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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
FRANCE
Name(s) of the responsible BFUG member (s)

Helene LAGIER FR BFUG member

Email address of the responsible BFUG member (s)

Contributorsto the report

Government representatives = DGHE (FR Ministry for Higher education and Research)

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives =

Contributorsto the report

Academic and other staff representatives = Some FR Bol ogna Experts

Contributorsto the report

Other (please specify) = AERES Agency, CTl Commission, FR ENIC-NARIC



Part 1.1 BRUG Data Collection on Context and Sructures

1. Do your steering documents for higher education policy explicitly take account of demographic proj ections for your
country?

Yes
2. How do these proj ections affect higher education policy planning?

In Frarce, works based on statistica forecasts of student numbers in higher edwcationare regularly undertaken and are tools
for the systemmonitoring, according to possible scenarios outlined for the future and their impact over the budgetin
particuar. The latestinformation note published by the Ministry for higher education ard research (MHER) onthisissue
focuseson studert numbers forecaged for academic falls, over the period 2010-2019. From now till the 2019 horizon, two
scenarios — ore based ontrends ; arother possble ore - can therefore be found : * Web link for the document : Note
d'information MESR n°10.07 d’ Octobre 2010 : http://media.erseignementsup-recherche.gouv.fr/file/2010
/82/8/NIMESR1007_158828 .pdf

3. Which of the following statements correspond to your higher education system?

Higher educationinstitutions can be either academically or professiorally ~ Please referto Q 5.13 for addtioral
oriented comments

[l Higher educationinstitutions are only academically oriented

. L . _ _ Please referto Q5.13 br addiioral
Higher educationinstitutions are either public or private commens

C1All higher educationinstitutions are public

Please referto Q5.13 for addiioral

State-recognized private HEIs c S

4. What is the number of institutionsin the categoriesidentified?

InFrarce, the rumber of higher education institutions, according to idertified categories, is asfollows : - universities: 83 -
IUT (part of universities) : 115 ;- Grands éabissemerts : 11 ; - sections detechniciens supérieurs (ST (ie : short cycles
post-secondary classes providing BTS programmes): 1951 ; - classes préparatoiresaux grandeséwmles (CPGE) : 429 ; -
ergineaing schools : 204 (including 58 private schoals) ; - business management and accountants’ schoals) : 212 ; - Arts
ard Culture schools : 237 ; - Palamedical schools outside wiversities 409 ; - Sclools for jobsin sccial affairs: 202 ; - Law
ard administration schools : 52 ; - Journalism schools and literature schools : 27 ; - Other schools : éolesnormales
supérieues 6 ; schools of architecture, 22 ; Vet schoals, 4.

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentages of first cycle study programmes across the following categories:

180 ECTS = 100

240ECTS = 0

Other number of ECTS = 0

5.2. Please provide the (approximate) percentage of the total number of first cycle students enrolled in programmes of
the following length:

180 ECTS = 90

240ECTS = 0

Other number of ECTS = 0



5.3. Do degree programmes exist outside the typical Bologna 180-240 ECT Sfirst cycle model (and/or calculated in
years rather than credits)?
These may include integrated/long programmes leading either to a first or a second cycle degree.

Yes

5.4. In which study fields do these study programmes exist?

Engineering schoal's are not based on an education architecture organ zed with a 1st level in it, connected to programmes
connededto a Licerceésdegee (ie; grade de Licerce here) (accounting for 180 ECTS credits). Paamedical programmes
are not all organizedyet, according to a“Bologna logic” whichis translatedinto the LMD (Licerce, Master, Doctorat)
scherre in France. On the other hand, it is worth underining that, on the basis of a recent change brought into regul ation about
health higher education programmes, anacadernically-orierted new degee based on broad basic knowledge, and accounting
for 180 ECTS credits, has just been creaed by regulatory texts adopted on March 22nd 2011 (ie : arrétés du 22 mars 2011) —
published in the dficial Bulletin of the MHER of April 28th 2011 — and deding with medica scierce, dertist scierces, ard
phamacettica sciences

5.5. What isthe typical length of these degree programmes ottside the Bologna 180-240 ECT S model?

Engineering programmes are goen to studerts, either after success to acompettive exam or onthe basis of a “dossier’
(showing evidence d learning paths ard education awards) to be shown after 2 post-secondary educaton years (ie : 120
ECTScredits). And these programmes pave the way to erginea's’ degrees which in France provide gadwteswith the

Master’'s degree (“grade de Master” here) accounting for 300 ECTS credits (ie : 120 + 180 credits). + additional comment
for Q 5.2.: engineering programmes don't have a Bachelor("Licence")'s degree

5.6. What (approximate) percentage of all students studying for a first degree (including students enrolled in the
Bologna cycle structures) is enrolled in these programmes?

Students reg stered in ergineaing programmes account for lessthan10% of all the students registered at universities
5.7. Please provide the (approximate) percentage of second cyde (master) programmes of the following length:
60-75ECTS = 0

OECTS =0

120 ECTS = 100

Other = 0

5.8. Please provide the percentages of the total number of secord cycle students enrolled in programmes of the
following length.

60-75ECTS = 0
OECTS =0
120 ECTS = 100
Other = 0

5.9. Do second cycle degree programmes exist in your country outside the typical Bologna model (i.e. other than
60-120 ECTS and/or calculated in yearsrather than credits)?

No

5.10. What is the typical length of these second cycle programmes outside the typical Bologna model?

5.11. What percentage of all second cycle studentsis enrolled in these programmes?



5.12. In which study fields to these programmes exist?

5.13. Please provide any additional relevant comments for corsideration regarding general data on your country's
higher education system.

InFrarce, the nain statistical feedbacks abaut the higher education system are made possible by the MHER, in particdar on

the bads of the SISE studert informati on monitoring system (SISE standing for : “systene d’ information sur le suivi des

étudiants ») involving al universitiesard most of HEIs within the remit of the MHER, ard tharks to additional suveys

cariedout for post-secordary education : STS dort cyclesprogrammesard CPGE preparatory classes for Grardes Ecoles.

Additional surveys may be cariedout fromtime © time by the MEHR statisticd units or the CEREQ (“ Centre d’ étudeset de
recherches sur les qualifications) organisation. + additional comments for Q3 : *Higher education institutions can be
either academically or professionally oriented : Universities provide programmes which are either academically-oriented or
research-oriented ; on the other hand, professionally-oriented programmes (such as professionally-oriented “Licence™s or
“Master™s degrees areprovided as well.

The purpose sought for in priority for these professionally-oriented degrees is immediate integration into the labour market,
as far as one job or a set of well-defined jobs are concerned. However, academically-oriented degrees cannot overlook stud
employability. Therefore, the new academically-oriented Licence, on top of subject-specific competences, must enable
students to get generic and pre-professional competences and skills that can be re-invested in “real life”, into a
socio-economic environment. Universities also provide their students with short-cycle programmes leading to DUT
(“diplémes universitaires de technologie ») degrees, within IUTs (“Instituts universitaires de technologie”), which are

part of universities As far as ergineaing or business schools are ancerned, they can be corsidered professionally-oriented

higher educat on institutions. *Higher education institutions are @ther public or private : Universities are public institutions

ard their names asUniversitiesis lecally protected on the bads of aregulation listabout all universitiesin Frarce, whichis

reglarly updated and published Engineering schools can either be public or private, whereas business schoadls are private

institutions. **Other : The category setfor « éablissement privé reconnu par I’ Etat» deals with private institutions which, on

the bag's of an expertise © be carried out, are recognized asinst tutions bringing a cooperaton whichis useful to the public

service d higher education, ard therefore, whichcan be dlowedto getanong their own studerts thosewho hold agrart

allocaed by the Sate (MHER ministry). Asfar as degeerecognitionis concemed, arother category based on the «

reconnaissarce dudipldme par I’ Etat » or the nertionof a “dipléme visé par |’ Etat’ only matter.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes give accessto at least one second cycle programme?

100%
All degrees awarded after a 1st higher edwcatiioncycle (which, according to the Bologna Process architecture, acounts for
the Licerce's degee in France) enable to get access to a &cond cycle progranme ; and thisis also s thanks to the
professionally-oriented Licerce.

6.1.1. Please provide a source for this information.

Onthe bags of article 5 fromthe legal text about the Mader's national degree—ie : arété du 25 avril 2002 relatif au
dipléme ratonal de Master -

6.2. What percentage of first cycle students continue to study in a second cycle programme after graduation fromthe
first cycle (within two years)?

-75-<100 %
Three-guarters of graduates awarded with anacademicdly-oriented Licence’s degee go onstudying further a university the
next year : 72,4 % of them get regstered in a Master programme, i ncluding Maders for teeching carea's, withvariabe rates
according to subject areas : very highinlaw (nearly 87%) and in natural sderces (80%), in fundanertal scierce ( 82%) ; but
much lower in literature (66%), in larguages (62%) or in so-caled STAPS programmes for sports careers (62%).

6.2.1. Please provide the source for this information.



Fiche 15/Etat Enseignement supérieur et Rechercheamce (December 2010) —pp40-41-: www.enseigrsogn
recherche.gouv.fr/cid54733/I-etat-de-l-enseignerseperieur-et-de-la-recherche-n-4-decembre-201D.htm

6.3. What are the requirements for holders of a f&t cycle degree to access a second cycle programme ?

All students (Scale 1) @ yes ® No © Some © No
answer

All students (Scale 2) © yes © No ©® Some© No
answer

Holders of a first degree from a different stuaydi(Scale 1) © yves © No © Some© No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yves © No ©® Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yves ® No © Some © No
2) answer

6.3.1. When you selected 'some' in any of the anssweabove, please explain.

* Answer : “Must fulfil extra requirements, such@sams or additional courses- Holders of a firgirde from a different
study field : Some” : According to provisions mamean April 2002 regulation about the Master’s @éegr ie : “arrété du
25 avril 2002 relatif au diplome national de Mastementioned in Q 21 above, registration at thestdalevel is possible
for any HE qualification awarding the Licence’s ok (“grade de Licence”), in a subject area whscbdmpatible with the
Master’s subject area. Henceforth, when subjeetsangay be incompatible with each other, gettingssdo second cycle
programmes may require one or several succesgitiyed exams at the Licence’s level in the subjeet of the
sought-after Master. * Answer : “Must have work expnce” : The 1985 August 23rd decree allows H&l®cognize prior
learning, meaning previous learning paths, profesdiexperiences and own experiences (informalaohm), for the
access to any higher education level. Professiexgriences mean jobs done as employees or angeléyed persons or
volunteers for instance).

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information

Regulation about doctoral programmes : Arrété do{t 2006 relatif a la formation doctorale.

6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?

In 2009, new doctoral candidates who were studgingiversity or in a U-connected institution tleay before — accounting
for 51% of registered doctoral candidates — wemajority in a Master second year in 2008 (ie : 448hereas 3% were
in an engineering programme. 49% of those doctmaatlidates who were not at university the yearreefome from a
non-U connected engineering school (4% of theng),adih students who are getting back to univeraftgr one year of break
at least, or who get back to France after graduaimoad. (Source : Etat de I'Enseignement supéeiede la Recherche,
2010 - Fiche 27)

6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

No

6.6.1. Under which criteria is this possible?



6.7. What percentage of third cycle students enter into that cycle without a second cycle qualification?

0%
6.8. Please provide any additional relevant conments for consideration regarding the progresson between cycles.

The higher education systemarchitecture set up in Frarce, combined to a genuine recognition of prior leaming including

professional experience (ie: «validationdesacquis de I’ expérience » <VAE>), ersuresflexible and snpoth leaning paths

to all those whose abilities enable them to study further in higher education. + Additional comment for Q 6.1.1: Arrété du 25
avril 2002 relatif au diplome national de Master - : EN translation : «In order to be registered in programmes leading to the
Master degree, students may show evidence of : - either a national degree awarding the Licence degree (ie : grade de Licer
in a subject area which is compatible to the Master’s own subject area ; - or one of the recognition awards connected to the
recognition of prior learning mentioned in articles L.613-3, L.613-4, L.613-5 of the Education Code”.

+ Weblink initially provided for Q 6.4.1.about doctoral education regulation: Arrété du 7 aolt 2006 relatif & la formation
doctorale >Web-link from the official French legal database Legifrance : http://www.legifrance.gouv.fr
[affichTexte.do?cidTexte=JORFTEXT000000267752&dateTexte=

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. I's access to degree programmes outside the typical Bologna model organised in a different manner than for
Bologna first cycle programmes?

Please choose..

7.1.1. Please explain the differences.

7.2. s access to the second cycle specifically regulated for students holding a degree from a programme outside the
typical Bologna model?

Yes
7.2.1. Please specify how it is regulated.

Accessto “Grandesémles” (ergineaing schools and some business schoolsin particuar) is based on a compettive
ertrarce exam cardidates can sit for, after 2 intensive yeas (accounting for 120 ECTS credits) of studying in the “Classes
préparatoires aux grandesécoles’ (CPGE).

7.3. Isit possible for graduates of afirst cycle degree outside the typical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in your higher education system? (These may include, but are not
restricted to, traditional supervision-based doctoral education, structured doctoral programmes, professional doctoral
programmes etc).

