuition fees are
paid for full-time EU undergraduate studnets byEikehequer. Part-time students are also not eédinl maintanence
grants/student support grants. However, the Ndti®mategy has recommended that disincentivesiabile provision are

removed and work in on-going on this.

16.1.5. Please describe the most common understaigliconcept of part-time studies.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by highe e ducation
institutions?



16.2.1. Please describe briefly the main elementsdbprovide the source.

Please see above
16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education mstitutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regualting re cognition of prior non-formal and informal learning?

No

17.1.1. How does your legislation in higher educatn define prior learning?

17.1.2. Do your steering documents in higher edudanh define prior learning?
Yes
17.1.3. How do your steering documents in higher edation define prior learning?

- Recognition of Prior Learning (RPL) is not regaldin Ireland. However, the Qualifications Act (EEdtion and Training)
1999 enables individuals to seek qualifications erlagirelevant awarding bodies in Ireland (HETAC &BIAC) on the
basis of RPL. - The National Framework of Qualificas (NFQ) facilitates the recognition of prioataing for access,
credit and exemptions. The NFQ provides a referpoaat for RPL. - In 2005, the National Qualifiaais Authority of
Ireland published Principles and Operational Guigssl for the Recognition of Prior Learning Prioaneing is defined as
‘learning that is acquired through formal, non-fafrar informal routes.’ This definition is in acat@nce with the definition
commonly used in principles and guidelines develdpethe EU with regard to the validation of nonnafial and informal
learning. (see http://www.nqai.ie/publication_jufschtml).

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering douments can ...

be used to gain admission to a higher educatialy programme

be taken into account as partial fulfilment of gheir education study programme (e.g. to reduceetigired amount of
courses to be taken/credits to be gained)

¥ Other: in very limited cases, to gain full qualétons

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly permits higher education mstitutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Standard practice in most higher education institutions (75% +)



17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?
Institutional policies and guidelines, supplemeritechany cases by quality assurance policies andggiures, ensure that
RPL assessment is based on reliable and valid mxéd&he majority of higher education institutidiase such policies in
place.

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used
to evaluate institutions and/or programmes?

Yes

17.8. Please provide any additional relevant comménfor consideration regarding fle xibility of higher e ducation
studies.



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now

2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any
ind?

lé:lgﬂt.ributions to student unions are not included!

Yes

3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?

Euro

4. In principle, which home students at public higer education institutions have to pay fees?

During studies @ Al students © Specific groups of studen©  No anmswe

After studies  © Al students © Specific groups of studen©  No anmswe

4.1. Which main e xemptions to this principle exisin your country?

There are two types of fees applying to studenteland - a student charge and tuition fees. fklsnts must pay the student
charge (€1500 in 2010/11). Students in both 1sRaxdcycles who are entitled to means-tested grgomort do not pay the
charge - itis covered as part of the grant. Rolet(first-time) EU/EEA/Swiss first cycle studemtisee exempt from paying tuition
fees. These are paid on their behalf by the exarefart-time students, non-EU/EEA/Swiss, repealestts and 2nd cycle
students must pay tuition fees. No student paysdd#er study, but this is not an option on thenfabove.

4.2. Which of the following criteria determine wheher a student has to pay fees?

Students who qualify for means tested support ddianee to pay any fees, including the

Need student charge.

O Merit

Part-time/Full-time/Distance

\eETiiTS Full time 1st cycle students do not pay tuitiorsfeghere as part time students do
[

O Field of study

Cycle Full time 1st cycle students are exempt fraition fees, 2nd cycle students are not.

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?
Yes

5.1. In principle, which second cycle students qiublic higher education institutions have to pay fes?



During studies  ® Al students © Specific groups of studen©  No answe

After studies  © Al students © Specific groups of studen©  No anmswe

5.2. What main exemptions to this principle existni your country?

Students that qualify for means tested grant sugverexempt from fees Please note that no stugeptiees After Studies - the
survey question does not provide for this response.

