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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?

Hungary

Name(s) of the responsible BFUG member (s)

Erno Keszei Chair of the Hungarian Bol ogna Board, E
Email address of the responsible BFUG member (s)

hi.edu@nefmi.gov.hu fel sooktat

Contributorsto the report

Government representatives = Government officers at the Ministry of National Resources (Department for Higher Education
Devel opment, Deputy State Secretariat for Higher Educati on and Science Policy, Department for Statistics) and the
Educational Authority

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives = Representatives of the Hungarian Students

Contributorsto the report

Academic and other staff representatives = Representatives of the Hungarian Rectors

Contributorsto the report

Other (please specify) = Representatives of the National Higher Education Accreditation Committee, of the National
Student Loan Centre, of Tempus Public Foundation, ), the Institute of Educational Research and Devel opment, the Hungarian
Association for Innovation



Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher education policy explicitly take account of demographic projections for your
country?

Yes

2. How do these projections affect higher education policy planning?

The number of students to be admitted to State-funded training is determined annually by the Government, taking into account the
number of students in the last year of secondary school.

3. Which of the following statements correspond to your higher education system?

1 Higher education institutions can
be either academically or
professionally oriented

1 Higher education institutions are
only academically oriented

Higher education institutions are A third category comprises higher education institutions maintained by a religious

either public or private legal entity (Church).
E1° All higher education institutions
are public
While Hungarian higher education institutions can be characterised by a rather
Other

academic or rather professional orientation, these are not mutually exclusive
categories defined as such in national legislation or steering documents.

4. What is the number of institutions in the categories identified?
For the 2010-2011 reference year: Public higher education institutions: 29 (19 universities and 10 colleges) Private higher
education institutions: 14 (2 universities and 12 colleges) Church-maintained higher education institutions: 27 (5 universities and

22 colleges)

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentages of first cycle study programmes across the following categories:

180 ECTS

60

240 ECTS

34
Other number of ECTS = 6

5.2. Please provide the (approximate) percentage of the total number of first cycle students enrolled in programmes of the
following length:

180 ECTS = 36.4
240 ECTS = 9.7

Other number of ECTS = 53.9



5.3. Do degree programmes exist outside the typical Bologna 180-240 ECTS first cycle model (and/or calculated in years
rather than credits)?
These may include integrated/long programmes leading either to a first or a second cycle degree.

No

5.4. In which study fields do these study programmes exist?

5.5. What is the typical length of these degree programmes outside the Bologna 180-240 ECTS model?

5.6. What (approximate) percentage of all students studying for a first degree (including students enrolled in the Bologna
cycle structures) is enrolled in these programmes?

5.7. Please provide the (approximate) percentage of second cycle (master) programmes of the following length:

60-75 ECTS = 3

90 ECTS = 6

120 ECTS = 91

Other = 0

5.8. Please provide the percentages of the total number of second cycle students enrolled in programmes of the following
length.

60-75 ECTS = 0.05
90 ECTS = 2.6
120 ECTS = 97.35
Other = 0

5.9. Do second cycle degree programmes exist in your country outside the typical Bologna model (i.e. other than 60-120
ECTS and/or calculated in years rather than credits)?

Yes

5.10. What is the typical length of these second cycle programmes outside the typical Bologna model?
300, 330 or 360 kredits/10, 11 or 12 semesters
5.11. What percentage of all second cycle students is enrolled in these programmes?

49

5.12. In which study fields to these programmes exist?

One-tier programmes: in medical sciences, agricultural sciences, architecture, law and administration, fine arts, film and theatre



5.13. Please provide any additional relevant comments for consideration regarding general data on your country's higher
education system.

The multi-cycle (“Bologna”) training structure has been introduced in Hungary starting from the 2006-2007 academic year, based
on the Higher Education Act passed in 2005. Prior to that, college degree programmes and university degree programmes existed
in parallel. These programmes are now phasing out, since 2006 new entrants are only admitted to programmes in accordance with
the Act on Higher Education of 2005. While statistically speaking students are still to be found in college and university
programmes, these programmes are not part of the training structure of higher education established on the grounds of the Act of
2005, therefore we did not take these programmes into account in our answers to II1.1, I1.2, 1I.3, IV.4 and IV.5. (In the
2010-2011 academic year, out of a student population of 361 347, the number of students in former college degree programmes
was 13 350, the number of students in former university degree programmes was 18 637.) Former college degrees and university
degrees are considered equivalent to current first cycle (BA/BSc) and second cycle degrees (MA/MSc), respectively — hence our
answer to V.1, V.2 and V.3. Programmes within the framework of religious training have not been taken into consideration in this
questionnaire since such programmes offered by higher education institutions maintained by Churches are not regulated by
national legislation. Church-maintained accredited higher education institutions can provide religious and non-religious training.
They are authorized to develop the structure and content of their religious training programmes and get funding for both their
religious and non-religious programmes from the State (based on an agreement between the Republic of Hungary, the Government
or the Minister responsible for higher education). Non-religious programmes as defined in the relevant national legislation and
student numbers per type of training have been taken into account irrespective of the type of maintainer in our answers to III.1,
1.2, I11.4 and IIL.5. (The number of religious training programmes running in Hungary in the 2010-2011 academic year was 15 in
the first cycle and 11 in the second cycle, while the number of students studying in such programmes was 2653 in the first cycle
and 551 in the second cycle.) The higher education system of Hungary includes postgraduate specialist training courses which do
not fit into the typical Bologna structure as defined in the questionnaire and cannot be considered non-typical first or second cycle
courses either. Postgraduate specialist training courses (szakiranyl tovabbképzés) are 2-4 semester (1-2 year) long programmes
with a 60-120 ECTS credit range open to holders of a first or second cycle degree (and of former college or university degrees),
leading to a new professional qualification without an additional higher education degree. In the case of a small number of first
cycle programmes offering several specializations (in the fields of humanities, health sciences and special education), related
postgraduate specialist training courses are available for graduates later willing to acquire a further specialization of their first
cycle programme.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes give access to at least one second cycle programme ?

100%
National legislation guarantees that all first cycle programmes give access to at least one second cycle programme. Although
higher-level vocational programmes programmes offered by higher education institutions are currently not considered as first

cycle programmes, students later entering specific first cycle programmes have the opportunity to get 30-60% of their credits
acquired in higher-level vocational training validated as part of their first cycle course.

6.1.1. Please provide a source for this information.

Act CXXXIX of 2005 on Higher Education, Decree No. 15 of 2006 of the Minister of Education

6.2. What percentage of first cycle students continue to study in a second cycle programme after graduation from the first
cycle (within two years)?

-25-50 %
This is an estimation based on the number of new entrants in second cycle programmes in the 2010-2011 academic year holding a
first-cycle degree obtained in 2008.

6.2.1. Please provide the source for this information.

National statistics on higher education



6.3. What are the requirements for holders of a first cycle degree to access a second cycle programme ?

All students (Scale 1) ® ves © No © Some © No answer

All students (Scale2)  © ves ® No © Some © No answer

Holders of a first degree from a different study field (Scale 1) @ yes © No © Some © No answer
Holders of a first degree from a different study field (Scale2)  © ves ©® No © Some © No answer
Holders of a first degree from a different higher education institution (Scale 1) @ veg © No Some © No answer

Holders of a first degree from a different higher education institution (Scale 2)  © yes ©® No Some © No answer

6.3.1. When you selected 'some’ in any of the answers above, please explain.

6.4. What percentage of all second cycle programmes give access without further studies to third cycle studies?

100 %

6.4.1. Please provide a source for this information.

Act CXXXIX of 2005 on Higher Education, Decree No.15 of 2006 of the Minister of Education

6.5. What percentage of second cycle graduates eventually enter into a third cycle programme ?

8-10% (estimated number)

6.6. Is it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

No

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students enter into that cycle without a second cycle qualification?

0%
6.8. Please provide any additional relevant comments for consideration regarding the progression between cycles.
Since the transition in Hungary from the former dual degree system (university degree + college degree) to the multi-cycle system
has taken place in relatively recent years, holders of the former college degree (posponers or returners from work) still enter
second cycle programmes together with first cycle degree holders, and holders of the former university degree enter third cycle

programmes together with second cycle degree holders. Holders of a first degree willing to enter a second cycle programme in a
different study field have the possibility to prepare for their studies in the framework of a modular partial programme.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside the typical Bologna model organised in a different manner than for Bologna
first cycle programmes?



Yes

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically regulated for students holding a degree from a programme outside the typical
Bologna model?

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cycle degree outside the typical Bologna model to enter a third cycle programme
without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in your higher education system? (These may include, but are not restricted
to, traditional supervision-based doctoral education, structured doctoral programmes, professional doctoral programmes
etc).

Mostly taught, structured doctoral programmes, with the opportunity of full validation of prior learning, teaching and work
experiences for exemptions of taught doctoral courses.

8.2. Do doctoral and/or graduate schools exist in your higher education system?

Yes

8.2.1. What are the main features of these schools and how many doctoral schools are there?

The number of accredited doctoral schools was 169 in the 2010-2011 academic year. Doctoral training constitutes the third cycle
within the current Hungarian higher education system. A model for the training structure of all doctoral programmes is defined in
national legislation: doctoral programmes consist of thirty-six months divisible into assessment periods. They encompass
teaching, research, and assessment-related activities conducted either individually or in groups, tailored to the particularities of
the given discipline of science and the actual PhD / DLA students. Only students holding a Master degree are eligible to attend
doctorate courses. After completion of the doctorate course, the doctoral degree shall be taken in the course of a separate
procedure of degree award. Students enrolling for the doctoral degree award procedure are considered PhD/DLA candidates.
Those who have not attended the doctorate course but have prepared for the degree award procedure individually can also
become PhD/DLA candidates. In the event the PhD/DLA candidate enrols for the degree award procedure while still on the
programme, then he/she will have student status and at the same time be a PhD/DLA candidate. (Act on Higher Education, Section
68). All doctoral programmes require certified competencies in foreign languages (specified by doctoral schools), both upon
entrance and completion.