Doctoral programmes in France ae research-based programmes allowing doctoral cardidatesto get acquai nted with
reseach making itself and innovation They are mainly based on researchworks to be undertaken by any doctoral cardidate,
under the control ard the supervision of athesis Diredor (or two thesis Diredorsina “co-tutelle” (*) framework <* : joint
supervision of thess>), inthe perspedive of apublic (**) thesis defence (**ie : opento a wider audiercethanthe jury
alone). Along their leaming path, doctoral candidatesare provided with additional courses and may be involved in
programmes seninars, missions or training schenmes(« stages ») set up by the doctoral school. In the wake of the 2006 April



Research programme law (ie : “loi de programme ®82450 pour la recherche du 18 avril 2006 »), ratexw doctoral
programmes, under focus by a 2006 August reguléiton“arrété du 7 aolt 2006"), are characterizgdour main features :
1)existence of doctoral schools set up to givermerlying structure to doctoral programmes contitlguto their visibility
and attractiveness at the international, Europedmational levels, is being confirmed ; 2)Stateraditation for doctoral
schools, on the basis of assessment expertisasctaut by the AERES Evaluation Agency. This acitetidn sets the
scientific subject areas to focus research upahalow doctoral schools to get doctoral candida¢ggstered as such and
to award the Doctorat ; 3)acknowledgment of dodtedacation as “professional research-based exprrie 4)opportunity
given to a set of HEIs to be part of the doctorhlaation to be provided, under the condition th@dence is made, in the
framework of a nation-wide assessement, that treynaleed able to bring in a significant help ® $leientific and education
offer of a doctoral school.

8.2. Do doctoral and/or graduate schools exist iroyr higher education system?
Yes
8.2.1. What are the main features of these schoalad how many doctoral schools are there?

A doctoral school is State-accredited by the MHERhe framework of the institutional contract @ntrat d’établissement
») of the HEI it is connected to, on the basis ithgathers locally high quality scientific strelngtin a meaningful set of
subject areas and issues, together with reseanis tehich take the responsibility of doctoral cdatks’ education and
advice for further careers, in order to ensurduhee PhD graduate to be provided with a high leveironment and
training helping for his/her further integratioridrihe labour market. HEIs-connected Doctoral stshbave been further
developed on a wider basis since 2000. At the 2@a@lemic fall, there were 305 of them over thetteyr; there were 285
at the 2010 academic fall.

8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?
Yes
8.3.1. Please specify the number of years.

The number of years set up by the 2006 regulaieon€ arrété du 7 aolt 2006 relatif a la formatiogtorale ») is : « 3
years as a general rule » (ie : « 3 ans en regirgie »).

8.3.2. What is the average length (in years) of flime third cycle (PhD) study programmes?
3

8.4. Are doctoral studies included in your countrys qualifications framework?

Yes

Higher education architecture in France is « maialged on the three grades of Licence, Master antbEate » (taken from
Article 2/paragraph 2 — 2002 April Decree aboutlenenting the EHEA into the French higher educagigstem : “Décret
n°2002-482 du 8 avril 2002 portant application yatésme francais d’enseignement supérieur de larcotion de I'Espace
européen de I'enseignement supérieur “: http://whagifrance.gouv.fr/jopdf/common/jo_pdf.jsp?numJO=0&
dateJO=20020410&numTexte=36&pageDebut=06324&pag®Bi35 ) In the national register for professional
qualifications - ie : « Répertoire national degtifieations professionnelles » (RNCP) -, the leskthe Doctorate’s degree
is set at level 1, which actually means level enEuropean qualifications framework.

8.5. Are ECTS credits used in doctoral programmes?

No

ECTS use is not included in the regulation aboutatal education — ie : « arrété du 7 aolt 200&tifeél la formation
doctorale » -, where the notion of 3 years as argémule is mentioned (article 15). http://wwwifegnce.gouv.fr/jopdf
/common/jo_pdf.jsp?numJO=0&dateJO=20060824&numF2&pageDebut=12468&pageFin=12471

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

Renovation of doctoral education, made in 20068ure doctoral candidates with a very high-leveication and a better
degree recognition, both at university and in ifiusr service industries, is backed up by twohertnew changes aiming to
make the Doctorate’s degree the very top degréieedseystone of the French higher education systeiime creation of the «
doctoral contract » (« contrat doctoral ») nearB0® Doctorate’s holders were granted with in 20
Questionnaire/part 2-2), - and increasing ReseamdtHigher education clusters (“Péles de rechestk&nseignement



supérieur » (PRES) —ie : 20 up to now — which plajrategic role for higher education programns dination at the
scale of a given area locally, thanks to univegsitschools and research institutions working clesén each other, on the
basis of a more consistent education offer, compnogrammes and an enhanced visibility, at the Dattdevel in
particular. Therefore, in Lyon for instance, a nggét up PRES made it possible to provide a confraomework to more
than 15 doctoral schools which now can have a Bh€d®rter and can pool up their practices togeitiele keeping a
room for autonomy alive for each institution. Thekrowledgment of the Doctorate’s degree in collectigreements, as one
may be found in Chemistry for example, is beingoenaged, and there is an on-going discussion oot competitive
exams to get into the public service and get actoeep administrative careers which might be gefon holders of a
Doctorate’s degree. According to the latest datalakle for the 2009/2010 academic fall, about 66 8octoral
candidates, with 26% newcomers among them, arsteggd in a Doctorate programme within a publiversity ; 19 769
students are registered in a 1St year of thesis¢sa “Etat de I'enseignement supérieur et detherche 2010%).

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes

9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost
appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

gain full credit for their previous studies

[ gain full credit, but only if there is agreementvipeen the institution providing the short cycle gnaomme and the
institution where the bachelor programme is taught

gain full credit for their previous studies butarofessional bachelor programmes only
1 gain substantial (>50%) credit for their previotislges

gain some (<50%) credit for their previous studies

1 gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

Short cycle education — accounting for 120 ECT$litseafter the Baccalauréat — accounts for a soggmf part of higher
education in France : indeed, over an overall atrmfumore than 2.3 million students (ie : 2 316 @@0the sake of
accuracy), at the 2009 academic fall, 118 000 stadegistered in IUTs and 240 000 in STS (for Br&grammes) were
taken into account. Therefore the number of regisitstudents in STS is more than twice as mucbBstudents. Apart
from the special, highly selective, scheme basegrep’ classes to grandes écoles (“classes pr@mambaux grandes
écoles » (CPGE) —ie : 81 000 students registerte 2009 academic fall -, the short cycle is awlerganized on
post-secondary technically-oriented programmesnggtiie way to the award of the 2 following HE degre on the one
hand, the BTS degree (“brevet de technicien supéjiafter a STS post-secondary course (“sectiotedbniciens
supérieurs) ; and on the other hand, the DUT de(dieléme universitaire de technologie”) after Iy education courses
provided in IUTs (“instituts universitaires de taeologie”), created in 1966. In 2008, nearly 153 800rt cycle degrees (ie
: BTS and DUT degrees) were awarded, and nearlydfa¥em are BTS degrees. These short cycle progeamare very
attractive to young people : within the framewoflthe data-processed post-Baccalauréat admissstensy«dispositif
d’admission post-baccalauréat »), allowing pupillved in their last secondary education year (egerminale ») to
make wishes for further studying into the firstiyegahigher education after the award of the Bazmaa@at, 35% of these
young people are interested to go studying in a Bigramme for the next 2011 academic fall. BTSR0A attractiveness
is caused by several elements combined with e&ehn otery good recognition of these “senior teciams’ degrees
(“techniciens supérieurs”) on the labour marketgcher/student ratio providing a good quality legyenvironment to
students in limited groups per section ; opporigsjtthanks to the programme organization and bsiadgade between higher
education programmes, to go on studying at a hilghel, especially for a professionally-orientedemce set up in 1999 in
France, with the Bologna Process : therefore, ®mtitount of statistical surveys made by the MHHfstny, more than
half of the DUT holders and a quarter of BTS hosdaire registered in a Licence programme (eitheiepsoonally-oriented
or academically-oriented Licence) the next yeasi@es, it is worth underlining that the professibrariented short cycle
education provided by BTS and DUT enables studemts lower social and cultural backgrounds to getess to higher



education. Lag but not least, according to 2009 data, over 22 300 requests for recognition of prior leaming (RPL) in

connedion to a professional ly/or tednicaly-oriented degeeunder the renit of the ministry for education, 35% are asking

for a BTS award on that RPL basis. + examples provided for Q 9.2 : Holders of short cycle qualifications when continuing
their studies in the same field towards a bachelor degree.... * : - gain full credit for their previous studies

(>>ex : DUT >Licence) - gain full credit for their previous studies but in professional bachelor programmes only

(>> ex : BTS for "Licence professionnelle”) - gain some (<50%) credit for their previous studies

(>>ex:if the BTS subjed areais not conpatible with the subject areaof the sought-after "Licerce' progranmme)

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation mention joint degrees?
Yes
10.1.1. Please provide a reference to the legislation and/or cite the relevant articles.

Therelevant legslation is based on the following texts : * aDecree about degeessetup withininternational partnerships
whichmakesit possible © award genuine joint degees(thatis to say, single degrees), while keeping alive the possible
award of double degees : « Déaetn°2005-450 du 11 mai 2005 relatif aux dipl6mes enparterariat international » : >>
Source Web: http://www.l egifrarce.gow.fr/affi chTexte.do?ci dTexte=JORFTEX T000000810668 * a ministerial text about
the joint supervision of thesis (« co-tutelle » which erablesa doctoral studert to study for a Doctorate’'s thesis under the
joint supervision by two HEIs fromtwo different countries, onthe basis of anagreement : “Arrété du 6 jarvier 2005 relatif &
la co-tutelle intematonale de these » >>Saurce Web : http://www.legd france.gowv.fr
/affichTexte.do?cidTexte=JORFTEXT000000258089& date Texte=* A ministerial note, recertly published in the MHER
Official Bulleiinissued on June 9th 2011, about legal diplomes to be awarded for joint degees within an international
partnership according to the rumber of partner foreign institutions involved, based in particu ar on simultaneous mertions of
degreesina multilingual version: Circuaire ministérielle r2011-0009 du 11 mai 2011, publiéeauBuletin officiel du
ministere de I’ ersa gnenent supérieur et delarecherche du9 juin 2011 : >> Source Web : hitp://www.education gow.fr
/cid56457/esrs1112997c.html

10.2. Does higher education legislation allow:

Establishingjoint  ® yes © No © Legslationnotclea Legslationdoesn't mertion joint degrees
prog © No answer

Awardingjoint degees  ® yes © No © Legdationnotclea © Legdlationdoesit mertionjoint degrees
© No answer

10.3. Please estimate the percentage of institutionsin your country that award joint degrees/ are involved in at least
onejoint programme.

Award jointdegrees  © > 75.100% © >50-75% © >25-50% © >10-25% © >510% © >0-5%
0% No answer
Paticipatinjoint  © > 75.100% >50-75% >2550% © >10-25% © >510% > 0-5%
proganmes 0% © No aswer
10.4. Please estimate the percentage of studentsin your country that graduated in the academic year 2009/10 ...
withajointdegee © <100 © >7510% © >57.5% © >255% © >0-25% © 0% © No
arswer

fromajoint <10% © >7.510% > 5-7.5% >255% © >0-25% © 0% © No
progran’me arswer

10.5. Do you have information about study fields in whichjoint programmes/ joint degrees are most conmon?

Yes



10.5.1. Please explain briefly.

The most common subjed areasinvolvedare connededto scierce: ergineeing science, rature ard life sderces, ard
eoconomic sierceaswell.

10.6. Please provide any additional relevant comments for corsideration regarding your joint degrees and
programmes.

* Thesis joint supervisions (Co-tutellesde these): The 2005 Jaruary regul aiion mentioned above —ie :amé#€ du6 jarvier
2005 — set up more flexible conditions in particuar for Frerch higher education institutions’ accreditationfor joint degrees at
the Doctorate level to be set up with foreign partners : if French regulations prove incompatible with regulations to be
implenented abroad, it is possible for aFrerch HEI to depat from French law inthatresped (see: article 4). The Doctorate
whichis awardedis fully recognized in France and the only cordition set is based on a recognition ensured in the partner
country, within anagreamert signed betveenthe two partner institutions. In 2006, the annual number of doctoral candidates’
regstrationfor a“ co-tutelle de hese” accounted for 1155, with 686 among them who cane from another EHEA country. In
2009, 1328 were takeninto account. Far 2013, the target whichis sought after by the amual performarces plan (called PAP)
drawn for the 2011 budgetis based on the figure of 1400. * Integrated programmes ard joint degees (“ dipl6mes conjoints”) :
Frarce hasaforefront position in the European Community programme, Erasmus Mundus Il (2009-2013) : considering the
123 Masters ard the 24 Doctorateswhich will be operating atthe 2011 acadernic fall, France is indeedinvolved in over the
half of the overall offer provided by this excelerce-based schene on the basis of Frerch HEI partners ; furthermore, France
is the country whichis the most invol ved one for the Magers and Doctorates’ coordination within an Erasmus Mundus
consortium. In the framework of bilateral cooperation, the MHER ministry is setting up progranmesto badk up joint
programmesard joint degees developed within international partnerships, especially with Germany, Italy, Spain, together
with Greece, Pdard, Portugal and the Czech Republic. Recert regulation devel opmerts, aiming to ensure, with amnisterial
note publishedinjune 2011 (see referencesmade in Q 10.1.1 &ove), the necessary legal base to be brought for diplomas
(“maquettes”) of joint degees - (ie: asinge degree avarded and signed by several University Rectors or other HEIS’
Heads) — should further boost the avard of genuine joint degreesin the EHEA, ard beyond, and further ensure a keter
recognition of sichdegreessetup inintematonal partnerships.