5.3. Which of the following criteria determine wheher a student has to pay fees?

Need Students may get means tested support
U Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle ?
Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = €3000
Maximum amount = €6000
Most common amount = €4,500

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students inertain subjects,
students in need, students with good academic perfoance, part-time students, other...)

- Students that qualify for maintenance grantsmmdlging - this is the real minimum - These figuaee based on full-time
students, these are the majority of students shdycle. Figures therefore based on the studemgefonly as these students are
exempt from tuition fees. Figures therefore depande lenght of course. - Minimum amount paid hystts attending level 6
courses (short cycle certificate award within teeclcle -generally 2 yrs duration). This figur@mesents the student charge of
€1,500. - Maximum amount paid by students attentingl 8 coures (normally 3 or 4 yrs duration).Tiggire represents the
student charge of €1,500. - Please note that sommses in the professional disciplines eg medianeefor a longer duration but
only a small percentage of overall students unllerttaese courses. - If you want details of tuifess also, please contact us.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

Approximately 10% pay the minimum (i.e. are levedtédents) Approximately 80% pay the maximum @re. level 8 students)
This is an estimate only.

7. What is the minimum, maximum and most common ammt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees tme paid only once to that amount.

Minimum amount = €4,000

Maximum amount = €25,000

Most common amount = €6,000



7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

Students studying research arts postgraduate pnogrs.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

Students studying MBA programmes (Master of Busingdministration)

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

About 15% pay the minimum and less than 1% payrnd mum.
8. Concerning fees, are international students traad differently in your country from home students?
Yes

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?

Minimum amount = €15,000

Maximum amount = €40,000

Most common amount = €25,000

8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

Students from outside the European Union/EEA/Swildrel

9. Who defines the fee amounts for any student it¢ first cycle?

U Each higher education institution defines its oamsf

Higher education institutions can define their féms there are The Minister for Education & Skills agrees annual %
limits set by the central/regional authority increase limits in undergraduate fee rates

U Higher education institutions can define their fdmg they have
to be approved by the central/regional authority

O central/regional authority defines the value ramigfees

10. Who defines the fee amounts for any student the second cycle?

Each higher education institution defines its oemsf
U Higher education institutions can define their fdms there are limits set by the central/regi@nahority
U Higher education institutions can define their fdmg they have to be approved by the central/rediauthority

L Central/regional authority defines the value ramigiees



11. Do students have to pay compulsory contributianto student unions/re pre sentations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.

For 2010/11 first cycle students pay a studentgehaf €1,500 to cover examinations, registratiahstodent services. Some
other charges for e.g. sports centres (e.g. €1@9)apply.

12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combination of grants for students and tax benefits for parents

The Department of Education & Skills provides fungdiowards a means tested student grant schemediton, where students
do not qualify to have tuition fees paid on thezhalf (i.e. are not first-time, full-time EU undeaguate students), tax relief is
available at the standard rate of tax for tuiteed paid in respect of approved full/part-time sesrin both private and publicly
funded third level colleges and universities. Faerrttletails and conditions in relation to this tabaf are available from the
Revenue Commissioners.

12.2. The following questions deal with public grais and loans separately. If there is a combined sigsn of grants and
loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

N/A

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

All students are eligible to apply provided theg attending higher education. They must be attgrairapproved course in an
approved institution. In addition they must satify terms and conditions of the scheme.

13.2. Which first cycle students are eligible forgnts and/or scholarships?

Specific groups of students

13.2.1. Which groups of students receive grants atad scholarships?

Need-based Grants are means-tested

Merit-based

O
Part-time/Full-time/Distance learnindnly full-time students are eligible for the graohemes
O

Field of study

13.2.2. What percentage of first cycle students retres a grant and/or scholarship?

0



13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

Minimum = €315
Maximum = €6100
Most common = €2623

13.4. Which second cycle students are eligible teaeivegrants and/or scholarship®

Specific groups of second cycle students

Students that qualify for a means tested grantseenpt from fees.