8.3. Is the length of full-time third cycle (PhD) study programmes defined in your steering documents?
Yes
8.3.1. Please specify the number of years.

3



8.3.2. What is the average length (in years) of full-time third cycle (PhD) study programmes?
3

8.4. Are doctoral studies included in your country’s qualifications framework?

No

8.5. Are ECTS credits used in doctoral programmes?

Yes, for taught elements only

8.6. Please provide any additional relevant comments for consideration regarding development of third cycle programmes.

Although the nominal length of third cycle programmes is defined in three years, it might take longer for students in employment
(part-time students whose studies are not funded by the State) to obtain their degree.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRAMMES

9.1. In your system, do short cycle programmes linked to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programmes linked to the Bologna structures? Please tick the most appropriate
case(s) for your country.
Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....

1 gain full credit for their previous studies

[ gain full credit, but only if there is agreement between the institution providing the short cycle programme and the institution
where the bachelor programme is taught

I gain full credit for their previous studies but in professional bachelor programmes only
1 gain substantial (>50%) credit for their previous studies

gain some (<50%) credit for their previous studies

1 gain little (<5%) or no credit for their previous studies

9.3. Are short cycle programmes legally considered to be an integral part of your higher education system?
Yes, part of higher education

9.4. Please provide any additional relevant comments for consideration regarding the treatment of short cycle higher
education programmes.

The provision of higher level vocational programmes is regulated by the Act on Higher Education. Higher level vocational
programmes lead to a higher level vocational qualification without a higher education degree. They provide 120 ECTS, 30-60
ECTS of which can be validated as part of specific first-cycle programmes in the case of further studies. Higher level vocational
programmes are offered by a great number of higher education institutions. Higher education institutions can organise these
programmes by themselves or in cooperation with secondary vocational schools.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation mention joint degrees?

Yes



10.1.1. Please provide a reference to the legislation and/or cite the relevant articles.

Act CXXXIX of 2005 on Higher Education (Sections 31 and 117), Gov. Decree No.79 of 2006 on the implementation of certain
provisions of the Act CXXXIX of 2005 on Higher Education

10.2. Does higher education legislation allow:

Establishing joint ~ ® ves © No © Legislationnot clear © Legislation doesn't mention joint degrees
programmes N answer

Awarding joint degrees  © yeg © No @ Legislationnotclear © Legislation doesn't mention joint degrees
No answer

10.3. Please estimate the percentage of institutions in your country that award joint degrees / are involved in at least one
joint programme.

Award joint degrees  © > 75.100% © >50-75% © >25-50% © >10-25% © >5-10% © >0-5%

2 0% © No answer

Participate injoint  © > 75.100% © >50-75% © >25-50% © >10-25% @ >5-10% © >0-5%

programmes 2 0% “ No answer

10.4. Please estimate the percentage of students in your country that graduated in the academic year 2009/10 ...

witha jointdegree  © <109 ©>75.10% ©>575% ©>25-5% ©>0-25% © 0% © No answer
froma joint programme  © <109 © >75-10% ©>57.5% ©>255% ©>0-25% © 0% © Noanswer
10.5. Do you have information about study fields in which joint programmes / joint degrees are most common?
Yes

10.5.1. Please explain briefly.

At present, the participation of Hungarian higher education institutions in international joint programmes is most common in the
field of social sciences.

10.6. Please provide any additional relevant comments for consideration regarding your joint degrees and programmes.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?
Yes
1.1. How do steering documents in your country defée student-centred learning in higher education?

Without student-centred learning being given arielefinition, elements thereof are presentémeral steering documents,
including the Act on Higher Education, under vasidieadings - see 7 [IX.3.].

1.2. How important (‘1' not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independent learning ©1 © 2 ® 3 O 4 O §
Learninginsmallgroups ©1 © 2 ® 3 O 4 O 5

Initial or in-service training in teachingfordftaf ©1 ® 2 © 3 O 4 © 5
Assessment based on learning outcom© 1 © 2 ® 3 O 4 © 5
Recognition of prior learning ©1 © 2 ® 3 O 4 © 5
Learningoutcomes ©1 O 2 © 3 O 4 ® 5

Student/staffratio ©1 © 2 ® 3 © 4 O 5

Student evaluation of teaching©1 © 2 © 3 ® 4 O 5

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?

Yes
1.4. Please specify.

“Supporting gifted students”, as defined in the AwetHigher Education, means assistance for studentgturing their talents by
means of high-quality education, the academic stuaiesociation, the student college and doctor@ieses. The Act on Higher
Education (Section 66) stipulates that studentk @iteptional abilities shall be provided assisancsatisfying those extra
requirements that encourage them to cultivate thénts. Academic student associations servedpateand expand curricular,
academic and artistic knowledge and to facilitetearch and creative activity by students. Theodistudent colleges is to
provide high-standard and good quality professiedaication by way of developing a professional mogne, and thereby to
give support for gifted students, to encourage tteeptay an active role in public life, to contribuo the creation of
infrastructure conditions and personal criteripr@paration for professional duties, and to edustigents so that they become
professionals who are receptive to social problandsambitious enough to sustain a high standattetinprofession. Further
means of supporting student-centred learning irch@bacity requirements (inlc. a sufficient numiserooms for work in
smaller groups, library facilities, computers anginet access points) that higher education utistits must fulfil when the
maximum number of students they can enrol is fodidially.

2. Please provide a reference for your steering doments covering student-centred learning.

Act on Higher Education CXXXIX of 2005

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

As mentioned earlier, steering documents have efotet the concept and idea of student centredilegaand its means in an
explicit manner, yet there has been progress siittlid in the past few years. Research projecte wtarted to examine the

(many times hidden) presence of practices of stuckemtred learning, the use of learning outcoméfgrdnt assessment
methods, etc. in higher education institutionsafgé project supported by the European Social Raadbeen launched in order



to prepare a feasibility study of the recognitiéman-formal and informal learning in higher edilat The Hungarian National
Qualifications Framework - now under developmeskpresses competences of qualification levelsamiag outcomes,
contributing to the awareness-raising and a conulirgeourse on the use of learning outcomes in higbacation.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

The Hungarian Act on Higher Education (Section &8s a definition of ,programme completion andtegquirements”
(which are currently defined in ministerial decre@sl upon which higher education institutions mest in the development of
the curricula of first and second cycle programméhkin and outside of the typical Bologna modeRrggramme completion
and exit requirements mean the knowledge, skitisfigiency and abilities (competencies) whose asitjon is a precondition
for a diploma evidencing the degree and the pradeasqualification to be awarded.”

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?

(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

No

4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes, this is done through compulsory measures (law, regulations, etc.)

4.3.1. Does your country provide specific support easures on the national level?

Yes, European Union funds have been used by heggharation institutions for this purpose.

4.4. Does national policy steer student assessmerdcedures to focus on leaming outcomes?
Yes, this is done through compulsory measures (law, regulations, etc.)

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff®  Yes for some academdif SO No © No answer
\oluntary  © ves for all academic staff®  Yes for some academdiff S© No © No answer
4.5.1. Please specify for whom and give approximageé that participate.
No data is currently available.

4.6. Is the use of learning outcomes in curriculaed’elopment and student assessment monitored by QitalAssurance
procedures?

No

4.6.1. Please explain how, and provide a referente further information.

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.



According to some recent research results, theyetia limited level of consciousness, initiatie®l practices concerning
learning outcomes in the national higher educati@tem and a systematic, targeted governmentabsuiop enhancing the use
of learning outcomes will be needed to improvesiiteation. Some projects using European Union fliodthe modernization of
curricula and assessment methods in higher eduacaltieady include activities concerning learnintcomes, while other
projects aim at the enhancement of the employgtafihigher education graduates, while meetingtheectations of
stakeholders (employers) explained in learningaués.

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

a national credit system compatible with ECTS

5.1.1. Please provide details of how it is linke@®tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the system is based on le&ig-outcomes).

The system is based on student workload; 30 craditassigned to each semester.

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

75-99%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%
5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?
Student workload only

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?

Yes

5.4.3. What is the number of hours per credit?

30

5.4.4. What is the number of student teacher contatiours per credit?

0

5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

The Governement passed a decree in 2000 in ordieraduce a credit system — with features comgartibthe ECTS - in all
higher education institutions by 2002 the latest.

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields &study?



All students  ® >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%4Els © 0% O
answer

Some students © >750, of HEIs © 50-75% of HEIS©  25-49% of HEIO  0-24%HEls © 0% ©
answer

®

Uponrequest © >7504 of HEIs © 50-75% of HEIS©  25-49% of HEIO 0-24%4Els © 0% ©

answer

In certain fields of © 5750, of HEIS © 50-75% of HEIS©  25-49% of HEIC  0-24%HEls © 0% ©
study answer

No students  © >750 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-24%4HEls © 0% O
answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usené Diploma Supple ment?
No

6.2.1. Please provide the most recent results reglng the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?

No

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Suppleme igsued?

Hungarian and English, and, in the case of minatifgies in the language of a minority group, D& lea applied for the
language of the study programme.

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason ftie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple mat.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?

No

No

No

No

No



Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assese firogress made
in establishing a national qualification framework.
Please choose below the stage that best describesrynational situation.

8. Study programmes have been re-designed on the basis of the learning outcomes included in the NQF

The development of the Hungarian National Qualifares Framework for Higher Eduation did not exa@ljyow the steps
developed by the BFUG working group on qualificasidramework. In 2005, based on the decision toggh¢he structure of
higher education training in line with the BolodPbcess, a new Act on Higher Education was paswdame into force in
2006. The Act was complemented by a Governmenege@eov. Decree No. 289/2005 on bachelor and m@ataing in higher
education and on the procedure of launching newgrpromes) laying the foundation for the developroéspecific completion
and exit requirements for each of the new prograsrimée started. A ministerial decree (Decree 862006 of the Minister
responsible for education on the completion antdrexguirements of bachelor and master programnagi€dron the Dublin
descriptors at programme level (but not at fieieleand without including third-cycle/doctoral tnaig and short-

European Qualifications Framework and National @icakions Frameworks linked to it, and Hungary&cdsion to join this
process (formally taken in 2008), further work veasried out in this context including but not regéerd to higher education. The
levels of the Hungarian National Qualifications feavork (for the whole of the education system)tariee adopted by the
Government in 2011. In this context, interpretif@fMas that of higher education, step 8 can be dereil to have been taken.
7.2.1 Please provide the date when the step was @ieted.