Part 1.2 BRUG Data Collection on sudent-centred learning

1. Do your steering documents mentionthe concept of student -centred learning?
Yes
1.1. How do steering documentsin your country define student-centred learning in higher education?

A studert-centred leaming approachis the basis of recognitions of prior leaning made, whenprevious leaming paths (including
those made abroad) are takenon board, whenflexble leaning pahs into ard within higher education are st up onthatbass, and
for student assesamerts setup to assess knowlege and skills gained by studerisin Licence am Master progammes

1.2. How important (‘1" not important, '5' very important) are the following categoriesin your steering documents and
national policies?

Indeperdentleaning © 1 O ®3 04 O5

Leaninginsmall gowps © 1 © ®@3 04 O5

Initial or in-servicetraininginteadiing for seff © 1 @ 03 04 Op5

N N NN

Assessment based onlearning outcomes © 1 O 03 ®4 O5

Recogitionof priorleaning ©1 ©O2 O3 O4 @5

Learningoutcomes © 1 ©2 ®3 04 Of
Stdent/staff ratio ©1 ©O2 ®3 04 Op
Studert evaluatonof teaching ®1 ©O2 03 O4 Op5

1.3. Are there any other important concepts on student-centred learning in your steering documents?
Yes
1.4. Pease specify.

Inthe framework of the multiannual Plan for successin Licence programmes (« Planpluriamuel pour laréusste en Licerce »),
renovation of programmespaving the way to a Licence avard is meant to make this degree into a filly recogiized degee by
employers, for the smoothest enpl oyability, together with increas ng success ratesat such alevel. Within this framework the
ministry for higher education ard research (MHER) is currently focusing ona gradual guidance, a sudert-tailoredfollow-up, a
stronger multidisciplinary approad, trarsversal competerces to be @sured, and the ogportunity to get tailored tutoring and
support fit to sudent needs Spedal sessions, during summer periodsin particular, may also be setup to ensure a better welcome
to studerts with spedal leaning support needs, foreign studerts, or employees getting back to wniversity. In order to ersure
smooth transitions betweenacadenica ly- and professiomally — oriented programmes and the opportunity to go into rew study
tracks, at differert leaming stages, universities are setting up bridges ard schenes for essier integrationand beter studert
environmert and follow-up. An envelope accounting for 730 millioneuwros corcurrertly over a 5-year period (2008-2012) is
supporting innovative experierces initiated by universities whensubmitting new projeds in the framework of the MHER contract
palicy.

2. Please provide areference for your steering documents covering student-centred learning.

Pleas refer to Q3 (pb no room available enough here)

3. Please provide any additional relevant comments for consideration regarding the student-centred learning.
Building up a stronger Europeanhigher education area(EHEA) implies, for Frarce, to ersue exdlerce, together with an

incread ng democrati sation of student access and patrticipation into higher education, onthe basis of the target set for 2013 with a
50% young generation gradwated afer higher ediwcation For that purpose, widenng up access to higher education for the widest



audierces, conbinedto a beter studert siwccessrate, d@ the levd of Licence programmes in particu ar, whateve sibject areasare

corsidered, and the top priority focused ongraduates’ enployahility, a new missionfor the public service of higher education,

introdwed by the 2007 Autonomy Law (ie: loi n> 2007-1199 du 10 ao(t 2007), are now high on the agenda set by the

Govemment. Within this cortext, the 2nd stage setfor the « Planfor successin Licerce programmes» (2008-2012), launched in

Decenber 2010, aims to ensure a closer student follow-up ard a increasing consistent edication, together with smoother and

more flexible learning paths, for any student success. + additional references provided for Q2 : Student-centred learning provisic
can be found in the following regulation and steering documents : - New legal text to be soon published (summer 2011) into the
Official Journal of the FrerchRepublic, about Licence programmes Site : www.legifrance.guwv.fr - Recognitionof prior leaming

: Arrétts des 16 & 24 awril 202 relatif alavalidation desacqus : validation des études supérieures (arrété du 16/04/2002) et

desaaquis de I'expérience (24/04/2002) : Site : www.legifrance.gouv.fr - Planfor Swccessin Licence programmes: Plan«

Réussite en Licence »- 2ame étlape— Conférerce de presse ce laMinistre del’ Enseignenert supérieu etdela Recherche

(Décenbre 2010) : >> La rowelle licerce— dossier de presse — 22juin 2011 : http://www.enseignementsup-recherche.uwv.fr
/pid24573-cid56610/nouvelle-li cerce-une-nouvell e-formati on-pour-ur-nouveasrdiplome.iml hitp://media.enseignemertsup-
recherche.@uwv.fr/file/2010/50/0/LICENCE_-_CBB_v3_162500.pdf

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your national steering documents? If so, please provide the definition.

2002 regulationtexts about HE programmes leading to Licerce ard Master’'s degeesprovide guideines about how studert
knowledge and kills shoud be assessed. Beddes, the competerces-based appoach, whichis naturally linked to any HE
programme sichasengineering, or medicine programmesor HE for chartered accountants-to-be, is encouraged in France bytwo
boosters : - the corceptof conpeterces is core for recognition of prior leaming (professional experiences— ie : “validationdes
acqus de |’ expérience »(VAE)-) ard for ary dege€s regstration into the National Register for qualifications—ie : “Répertoire
national des certifications professiomelles“(RNCP) - ; - it should be further and widely implernented & the Licence level, with
the focus onthe required definition of “ conpetence-based references’, i n the framework of the 2rd stage of the “Planfor Swccess
in Licerce progranmes” setup by the Minister for higher education ard research in Decerrber 2010 : > Quote in Frerch: « (..)
desréférertiels doivent étre ébborés pou lesprincipadesmertions delicence. Chaaun de cesréférertiels définiraenpremier
lieu, aver le nveaud’exigence requis : - lesconnaissarces et compéterces que dat maitriser I’ étudiart, tart dans la discipline
principale que dars lesdisciplines comexes, pour pouvoir étre diplémé ;- lescompéterces transversal esattachées alalicence :
autonomie, initiatve, cgadtés d aralyse etde synthese, aptitudes alarédaction etal’ expression orale, mmpéterces
additionnell es, notanmert en langues vivantes étrangeres et dars les chanps del’ informatique & de labureatique; - les
conpéterces préprofessionnelles ou professionnelles pemetant a I' étudiart deréinvestir ses appertissages dars lesmétiers
oules chanps de méters asciés asa formation. » (<< Takenfromthe «dossier » for the press corference, MESR décember
17th 2010 —Website of the Frerch MHER ministry http://www.ensei gnenertsup-recherche.gouv.fr/cid55536/plan-pluriamuel-
pour-la-rewsdte-enlicence.ltml )

4.2. Are ECTS aeditslinked with learning outcomes in higher education programmes in your country?
(This means that learning outcomes are formulated for all programme components and credits are awarded only when the
stipulated learning outcomes are actually acquired.)

In the majority (~50-<100 %) of programmes
To be awnarded any degree, it is required fom ary studert thatknowledge arl competerces connected to this degeeshoud be
assessed, either by exans, or by ajury abe 1 assess professsional experienceswhenreoognizing prior learning. However, the
comection betveen ECTS credts ard “conpeence-based eferences’ (mearing “l eaming outcones’), understood fromthe point
of view of knowledge, aswell as skills ard competerces, is not always systematically used for all programmesbuilt onan ECTS
credit-based organizaion. Therefore, such a connedion to be made is curently encouraged by the MHER, especially at the
Licercelevel, in the frammework of the renovaton expeded by the “Plan for successin Licence programmes’, curertly
implemented for these HE programmes

4.3. Does national policy seer and/or encourage the use of learning outcomesin developing curicula?

Yes. this is done through advisory measures (guidelines, recommendations etc)



4.3.1. Does your country provide specific support easures on the national level?
The concept of “competences-based references™(é&érentiels de compétences”) or learning outc®(h®), which also takes
on board on an equal footing competences and skiltsp of theoretical knowledge only, is the costene of the National
professional qualifications register — ie : theépBrtoire national des certifications professioeseb (RNCP) -, where
mentioning the LO is required for any registeredrde. In the framework of the multiannual PlanSoiccess in Licence
programmes », for which purpose a financial envelagpcounting for an overall amount of 730 millianas for a 5-year period
(2008-2012) is set, the focus is made on drawiricampetences-based references” in order to maggeedeconnected
competences more readable and understandable fdreerfer the renovation of Licence programmestesp conference made
by the Minister for higher education and reseahgidsa light upon, in connection to the deepenirthdu of reforms stirred up by
the Bologna Process (especially the so-called Lform), competences-based references should befowitie main special
subject areas developed by Licence programmesnimection to the RNCP national qualifications risgisand the LO concept
which is related to it while being one of the keyl@yna process principles for reorganizing higlercation, since 2008, local
meetings made especially for university audienea® lbeen organized in regions, by the MHER (DGhigher education and
employability), the French Rectors’Conference (CBhl the national professional qualification Conziga (CNCP), which is
meant to examine any application about a degréstratijon into the RNCP register Furthermore, aft@organizing the
Conference, in Lyon in 2008, focused on the isstée Bologna Process : a student-centered legtnilne national team of
Bologna experts regularly deals with the issudeflfO the ECTS allocation and the Diploma supplémemard must be
connected to. On this issue, over the 2009-20libgeseveral regional workshops organized by tlené&hn Bologna
experts'team have been set up in universities.cbhepetences-based approach is the core point whekey objectives a
university is seeking for itself do converge. Cuathe while making the necessary connection betwaraployability (with more
readable degrees), the implementation of the VRE (ecognition of prior learning including professl experiences), many
teams in Universities are busy working on a newgaaization of competences-based degrees for théevelet of their
gualifications to be awarded, especially on thasbakprojects involving several institutions. Fsmme, like the Jean Monnet
University of Saint-Etienne, these works made lierwhole set of Licence’s degrees, including takl§ of literature, humanities
and social sciences, are now over (>> refer tdathewing Website : http://portail.univ-st-etienifre rubrique Formations,
Guide des compétences). Some projects, which imigtet been granted a political and financial backyuthe ministry for
higher education and research, are focused ongeafiinew information technology tools meant to eraleasier, for students on
the one hand, to analyze and describe betterdlgircompetences gained when studying (and may thepnofessional

activities as well), and for teachers on the olfzed, to set up a new competences-based organifatibBlE programmes and
degrees to be awarded.

4.4. Does national policy steer student assessmeridcedures to focus on learning outcomes?

Yes, this is done through compulsory measures (law, regulations, etc.)

Student assessments (works, exams, placements/amisiods <"stages” ...) are meant to actually kheleether learning
outcomes in terms of knowledge and competencesudyegained by students. Ways of assessing knoyeleshd skills must
therefore be clearly defined in any applicationtzoState-accreditation (ie : « habilitation »juest file to be examined,
(which, for example, is recalled by a 2002 regalatibout the Master : ie : arrété du 25 avril 209Zicle 6, 2nd parag.). Once
the degree is accredited, these conditions setdident assessments have to be mentioned in thatioral rules of any HEI.
Therefore, as far as programmes paving the waetbitence’s award are concerned, ways of recagnleiarning paths are
mentioned by a 2002 regulation (ie : arrété du8 a002 - Articles 22 and 23).

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdif s® No © No answer

\oluntary  © ves for all academic staff®  Yes for some academdiff S© No © No answer

4.5.1. Please specify for whom and give approximageé that participate.

4.6. Is the use of learning outcomes in curriculaed’elopment and student assessment monitored by QitalAssurance
procedures?

Yes

4.6.1. Please explain how, and provide a referente further information.



Assessmerts of higher education programmes made by the AERE S agency and the CTlI Commission do take acount of studert
assessmerts, both in terms of knowledge axd of transversal skills. Programme assessmert steefs set up by the AERES ard the
CTI may be found out ontheir own Websites : * Grillesd’évaluationdes Licences Masters, Doctorats : http://www.ages

eval uationfr/Pbli cations/Methodol ogi e-de-| -eval uation/ Campagnes-d-evd uation-arterieures * Réfrertiels et procédures pour
I” habilitai on desformat ons d’ingénieur : hitp://www.cti-commissi on.fr/IMG/pdf/RetOpfv17pasti mpressi on. pdf

4.6. Please provide any additional relevant comments for consideration regarding learning oucomes.

+ additional comments for Q 4.5.1 : Locally, many universities deeply involved in current works to bring out a new educational ot
for their own programmesand degrees are setting up awareress-raising initiatives, that maybe based o meetings, training
sessiors, et ..., for teachers ard other staff aswell (egecially from units set up to provide further assistarce for a better
employability, studert information and guidarce units) Locally, many universities deeply involved in currert works to bring out a
new educational organization for their own programmes and degreesare setting up awareress-raising initiatives, that may be

basdonmeetings, training sessors, etc ..., for teachers and ather staff as well (espedally from units setup to provide further
assistarcefor abetter enployability, student information and guidance units)

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSHER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your cowntry, do you use

ECTS
5.1.1.Please provide details of how it islinked to ECTS (when applicable) and its main characteristics (e.g. how credits are

calculated and whether the system is based on learning-outcomes).