13.4.1. Which groups of students receive grants afwt scholarships?

Need
0 Merit
O Part-time/Full-time/Distance learning

O Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
0

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

€315, €6100 and €2623

13.5. What percentage of all students receives aagt and/or scholarship?

45

14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover the&xpenses of higher
education studies?

No student

14.2. Are all first cycle students eligible to reeive loans?

Please choose..

14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

U Need-based criteria
U Merit-based criteria
U Full-time, part-time, distant learners, etc.

U Field of studies



[l Based on cycle the student is enrolled in

14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.

Minimum first cycle =

Most common first cycle =

Maximum first cycle =

14.2.3.Are all second cycle students eligible toaeive loans?

Please choose..

14.2.4. On what criteria are the groups of second/cle students eligible for loans differentiated?

0 Need-based criteria

Ll Merit-based criteria

O Full-time, part-time, distant learners, etc.
U Field of studies

U Based on cycle the student is enrolled in

14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.

Minimum second cycle =
Most common second cycle =
Maximum second cycle =

14.3. If different types of loans exist in your cautry, please provide the details here.

14.4. What percentage of students takes out loans?

In the firstcycle = 0

In the second cycle = 0

Of all students = 0

14.5. Are student loans publicly subsidised or guantee d?

Please choose..

14.5.1. Please explain the form of this guarante eissidy.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inoed by students
after completion of their study period?



O Income too low

U Studies successfully completed on time
O Exceptional merit in studies

O Age or length of period in debt

U Disability

0 parenthood

Ul Death

U Early repayment of loan

Ul No debt cancellation

U No debt reduction

14.6. Please provide any additional relevant comménfor consideration regarding your grants and loarsyste m.

It is not possible to break down the percentageuafents in recipt of a grant between first cyelé second cycle - 45% of all
first and second cycle students receive a grant

15. Do you want to answer this section now or lat@r

Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle ® yes © No © No answer

2ndcycle ® yes © No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

All

17.1. What are the criteria upon which eligibilityis decided?

O Income of parents too low

L) Income of student too low

0 Age of student (child)

L Disability

O Parenthood of student (child)
0l Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

No



17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finanal be nefits (tax
relief)?

Yes

19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as entage.

Tax relief can be claimed at standard rate of tamat20%

19.1. Is there a difference for parents whose chiieln are first or second cycle students?

No

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stuents' parents
(including guardians).

Tax relief is available to either the student @r plarent, depending on who pays the fee.

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?

Istcycle @ yes © No © No answer

2ndcycle ® yes © No © No answer

22.1. What are the criteria to determine who is edjible ?

They are enrolled as a student at a recognise@rgghucation institution
U They are under a certain age (please specify)
U They have another particular civil status (e.g.riedr; parenthood, other)

Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle ©yes ® No © No answer

2ndcycle O ves © No © No answer
24. What forms of public hon-cash student support dst?

Subsidised accommodation:1st cyc| o



Subsidised accommodation:2nd cyc o
Subsidised health insurance:1st cyc 0

Subsidised health insurance:2nd cyc 0

24.1. Please specify the details of existing subsisl

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo Al students © Specific groups of students basegrerdefined criteria ©  No answer
Subsidised healthinsuranceo a|| students © Specific groups of students baseprerdefined criteria ©  No answer

Other subsidies © Al students © Specific groups of students basedrerdefined criteria © No answer

25.1. What are the criteria to determine who is edjible ?

O Income of parents too low
0 Income of student too low
0l Age of student

O Disability

O Parenthood of student

25.2. Is there a difference in eligibility betweefirst and second cycle students?

Please choose..

25.3. Please explain the difference.

26. Please provide any additional relevant commenftsr consideration regarding public non-cash studeinsupport.

27. Do you want to answer this section now or lat@r
Now
28. What is the typical status of a candidate prepang a third cycle (PhD) qualification?

Student All PhD candidates in Irish HEIs are classifiedsaglents.