03.04.2006

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

19 September 2003 (Berlin Communiqué of the Minsstesponsible for higher education in the coustparticipating in the
Bologna Process, to which Hungary adhered, upontwémsuing national developments were based)

7.2.3. Please provide a reference outlining the goose of the NQF.

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
report, which stakeholders have been identified andshich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.

7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anovia were they consulte d?

7.2.8. Please provide a reference document for tlaeloption of the NQF.



7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

Gov. Decree No. 289/2005 on bachelor and masti@irigan higher education and on the procedureofithing new
programmes and Decree No. 15/2006 (I\V.3.) of theidtkier responsible for education on the complediah exit requirements of
Bachelor and Master programmes

7.2.12. Please provide a reference outlining how ajifications have been included in the NQF.
7.2.13. Please provide a reference to the self-aécation report.

7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.

Results of the work accomplished so far to pregi@déNational Qualifications Framework can be caeslubt the website of the
National Institute for Educational Research andddewment: http://tamop413.ofi.hu/okkr-orszagos-letesi-keretrendszer.

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution®  Central governmenhaity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution®  Central governmertharity (e.g. ministry) © Regional
%ﬁ:ﬁiiﬁgﬂ government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.



8.2. Which of the following statements is specifieid national legislation?

Applicant's right to fair assessment of qualification
8.2.1. Please provide a reference to the relevaetgislation.

Act on Recognition (Act No.100 of 2001) A colleatiof legislative texts and other information is idafale at the website of the
Hungarian Equivalence and Information Centre: Httpyw.oh.gov.hu/hungarian-equivalence/recognitidieoeign.

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

The Lisbon Recognition Convention has been traregho#o a Hungarian law. To implement these letsgements a specific
regulation concerning recognition was introduceaking sure that these principles work in practice.

8.4. Do higher education institutions typically:

make recognition decisions in faculties/departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?

At institutional level Credit Councils were estabied for the better recognition of foreign periofistudy. Moreover, the burden
of proof is on the higher education institutiosuibstantial difference exists. The student hasightto appeal against a negative
decision.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.

Our answer to 1.2.27. is a simplification (ensdiogn the logic of the question). In the non-regethfield it is the employer who
makes the recognition decision. In the regulateldifias a main rule central governmental autherdie the decision making
bodies. Nevertheless, in the case of some professog. engineers or architects, the professidiahber is in charge of the
recognition. Concerning question 1.2.30: generggaking, higher education institutions typicallgkerdecision on final
gualifications (e.g. Bachelor degree) centrallyndtheless, periods of study are typically recoghimea more decentralized
manner, at faculty or department level.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single independent national agency for quality assurance has been established.
1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the istitution or programme to operate, or that is a pre-requisite for the mstitution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

1.4.1. Please specify the normal impact of an external review.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What is the main " object" of the external evaluations undertaken?

Institutions and programmes

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify



1.6.2. Are all programmes in all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subject to external evaluation?
Yes

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

Outcomes of external evaluations conducted byadliemal quality assurance agency (Hungarian Higtieication Accreditation
Committee) are published on the agency’s website.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?

Outcomes of external evaluations conducted byatiemal quality assurance agency (Hungarian Higfakication Accreditation
Committee) are published on the agency’s website.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

Student support services
[ Lifelong Learning provision

Research

I Employability
Internal Quality Assurance/Management system

) Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

A)Ex-ante accreditation of study programmes andatatschools, opinion on proposed professoriabagments: paper-based
exercise taking into account legal and HAC (Hurggatligher Education Accreditation Committee) reguients; the HAC
assigns two external experts and asks for themiopi HAC's disciplinary sub-committe concerneccdsses the case and makes
a proposal, based on which HAC passes a resol@)&x-post accreditation of study programmes agtiéii education
institutions (self-evaluation, site visit by HACwiew panel, external report, HAC resolution, moniiig)

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

2. CROSS-BORDER EVALUATION



2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No

2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)
Accreditation by the national quality assurancenagés a pre-requisite - thus mandatory - for higkgucation institutions and
programmes to operate. For further accreditatiocguiures or quality reviews higher education iuistihs might choose any
quality assurance agency from another country.

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINESFOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Il Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

) Such an evaluation is planned but has not yet tpkeare
' No

3.2. If an evaluation has been conducted, was the application successful ?

Yes.

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.

Student involvement in governance structures abnat quality assurance ~ Act CXXXIX of 2005 on Higher
agencies Education

Act CXXXIX of 2005 on Higher

¥ As full members in external review teams e

[l As observers in external review teams

Act CXXXIX of 2005 on Higher
Education

Act CXXXIX of 2005 on Higher
Education

Act CXXXIX of 2005 on Higher
Education

In the preparation of self evaluation reports
In the decision making process for external reviews

In follow-up procedures



[l Other, please specify

4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

In governance structures of national QA agencies
£l As full members in external review teams

1 As observers in external review teams

' In the decision making process for external reviews
1 In follow-up procedures

£l Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

¥ In governance structures of national QA agencies
As full members in external review teams

As observers in external review teams

In the preparation of self evaluation reports

In the decision making process for external reviews
In follow-up procedures

£ Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.

Yes

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?

Yes
5.1.1. Please specify these requirements and the relevant source.

The Higher Education Act stipulates that 1. highgucation institutions must operate a quality asse system (Section 20); 2.
the provisions pertaining to institutional operatand organisation of each higher education itistitumust specify the rules of
its internal quality assurance system (Section21the statutes on quality assurance of eachheghgcation institution must
specify the process of operation of the higher afilon institution, as part thereof the executiomahagement, planning, control,
measurement, assessment, criteria and rules farieg¢he operation of the institution with spediagjard to the mechanisms of
the launching, follow-up and regular internal ewadilon of study programmes, procedures relatecetonternal evaluation of the
quality of the level of qualification and professad qualification to be acquired, and aspects aumer protection. Statutes on
quality assurance must also speficy the procedamssring the continuous fulfilment of the condi@f the establishment of the
institution's doctoral school(s) and regulate tiles pertaining to the evaluation of lecturer perimnce by the students. Each
higher education institution is required to prepaguality development programme based on its folaimstitutional
development and its strategy for research, devedapand innovation defined in the Act on Higher &tion. The institutional
guality development programme specifies the ingiitis educational programme, artistic activitite assessment of students,
the infrastructural and staff conditions of teaghiools supporting learning, student servicesirttegnal information system and
goals related to the enhancement of publicity. Bliglducation institution have to annually reviseithplementation of the
institutional quality development programme, andlithin 30 days from the adoption of the report mpliementation - publish its



findings on the website of the institution and they customary manners.

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?
Combination of above

5.2.1. Please specify.

See our answer to 40 [XIX.1.1.].

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?
Yes
5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?

No

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

More than 75%

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awards?

More than 75%
5.5.1. Please describe what kind of arrangements are in place.
See our answer to 40 [XIX.1.1.].

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?

More than 75%

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?

More than 75%

5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.

Outcomes of external evaluations conducted byadliemal quality assurance agency (Hungarian Higtaeeication Accreditation
Committee) are published on the agency’s websitevwwnab.hu). Information managed by the Educatiénahority (involved
in registration issues conditional upon prior expeview and evaluation by the quality assuran@ney is not yet accessible

online but can be accessed upon request addrestedAuthority.

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?

No

2. How do your steering documents define lifelong learning?

3. What is the common under standing of lifelong learning in your country?
While steering documents for higher education dacnatain a definition, the National Strategy ofelang Learning of 2005
adopts the definition of LLL formulated by the Coilrof the European Union in 2002.

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

- Short cycle programmes (higher level vocatiorahtng) are part of the higher education systerigher education
institutions cooperate with employers and theirmoigations and offer competence courses satisfyingeeds of employers. -
Degree courses are also offered as part-time progea and distance learning programmes to accomentéaheeds of
working people (mature students). - Courses to éelpring the next degree level are organisedgimehieducation institutions.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

The purposes of the Hungarian Act on Higher Edaodticlude creating conditions for lifelong leamiaind, as part of lifelong
learning, expand the range of access opporturndiegher education (Section 2). The National Stybn Lifelong Learning
also recognises the role of higher education igiits in the provision of lifelong learning opparities, by the diversification
of their mission and programmes and the enhanceshéirir regional engagement.

6. For which institutionsis lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

No

8. Please provide areference to the relevant legislation or regulation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations
11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

Adults in employment Most students in part-time courses are employéieagame time.

£l Unemployed adults



[l Retired citizens

In Hungary, the majority of new entrants to higaducation start their studies immediately or
soon after graduation from secondary school. Newvaets from older age groups are more likely

Part-time students
to pursue part-time courses and work at the sane ti

* Adults without higher  gee our comment on part-time students.
education qualifications

£ Other, please specify

12. Where does the funding of lifelong learning provision in higher education come from?

b d%eer:eral higher education  giate_funded courses are part of the general haghazation budget.

1 special budget for lifelong
learning

 private contributions from  £ee_paving courses require students’ private dmuttdins.
students
Employers can cover or contribute to the costb@{fee-paying, part-time) degree course

private contributions from
or postgraduate specialist training that their exygé participates in.

business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

Min.30 %(estimation)



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

Yes m all fields

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There s a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, geography, ther).