5.2. Inyour country, what percentage of higher education institutions use ECTS for acaumulation and transfer for all
elements of study programmes?

75-99%

5.3. Inyour cowntry, what percentage of programmes use ECT S for accumulation and transfer for all elements of study
programmes?

51-74%
5.4. In the maj ority of higher education institutions and/or programmes, what isthe basisto award ECTS in your country?

Combination of learning outcomes achieved and student workload

5.4.1.Please specify.

5.4.2.For student workload, is there a standard measure for the number of hours per credit?
Yes

5.4.3.What is the number of hours per credit?

30

5.4.4.What is the number of student teacher contact hours per credit?

0

5.4.5.Please provide any additional relevant comments for considerationregarding ECTS implementation.



30 hours/1 ECTS in Q 5.4.3 is a maximum : + additional comments for Q 5.4.3 : An ECTS credit is based on 25-30 training
hours (including the whole student workload : time required after lectures to gain knowledge provided, various additional working
sessions (workshops ..) with teacher and other students, works to be done, time required to gain further knowledge in libraries,
works in laboratories, training schemes/hands-on periods (« stages ») ....). + Comment initially made for Q 5.4.4: The notion of
« teacher-student cortact hour » (ie : "heurespréseriielles’) is not taken into account in the Frerch definition of whatanECTS

credit should be.

6. DIPLOMA SUPPLEMENT

6.1. Isthe Diploma Supplement issued in higher education institutions and to students in all fields of study?

All studerts  © >7504 of HEIs © 50-75% of HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
alswer

Sarestuderts O >7505of HEIs © 50-75%0f HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
arswer

Uponrequest  © >75040f HEIs © 50-75%of HEIs © 25-49% of HEIs © 0-24%o0f HEIs © 0% © No
arswer

Incertainfieldsof  © 5750, 0f HEIs © 50-75%of HEIs © 25-49% of HEIs © 0-24%of HEIls © 0% © No
study  arewer

Nostuders  © >7506of HEIs © 50-75%0f HEls © 25-49% of HEIs © 0-24%of HEls © 0% © No
arswer

6.1.1.Please identify thosefields.

The «diploma supplement » is gradually issued with the degee award in most HE fields. Currertly, it isissued to amajority of
studerts graduat ng from subjed areas where gudent mohility is more devel oped : businessand maragenert, languages ard
literature, emjineeing prog-ammes.

6.1.2. Please specify to which students.

The avard ofthe « diploma sypplenert » - whichis also referredto as« annexe decriptive audiplénme »in Frerch—is
gradwally implemented. Currertly, espedally students from the foll owing subjed areasare concerned : business and management,
languages ard literature, engineerng programmes.

6.2. Isthere any monitoring of how employers use the Diploma Supplement?

No

6.2.1.Please provide the most recent results regarding the level of satisfaction of employers.

6.3. Isthere any monitoring of how higher education institutions use the Diploma Supplement?

No

6.3.1.Please provide the most recent results regarding the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Supplement issued?



The dploma supplenert isissuedin French, ard/or another official larguage of the BEuropeanUnion (it's up to the institutionto
selectit).

6.5. Isthe Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason for the fee.

6.6. Please provide an example of your national Diploma Supplement (in pdf or similar format) and send it to
data.oollectors@ehea.info

6.7. Please provide any additional relevant comments for consideration regarding your diploma supplement.

The geaed attention is currertly being paid to the concept of conpetencesby the «Planfor success in Licerce progammes»

and the setting up of the retioral Register for qualifications — « Répetoire national des cettifications professionnelles » (RNCP)

[ any qualification being considered « professional » since any graduate fromHE goesinto the labour market afterwardsg] -,

which regquresto be dea abou learning outcomes nust further boost the d ploma supplenert award, espedally atthe Licerce

and Mader levek, onthe bass of the «Leaming outcones » itemin the gandardized « diploma sypplenert » document outline. +

Comment made for Q 6.6: One should refer to the example of the diploma supplement awarded by the Reims University, which
will be sent to the email address mentioned above.

7.NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the processto develop a National Qualification Framework in your country?
Yes

7.2. The BFUG working group on qualification frameworks has developed the following steps to assess the progress made
in establishing a national qualification framework.
Please choose below the stage that best describes your national situation.

9. Qualifications have been included n the NQF
Since 1967, Frarce has a mtonal 5-level based qualifications framework (level 1isthe yppea one), into which higher edwcation
gualificatiors have dways bean integated. The setting up athe Natioral Register of professonal qualificaions —ie “ Répertoire
national des certifications professiomelles» (RNCP) — in 2002 shows the hirth of a new gereration of natonal frameworks. All
the Hgher edicationqualifications awardedshoud be, assich, registered init, snceall these do have a professional purpose,
meaning that any HE graduate is meart to get a job on the labaur market, evertually, even with academicaly-oriented degees. On
the bags of information provided ty the Activity Report of the rational professional qualificaion Commisson—ie :
“Commission natiorale dela certification professionnelle » (CNCP) —made for the year 2010, the RNCP regster accounts for 5
709 professional quelifications which are detailed with descriptive shees egecially made for the register, while 2 38
gualificatiors are keing currently examned. Among these qualifications, more than2 30 sheds registered in 2010 deal with
university awarded degrees On the basis of the whole mass of qualifications existing in France, and since te volume of HE
gualificatiors the MHER is deding with is estimated at roughly 12 000, of couse the RNCP regstration process is still going on.
The ONCP made ts self-certificaton report abait the EQF available in novenber 2010. The “L” level (ie: Licerce's degree) —
currertly atlevd 2 of the French national grid), and levds“M” (ie : Magder’sdegree) ard “D” (ie: Doctorat's degee) are
respedively corsideredlevels 6, 7 and 8 in the EQF. Although the upper 5 qualifications levels the RNCPis bult uponare
conpdible with the levels of the qualifications framework for the Europeanhigher edwcatonarea(EHEA), adoptedin 2005 by
the mnisterial Bergen Conferercein the Bologna Rocess framework, reflections are aurrertly being developed onthe issue of
making the French grid more compaitble with the EQF, with anew grid where the Mager degreewould have its own separate
level. > Weblink to get access to the ONCP 2010 Activity Report : http://www.cncp.gouv.fr/grand-public/rapportActivite

7.2.1Please provide the date when the step was completed.

30.11.1999



7.2.2.Please provide areference for the decision to start developing a NQF.

Pleas refer to answer madeto Q 7.2 :the decisionto build up a rew NQF, based ona national qualifications regster cadled
RNCP ard on a Leaming Outcome gproad), wasmade in 2002. + Commert madeto Q 7.2.1 dove which pops up inthis daabase,
cortrary to the BN Word doaument dedt with : asmertiored in Q 7.2, work is still in progress due to the massof qualificaions
awardedin Frarceard to be regsteredinto the RNCP Regdster - the FRNQF currently - (12 000 for the anly HE qualificatiors

by HEIs within the remit of the FR Ministry for HE and Research) to be registered into the RNCP. But a lf-certificaton report

to the EQF, made bythe ONCP (National Commissionfor the RNCP), wasswbmitted to the EuropeanCommission in novenber
2010.

7.2.3.Please provide a reference outlining the purpose of the NQF

7.2.4.Please provide areference to a document establishing or outlining the processof NQF development. Please also
report, which stakeholders have been identified and which committees have been established.

7.2.5.Please provide a reference describing the agreed level structure, level descriptors and credit ranges.

7.2.6.Please provide a reference outlining the form and the results of the consultation.
Please provide a reference for the design of the NQF as agreed by the stakeholders.

7.2.7.Which stakeholders have been corsulted and how were they consulted?

7.2.8.Please provide a reference document for the adoption of the NQF.

7.2.9.Are ECTS included in the NQF?

Please choose..

7.2.10 Please provide a reference for the decision to start the implementation of the NQF, including a reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesign of study programmes based on learning outcomes.

7.2.12 Please provide a reference outlining how qualifications have been included in the NQF.



One should refer to the Activity Report broughtiard for the year 2010 to the Prime Minister byNaional professional
qualification Commission, called «Commission nadilende la certification professionnelle” (CNCP}tph/www.cncp.gouv.fr
/grand-public/rapportActivite

7.2.13. Please provide a reference to the self-aécation report.

7.3. Does a website exist in your country on whigche National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.
http://www.cncp.gouv.fr

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recognition for - ® Higher education institution®  Central governmenhaxity (e.g. ministry) © Regional

academic StUdygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised
independent institution©  Social partner organisatEmployers' organisation, trade union et©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution®  Central governmenhbaxity (e.g. ministry) © Regional
%ﬁ:ﬁiiﬁgi{ government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Applicant's right to fair assessment of qualification

The right of any applicant to a fair assessmenuafifications is one of the key principle of th&igbon Convention » on the
recognition of higher education qualificationshe European region, which was ratified by Franod,which was the focus of
the 2000 September Decree (ie : “décret n°2000e@418 septembre 2000”) providing the full publicatof its provisions into
the Official Journal of the French Republic (isseadSeptember 26th 2000). Furthermore, the corafépeécognition of prior
learning” (ie : “validation des acquis» in Frengif forward by the Social Modernisation Law in 20 further detailed in
two 2002 April Decrees : the Decree of April 16602 (for the recognition of higher education) amel Decree of April 24th
2002 (for the recognition of prior professional esignces — ie : “validation des acquis de I'expdge <VAE>) which ensures
any candidate to benefit from the widest recognitibprior learning, beyond mere degrees.

8.2.1. Please provide a reference to the relevaetgislation.

Relevant French legislation (which may be foundasuthe official legal French database : www.legifre.gouv.fr) is based on
the following texts : - Integration into the Frerakwv of all the provisions made by the Lisbon Cartian about recognition :
Décret n°2000-941 du 18 septembre 2000 portantqaitdn de la convention sur la reconnaissancegdabfications relatives
a I’enseignement supérieur dans la région eurogéémite a Lisbonne le 11 avril 1997 - Recognittdhigher education periods
of study made in France and abroad : Décret n°ZZ2®du 16 avril 2002 pris pour I'application desces L.613.3 et L.613-4



du code de I'’éducation et relatif a la validatioétddes supérieures accomplies en France et arliggr. - Recognition of prior
learning (professional experiences) by HEIs : D&at2002-590 du 24 avril 2002 pris pour I'applicatides articles L.613.3 et
L.613-4 du code de I'éducation et relatif & la @ation des acquis de I'expérience par les établissts d’enseignement
supérieur.

8.3. What measures exist to ensure that these legahtements are implemented in practice ?

Regulation based on the texts reminded in poiriegd6w is compulsory in a State based on the ruleveflike France. Should it
be not implemented in practice, HEIs would havedpe with legal cases brought up to Courts by appts.

8.4. Do higher education institutions typically:

make recognition decisions in faculties/departments

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

Yes

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?

Article L 613-3 (last paragraph) puts it that amygon may ask the recognition of higher educatfen atudying abroad in
particular : “toute personne peut (..) demandeslé&ation des études supérieures qu’elle a acdempiotamment a I'étranger
» Implementing this recognition principle is framegspecific rules, set by the 2002 April 16th Der- ie : Décret n°2002-529
du 16 avril 2002 - , about how such a recognitiooutd occur : what should be recognized, how apfiba files should be
made, how the jury for this recognition should bewgp, and what should be the jury’s powers. Thales to comply with for
procedures to be set up within HEIs ensure theafssessment of study periods spent abroad and keidheation programmes
studied abroad. Therefore, any higher educatiorsesuattended abroad in an education institutiantcatining organization in
the public or the private sector, in France or abrdor any duration or under whatever conditiongy be recognized : «
peuvent donner lieu a validation toutes étudesrgeymes suivies (...) dans un établissement ou Enisge de formation
ressortissant au secteur public ou au secteur,@ivErance ou a I'étranger, quelles qu’en aiéntes modalités et la durée » -
(Article 2 du Décret précité) The application fitebe submitted by an applicant must be clear abeutnowledge and skills
gained in prior learning, and connected to the elegiought after. This file should involve degreestificates and any other
document enabling the jury to assess the natur¢haridvel of education. When higher education made abroad, in another
European country in particular, the file shouldééve diploma supplement and ECTS credits certdcaonnected to this
studying abroad : « Le dossier présenté par undaindoit expliciter par référence au dipléme pléstas connaissances et
aptitudes (...) acquises au cours des études dosridde la validation. Il comprend les diplémestifoests et toutes autres
pieéces permettant au jury d’apprécier la natute stveau des études. En particulier, lorsque tiedes ont été accomplies (...)
dans un autre pays européen, le dossier comprameeike descriptive du diplome et les attestatientfiant les crédits obtenus
représentatifs des études accomplies » - (Articlbidem). The executive board defines the comméssrto be implemented
throughout the institution for recognition of pri@arning, jurys’ setting up, and if necessarycsglerules according to different
types of degrees : « Le conseil d’administration définit les regles communes de la validation dedes par I'établissement
et de constitution des jurys ainsi que, le casathées modalités particulieres applicables augmdi types de diplomes (..) » . -
(Article 5, 1er alinéa, ibidem)» The jury examitties application file which is the basis for theemiew to be made with the
applicant. With its deliberation, the jury sets athknowledge and skills are recognized on the bafdlsose required for the
award of the sought-after degree, and if necesakeg into account special conditions set by latish or regulation for the
award of such a degree. The jury may provide tmgesit with recommendations or advice in order tkenits further education
easier. The Chair of the jury sends a report ahoatfar the recognition of prior learning is madad if part of a degree is only
recognized, the kind of further knowledge and skikeded the applicant should get. The decisior msasknt to the applicant by
the head of institution : “Le jury procede a I'examdu dossier du candidat et s’entretient avesuula base du dossier
présenté. Par sa délibération, il détermine lesaissances et les aptitudes qu'il déclare acgaisesgard des exigences
requises pour obtenir le dipléme postulé et corgata, le cas échéant, des conditions particuligéises a I'obtention du
diplédme par des dispositions |égislatives ou réglataires spéciales. Le jury peut formuler des recamdations ou des
conseils a I'étudiant afin de faciliter la suitesbeformation . Le président de jury adresse aluidtétablissement un rapport
précisant I'’étendue de la validation accordée ajnsi en cas de validation partielle, la naturecdemaissances et aptitudes
gue le candidat devra acquérir. Le chef d’étabimes® notifie cette décision au candidat . » - @eti6) * Web link > Décret n



n°2002-529 du 16 avil 2002: http://www.legifrance gouv.fr/jopdf/commor/jo_pd.jsp?rumIO=0& dateJO=20020418&
numTexte=29& pag@Debu=06839& pageFin=06839

8.7. Pease provide any additional relevant comments for consideration regarding your system of recognition of
qualifications.