0 They hold and employment contract with a HEI

28.1. Please explain why you selected multiple ogtis?

N/A



28.2. Are there differences between students of fiirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?
- A large percentage of PhD students are in recéigsearch funding. The funding grant will geigreover the students fees,

and will have a stipend - the amount of the stipeanies depending on the funding source. - PhDesitsdmay also be eligible
for a means tested maintenance grant under trenabcheme.

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.

Fee levels vary across institutions and discipliméth higher fee levels for SET subjects than K8Bjects. The maximum fee
allowable currently under the means tested maioegeant is €6,270. The student has to pay anyssxce

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.

32. Please specify any fees third cycle candidatégt are typically neither "fully student” nor "ful ly employee" have to
pay, as well as any support that may be provided.

N/A

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.

In relation to means-tested maintenance grant sufipd®hD students, the student must be pursuioj &me course in an
approved institution in Ireland.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
Gerry O'Sullivan
LLP: Erasmus National Agency
Higher Education Authority
Brooklawn House
Shelbourne Road
Dublin 4

B.1.b  Stakeholder representatives

B.1.c Other contributors



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

Investing in Global Relationships: Ireland's International Education Strategy 2010-15 -

http://www.eurireland.ie/_fileupload/2010/Investing%20in%20Global%20Relationships
%20September%202010.pdf.

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted: September 2010

Most recent revision: NA

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility Degree mobility?

Inbound 38,000 (full-time, part- 25,500 by 2015, an
time and exchange by increase of 8,500 or
2015, an increase of 50% on current
12,000 of 50%) numbers

Outbound 20% (Bologna Target)

No target

1 Mobility to a different country in the context of a programme in the home institution for which

credits are awarded

%2 Mobility for an entire degree programme




C.2.a  Please provide a reference for the target.

Investing in Global Relationships: Ireland's International Education Strategy 2010-15 -

http://www.eurireland.ie/_fileupload/2010/Investing%20in%20Global%20Relationships
%20September%202010.pdf.

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|Z Same

[] Differences

C.2.b.i If there are differences according to the degree cycle, please specify.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|Z Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|Z No

C.3.a.i If yes, please specify

ca4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|E Yes
|:| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA X X X X

USA/Canada X X X X

Latin America

Australia, New Zealand

Middle East




Africa

Asia X X

Other (please specify)

C.4.b If you have regional priorities, please give reasons.




C.5.

C.5.a

C.6.

C.6.a

C.7.

C.7.a

Does your country monitor the impact of your national strategy or action plan?

|Z| Yes
|:| No

If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

The High-Level Group on International Education is reponsible for monitoring the
implementation of the international strategy. The strategy will be monitored on an
annual basis. Since the strategy has only been launched in September 2010, there are no
monitoring results as of yet.

Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

|Z| Yes
|:| No
If yes, please explain and/or give examples.

Most higher education institutions would have a commitment to higher education. See
for example the Strategic Plan 2009-2012 of University College Cork -
http://www.ucc.ie/en/strategicplanning/strategic/UCC%20Strategic%20Plan%202009-
2012.pdf. There is also a Chinese language version of this plan -
http://www.ucc.ie/en/strategicplanning/strategic/UCC%20Strategic%20Plan%202009-
2012%20Chinese%20Version.pdf

Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

|:| Yes, for degree mobility
[ ] Yes, for credit mobility
[ ] Yes, for both

|X|No

If yes, do the following restrictions apply?

Degree mobility Credit mobility

Grants/scholarships are restricted
to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions apply







C.8. Has your country implemented any of the following financial support measures to foster
student mobility?

Measure Credit mobility Degree mobility

loans for incoming students

grants/scholarships for
incoming students

Loans for outgoing students

Grants/scholarships for Students on Erasmus are
outgoing students entitled to continue to receive
their state funded higher
education grant while on a
mobility period.

Other: (please specify)

C.9. Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

The international offices of the higher education institutions (HEI) offer guidance and
advice to outgoing and inward students. HEIls and students unions will assist with locating
accommodation. Incoming students are entitled to the same public transport concessions
as native students.