I. Students with a disability: The Hungarian HigEetucation Act (Act CXXXIX of 2005) defines a studéor applicant to
higher education) with a disability as a studemfigant who suffers from physical, sense, speesbrders, autism, and
disorders in cognitive and behavioural developnieriSocially) disadvantaged/multiply disadvantagtudents: According to
the Higher Education Act, a disadvantaged studepli@ant is a student/applicant younger than 2%s/ahthe time of
registration, in respect of whom a notary arrarfgeahild protection care during secondary educatioe to family or social
background, or for whom regular child welfare bérefs been disbursed, or who has been eligibleefgular child protection
benefit, or has been a ward of the state. A myltiidadvantaged student (applicant) is a disadgedtatudent/applicant whose
parent exercising parental control at the time wherstudent reached the compulsory school ageconpleted elementary
education (as stated in a voluntary parental datitar under the procedure regulated in the AcherProtection of Children and
on Child Welfare Administration); or for whom logrm guardianship has been arranged. Ill. Famihpstters: Family
supporters are students who have at least one wlfilalare entitled to a nursing fee (accordingnéoAct 11/1993 on social
administration and social services) IV. Studentthwilarge family: These are students who haveastltwo dependent
sisters/brothers, who have at least three childvén, share their household, in addition to theppguter(s), with at least two
persons whose monthly income is below the minimadev; or who are legally in charge of at least taingor children.

4.2. For each of these groups, please briefly de#sr the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs) incentives, other
actions etc.

Preliminary remark: Please note that some of tresoes addressing under-representation of spegedfips described here
focus on widening access while others are designeetuce the risk of drop-out stemming from spegiérsonal circumstances
(such as disability, social or family situation)Measures targeting several underrepresented gr&8upce 2005 - based on the
Higher Education Act and a related Government Deengreferential treatment in the form of a givember of additional points
available in the admission procedure have beeoduntred for specific categories of persons, inclydipplicants with
disabilities, (socially) disadvantaged/multiply aitvantaged applicants, persons on unpaid leavehiloicare purposes or in
receipt of pregnancy-maternity benefits, childcaltewance, child-rearing allowance or childcareddis. Preferential
treatment can only be provided in connection withstandard admission application evaluation,rihocaresult in an exemption
from the fulfilment of basic academic requiremeits.special quota currently exists for underrepng=igroups to be admitted
to higher education in the framework of preferdrti@atment. In Hungary, the principles and generggéria for student support
are defined in a Government decree. (Higher edcutatstitutions may specify their own rules resperthese legal grounds.)
The array of needs-based student support scheniedenfor students admitted to a state-fundeditigj a starting basic
support and welfare grant in the first semesteheif studies, and a regular (monthly) welfare gnafurther semesters.
(Socially) disadvantaged, multiply disadvantagedents, disabled students, family supporters, oghamotherless/fatherless
students, students who had been a state wardwaehts with a large family are granted a guarargseaount (50% of the student
normative defined in the annual State budget) sfdsupport and welfare grant. National legislafigas the minimum amount



of the monthly welfare grant for students with aatiility, (socially) multiply disadvantaged studgramily supporters,
orphaned students and students with a large famitjie one hand (20% of the amount of the annudest normative) and for
(socially) disadvantaged, motherless/fatherlestesiis and students who had been a State wardg othiér hand (10% of the
amount of the annual student normative). The eaount of regular (monthly) needs-based studeqicstiggrant) for each
eligible student applying for it is determined hgter education institutions, taking into accotet bationally prescribed
minimum amount for specific groups (see above)thedocial situation of students examined fromatenpoints of view fixed

in national legislation (the Gov.decree cited af)oVée factors for consideration in the assessofemtstudent’s social situation
include the number and income of the persons thiest shares a household with; the distance bettheestudent’s place of
residence and the place of his/her training; tident does not share a household with othershencbists this implies; in the
case of a student with a disability the costs etsq tools, special transportation and persordilraigular medical expenditures
due to health problems of the student or a cloksgive in his/her household; the number of depengersons in the student’s
household, especially the number of dependentrahmiltbesides him/her); and expenditures due tautgng of a relative. The
allocation of dormitory places is partly basedlmgocial situation of students — students in adliantaged situation have
priority — and partly on their academic performar{&ocially) disadvantaged/multiply disadvantagedents, orphaned
students, family supporters and students whose wasdterminated due to their majority can be dispdrifrom paying for their
dormitory placement. Il. Measures targeting specifiderrepresented groups: Upon admission to hegihaeation, the measures
targeting underrepresented groups of studentharelowing: Il.1. Students with a disability: &mdition to support by
preferential treatment, the removal of infrastrraitbarriers is on the way in higher educationifusons, in order to provide
access for persons with physical disabilities.docrdance with the law, in existing public buildsrigcluding those of higher
education institutions, barriers had to be remdwe#010 and since 1998 only barrier-free publiddings were permitted to be
constructed. In accordance with the provision tprowe the disabled candidates’ school performandets opportunities of
their access to higher education, disabled pupitsiblic education can already be exempted frorfutfibment of certain
subjects and can meet their study obligations ialtmnative way, or can use permitted tools amddeamonstrate their
knowledge in a personalized way, in conformity with nature of their disability. Higher educatiostitutions are granted
additional normative funding from the State budgethigher education for their students with a 8iity. Such funding can be
used for the purchase of technical equipment (spé&mls) and for the financing of personal help&tsidents concerned have
the right stipulated by law to have recourse t@ma kanguage interpreter, to be exempted from fpré&anguage examination, to
have an individual schedule (with the permissiothefinstitution), to the use of aids and to etitre in examinations. Higher
education institutions shall remove physical bas;i@rovide course material free of barriers add budents with a disability
with their studies by extending the awareness alatad knowledge of academic staff. Students witsability admitted to a
State-funded training in higher education can ebdaguaranteed amount (50% of the student normdéfieed in the annual State
budget) of basic support and welfare grant inittet $emester of their studies, and a guarantegitnonin monthly welfare grant
in the course of their studies (20% of the amotititedannual student normative). Counselling fadshts is stipulated in the
Higher Education Act. Among the services for stasl@novided by higher education institutions, inliéidn to lifestyle
counselling, psycho-social and mental hygienic selling available for all students, each highercadion institution shall
appoint an equal opportunities coordinator for imgjf§socially) disadvantaged students, studentis svdisability and those in an
otherwise disadvantaged situation with their staidied student life. 11.2.(Socially) disadvantagedlfiply disadvantaged
students: Socially disadvantaged students havipliebfor preferential treatment in the admissioogedure can apply for
support in the framework of the national Higher &ation Mentoring Programme (legal basis: Higherdadion Act section 66
(7)), financed by the Ministry responsible forlrég education and operated by the Hungarian Ssidénion. The programme
covers all higher education institutions in Hungdaat admit at least one eligible student who relédd for mentoring in the
admission procedure. The program offers first-yadents personal support provided by peer meritensiain goal is to make
adaptation to higher education institutions eaaret to prevent dropout. The mentoring programmeithree main fields:
providing information for its future participantsupils in public education) about the possibilitglaonditions of preferential
treatment in the admission procedure and aboutsfafratudent support available in higher educatitaking the adaptation of
first-year mentored students easier, and incredis@iglater labour market chances by means obuarextra-curricular courses
(career supporting, preparation for entering th®la market) and other activities (e.g. workplacacfice). (Socially)
disadvantaged and multiply disadvantaged studeintétted to a State-funded training in higher edocatan obtain a guaranteed
amount (50% of the student normative defined irateual State budget) of basic support and wetfeaet in the first semester
of their studies and a guaranteed minimum monttdifave grant in the course of their studies (10% 2006 of the amount of the
annual student normative for disadvantaged andptyultisadvantaged students, respectively) in thage of their studies. The
Bursa Hungarica Local Governmental Scholarship iRrome is a further form of financial support basadhe students’ social
situation. Bursa Hungarica Scholarships are alemtper academic year and consist of a part provigedcal governments
(that is, social support granted for the studerthbylocal government of his/her settlement andhighand a part provided from
the State budget through the higher educatiortitistn the student concerned is attending.

4.3. How does your higher education system deterngrwhether an individual belongs to a particular graip (e.g.
self-declaration)?



I. Students with a disability: The rules pertainiaghe establishment and attestation of disahility student are defined by the
Government (Gov. Decree VXXIX of 2006). The type alegree of a student's disability and its defisitor temporary
character has to be attested by an expert's repsed on the results of a complex examinationsswkd by authorities defined
in the Decree. Il.(Socially) disadvantaged/multigipadvantaged students: Students who declareti@sd -aby the relevant
official documents - that the criteria described. 1. apply to them, are considered disadvantaggtiply disadvantaged
students. lll. Family supporters/Students withrggéaamily: Students who declare and attest - bydtevant official documents
- that the criteria described in 1.3.1 apply tonthean be considered family supporters/students aviarge family.

4.4. Is there any funding reserved for measures tiocrease participation of under-represented groups?
Yes
4.4.1. Please specify.

A Government Decree of 2005 on student benefitsfessl detemines the minimum percentage of the rim@riainding higher
education institutions receive per student (studeninative) to be spent on needs-based studenddigr forms of student
support concerning unerrepresented groups, sé&. IBased on a Government Decree of 2008 on tlignfyiof higher education
institutions, higher education institutions arengied supplementary normative funding for their stigl with a disability to cover
the costs related to the improvement of their saahyditions. A part of the Bursa Hungarica Schdigrss provided for students
from the State budget through higher educatioititisins. The higher education budget (State bydgetvides for the annual
operation of the Mentoring Programme in higher atloa institutions (including organisational expesi@nd scholarship for
student mentors). It must to be emphasized thatipslcovering the full spectrum of compulsory eatign are essential to lay the
foundations of later successful higher educatidities aimed at widening access to higher educdtiopeople belonging to the
largest under-represented groups (the sociallydgeaaged/multiply disadvantaged and those witisahility). In Hungary, in
order to make access to higher education possibliaése groups, and especially as a secondargldelaving certificate is
formally required for admission to higher educatipalicies and measures are needed to raise tlatimhal attainment, reduce
drop-out rates and prevent early tracking of thédodn concerned into education paths that bloelhay to further studies.
Examples of measures already in place in this teigetude, among others: - Developing ability, gnegtion or kindergarten
development programmes (participating teachergligile for extra bonuses, school maintainerseantéled to a grant if they
provide skills-development or inclusive teachindjiine with regulations and the methodology of thiedration Pedagogy
Programme published by the Minister responsiblethrcation). - A scholarship scheme (Utraval6/@rRbad Scholarhips)
available jointly for (socially) disadvantaged pgpand their mentors, supporting the preparaticel@ientary school pupils for
secondary school or that of upper secondary sghquls for obtaining a secondary school leavindifteate. - Extra-curricular
pedagogical services, often by civil organisatidosdisadvantaged students (“tanoda")including®edutorial, mentoring,
social and cultural programmes, in contact witklehts' families. - The national Arany Janos Prognaroperated in several
secondary schools of Hungary, offering financigdmart and targeted individual pedagogical developraad talent-
management for socially disadvantaged/multiply disataged students so that they can obtain a saigosichool leaving
certificate and continue their studies in higheucadion. - The Equal Opportunity Funding Policy eleyped by the Hungarian
Government in 2007 and first introduced first ie fteld of public education and urban-rehabilitatibrhe main goal of the
EOFP is to introduce a new, Equal Opportunity Fbéarallocation of EU funds. The Equal Opportunita®is an obligatory part
of all tender proposals in the field of public ediiion and urban-rehabilitation, submitted by mypédities, schools, etc.)