In order to meke mobility easer and to contribute 1 a beter readablity of foreign degees, the « ENIC-NARIC France »Certre
adopted a conparative gproach when exanining requeds made by foreign degees’ holders, from September 18 2009 onwards.
Sincethen the holders of foreign qualifications are avardeda conparative gatenent assessing the foreign degeesubmitted in
refererceto the French system. Thefore, the assessment of foreign degreescomplieswith the European guidelinessetfor the
recognition of qualifications by the Lisbon Convertion in particular, and the ministerial Dedarations ard Communi qués adqted
in the framework of the Bologna Process. The expettise provided ly the « ENIC-NARIC Frarce » Centre about recognition is
well-known internatiorally. Indeed, the French ENIC-NARIC was asked to participate to European projects setup for degree
recognition, suchas the following projeds : « TWINNING CEIBAL Georgia» ; « EAR » (« European Areafor Recogiition ») ;
or « The wse of EQF in Recognition »...). Beddes this certre actively contributed to the aedion of the MERIC network based
onthe stting up of recognitioninformation certresin countries around the Mediterrarean sea and by doing o, getting into the
positionof ore of the key actors in such afield of expertise. + Additioral comments made for Q 8.1 * "yes' to "other"

for "Ordres professionnels" in France)and for Q 8.1.1:The final decision made about a foreign degree recognition in order to do
specific jobs may be based on

assessmerts made by professional bodies(ie : in France : « Ordresprofessionnels ») for regulated professions (doctors, lawyers,
chartered accountants ....). Whensitting for acompetitive examorganizedfor the French civil service, the recognition decision to
be nade kelongs to the alministrationinvolved, which is resporsible for this competitive examorganizaton. If necessary, the
ENIC-NARIC centre may bereqeged bythis administrationto provide information elements for the fair assessmert about the
kind of degeesto be dealt with ard their levd of edicaion + Comments madefor Q 8.5.1to explain "Yes" b Q 8.5: The
dimension of recognitionof prior learning (professional experierces—ie : « validaiondes aaqus de I'expéiierce» (VAE) -) is
ore of the ciiteria setfor HE progranme assessments made by the AERES Evaluation Agercy.
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Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

Several independent agencies operate legitimately.

In France, there is a main Agency for assessingubéty of higher education : the Agency for thaleation of research and
higher education, called «Agence d’évaluation destdnerche et de I'enseignement supérieur » agddrely referred to as
AERES Agency. Furthermore, there are two specidlZemmissions, the one for engineering programenagthe other one for
management programmes : namely, on the one hantCtimmission des titres d’'ingénieurs” (CTI), andtibe other hand, the
“Commission d’évaluation des formations et desdtims de gestion” (CEFDG) These bodies have diffeigectives, as
follows : - the « Agence d’évaluation de la recheret de I'’enseignement supérieur » (AERES), asdapendant
administrative authority, set up by an April 2008AL— ie : loi n°2006-450 du 18 avril 2006 -, ispessible for the external
quality assessment of instittutions, programmesrasdarch activities ; - the « Commission desstit‘engénieurs » (CTI),
created in 1934, is entitled to assess all thenerging programmes in France ; - and the « ComomgEévaluation des
formations et des diplomes de gestion » (CEFD@t €ireated in 2001 (ie : décret n°2001-295 durét 2001 modifié), is
responsible for assessing business and managerogrimmes provided by higher education institutidies: private ones or
under the remit of Chambers of Commerce), askinpding allowed to officially award a degree witheal from the State
(“dipléme visé par I'Etat”) and/or the Master’s deg (“grade de Master”). These three bodies arertaking their
assessments, freely and away from any pressungordination. The recent set up of the AERES, imegtion with the
Bologna principles for quality assurance, must dlsanderstood as a major development in the witke &-rench policy for
modernising higher education and research andetbenns being currently undertaken for the evaluetibpublic policies.

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency isresponsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Formative advice on strengthening and enhancing quality

1.3. What is the main outcome of an external review?

Please choose..

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

Yes

1.4.1. Please specify the normal impact of an external review.

The outcomes of an external assessment made BYERES Agency, focusing both on the HE institution @n the programmes
provided, are taken on board when the ministryHrand Research (MHER) and the university are lgpaidialogue with each

other, before any 5-year agreement is signed. Toietssemes are the basis for any accreditation aec(shabilitation” in
French) taken by the MHER about a national HE de¢féipldme national de I'enseignement supérieunith the allocation of



finarcial resources and humanresourcesthat goeswith it. As far ashigher education programmes provided by ergineering or
business schools are concerned, a piece of advice or a decisionfromthe CTl or the CEFDG mertioned above are necessary
before the MHER actually makesthe accreditaiondedsion

1.5. Does the agency cover:

Please choose..

1.5.1. Collectively, do the agencies cover:

All higher education mstitutions

1.6. What is the main " object" of the external evaluations undertaken?

Institutions and programmes

1.6.1. Are all institutions subject to external evaluation?

Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmesin all cycles subject to external evaluation?

Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subj ect to external evaluation?

No

1.6.3.1. Please specify

On the basis of the principle offreedom of egakllishenent, private HE institutions are freeto set their own orgari zation asthey

wishand to provide progammesleading to qualifications under their own regporsibility. Therefore, tey camot award national

HE degreesunless they signed pedal agreenerts with universitiesor special jurys under the Redeu’ s responsibility (ie:

Recteur as the official Minister s represertative localy) —for instance for programmesunder the renit of catholic higher

education + NB/ These éenerts below have to be takeninto account as an addtional answerto Q 1.5.1 dove, mearing an answer

basdon* all public higher education + some private HE schools” - instead ofthe only 3 options to be dosen from: “all” or

“public only” or “private only”): > Comment initially made for the Q1.6.1.1: In France, all the public higher education

institutions are assessed. On the other hand, concerning private HE institutions, only State-recognized institutions are assessed
when they are asking for the award of the seal by the State (“visa de I'Etat”) for some degrees awarded in post-secondary
education (3 years or 5 years after the Baccalauréat). As far as private engineering schools are concerned, they can only be allc
to award the title of Engineer (« titre d'ingénieur »), once their programmes have been assessed, and the decision has been ma
by the CTI. > Comment made for Q 1.6.2.1: National HE degrees as well as other HE qualifications such as titles and
certificates leading to HE degrees (« grades de I enseignenert supéiieu ») —for instance, Mader’'s degee (« gradeduMagder »)

are the focus for assessments. University degreesare provided & the owvninitiaive and regorsibility of universities; however

they may be assessed f the university asks for it. Asfor businessschoals, the only degees asessd are the “final degees’ —

“diplémes de sortie” — which may be avarded with the official sed, in order to ersure thatthe recognition by the State anly

corcerns degrees whose quality was validaed.

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

Assessmert reports madeby the AERES expelts are madeavail able on the webste of this agency : www.aeresevaluation.fr The
CTI Commissionalso makes the outcomesof its expertisespublicly avdlabe, wherever it gives official advice ormakes



dedsions : www.cti-evaluationfr Assessnent reports by the CEFDG Commissionfor businessand maragenert programmes
leading to adegree with anofficial slamp (showing the evidence o the Sate recognition) are rot made publicly available
currertly. On the aher hard, advice am recommerdat ons fromthis Commission, aswell as the list of agreed schools, will be
soonmade available onaWelbsite © be launched inthe coming weeks or months, in orderto provide gudents and the wider
audiercethe necessary clues to better read and understand what programmes ard schools actually mean on the basis of their
guality assessmerts.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?

AERESet CTI make available their assessmert repats which highlight points for further attertionand gve recommendafors to
HEls.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

/I Teaching
Studert support services

Lifelong Learning provision

Employability

Reseach
Internal Quality Assurarce/Maragement system
O

Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

The waythe AERES Agency is operating isin full line with the Euopeanstardards ard guiddines for quality in higher
education, the o-called ESGs. Therefore, all the item mentioned above in Question1.9 ae akenonboad and are asessed when
programmesand “L.M.D” degrees(“Licence, Mager ard Doctorat’) are under focus just aswhenthe HEI as suchis being
evaluated. The CTI did take ESGstardards and refererces on board aswell. By the way, the ESG conpliance was assessed ;
therefore, onthe basis of these extemal assessments, AERES and CTI are now ENQA full menbers. Futhemrmore, the CTI and the
AEREShavebeenrecertly regsteredinto the EwopeanRegster for QA agercies, the ©-called EQAR Register. Assessnents
madke by the CEFDG are bagdona file prepared by Business ard Maragenert schools thenselvesard advice made by experts
(including site visits), in comectionto criteria-based tens to be akencare of: the way the institution operates, govemarce,
academc policy ard corsistencty, reseach policy, quality assuarce, pdicy for studert access to the HE progranmes, sccial
palicy, staff body, reseach adivities, international opemess, enployability, institutional regulation for exanminaton and student
assessmerts. Sweh referencesare published inthe Oficial Bulletin for higher educationarnd research —“B ulletin officiel de

I" Enseignenert supérieur et de la Recherche” - , spedal issue n°2, April 7th 2011 (>>> frompage 65 orwards).

http://medi a.ersei gnenmrertsup-recherche.gow.fr//file/spedal_2_ESR/21/5/bulletin-officiel -

special_eg_02-07-04-11 173215.pdf

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

It is worth recalling that the AERES Agency doesassess research and reseachinstitutions aswell.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose a
quality assurance agency from outside your country (instead of your national quality assurance agency)?

No



2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2.1f no, please go to section XVI1I.

2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specity)

In France, regulation about national higher edocatiegrees and engineer’s degree takes on boafdERES and the CTI
whose assessment outcomes are the basis for Stdeeancreditation decisions to be made. Currentiyhe basis of the
so-called ESGs (European standards arnd guidelitiesAERES and the CTl are ENQA members ; besiutgth,the AERES
and the CTl are EQAR members as well. >> See th@ABhd the EQAR websites : http://www.enga.eu/agesniasso
http://www.eqar.eu/register.html

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

Concerning the AERES, off-campus branches abroacelisas joint degrees are assessed. First expesenade with
European agencies of the countries involved (ierm@ny and Ireland), are being started on the ledsisvork commonly
undertaken. As for the CTI, from its side, there activities for cross-border evaluation that aandp developed as well with a
few other QA agencies in Europe. In some situatiattien quality and reliability conditions are matpcedures may pave the
way to mutual recognition of the outcomes from ase®nts made.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINES FOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

Yes, for the purpose of ENQA membership

Yes, for an application to EQAR

I Yes, independently of ENQA/EQAR

) Such an evaluation is planned but has not yet tpkere
' No

3.2. If an evaluation has been conducted, was the application successful ?

The new AERES agency is an ENQA member ; and, aftircision was made in May 2011, the AERES wagjiated into the
EQAR European Register. As for the CT], it is bathENQA member and an EQAR member as well, akaedistration into
the EQAR Register was agreed on in November 2010.

4. INVOLVEMENT OF STAKEHOLDERSIN EXTERNAL QUALITY ASSURANCE

4.1. Isthere aformal requirement that students are involved in any of the following? For each answer, please specify the
relevant source.

[ Student involvement in governance structures dbnalk quality assurance agencies

As full members in external review teams

I As observers in external review teams

Il In the preparation of self evaluation reports

I In the decision making process for external reviews

1 In follow-up procedures



[l Other, please specify
4.2. Isthere aformal requirement that international peers/experts are involved in any of the following:

1 In governance structures of national QA agencies
As full members in external review teams

1 As observers in external review teams

In the decision making process for external reviews
1 In follow-up procedures

£l Other (please specify)

4.3. Isthere aformal requirement that academic staff are involved?

) In governance structures of national QA agencies
As full members in external review teams

[l As observers in external review teams

T In the preparation of self evaluation reports

In the decision making process for external reviews
&' In follow-up procedures

£ Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employersin external QA processes.
Yes

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

For the AERES, all the stakeholders are systentticeolved for professionally-oriented degreesl{gence » and « Master
») and for all institutional assessments. The sgoss for the CTI, as far as the quality assessofemgineering programmes is
concerned.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutionsto develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.