D

Identifying and removing obstacles to mobility

D.1. Has your higher education policy been informed by any surveys or research that have

considered obstacles to student mobility?

|E Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced
your policy on mobility?

The strategy has been informed by data collected by the former International Education
Board Ireland (now Education Ireland within the state agency Enterprise Ireland) and

published as part of the annual series "International Students in Higher Education in Ireland"

http://www.eurireland.ie/_fileupload/2010/International%20Students%20in%20Higher%20E
ducation%20in%20Ireland%202010%20_final.pdf.

The Annual Statistics report of the Higher Education Authority has also been useful.
http://www.hea.ie/webfm_send/2508

Work conducted under the aegis of Irish Higher Education Quality Network and published in
the Provision of Education to International Students: Code of Practice and Guidelines for Irish

Higher Education Institutions has also informed thinking in this area.

http://www.eurireland.ie/_fileupload/2010/Provision_of Education_to_International_Stude
nts%5B1%5D.pdf

The strategy would also have taken cognisance of international work in this area.

D.2. In this context, please rank the three most important obstacles to incoming and outgoing

student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility

Funding 1 2

Recognition 2

Language 1

Curriculum/Study organisation 3 3




Legal issues

Motivating and informing students

Other, please specify:

D.3.  Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|:| Yes
|Z No

D.3.a If yes, please specify.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|X| Yes
|:| No

D.4.a If yes, please specify.

There would appear to be greater challenges in promoting mobility in the medical
sciences, natural sciences, engineering than in say humanities, social science,

business and law.

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?

|X| Yes
|:| No
D.5.a If yes, please specify.
Integrating mobility into some courses can be difficult and it is suspected that
finance can be a major obstacle for those who do not apply in the first instance

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|Z Yes
|:| No
D.6.a If yes, please specify.

In the absence of any research in this area it is difficult to be precise but clearly
finance would be a key issue and most Irish students taking full degree programmes
abroad would seek to do this through the medium of English.

D.7.  What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

A range of initiatives under the new International Education strategy are planned including
the development of the Education Ireland national brand; a statutory code of practice and

10



Quality Mark; scholarship programmes; internationalised curricula; a strengthened

immigration and visa regime; outward mobility of Irish staff members and students will be

encouraged.

D.8. Has your country monitored the effects of these measures/programmes?

|:| Yes
|Z No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

The strategy has only been launched in September 2010.

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|Z| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?

11



D.10.

In this context, please rank the three most important obstacles to incoming and outgoing

staff mobility? (Most important = 1, second most important = 2, and third most important

:3)

Obstacles to staff mobility

Incoming mobility

Outgoing mobility

Immigration restrictions

Recognition issues

Language issues

Incompatibility of pension and/or social
security systems

Legal issues

Other, please specify:

Finding time to fit a
mobility period into

their work programme

Finding time to fit a
mobility period into

their work programme

What measures/programmes has your country implemented to tackle and remove the

The International Education Strategy will focus on Ireland enhancing its performance
through partnership and collaboration; building a national brand; improving visa,
immigration and labour access policies; outward mobility of Irish staff members will be

D.11.
obstacles to staff mobility that you mentioned?
encouraged.
D.12. Has your country monitored the effects of these measures/programmes?
|:| Yes
|X| No
D.12.a

If yes, please provide information on how this monitoring is undertaken. Who is

responsible, how regularly is monitoring conducted, and what have been the most recent

results?

Strategy only launched in September 2010
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than X
outgoing students

more outgoing than X
incoming students

approximately the same
number of incoming and
outgoing students

No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

Higher Education Authority

E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|X| No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

At present in the area of credit mobility, Ireland receives about 2.5 times more incoming
students. In relation to degree mobility about 10,500 students from outside of Ireland
study in Ireland and about the same number of Irish students study abroad almost entirely
in the UK and USA.
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E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|:| Yes
|X| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|Z No
E.4.a If yes, what are the main concerns addressed?
It is planned to review the matter in the near future.

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:
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