4.5. Do you have national targets/goals for partipation of those groups that you identify as under&presented in higher
education?

No

4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

4.6. Does your country offer more public funding tchigher education institutions to stimulate acce skr underre presented
groups?

No

4.6.1. Please specify and identify variation betwaedifferent groups, where they exist.

4.7. Is the effect of measures to increase partieépon of each of the groups monitored in your coum?



Yes for some groups

4.7.1. Please specify.

The number of applicants admitted to higher edaoahanks to preferential treatment (additionahfgoin the admission
procedure) and the overall number of applicant$ledtto preferential treatment is monitored in tagional statistics on

admission to higher education.

4.8. Please provide details on how the higher edugan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

National statistics on higher education — basedata provision by all Hungarian higher educatiatitations twice a year, i.e.
in every semester — include information on the remad students belonging to the following categeii@ student might fall into
more than one category): students with a disabilstycially) disadvantaged students, (socially)tipiyl disadvantaged students,
orphaned students, motherless/fatherless studami$y supporters. Data are broken down by levedtoflies, institutions and
faculties. Composition of the student body accaydinthe same criteria is not monitored upon cotigate

4.8.1. What data is collected?

See our answer to 17 [1.3.9].

4.9. Is there a system to monitor the compositiorf the student body (in terms of groups identified a under-re presented)
by subject?

No
4.10. When are data generally collected?

Please choose..

4.10.1. Where an approach different from the geneftapproach is used for any group, please specify.

4.11. Where is information provided by this monitomg system published (provide a reference and link)

Higher education statistics available from the [gliry responsible for higher education; for highlégbee the Statistical
Yearbook of Education at http://www.kormany.hu/déwau/4/45/50000/Oktat¥% C3%A1si%20%C3%89vk% C3%B6nyv-
2010.pdf#!'DocumentBrowse

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approaclho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

Massification has allowed un unprecedented numbpeaple to have access to higher education (agringprevious numerus
clausus/bottlenecks in a higher education systemregetowards the education of a small elite). Eferences, see the annual

Government Decrees on the numbers of students doiimdted to State-funded training in higher edocat

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

5.3. What are the criteria used to measure and evadte the success of specific initiatives and measar?
For preferential treatment upon admission: the mumalb students admitted thanks to the additionaitpdhey received.

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?



Yes

5.4.1. Who monitors on the basis of which criteria?

National statistics on higher education — basedata provision by all Hungarian higher educatictiiations twice a year, i.e.
in every semester — include information on the remad students belonging to the following categeii@ student might fall into
more than one categories): students with a diggbifocially) disadvantaged students, (sociallyltiply disadvantaged
students, orphaned students, motherless/fathestedsnts, family supporters. Data are broken dople\e! of studies,
institutions and faculties. Composition of the sinicbody according to the same criteria is not too&d upon completion. The
Ministry responsible for compulsory and higher eatian annually prepares a Statistical Yearbookdwdation and publishes it
on its official website (for the latest editiongdettp://www.kormany.hu/download/4/45/50000/Oktat88€A1si%20%C3
%89vk%C3%B6nyv-2010.pdf#!'DocumentBrowse

5.5. How is this data used in higher education paly?

5.6. How are measures to remove obstacles to accpssarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

From the general higher
education budget

From a specific budget A part of Bursa Hungarica scholarhips is providgddzal governments (see also 1.3.3).

Higher education institutions might award instiuatl student support/scholarships

From university budget funded from its institutional revenue (independsfrtate funding).

] There are no measures to
remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotty's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?



7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to inease the level of completion of studies?

Yes

7.1.1. Please describe the main features of the sgliges.

Higher education institutions only receive normatfunding (student normative) for students comptgtieir studies within the
time frame of their programme officially determin@cdhe relevant legislation plus a maximum of gear (two semesters). The
status of students not completing their studiesiwihis time frame (with the exception of studestth a disability) must be
changed from State-funded to fee-paying.

7.2. Are student completion rates monitored in youcountry?

Yes, at national level

7.2.1. What use is then made of the data?

Policy interventions are now planned to improve plation rates (and related data collection).

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?

Yes

7.3.1. Please specify the nature of these incentive

Higher education institutions only receive normatfunding (student normative) for students comptgtieir studies within the
time frame of their programme officially determinedhe relevant legislation plus a maximum of gear (two semesters). The
status of students not completing their studieiwihis time frame (with the exception of studemtth a disability) must be

changed from State-funded to fee-paying.

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus #eon academic guidance
services, career guidance services and psycholodicaunselling services.

8.1. What kind of student services are commonly praded by higher e ducation institutions?

Academic guidance services
Career guidance services
Psychological counselling services
£ Other

Tl No services

8.1.1. Please specify.

8.2. Who are the main users of the services?



All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

The provision of student services is an obligatiball higher education institutions accordingtie Higher Education Act and is
funded from the State budget for higher educalitwe. development of these services has been hagbiwron for years using
EU funds.

8.4. What are the main tasks of the services?

Academic guidance services include support for ngagtudy-related decisions (the choice of coursdgaofessors,
accumulation of credits, recognition of prior leagj etc.). Career guidance services include cdlimg®n labour market
perspectives, demands and salaries. Institutiaraler offices regularly organise career fairs ahdglacements and support
students in acquiring job-seeking techniques (Climg; skills development for job interviews et@$ychological counselling
services seek to improves students’ self-knowlelgkn them resolve study-related or other persissaies and to orient them
towards careers matching their personal needslardcteristics.

8.5. Please provide any additional relevant comméshfor consideration regarding your national polices to widen
participation.

Ad Question 13 [I.3.7]: "Does your country offer magublic funding to higher education institutidasstimulate access for
underrepresented groups?" - Our answer is negatihe sense that the admission procedure - aralltheation of places in
higher education based on a result-based rankiagmfcants - is essentially centralised in Hungdmgrefore the access of
certain people to higher education (understoodeamtofficially admitted to a higher education tiag programme) cannot be
stimulated by financial incentives targeting highducation intsitutions. Ad Question 22 [I.3.12)VHere is information
provided by this monitoring system published (pdeva reference and link)?" - Due to the lack otspa the box above, we
provide our full answer here: National statisticshigher education — based on data provision bifatigarian higher education
institutions twice a year, i.e. in every semestaictude information on the number of students bgiiag to the following
categories (a student might fall into more than@ategory): students with a disability, (socialijyadvantaged students,
(socially) multiply disadvantaged students, orplsieidents, motherless/fatherless students, faugporters. Data are broken
down by level of studies, institutions and facdti€omposition of the student body according tcstie criteria is not
monitored upon completion. The Ministry responsifoiecompulsory and higher education annually prepa Statistical
Yearbook of Education and publishes it on its ddfievebsite (for the latest edition on the 2010-R@tademic year, see
http://www.kormany.hu/download/4/45/50000/Oktat% OR246i%20% C3%89vk% C3%B6nyv-2010.pdf#!DocumentBrowse).
Data on preferential treatment in the admissior@dare is not included in the highlights on adniigsitatistics regularly
published on the official national website for hégleducation admission (http://www.felvi.hu/feM@@onthatarok rangsorok
/elmult_evek) but related information was integdaéed published in the annual information by th@ibtry responsible for
higher education accompanying the announcemeheagtsults of higher education admission procedslin2010, see the
presentation by the Deputy State Secretary for étigtucation and Science Policy (slide 6 on preteaktreatment), on the
website of the Ministry: www.nefmi.gov.hu/miniszien/2010/vonalhuzas-100723 Annual statistics orBilnesa Hungarica
Local Governmental Scholarship Programme, inclutheghumber of local governments participating (@muinty), the number of
students receiving a Bursa Hungarica Scholarshipuats attributed to students and overall speralirifpis scholarship
programme by the State and local governments diéspad on the official website of the Programme:
http://www.wekerle.gov.hu/?oldal_id=379

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.g.
changing the intensity of study programmes accordmto personal circumstance through part-time studygdistance learning
and e-learning)?

Yes

10.1. Please provide details of specific policy meares.



- Possibility of access to second-cycle progranioyesomplementary training (for students coming freodfifferent field of
training) - Possibility of shortening the stand&maining period depending on the student's qualiiox level, in teacher training
(in the second cycle) - Possibility of obtainingdits via the recognition of work experience (hrgbéucation institutions
deciding on a case-by-case basis, within the ligpescified in their statutes and national legisiati

11. Does your country's policy on flexible provisio of higher education contain a special focus linketo the goal of
widening participation for underre presented groups?

No
11.1. Please explain how higher education policyraes to attain this goal.
12. Are there regulations or other policy measuregegarding the relationship between employers and gher education

institutions in fostering flexible learning?

No

13. Please provide details of these measures.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writer/a" in the remaining fields.