The self-evaluation is a key principle in the caotrpolicy which is being developed by the MHERhHIEIS, in particular with
universities, and paving the way to a multi-annostitutional agreeement (which is signed for aearyperiod from now then
on), a notion which is legally mentioned now in #itecalled LRU (Libertés et responsabilités desansités) Law or Autonomy
Law of August 10th 2007. On the basis of the 2009 dinisterial note —ie : « circulaire n°2009-03d® 30 juillet 2009 » -
from the Directorate-General for higher educatiot amployability (DGESIP acronym in French) of MEIER Ministry,
universities have to proceed to a self-analyssglfevaluation, before sending their own assessrepnorts to the AERES
Evaluation Agency whose responsibility there iagsess their development plans. Assessments B{ERES and the CTl are
built upon the European references and guidelimeguality assurance in higher education, the sle@&SGs. Therefore,
developing internal quality assurance systems &baolute must. The CEFDG Commission mentionede@boes also care for
setting up inner quality assurance within HEIs saglBusiness and management schools. >> For funfoemation : * AERES
documents : http://www.aeres-evaluation.fr/indeg/plublications/Methodologie-de-l-evaluation/Docutsegeneraux-
de-reference http://www.aeres-evaluation.fr/indeg/Actualites/Actualites-de-l-agence/Demarche-desdichanges-avec-les-



etablissements-de-la-vague-B-2012-2015 * CTI documents : http://www.cti-commi ssion.fr/Les-ESG-European Stardards-and

5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere a requirement for studentsto be involved in the preparation of self evaluation reports?
Yes
5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?

No

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of quality in
the past 5 years?

50-<75%

5.5. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic
review of programmes and awar ds?

More than 75%

5.5.1. Please describe what kind of arrangements are in place.

The st up of institutional arrangenrerts for quality monitoring internally is left to the full initiative of universitiesthenselves,in

comectionto the full auonomy they were maderesponsible of by the LRU Law of August 10th 2007. Therefore, thereisa ged

variety when these arangenerts are implenerted. As for engineering schools, that are quite regulary ard fully in touch with

firms, quality-based approaches are quite necessary and are being followed-up. + Comment initially made for Q 5,3,1: In France
thanks to students’ participation to various Councils within universities, students are fully involved to the decision-making
process. The position of a student as Vice-Dean for the Council for student learning and student life at university (the CEVU
Council >> “Conseil d’études et de la vie universitaire ») is strengthening further the way students are involved in the way the
University operates as an institution. Since 2006, universitieshave been encouraged to proceed to their own self-evaluation,
including assessments by students. However, on the basis ofassessment rounds made by the AERES so far, the programme
assessments made by students themselves remain too shy on the whole, and there are sharp contrasts according to universitie
under focus. On the basis of assessments recently made for the “Dwave” (including the following regional areas : lle de
France- Nord/Pas-de Calais — Outre-Mer), the student participation in Law Universities or Faculties is not enough. However the
AERES is considering an on-going trend based on an increasing will to make first successful good practices developed here anc
there more widespread and to connect these student-made assessments to an overall quality-based institutional approach.

For engineering schools, the Self-evaluation Guide provided by the CTl includes a dimension focused on student participation.

5.6. How many higher education institutions publish up to date and objective information about the programmes and
awards offered?
More than 75%

5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?



None
5.7.1. Please provide a source for thisinformation, and links to examples of critical/negative evaluations.

Assessment reports from the AERES (institutionpbrg report about research activities (laborag)tieeport focused on
“Licence” degrees, “Masters” ‘ report, report orcttwal programmes, are systematically made avalabtl can easily be read
by students thanks to a data-processed searcbridbé website of this agency : http://www.aereahaation.fr/L-AERES-
vous-guide/Etudiants Advice and decisions madé®yITI, once assessements are over, are also mblig\pavailable :
http://www.cti-commission.fr/-Assemblee-plenieresdeve-de- Reports by the CEFDG Commission abounhéss and
management programmes of private HE schools armbksctvithin the remit of Chambers of Commerce V@thte-sealed
degrees will be made available thanks to a sp&¢adsite to be set up very soon. What is being lddég at this initial phase,
is to make publicly available synthetic commenkeiteout from these reports, in order to avoid belgigimental to these
institutions.

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.

In France, after the Autonomy Law (or so-called LERAW), universities are developing a new approactuding new
governance arrangements in the framework of braatiep responsibilities thus made legally possilbléhat context, and on the
basis of results provided as a synthetic overvigithé AERES in january 2010, following all the “W&aid” assessments, plans
to set up an overall information system for the lghastitution are being searched for by nearlyalizersities. Despite weak
assessment practices or a few indicators only alvi@] as the point where we are standing, neadyyethere, committees for
information system monitoring have been set upe\Rectors or Special Advisors for it have been aped, Directing plans for
information systems are being introduced, or inescases, have been fully designed and implemeBjetial units for
evaluation and monitoring have been created, andew cases, information monitoring systems adétators have been set up.
But in such a field, the situation remains quiteedsen and data are not always reliable. Engingsidhools, that are connected
to universities for some, may rely on informatigatems set up by their own University. Some schtswsgh did set up plans
aiming to equip them with tools that can be core@¢d each other and that can cover special fields.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?
Yes
2. How do your steering documents define lifelong learning?

Refer to additional elements sent by France.

3. What is the common under standing of lifelong learning in your country?

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

Teaching activities contributing to lifelong learning are part of initial education and continuing education. They aim at ensuring
wide participation into higher education by all audiences. Continuing education at university provides programmes leading to
qualifications, that is to say, to national recognized degrees, or further training, like short training schemes. This kind of education
is targeting persons who stopped studying, or who are willing to get additional skills or to enhance their own professional
experiences, and furthermore, employers themselves willing to upgrade skills of their staff. These audiences are provided with
flexible learning paths and tailored methods : course units to be accumul ated, full time or part time education, evening classes,
open and distance learning. This educational supply provided is supported by special services : continuing education services,
services for recognition of prior learning, which are set up in each higher education institution (universities and HE schools) and
network with each other. These services provide wel come, information and counselling. They provide hel ps for buiding up one s
own professional plans, one s own learning path and for recognition of prior learning as well. Concerninginitial education for
students, with the LMD reform (3 cycles reform) being implemented, more flexible learning paths, based on course units, were
introduced, therefore making it possible for students to build up more personalised |earning paths. Together with recognition of
prior learning, this way of organizing education makes the idea of flexible learning paths real . Besides, the new mission about
student employability led universities to set up various actions mainly aiming to help students to build up their own professional
plans, to pinpoint and enhance their own competences, or to know better what real life at work islike. Each university is
equipped with an overall plan to contribute to student i ntegration into the labour market, relying for animportant part on

empl oyability units and i nformati or/gui dance services.

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions
The mission of « continuing education » has been part of missions for public service (ie: French concept of mission duservice
public) universities are entitled with for over 40 years. It was already mentioned in the 1968 law for higher education (ie: loi
d orientation de | enseignement sup@ieur du 12 novembre 1968). Besides, it isworth recalling that such amissionis to be
implemented within the overall framework set up by the Labour Code, in particular its book, number VI, about continuing
vocational education for employees. Indeed, with the 1971 so-called Delors Law about continuing vocational education - loi de
1971 sur laformation professionnelle continue -, universiti es became genuine operati ng bodies for such an education, and are
concerned by all the official texts taken inthat field by the ministry for Employment In order to fully their mission, universities
equipped themsel ves with services able to meet demands from firms and individual s alike, with the building up of an educational
offer matched to adults audiences willing to upgrade one s qualifications or to better enhance their own professional
experiences. Ever since, continuing education, then lifel ong learning are framed by a substantial amount of | egislation and
regul ation about how they are to be implemented within HE institutions. These official texts about higher education deal with all
the sides of lifelong | earning through defining the way HEI s actions should be done, the various targeted audiences, or giving
details about how services should be set up and organized, how actions should be financed, or how staff involved should be
recruited, employed and payed for actions i mplemented within this framework. Besides, recognition of prior learning to get
access to higher education, throughinitial education, is set by regulation about studying in higher education leading to the award
of the « licence », « master » or « doctorat » s degrees. Engineering programmes provided by engineering school s can also be
taken into account for recognition of prior learning ; and the qualification award of ing@meur dipl mJpar | Etat can be
awarded after a procedure of recognition of prior competences and skills which have been gained for at least 5 years, when doing
jobs usually made by engineers.



6. For which institutions s lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?
Yes
8. Please provide areference to the relevant legislation or regulation.

Legislation and regulation are based on the mdlioviing texts (which can be found out on : www.lieghce.gouv.fr ) : * Laws :
- Loi n° 68-978 du 12 novembre 1968 sur |'oriemtatie I'enseignement supérieur - Loi n° 84-52 dye2&ier 1984 sur
I'enseignement supérieur - Article L123-3 du Coed’&ducation modifié par la loi n°2007-1199 dudd@it 2007 sur les
libertés et les responsabilités des universitédJjl Relatif aux missions du service public de I'eigrement supérieur - Loi
n°2009-1437 du 24 novembre 2009 relative a I'o&toh et la formation professionnelle tout au ldega vie. - Loi de
modernisation sociale du 17 janvier 2002 introchii$a VAE précitée * Regulations based on minigtetéxts : - Décret n°
2002-590 du 24 avril 2002 relatif a la validatia@sdacquis de I'expérience par les établissemeatsdignement supérieur -
Décret n°2002-529 du 16 avril 2002 relatif a laidafion des études supérieures accomplies en Foangd'étranger - Décret
n° 85-906 du 23 aodt 1985 relatif aux conditionvakdation des études, expériences professiormellieacquis personnels en
vue de I'accés aux différents niveaux de I'enseigm supérieur Besides, there is a substantial etrodofficial texts about
implementing continuing education, sandwich courapprenticeship in particular, and concerningdrigtducation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

Adults in
employment

Unemployed
adults

[ Retired
citizens

I Part-time
students

Adults
without higher
education
gualifications

On the basis of statistical data currently avadabl France, when considering the whole amouB66f

999 people registered at university in 2008 faraining scheme (“stage”), as part of continuingoadion

in higher education, on top of employees taking pathese trainings for several reasons (in-hagaing

plans for the whole company, special employmentraohfor upgrading skills — “contrat de

Other, please ,yfessionalisation” — or time off granted for penal training — “congé individuel de formation” whose

specify share accounts for 33% (see ticked box above foerfiployed adults”) ; and on top of jobseekers (see
ticked box above of “unemployed adults”), whoserehap to 9%, with 33 000 people involved, remains
unchanged, people registered on their own inigafimdividuals) keep being the most represented one
majority (50%), with 183 000 people trained (thegres 166 000 in 2007).



12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
spedal budget for lifelong leaming
private contributions from students

private contributions from business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

On the basis of avaiable data, te share of public funds brought into continuing edicationwithin higher educationin 2008

accounts for 30%. + additional comments to Q 12: In 2008, private funds, enterprises (41%) and individuals (22%), account
for 63% in total for funding of the HEIs under the remit of the French ministry for higher education and research (MHER) ;
this share goes up to 68% when universities alone are taken into account.

In France, on the basis of law, enterprises have to pay their share to the funding of continuing education. The amount of such a
share from each of them depends on the type of the enterprise and on the overall amount of staff.

Enterprises fulfil this compulsory requirement when paying the full amount or part of it for fees they have to pay to special bodie:
“organismesparitaires collecteus agréés’ (OPCA). Colleded funds are wseful to finarce various schenes for cortinuing

education and among them ore’ s individual right to betrained- droit individuel ala formation (DIF) — and ore’s time of ageed

onfor training — congé individuel de formation (CIF). Eligible activities for it canbeformal or nonformal. It is worth underdining

that, after an agreenernt made beteen representative bodiesof enployers and enployeeshoth at the ratioral level, and within

branches, the 209 Law for lifelong leaming guidance and vocaional education— ie : loi du 24 novenbre 2009 relative a

I’ orientation et & la formati on professionnelle ou aulong de la vie -, creaeda pedal Fund aimed to make professional paths

seaure, nanmed « Fands paritaire de gaurisation desparcours professomels » (FPSPH. Ressources fromthis Fund are neart in
patticular to cortribute 1 the funding of vocational edicationfor skill upgrading or skill matching of enployees ard jobseekers,

setup for special audienceswhose fedaures are defined by the framework-agreemnent signed between the Sate and people

responsible for this Fund. In total, for the 2008 yea, cortinuing education in higher edication (universities ard other HEIs under

the remit of the Frerch MHER Ministry) allowedto welcone more than460 000 peode an a raining scheme (“stage”) — ie : 466

118 for the sake d accuracy -, to avard 65 000 qualificatons (and anong them 38 00 higher education degrees), ard to make

4000 “yes’ dedsions abou recognition of prior learning (cdled VAE in French : “validation des acquis de [ expérierce’),

enabling to get all (ie : 2154 ) or part of a retiornal HE degree. These adivitiesdevel oped in continuing edwcaionbrought ina

total turnover of 350 millioneuros.



Part 2.1 BFUG Data Collection on policies to widen participabn and increase flexibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entry standardsdve a guaranteed right to higher education?

Yes in some fields

2.1 Please specify.

Selective institutions (preparatory classes for the gsaédeles, IUT and STS short cycle courses) selectsheients on the
basis of their results, taking other data into accoutdpiof the baccalauréat as such : learning paths folloadigeat school,
baccalauréat with honours, possible interview, competititramae exams...