Route 1: = Entry with a secondary school leaciedificate

Route 2: = Entry with a secondary school leaciedificate and a vocational qualification
Route 3: = Entry with a higher education degree

Route 4: = n/a

Route 5: = n/a

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?

No

15.1. Please briefly describe these measures.

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?
Yes
16.1.1. If yes, what formal status does exist?

Courses may be offered, besides full-time trainimghe framework of part-time training or distariearning courses. Part-time
training may be provided in the framework of trening schedule associated with evening or cornmedgace training.

16.1.2. How do you define it?



The length of part-time training shall equal aslghirty but no more than fifty percent of the tzar hours of full-time training.
See also Question 87 [11.7.8].

16.1.3. What are the reasons for offering a differst student status?

The availability of courses other than full-timeeissentially intended to allow people active inléf®our market to pursue higher
education studies in parallel with their job-rethtasks.

16.1.4. How are these students treated differentlie.g. fees, student support, etc.)?

Only full time students are entitled to needs-bastadent support described in 1.3.3. (as defingtl@rGov.Decree No. LI/2007
on the allocations to higher education studentstiz@llowances to be paid by them).

16.1.5. Please describe the most common understamgiconcept of part-time studies.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by higheeducation
institutions?

No

16.2.1. Please describe briefly the main ele mentedaprovide the source.

16.3. Which one of the following statements best sleribes the current situation in your country?

Higher education institutions have autonomy to decide, but most of them offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regualting recognition of prior non-formal and informal learning?

No

17.1.1. How does your legislation in higher e ducatn define prior learning?

17.1.2. Do your steering documents in higher edudan define prior learning?
Yes
17.1.3. How do your steering documents in higher edation define prior learning?
The concept is used in the Higher Education Act.(38. ) without an accompanying detailed defimitio

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

Prior non-formal learning (e.g. various non-ceetificourses)
Prior informal learning (e.g. work experience)



17.3. Prior learning as defined by your steering duments can ...

I be used to gain admission to a higher educatialy gitogramme

¥l be taken into account as partial fulfilment of ghleir education study programme (e.g. to reduceetigred amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislati, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education mstitutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Please choose..

17.6. What measures are in place to ensure that @ssment of learning is based on reliable and valevidence?

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

No
17.8. Please provide any additional relevant commenfor consideration regarding flexibility of higher education studies.

Ad Question 68 [I1.6.1.2.]: "How do your define jaformal/official status other than full-time stud®" Due to a lack of space
in the box above, we give our full answer hereoading to the Higher Education Act, part-time tinghnmay be provided in the
framework of the training schedule associated e¥bning or correspondence training. Except forgrasgiuate specialist
training courses, the length of part-time trairshgll equal at least 30 but no more than 50 peafa@he contact hours of
full-time training. The length of postgraduate spést training courses shall equal at least 20noutnore than 50 percent of the
contact hours of full-time training. Courses offéia line with the training schedule of evening aoedrespondence training shall
be provided on working days or, if appropriatet-eys, in consideration of the timetable of thelshts concerned.



Part 2.2 BFUG Data Collection on student contributions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and istrimited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle studentsra excluded except when explicitly mentioned. Sinaitly, the focus is on
home students or equivalent. International studentsre only included when explicitly mentioned.

1.1. Do you want to answer this section now or late

Now

2. In your country, does any higher education homstudent at a public higher education institution hae to pay a fee of any
kind?
Contributions to student unions are not included!

Yes
3. In which currency are contributions to higher edication institutions and other study costs paid iryour country?
Hungarian Forint (HUF)

4. In principle, which home students at public higer education institutions have to pay fees?

During studies  © Al students © Specific groups of studen©  No anmswe

After studies  © Al students © Specific groups of studen©  No anmswe

4.1. Which main e xemptions to this principle exisin your country?

4.2. Which of the following criteria determine wheher a student has to pay fees?

O Need

As a rule, merit, i.e. academic results do notiafice the amount to be paid, yet they can havegeucit
on the status (State-funded vs. fee-paying) ahidd number of students as national legislatigpukttes
that based on annual assessment at institutiovell, line best-performing fee-paying students can be

Merit allocated the places of State-funded students armairiate their studies before completion, or whose
status is changed to fee-paying due to their poademic performance (upon criteria determined by
national legislation and institutional statutes)udro continue their studies with a fee-paying stédu any
other reason.

O Part-time/Full-
time/Distance
learning

O Field of study

Students can be admitted to either State-funddeleepaying training (in many cases this allowstifer
same programme being offered to students belomgibgth categories). Students in fee-paying
programmes need to pay a fee while the costs tetatthe studies of students admitted to Stateeftind
programmes are covered from the State budget.

5. With regard to fees, are home students in the send cycle treated differently to those in the firscycle?



No

5.1. In principle, which second cycle students goublic higher education institutions have to pay fes?

During studies  © Al students © Specific groups of studen®  No answe

After studies  © Al students © Specific groups of studen®  No anmswe

5.2. What main exemptions to this principle existni your country?

5.3. Which of the following criteria determine wheher a student has to pay fees?

O Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?
Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = 486 000 HUF

Maximum amount = 5 850 000 HUF

Most common amount = 720 000 HUF (estimation)

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students inertain subjects,
students in need, students with good academic perfoance, part-time students, other...)

Hungarian higher education institutions are autteatito define their tuition fees (above a certammum fixed nationally) for
their fee-paying programmes. Tuition fees de faetiy according to subjects/fields of study: infinst cycle they are the lowest
in teacher training and in certain subject of thedmities, and the highest in the field of arts.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

Minimum amount: 0, 05 % of all students of thetfirgcle (incl. State-funded and fee-paying stude@®f 0,13 % of fee-paying
students of the first cycle Maximum amount: 0,0004f all students of the first cycle (incl. Staterxded and fee-paying
students), OR 0,0017 % of fee-paying studentseofitht cycle

7. What is the minimum, maximum and most common amant of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees t@e paid only once to that amount.

Minimum amount = 190 000 HUF

Maximum amount = 6 000 000 HUF

Most common amount = 720 000 HUF (estimation)



7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

Hungarian higher education institutions are autteatito define their tuition fees (above a certammum fixed nationally) for
their fee-paying programmes. Tuition fees de faetiy according to subjects/fields of study: in¢lezond cycle they are the
lowest in teacher training.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

Hungarian higher education institutions are autteatito define their tuition fees (above a certammum fixed nationally) for
their fee-paying programmes. Tuition fees de faety according to subjects/fields of study: they thre highest in the field of
arts and in medical training (general medicine tidewy, pharmacy).

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

Minimum amount (estimation): 0,009 % of all studefibcl. State-funded and fee-paying studentshesecond cycle (incl.
second cycle programmes in and outside of thedydologna model), OR 0,028 % of fee-paying stuslenthe second cycle
(incl. programmes in and outside of the typicald@pla model) Maximum amount (estimation): 0,003 %lbstudents (incl.
State-funded and fee-paying students) of the secyrid (incl. second cycle programmes in and oatsiftthe typical Bologna
model), OR 0,009 % of fee-paying students of tlmseé cycle (incl. programmes in and outside otypéal Bologna model)

8. Concerning fees, are international students tread differently in your country from home students?

No

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?

Minimum amount =

Maximum amount =

Most common amount =

8.2. According to your country's steering docume ntsstude nts from which countries are considered int@ational students?

According to the Higher Education Act, the righe thursue studies in a higher education institutioitis a State-funded or
fee-paying status under the conditions definetiénftct are granted for Hungarian citizens, pers$ansng the right to free
movement and residence, refugees, asylum-seekdes, émmigrants, and residents living in the iteiny of the Republic of
Hungary, foreign nationals enjoying the same riglstélungarian citizens on the basis of an intewnatiagreement, the nationals
of countries where Hungarian citizens have recotarslee higher education services of the countsgldaon the principle of
reciprocity, and holders of the “Blue Card” (reside and work permit for highly skilled immigrants)the European Union.
Any person not falling into these categories cdy parsue their studies with a fee-paying statu® $ame fees apply to home
students and international students in fee-payaigitg.

9. Who defines the fee amounts for any student im¢ first cycle?

U Each higher education institution defines its oamsf
O Higher education institutions can define their fdms there are limits set by the central/regiahority
O Higher education institutions can define their fdmg they have to be approved by the central/rediauthority

O Central/regional authority defines the value ramigiees

Higher education institutions can define their feekwer limit is set in national legislation.



10. Who defines the fee amounts for any student the second cycle?

U Each higher education institution defines its oamsf
U Higher education institutions can define their fdms there are limits set by the central/regi@nahority
O Higher education institutions can define their fdmg they have to be approved by the central/rediauthority

O Central/regional authority defines the value ramigiees
Higher education institutions can define their feekwer limit is set in national legislation.
11. Do students have to pay compulsory contributianto student unions/re pre sentations?

No

11.1. Please provide the payable amounts and explalifferences between cycles and students, wheresthexist.

12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combiation of grants and loans for students

12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and
loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes, students of all cycles
As a general rule defined in legislation (Gov. Becb1/2007), among students of all cycles, onlytiile State-funded students
(and a specific category of fee-paying students hdwbstarted their studies with a State-fundedistatd would be eligible for
participation in State-funded training based omilm@ber of semesters they have spent in higheraéida are entitled to social
benefits (need-based support).

13.2. Which first cycle students are eligible forgnts and/or scholarships?

Specific groups of students

13.2.1. Which groups of students receive grants afwd scholarships?

Need-based
Merit-based

O Part-time/Full-time/Distance learning



U Field of study

13.2.2. What percentage of first cycle students resses a grant and/or scholarship?
18

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

Minimum = 29 000 HUF per semester for merit-lsaseholarship and 15 000 HUF per month per seméstéte regular
(monthly) welfare grant

Maximum = 480 000 HUF per semester for merit-daszholarship and 250 000 HUF per semester faretipdar (monthly)
welfare grant

Most common = No data available.