3. Which statement best describes your country's policy appach regarding the goal that the student body entering,
participating and completing higher education should reflecthe diversity of the population?

There is a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering documentsfide underrepresented groups (e.g. based on socio-
economic status, gender, ethnicity, disability, geography, lagr).

In accordance with article L 821-1 and its following onkes,Education Code is the foundation of all social supportegtdat
students in France : http://www.legifrance.gouv.fr
/affichCode.do;jsessionid=3710E7C9AAE0969B5BB015C2461CB07A.tpdjo12v_2?idSectionTASCEAIS0006166710&
cidTexte=LEGITEXT000006071191&date Texte=20110628

4.2. For each of these groups, please briefly describe thational/re gional policies and measures that are put in place to
address under-representation. These may include, but aret restricted to laws, regulations, campaigns, incentives, fwtr
actions etc.

A pro-active policy aiming to promote equal opportunities abowsscto higher education for people from various social
backgrounds, and to contribute to raise the overall level aididn among skilled people over the country, is curreetigg
developed by the French MHER Ministry. This policy is based key measures: 1) The “Success in Bachelor programmes”
Plan (ie: “Plan Réussite en Licence” , as wellhes‘Active Guidance” (ie : “Orientation active”) schedesigned for
everybody ; 2) A set of specific measures falling witheapolicy of equal opportunities, in order to enable young peopie f
lower backgrounds to access higher education, includintandtag excellence-based ; 3) A general policy aiming at
developing student support, based on financial assistanceioufza. 1) The Plan for « Success in Bachelor programsige
:“Plan Réussite en Licence”) consolidates the fleiibgiven to the Bachelor courses by the so-called “LM&®brm which
seeks to prevent students from going into study tracks thpséace it reduces chances of success for studemtsldwer
backgrounds. This Plan, which aims at making sure ewergan actually succeed in Bachelor courses, and bysming
strenghtens up the principle of equal opportunities, is baiséittee principles: - developing active guidance (based on
information, advice, pre-registration, admission, and in stases new study tracks), - giving a more professionaignted
outlook to higher education (with placements and “hands-amdge developed on a widespread basis and with increasing
partnerships involving the labour market), - strengthemingtudent counselling in order to take more account afittegsity of
students in particular by the following actions : appoirtqgdance teachers” who will advise and support studestsrtaut
their own difficulties to be coped with, increasing teaghiours, and setting up tailored schemes to support stéaenty
problems to learn further their own way. 2) In terms obégpportunities, several measures contribute to make
excellence-based institutions more accessible to peopleHeolowest backgrounds, when they do have the appropriate level
of education for it : ? Specific agreements, backed upebyZhlanuary 2005 Charter for equal opportunities to access
excellence-based programmes and signed by the MinistHidgber Education and Research and the Rectors’ and Biséct
Conferences (CPU — French Rectors’ Conference -, CBEFRench Conference of Engineering Schools’ Directorsd-C8E

— French Conference of “Grandes écoles”), commit thgiagdries to improve information dissemination as well aesi
counselling, to open up higher education to larger soci&gbaands, to diversify the criteria required for admissid¢m iigher
education, and to develop apprenticeship-based education. ? [ithbifhG ropes for success” (ie : « Cordées de la réuskite
scheme also aims at ensuring a smoother transitiondsvisgher education for young people who do not plan to go oarfurth
studying, because of particular constraints due to tbeiakor local backgrounds. For this purpose, a network ofiithshs
connected with each other is set up, via partnerships eetare or several higher education institutions (univessigrandes
écoles) on the one hand, and on the other hand, secondamiss@hcluding secondary schools with preparatory classdbkefor



grandes &oles). The puposisto enhance information dissemination about higher edicaioncourses together withjob
oppotunities provided, and to suppott these young people along their whole leaming pahs (tutoring, academic suppott, cultural
suppott, sudent boading or student acconodaion, various additional support...) At the beginning of the 2010academic yed,
254 projects were labdled «Climbing ropesfor success” ; they were 142 n 2009and 100the yea before. This number shoud
reach 300 d the 2011 acadamic fall. In2011, 300 “Cordéesde laréussite” labeledprojedswill berefit fromapublic financial
suppott of 6.6 M€ (including 1.5M€ fromthe Ministry for Higher Educationand Research) asconpared b5 M€ in2010.3)
Finally, the Ministry for Higher Education and Researchis promoting a general policy in terms of direct (grant-based) and
indirect social suppott for students, via student accommodaionand catering. Regarding grants, an unprecedetted effort has been
made: since 2008,100000 additional students (20%) have been benefiting froma grant, the amount of which has increased 3
times as much as te inflation (+13%in general ; +20%for the mos disadvantaged students). A 10th morth of grant is dso
allocated (spread ove 2 years onwards from2010.3) Finally, the Ministry for Higher Educaionand Researchis pronoting a
general policy intemns of direct (grant-based) and indirect socia sippott for studerts, via student acconmodéionand catering.
Regarding grants, anunprecedented effort has been made : since 2008,100000 additional students (20%) have been benefiting
froma grart, the amount of which hasincreased 3times as much as the inflation (+13%in gereral; +20%for the most
disadvartaged duderts). A 10h morth of grart is dsoallocated (spread over 2 years orwards fom2010)

4.3.How does your higher education system determine whether anindividual belongsto a particular group (e.g.
self-declaration)?

Defining whether someore bdongsto ore group or arpther is based on: - self-declaration (for example : parents’ occupdiors
ard sodo-professioral status, horme addresslocatedin adeprived area concerned by the Town policy) ; - administrative
doauments (for instance : parents’ taxati ors providing evidences for awarding need-based garts).

4.4.1s there any funding reserved for measures to increase participation of under-represented groups?
Yes
4.4.1.Please specify.

The higher edwcationbudget programme 231 of the Ministry for Higher Educationand Research, relating to student suppott, is
dedicated to increase participation of under+epresented goups In 2011, it represented 2 billion Euros. Ontop of this funding,
addtioral credits come fromthe Planfor “ Success in Badhel or progammes” that will beallocating 730million Eurosfor the
whole 20082012peliod.

4.5.Do you have national targets/goak for participation of those groups that youidentify asunder-represented in higher
education?

Yes
4.5.1.Please explain thesetargets briefly and name the groupsto which they apply.

The policy for higher education in France is based on the will to raise the level of education, generally speaking, and therefore
to widen up access and participation in higher education to a much broader section of the population. As such, while France
has already exceeded the average European benchmark, set for the European Union, - on which basis 40% of people aged 3
should hold a higher education diploma —, with indeed a 2008 rate of 41.8%, the national objective is now to reach a target of
50% of young people (aged 17 to 33) with a higher education diploma by 2013 (knowing that in 2008, this rate was 44.7%),
as indicated in the annual performance plan (so-called “PAP” in French), annexed to the 2011 Financial Bill, and connected
to the higher education programme 150 :

http://www.performance-publique.gouv.fr/farandole/2011/pap.html Besides this general policy, an increasing attention

is paid to the access and participation of under-represented groups. The annual performance plan (PAP) mentioned
above,drawn up for the higher educationprogramme 231,includes two nonitoring indicators abou young peopk from

disadvartaged badgrounds: - The first ore focusesonyoung people aged 2021 getting access to hgher education according to

their sodial backgrounds. By 2013,42% of these young people shoud come fromworking-classor employee backgrounds

(instead of 40%, as assesd in 2008); - The other one focusesonthe evolution of the representation of students’ socio-

professional baclgrounds according to their educational level : the target to bereached by 2013is dividedas followed : ? 33%

of them comming fromworking-classor enployee backgrounds errolled in Bachel or courses (as conpared b 292%in 2009)?

21% of them enrolled in Master couses (asconpared to 202% in 2009)? 15.5%of them enrolled in Doctoral courses (as

conpared to 14 2%). Besides, within the higher edication plan 150, the objective to meke higher education an efficient tool for

lifelorg learning resulted in taking onboad two indicators especially meart to measure lifelong learning trends for aduts

getting badk to ligher edwcation: - An indicator abou the number of qualifications avarded with cortinuing education

(universities and related institutions only, and institutiorns’ “home-made” degreesexcl uded): the target to bereached by 2013is



10% of graduates from cortinuing education asconpared with the total number of graduates (in 2008, this percentage was

9.3%), - And anindicator focusedonthe recognitionof prior learning < RPL > (ie: “VAE" acronymin French, standing for
“validaiondes acquis del’ expérience”): it measures the number of qualificatiors fully awarded onthe bass of the recognition

of prior learning, as conpared with the overall number of postive RPL (or VAE) decisions made by indepexdent juries. As a

result, in 2008,2016 otiof 4081 postive decisions madeled 1o the strai ghtforward award of a qualification (without any exams

left to gt for). Inhabitants rom deprived areas as well are concemed about. Indeed, the inter-Departement Town Committee

reaffirmed its commitment, on February 18th 2011, to broaden up the access of the young people fromthese areasto higher

edtcation, including the preparatory coursesto the “ grandes écoles” and the award of the DAEU (“dipléme d’accésaw éudes
universitaires”) qualification, which enable former drop-ous fromsecordary educationto think about getting back to higher

edwcdion Futhermore, Frarceis currently promoting a policy based onthe equality of oppotunities for disabled studerts. The
“University/Disabled Charter’, ageed onin september 2007, invited institutions to st up a special unit for the welcome of

disabled students and appoint a resporsible personfor it. These units are now able to assess ecil needsof disabled gudents

ard to setup tailored measues. They alsocortribue to devéop i nformation acti ons these students espedally need. In orderto

meet special demandsfromdisabled stdents more efficiently, the ministry for Higher educationand research (MEHR) cares to

the allocation of the best budget which wasmade possble for them: - since 2007, credits up to a 7.5 ME amount are egecially
plannedwithin each annual budget inorderto set up schenes providing the appropriate learning ervironment providing the

necessary help to disabled students (interpreters, code's, note-takers, counselling ard mentoring, Braille trarslatiors ...) and
information/awareness-raising actiors fit for them and disabled saff as well ; - credits were espedally devoted to making

buldings more accessible with an overall amount of 15 ME in 2008 and of 20 ME in 2009; thanks to the Booding Plan, an

addiioral budget of 10 M€ in 2009,0f 25 M€ in 2010 and of 17,7 M€in 2011. Mog of these credits were used to undertake

arelysesard works to meke locatiors ard buildings more accessible. Evertually, the ministry for higher educaton and research

is working for the developnert of equal oppottunities for girls and boys ard for the struggl e agai nst gender-based precorce ved
ideasinthe field of guidarce. Therefore, aninter-Departmert agreement (ie : 8 ministerial Departments, including the ministry

for higher educationand research, are pooling up their efforts) for equality between girls ard boys, women and nenin the
edicdionsystem was signed for the 20062011 peaiod. This actionis puting forward again the commitment madeto

necessarily develop an overal approach in the education process, in patticular in guidance ard edication, for gender equality.

This agreement is currently re-examined for the 2011-2015 perod. Additioral conmert abou the Charter for equal

opportunities : Furthermore, when the overall special agreement, backed up by the 17 January 2005 Charter for equal
opportunities to access excellence-based programmes, was signed, the Directors’Conferences (CDEFI — French Conference
of Engineering Schools’ Directors — and CGE — French Conference of “Grandes écoles”), agreed on the request from the
governement to increase the number of grant-holders in each of these higher education schools and committed themselves
to reach the target of a 30% rate. Because “Grandes écoles” get their students whose greatest parts are enrolled after highly
competitive entrance exams prepared in “classes préparatoires aux Grandes écoles” (CPGE), the ministry for Higher educatio
and research also set the objective of reaching the 30% rate target of grant-holders in CPGE post-secondary classes.

4.6.Does your country offer more public funding to higher educationinstitutions to gimulate access for
underrepresented groups?

Yes
4.6.1.Please specify and identify variation between different groups, where they exist.
The abovementiored “Planfor Swceess in Bachel or (or Licerce) programmes” aims at making every student succeed, including
students whose sodo-cultural background do not prepae them propety to enter higher education This Plan represents 730
million Euosfor the peiiod ove 20082012.
4.7.1s the effect of measures to increaseparticipation of each of the groups monitored in your country?

Yes
4.7.1.Please specify.
The ministry for higher educationard research centralizes all student data. Thesedda are collected onthe bass of
auomaticdly-processed feedbadks basd ondat files or investigations maede in HEIs. For eachsubjed areaard higher
edcdionlevel, aregular statistical monitoring is therefore carried out abou trerdsfocusing onthe number of grant-holders, the
number of registered suderts in cortinuing edication, or the respectve shares of men ard wormen.

4.8.Please provide details on how the higher education participation and graduation of each of the groups that you
identify asunderrepresented is monitored in your country.

The monitoring system set up for regular feedbads fromthe « grass roofs' level », (in particular thanks to the « SSE »

invest gation— SISE standing for « Systéme informati que desuivi del’étudiant » — in universities), invedigations made by the
stafi stical units of the MEHR ministry abou ergineeing schools and other HEIs ard pog-secondaly education, together with
additional investigations carried out by other ministries and especially focused on HEIs falling within the fields of Culture,



Agriculture, Health and Social affairs, make it possiblessue every year updated statistics, in particulartaiadents’ social
backgrounds (see publications mentioned above : RERS (“RdpEReédérences Statistiques”) and “Etat de I'enseigneme
supérieur et de la Recherche”). Besides, the numbéudefrgs holding a grant allocated by the ministry fordigiducation
and research is taken from the central managemeiiad&@alled AGLAE (FR acronym standing for “automatisatefa
gestion du logement et de I'aide a I'étudiant”) and esfig@at up to manage the overall set of requests madgdats and
subsidised accomodation.