13.4. Which second cycle students are eligible teaeivegrants and/or scholarship®

Specific groups of second cycle students

13.4.1. Which groups of students receive grants afwd scholarships?

Need

Merit
O Part-time/Full-time/Distance learning
O

Field of study

13.4.2. What percentage of second cycle studentsedves a grant and/or scholarship?
19

13.4.3. What is the minimum, maximum and most comnmovalue of grants/scholarships available to secomycle students
in higher education?

Minimum: 29 000 HUF/15 000 HUF per semester; marimé80 000 HUF/250 000 HUF per semester; most commodata
available

13.5. What percentage of all students receives aagt and/or scholarship?
26
14. STUDENT LOANS

14.1. In your country, can any student take out puicly subsidised or guaranteed loans to cover thegxpenses of higher
education studies?

Yes. students of all cycles

14.2. Are all first cycle students eligible to reeive loans?

No



14.2.1. On what criteria are the groups of first cgle students eligible for loans differentiated?

O Need-based
criteria

O Merit-based
criteria

O Full-time,
part-time, distant
learners, etc.

U Field of studies

[l Based on cycle

the student is enrolled

in

Students older than 40 years are not eligible teive a student loan. Loans are only availablefor
determined period adjusted to the length of studgmmmes. While most State-subsidized and
fee-paying students are both eligible for studeah) the maximum amount available for fee-paying
students is higher.

See our comment.

14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.

Minimum first cycle = 150 000 HUF
Most common first cycle = 400 000 HUF for Stateefed students, 500 000 HUF for fee-paying students
Maximum first cycle = 400 000 HUF for State-fuddstudents, 500 000 HUF for fee-paying students

14.2.3.Are all second cycle students eligible toaeive loans?

No

14.2.4. On what criteria are the groups of second/cle students eligible for loans differentiated?

U Need-based
criteria

O Merit-based
criteria

U Full-time,
part-time, distant
learners, etc.

O Field of studies

0 Based on cycle
the student is
enrolled in

Students older than 40 years are not eligibleteixe a student loan. Loans are only availablefor
determined period adjusted to the length of théystuogrammes. While the most state-subsidized and
fee-paying students are both eligible for studeah) the maximum amount available for fee-paying
students is higher.

See our comment.



14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.

Minimum second cycle = 150 000 HUF
Most common second cycle = 400 000 HUF for Shateled students, 500 000 HUF for fee-paying student
Maximum second cycle = 400 000 HUF for State-&ahdtudents, 500 000 for fee-paying students

14.3. If different types of loans exist in your cautry, please provide the details here.

14.4. What percentage of students takes out loans?

In the first cycle = 16.31

In the second cycle = 14.32

Of all students = 23.78

14.5. Are student loans publicly subsidised or guanteed?

Yes

14.5.1. Please explain the form of this guarante eussidy.

There is state guarantee for the funds taken otlitebfnational) Student Loan Centre.

14.5.2. What conditions govern the cancellation aeduction of a state guaranteed/subsidised debt inored by students
after completion of their study period?
0 Income too low
U Studies successfully completed on time
Ul Exceptional merit in studies
Age or length of period in debt
Disability
0 parenthood
Death
Early repayment of loan
No debt cancellation

No debt reduction

14.6. Please provide any additional relevant comméenfor consideration regarding your grants and loarsystem.

Comments on fees: IMPORTANT NOTE: In our reply toe®tion 5 [lll.4] "In principle, which home studsrat public higher
education institutions have to pay fees?", we nthtkeat “Specific groups of students” have to pasfafter studies ONLY
because this electronic questionnaire obliges ubdose one of the proposed answers in order ttnaenThe answer we were
thus forced to give is NOT true, itis due to ehtécal problem inherent to the questionnaire. alitg NO students had to pay
fees after studies in the 2010-2011 reference jreaur answer to question 15 (l11.7) we calculatieel maximum amount to be



paid based on the highest fee per semester irfilirznce year, multiplying it by the number of sstaes of the training
programme in question, which is a 2-year seconteqymgramme within the “typical” Bologna structuas defined in this
guestionnaire . We note however that in the casewie non-typical, one-tier (10-12 semester 069;350 credit) programmes
with somewhat lower fees per semester and withehignmbers of participating students, the totaluapaid for the whole
training can be higher (up to 13 554 000 HUF). Cemisron grants/scholarships: Based on the curretwe or the Hungarian
grants/scholarship system in higher education ¢rh&xsed and need-based student support schemast antegrated) and the
according data collection (the numbers of studestsiving particular types of grants/scholarhipes @ollected separately, per
category), we can not provide an OVERALL numbestatlents receiving ANY kind of grant/scholarshipefiefore in questions
IV.4.2. (“What percentage of first cycle studemseaives a grant and/or scholarhip?”) and IV.5.2{a¥\percentage of second
cycle students receives a grant and/or a schofgrghive chose the type of scholarship that conctengreatest number of
students in higher education, i.e. the standardtiimased scholarship, and gave the percentagedd s receiving this one in
each cycle. In addition we note that in the 201012@&ference year, the percentage of studentsviagehe basic and most
common type of need-based support (monthly weljeaeat) was 12,9 % in the first cycle and 10,6 %hensecond cycle (cycles
within the “typical Bologna model”, see our answir®art 1.1.). Comments on loans: Since 2009 estsdvhose parents are
job-seekers, orphaned students and motherlesslésghestudents whose parent alive is a job-seekeslagible for a higher
maximum amount of student loan for a maximum of semesters (50 000 HUF/month and 500 000 HUG/ye&8tate-funded
students, 60 000 HUF/month 600 000 HUF/year forgaging students). This rule applies to studentslafycles. Debt
cancellation only applies to cases of disabilityevehthe deterioration of a borrower’s health caodits medically proven to be
irreversible, without the possibility of rehabilitan. If facing financial difficulties, borrowershoe having started their third
payment year (at minimum) and who would be requioggly in monthly instalments adapted to theirage monthly income
from two years before can ask for a temporary (vas:-year long) reduction of their monthly instalthePaying off can be
suspended temporarily in case of giving birth, m@afor a small child and (reversible) disability.

15. Do you want to answer this section now or lat@r
Now

16. Do any student's parents receive tax-related hefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

Istcycle © yes ® No © No answer

2ndcycle ©vyes ® No © No answer

17. Which students' parents are eligible to receiveuch non-tax based benefit?

Some

17.1. What are the criteria upon which eligibility is decided?

0 Income of parents too low

0 Income of student too low

0 Age of student (child)

L Disability

0 Parenthood of student (child)
Other

17.1.1. Please specify.

Question 57 [V.2.1] "What are the criteria upon evheligibility is decided?" is not relevant for si;ce student's parents do not
receive tax-related benefits (tax relief of anydkiwhich is not limited to income tax) for the tary education expenses of their
children, as we indicated in our answer to QueS®iV.1].

17.2. Are parents of students in the first or in te second cycle treated differently?

Please choose..



17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finanal be nefits (tax
relief)?

Please choose..

19. What are the forms and values of the granted sarelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as entage.

19.1. Is there a difference for parents whose chiieln are first or second cycle students?

Please choose..
19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stuents' parents
(including guardians).

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?

Istcycle ® yes © No © No answer

2ndcycle ® yes © No © No answer

22.1. What are the criteria to determine who is edjible ?

They are enrolled as a student at a recognise@rhgghucation institution
Ll They are under a certain age (please specify)
Ll They have another particular civil status (e.g.riedr;, parenthood, other)

U Income-dependent

23. In your country, do any forms of public non-cak student support exist?

Istcycle ® ves © No © No answer

2ndcycle ® ves © No © No answer
24. What forms of public non-cash student support xast?

Subsidised accommodation:1st cyc 1
Subsidised accommodation:2nd cyc| 1

Subsidised health insurance:1st cyc 1



Subsidised health insurance:2nd cyc 1

24.1. Please specify the details of existing subsisl

Students eligible for student support can applysfdrsidized accomodation in student dormitoriealllhigher education
institutions, dormitory places are allocated based combination of social criteria and academifopmance.) The social
insurance costs of home students are covered feiBtate budget (emergency services for all stesdentergency and public
health services for full-time students and intaomal students studying in Hungary in the framewair&n international
agreement or holding a grant from the Minister oesjible for education).

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo Al students © Specific groups of students basegrerdefined criteria ©  No answer
Subsidised health insuranceo a|| students © Specific groups of students baseprerdefined criteria ©  No answer

Other subsidies © || students © Specific groups of students baseprerdefined criteria © No answer
25.1. What are the criteria to determine who is edjible ?

Income of parents too low

Income of student too low

Ll Age of student

Disability

Parenthood of student
The allocation of subsidized accomodation (for stisl eligible for student support only) is basedacial criteria (including
those descibed in 1.3.1.) and academic performaono®ined. Public health services are only finarfoeah the State budget for

full-time students. Only certain groups of intefoaal students are entitled to State-funded emeggand public health
insurance.

25.2. Is there a difference in eligibility betweefirst and second cycle students?
No
25.3. Please explain the difference.

This question is irrelevant with regard to our aesto Question 74 [VI.5.2] "Is there a differenceeligibility between first and
second cycle students?", see above.

26. Please provide any additional relevant commentsr consideration regarding public non-cash studeinsupport.

In our answer to Question 72 [VI.5] "Who is eligtb receive such non-cash support?”, we markeédplegific groups of
students based on pre-defined criteria were ebdidnl other subsidies because the electronic questire required a mark in
that line too, in order to let us continue. We dad intend to describe any other subsidies.

27. Do you want to answer this section now or lat@r

Now
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28. What is the typical status of a candidate preping a third cycle (PhD) qualification?

Student

O They hold and employment contract with a HEI

28.1. Please explain why you selected multiple ogtis?
We did not select multiple options.
28.2. Are there differences between students of fiirent subject areas?

No

28.3. Please explain the difference.

29. What are the main funding sources for candidat pre paring a third cycle (PhD) qualification?

Scholarship for State-funded candidates withirrtbéficial training period; income from employmentother cases. (This is an
estimation; no regularly collected data is avaidbl

30. Please explain any differences in the fees thase required to pay, compared to your answers fofirst and second
cycle students, as well as differences in granteans and other support that may be provided.

Fees to be paid by students in fee-paying doctoaiding are determined by higher education institis. Full-time doctoral
students are eligible for the regular welfare gfaeed-based student support), the standard naséebmonthly scholarships
and institutional scholarhips. Contrary to firstde®cond cycle students, doctoral students areligitle for the Bursa
Hungarica Scholarhip Scheme and the ScholarsttipedRepublic of Hungary.

31. Please explain the nature of the contracts caddtes preparing a PhD have with their higher eduction institution.

32. Please specify any fees third cycle candidatégt are typically neither "fully student” nor "ful ly employee" have to

pay, as well as any support that may be provided.

See our answer to Question 78 [VII.1] "What istif@cal status of a candidate preparing a thirdeeyPhD) qualification?".

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
LaszI6 Dux, Deputy State Secretary for Higher Education, Ministry of National Resources
Béla Kardon, Head of the Departement of Scientific Affairs, Ministry of National Resources

Katalin Torokné Szilagyi, Head of the Departement of International Affairs, Ministry of
National Resources

Géabor Mészaros, Head of the Hungarian Equivalence and Information Centre
Laszl6 Csekei, BFUG member, Secretary of the Hungarian Bologna Board

Katalin Radli, Deputy Head of Higher Education Departement, Ministry of National Resources

B.1.b  Stakeholder representatives
Erné Keszei, Chair of the Hungarian Bologna Board
Eva Sandorné Kriszt, President of the Hungarian Rectors' Conference
Gyorgy Bazsa, President of the Hungarian Accreditation Committee
Péter Kabai, Member of the Hungarian Bologna Board (teaching staff)

(Every Bologna stakeholder group was asked to fill in.)

B.1.c Other contributors

Katalin Kurucz, Head of Unit for Higher Education and RTD programmes, Tempus Public
Foundation (LLP National Agency)



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|:| Yes

X] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most

recent revision?
Adopted:

Most recent revision:

C.2. Does the strategy include national quantitative targets for the different forms of student

mobility in higher education?

Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility

Degree mobility?

Inbound

Outbound

No target

C.2.a  Please provide a reference for the target.

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|:| Same

|:| Differences

1 Mobility to a different country in the context of a programme in the home institution for which

credits are awarded
%2 Mobility for an entire degree programme




C.2.b.i If there are differences according to the degree cycle, please specify.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|:| Yes
|:| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|:| No

C.3.a.i If yes, please specify

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|:| Yes
|:| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA

USA/Canada

Latin America

Australia, New Zealand

Middle East

Africa

Asia

Other (please specify)

C.4.b If you have regional priorities, please give reasons.




C.5. Does your country monitor the impact of your national strategy or action plan?

|:| Yes
|:| No

C.5.a Ifyes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent

results?

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

|Z Yes
|:| No

C.6.a Ifyes, please explain and/or give examples.

Institutional level mobility strategies exist at some HEls (e.g. University of Pécs, website:
http://english.pte.hu/menu/35/21). Also, most universities and colleges have Erasmus

agreements. A huge number of the Hungarian HEI-s are taking part in bi- and multilateral
partner programmes with foreign HEIs.

C.7. Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

|:| Yes, for degree mobility

|:| Yes, for credit mobility
[ ] Yes, for both

|X|No

C.7.a Ifyes, do the following restrictions apply?

Degree mobility

Credit mobility

Grants/scholarships are restricted
to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions apply




C.8. Has your country implemented any of the following financial support measures to foster

student mobility?

Measure

Credit mobility

Degree mobility

loans for incoming students

national student loan system

national student loan system

grants/scholarships for
incoming students

Ceepus programme

Bilateral agreements between
governments for student
mobility

Loans for outgoing students

national student loan system national student loan system

Grants/scholarships for
outgoing students

LLP community programmes
Ceepus programme

Bilateral agreements between
governments for student
mobility

Possibility of grant from the
home institution

Other: (please specify)

Student card see C9. Student card see C9.

C.9.

Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

All students enrolled in Hungarian higher education institutions can get a student card
(included foreign students, too). If you hold a student card, you can access a number of
services and discounts. Some higher education institutions require the card for entering
their premises or the dormitory, and it is needed for using the library services with a
discount or free of charge. Discounts are also available in the sports facilities if you hold a
student card. The kinds of services for which the student card must be presented vary by
institutions, but some discounts are centrally regulated and available for every student
who holds a student card. Among these are various travel, cultural and commercial
discounts.

As for the recognition of foreign qualifications and degrees, the academic recognition lies
in the responsibility of HEIs, so it is a much easier procedure than the professional
recognicion.

Some Hungarian HEIls have tutoring and mentoring for foreign students.

Many Hungarian HEIs maintain and finance bilateral mobility programmes (beyond the
LLP) with partner HEI-s in Europe and in other continents.




D Identifying and removing obstacles to mobility

D.1.

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

D.2.

your policy on mobility?
In 2008 and 2009, 3 surveys have been conducted in the framework of the Bologna
Promoters’ network in Hungary. The 3 themes are:

1) Student services at Hungarian universities
2) Internationalisation in Hungarian higher education
3) The use of learning outcomes in Hungarian higher education

The preliminary results of these surveys have been published by Tempus Public Foundation
(the LLP natonal agency). The publications are available at

http://www.tpf.hu/pages/content/index.php?page_id=726 (under the name of “Bologna

fuzetek”).

In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility

Incoming mobility

Outgoing mobility

Funding 1
Recognition 3 2
Language 1

Curriculum/Study organisation 3
Legal issues

Motivating and informing students 2

Other, please specify:

D.3.

Are at least some of the obstacles that you ranked above particularly important in specific

study cycles?




|Z Yes
|:| No
D.3.a If yes, please specify.

“Curriculum/Study organisation” in the bachelor cycle in outgoing mobility is a most
important issue — most first cycle programmes lack a “mobility window” so it is
difficult to find a place for international mobility in a way that it be fully recognised
by the sending university.

D.4.  Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|:| Yes
|Z| No

D.4.a If yes, please specify.

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?

|X| Yes
|:| No
D.5.a If yes, please specify.
All of them are particularly relevant for credit mobility.

“Curriculum/Study organisation” in the bachelor cycle in outgoing mobility is a most
important issue — most first cycle programmes lack a “mobility window” so it is difficult to
find a place for international mobility in a way that it be fully recognised by the sending
university.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|Z Yes
|:| No
D.6.a If yes, please specify.
Lack of funding - both on national and family level.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

The measures are not country-level, but were taken at the level of the Erasmus programme
(this being the biggest mobility scheme in the country). Funding cannot be improved at the
moment.

Recognition of credits gained during credit mobility is being closely monitored by the LLP
National Agency. Also, the Ministry of Education and Culture (now: M. of National
Resources) drew rectors’ attention to the institutions’ obligation of recognising credits
from mobility in a letter at the end of 2009.

D.8. Has your country monitored the effects of these measures/programmes?



|Z Yes
|:| No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

Recognition of credits gained during credit mobility is being closely monitored by the LLP
National Agency. This area is one of the questions in the Final reports that have to be handed
in to the LLP NA on the use of Erasmus funds; it is a recurrent question at monitoring visits by
the NA to HEls; problematic cases are being tackled (and with results) at the individual case’s
level.

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|X| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?



D.10.

In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important

:3)

Obstacles to staff mobility

Incoming mobility

Outgoing mobility

Immigration restrictions

Recognition issues

popular as a target
country  for  staff,
because of the lang-
uage difficulties and re-
latively low net income

Language issues 1 2

Incompatibility of pension and/or social

security systems

Legal issues

Other, please specify: 1 - Hungary is less | 1 - Lack of information,

funding and of free

capacity of

teaching staff

the

What measures/programmes has your country implemented to tackle and remove the

obstacles to staff mobility that you mentioned?

We are not aware of existing measures to improve language skills of staff — it is their

Some steps have been taken to improve the popularity and attractiveness of Hungary as a
target country (mostly information projects in Europe), but these should be wider in scope
as they do not yet reach a sufficiently wide range of staff.

Has your country monitored the effects of these measures/programmes?

D.11.
personal responsibility.
D.12.
|:| Yes
|E No
D.12.a

results?
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If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent




E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than | no no no
outgoing students
more outgoing than | yes yes yes
incoming students
approximately the same | no no no
number of incoming and
outgoing students
No information | no no no
available

E.l.a What is the statistical source for this information? Please supply statistical data.

Credit mobility: Erasmus programme

Outgoing Erasmus students per year and per target country on the site of the
Hungarian LLP NA:
http://www.tpf.hu/upload/docs/LLP/Erasmus/Statisztikak/kiutazo_hallgatok_celorsz
agonkent98_2008.pdf

Student mobility stats in 2008/09 on the site of the European Commission
http://ec.europa.eu/education/erasmus/doc/stat/table109.pdf

Degree mobility: Statistical Yearbook of Education
http://www.nefmi.gov.hu/letolt/statisztika/okt_evkonyv_2009 2010 _100907.pdf
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E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|Z No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

Mobility is balanced if approximately the same number of students arrive in Hungary as go
abroad to study. This approach also applies to credit mobility and degree mobility.

E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|E Yes
|:| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

Although we have no relevant and reliable statistics on outgoing students in degree
mobility, there seems to be an East-West slope in the field of mobility in general:
we can say, that we have more outgoing students to Western Europe and more

incoming from Eastern Europe.

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|Z No

E.4.a If yes, what are the main concerns addressed?

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:
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Errata Annex
5. 1. Please provide the (approximate) percentages of first cycle study programmes
across the following categories: *

Total of all entries must not exceed 100
Please write your answer(s) here:

e 180ECTS:60%
e 240ECTS:6%
e Other number of ECTS : 34 %

In the original questionnaire the 240 ECTS and the other number ECTS was mixed.
The correct numbers are the ones provided now. Numbers are taken from the Annex 1 of the
Governmental Decree no. 289/2005. (issued on the 22 December 2005).
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