4.8.1. What data is collected?

A special attention is given to the student body make dpaaits trends, in particular : - the proportion of studbatding
need-based grants, by level of education and by subject-atl@astudent share according to parents’ occupationara s
status, education level and subject area ; - the shgrdsodmong students, by education level and by subjeat 2> Further
information to be found on the Web : * Etat Enseignemguérseur et Recherche en France (35 indicateurs) — Déeetiio :

> Fiche 18 / Niveau d’études selon le milieu social : tttedia.enseignementsup-recherche.gouv.fr/file/Pubbicsit
/07/2/EESR10_WEB_167072.pdf * RERS 2010 : Repéres et Référencemjgdistr les enseignements, la formation et la
recherche : > Fiche 6.13 / Les étudiants : I'origineaedies étudiants francais http://media.enseignementsup-
recherche.gouv.fr/file/2010/93/8/RERS2010_153938.pdf

4.9. Is there a system to monitor the composition of the studebody (in terms of groups identified as under-re pre se mtd)
by subject?

Yes

The SISE information system mentioned above, as welkasetreral investigations referred to in Q16 carried outedy th
Ministry for Higher Education and Research, combined thitspecific investigations carried out by the Ministfa@s
Agriculture, Health and Social Affairs, and Culturekend possible to collect data in this area.

4.10. When are data generally collected?
During studies
4.10.1. Where an approach different from the general approach issed for any group, please specify.

Specific measures, combined with the general policy éodémocratisation of higher education, aims at reducéng th
difficulties faced by some people to access and/or to attghdrigéducation courses. They focus on: > people coming from
disadvantaged areas: with agreements between highetiedunstitutions and suburban secondary schools (see abeve) ;
disabled students: with the creation of specific supportesffand special arrangements for examination ; > high-le
sportsmen/women and high-level musicians : with acadamingements

4.11. Where is information provided by this monitoring systempblished (provide a reference and link)?
http://media.enseignementsup-recherche.gouv.fr/file/2010RBRE2010_153938.pdf

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATION

5.1. If your country has a general policy approach to increase and@én participation and to overcome obstacles to
access, please explain your approach briefly and provide refere@ to relevant documents.

Besides employability, the active guidance policy carriedptite Ministry for Higher Education and Research, tkensaure

the largest part of the population can access higher tamluead succeed, is one of the priorities of the French i@t
currently. This policy is based on 3 key measures: 1henge for information and active guidance : in their fyrdr of
secondary school before their Baccalauréat, all pupils véwtplgo on studying at university can benefit from a guiela
assistance provided by institutions, combined with advice ez@wmmendations, to enable them to make an informed chice ;
the Plan for « Success in Bachelor programmes » includasumes such as welcoming new students, improving the
student/teacher ratio, making sure students can getspecialised gradually along their studies and get @tostudy tracks,

in case they fail, as well as enhancing the higleication professional orientation (with placements andd%ian” periods
developed on a widespread basis for example) ; 3/ the policy prgmetiognition of prior learning (called « validation des
acquis de I'expérience » and commonly referred to withAte acronym in French) making it possible for anyone to have
one’s prior learning recognized for the full part of a digation, or part of it : such an opportunity, consideredhernsame

equal footing as compared to examinations as such, isedquiparticular when a registration of any degree @mational
Register for qualifications (called RNCP for « Répertoatomal des certifications professionnelles” — on the kihatsany
degree is « professional » as anyone works after higheatamtue) is sought after. Relevant regulation about teekemes is
based on the following texts (that may be found on wwwraggle.gouv.fr) : - Law for social modernisation introdgdire
concept of recognition of prior learning (VAE in Frenchfnance : loi n°2002-72 du 17 janvier 2002 de modernisation sociale
- Autonomy Law : loi n°2007-1199 du 10 ao(t 2007 relative aux libettéssponsabilités des universités - article L.612-3 du



Code de I'Education - law about lifelong learning and guidarioi n°2009-1437 du 24 novembre 2009 relative a I'orientation
et a la formation tout au long de la vie - inter-Departmetes about active guidance : circulaires interminités des 26
janvier 2009 et 24 juin 2011 relatives a I'orientation active-dfficial annoucement, on december 13th 2007, of the Plan
called « Plan Réussite en Licence 2008-2012" http://www.eams@gntsup-recherche.gouv.fr/cid20651/plan-pour-la-reussite-
en-licence-730-millions-d-euros-d-ici-2012.html - performandécators relating to this Plan called « Réussite emdee

by the 2011 Budget Plan for higher education (budget progrdi@)e in particular with indicator 2.3 « Réussite en Licence
http://www.performance-publique.gouv.fr/farandole/2011/pap/htBGBGMOBJINDPGM150.htm

5.2. How does your country's policy explicitly identify the obstdes that it addresses?

The statistical data analysis focused on the student(padgnts’ social and professional status, need-based gtdets
gender), and according to both subject areas and level @ftemhjanake it possible to pinpoint obstacles from the socio-
economic and socio-cultural perspectives. Some specific syurvayried out about targeted audiences, did show the part
played by self-censorship from young people who make choicé#iseiostudies as well as the socially discriminagifigct
caused by some examination tests chosen for competitives exam

5.3. What are the criteria used to measure and evaluate thecess of specific initiatives and measures?

Since the major objective adopted by France is to raise thelbhevel of education in the country up to the targstebon
50% graduates from higher education for 17-33 years old young pebp0s 3, specific indicators were included in the PAP
Plan (annual performances plan : see answer to questioovg. Besides, special schemes such as the “Climbingfopes
Success”or the above-mentioned « University/Disabled Chgrgegned on september 5th 2007 (by the Minister for higher
education and research, the Minister for labour, sodialioes and solidarity, and the French Rectors’ Confereare the
focus of appropriate evaluations carried out to actually meaglhat's made real as compared to initial objectives saitgint
5.4. In your country, is the composition of the student body amitored according to certain criteria?

Yes

5.4.1. Who monitors on the basis of which criteria?

As mentioned above, statistical surveys by the French MatERased on the social background criterion, according to th
occupation and social status of the head of the family.

5.5. How is this data used in higher education policy?

These essential statistical data are a monitoring twbham to bring out the relevant lights to be shed for pu#ision-

making ahead. Regularly updated and published, both on thékvifithistry Website and by “paper” issued publications, these
data contribute to provide the wider audience with informattmyut the French higher education system and the polidgda
out.

5.6. How are measures to remove obstacles to access primarilyded? If your country has a mixed system, please
choose all adequate boxes. Please only indicate the most impottaource(s).

¥ From the general higher education budget
I From a specific budget
I From university budget

Il There are no measures to remove obstacles to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your country's polidg achieve the goal that the student body reflects the
diversity of the population.

6.2. Does your country's policy approach explicitly identify obstaels to higher education?

Please choose..



6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make reference to partsigups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its policy has be @eocessful?

7. COMPLETION OF STUDIES

7.1. Does your country have policies aiming to increase the lewlcompletion of studies?

Yes

7.1.1. Please describe the main features of these policies.

The policy being developed in France to improve success forldtiher education is based on 3 key booster measures : 1/
study grants and student support to students facing theegtdéinancial problems to tackle, in order to rub out secmomic
obstacles which trigger off drop-outs ; 2/ active guidanceause the top social discrimination is caused by diffeesitid get
access to information or to get the right clues to betahiead it thoroughly ; 3/ The Plan for « Success in Backe
programmes » : thanks to 730 million euros over the whole 2007-201321 piais Plan made for HE 1st cycle programmes is
aiming to bring about a 50% graduation rate among young peophdtie same 17-33 years old generation and to struggle
against drop-outs in the 1st year of a Bachelor programme.

7.2. Are student completion rates monitored in your country?

Yes, at the level of higher education institutions

7.2.1. What use is then made of the data?

Data collected thanks to the statistical system sptayide a monitoring tool and are used to political decision-rgakithe
national level by the MHER Ministry. These statistidata, published every year both on the Web site of the MiARdRwith
“paper” issued publications, contribute to the informatiomeftiroadest audience.

7.3. Are there any incentives for higher education institutins to improve student completion rates?

Yes

7.3.1. Please specify the nature of these incentives.

The nature of these incentives is linked to transpanesgyirements stirring up from the so-called “LRU" [&w
universities’autonomy, of August 10th 2007 : from then onwardshe basis of employability which is a new mission for
public service to be taken care of, universities have tdadyg make outcomes publicly available for success rathgher
education and employability rates as well. Besides, will@rdramework of the new funding system, the rate attadents

actually participating to exams is required.

7.3.2. Are there any other incentives (e.g. it is a subjecbvered in external quality assurance procedures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus lies @rade mic guidance



services career guidance services and psychological counselling sengice

8.1. What kind of student services are commonly provided by higi education institutions?

¥ Academic guidance services

¥ Career guidance services
Psychological counselling services
Other

T No services

<

<

8.1.1. Please specify.

On top of an overarching University information and guidamit called SCUIO (ie : « service commun universitaire
d’information et d’orientation »), an overarching Universityinter-University unit providing preventive medicine sersiéer
student health care and health promotion, called SUMRIPSs@rvice universitaire ou inter-universitaire de méaec
préventive et de promotion de la santé »), each universigmwsequipped with a special unit to support employability, dalle
BAIP (for «bureau d’aide a I'insertion professionnelle”) tlim basis of the new mission for public service univessdie
made responsible for in the field of guidance and employalitlitghermore, universities provide students with sporturcil
activities and any other action developed by associations ttuday be interested with. Student initiatives may henfiially
supported by a Solidarity Fund especially set up for it.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

The overall budget of the Student support programme (programma@3i)nts for 2 billion euros for the 2011 budget period.
Part of the budget for programme 150 is devoted to Employability nmeintioned above. The Solidarity and Student inititative
promoting Fund is financed by tuition fees from all thelstils who are fee-payers.

8.4. What are the main tasks of the services?

> Units to support employability, called BAIP, which arerigeset up within each university since 2008, aim atgittening up
relationships with the socio-economic environment, while pliogian efficient assistance to job-seeking graduateseiore,
within a university, a BAIP unit is working and intermected with departments and other units interferitiyemployability :
overarching university units for information, guidance amgbloyability, student observatory, units for placement andsian
period opportunities ... Outside university, BAIPs are developing@ahips with relevant firms and organisations irfitde
of employability. By doing so, these contacts allow to spreathfaumation throughout the whole university about placeémen
and job opportunities. Finally, students can be provided withap&orkshops for CV-writing and motivation letter-writirwg.
The overarching university unit for information, guidareseg employability (SCUIOIP) provide information facilitidméed in
particular on setting up information resources - suUGBMKSEP brochures about different subject areas and HE pnogrs
and access to various jobs, Websites lists -, on the ammentof competitive exams, on organizing information mgeti..)
and student guidance (thanks to tailored advice via spgpair@ments with guidance and psychology advisors). > The
university or inter-university unit providing preventive medécfor student health care and health promotion (SUMRRS),
new missions and organisation recently specified by riégala ie : décret n°2008-1026 du 7 octobre 2008, together with a
ministerial note (ie : circulaire ministérielle (MREDGESIP) n°2010-0008), are responsible for two sets of missfons
concerning compulsory missions to be carried out, the SUMRRBSset up a medical checkup provided as a precaution as
early as possible when students are studying, and tofigend ensure coordination of health education programmasiong
possible other missions, the SUMPSS can ensure hesilttiease as a health centre, make agreementshei®R|
organisation for immigrants (“Office frangais de I'ingration et de I'intégration”) in order to provide foreign stidewith
medical consultations. The new SUMPSS action field whiak specified this way is meant to better take intoarttosarious
needs and special features of a student body which, fotytyesars on, has been undergoing a significant ineraad a great
change with different difficulties to cope with, on tleeisl, financial, material levels as well as frompisgchological side
and for health. The first assessment of this new seimsgle in spring 2009 for the 2008-2009 year will be carried dloefur
ahead. > The university unit for physical and sport a@witSUAPS) is responsible for setting up and providing palyaitd
sport activities for all students and staff of the Uniugrsi Last but not least, student support is meant to sestullying costs
(need-based grants), student accomodation (subsidised mgrasticular via university residence halls), studetaraag
facilities (subsidised meals in student restaurantcanttens), and to enable them to get access to spatiefacil



8.5. Please provide any additional relevant comments for consideion regarding your national policies to widen
participation.

The French MEHR ministry sets up the political guidetimade nationally which aim at promoting further equafit
opportunities for access to and success in higher eductltiemmplementation of these guidelines are made rethkdmasis of
: - autonomous universities and other HEIs ; - adminigs&atepartments connected to the MHER locally (called “sesvi
académiques”) ; - the network of university and socialises for student support : the national centre called CBlQOentre
national des oeuvres universitaires et sociales »), aniyjaegional centres called CROUS (« centres régiodagxoeuvres
universitaires et sociales »), public autonomous organisatetrup within the remit of the MEHR ministry.

9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy focus on promotindné flexible provision of higher e ducation (e.g.
changing the intensity of study programmes according to personaircumstance through part-time study, distance
learing and e-learning)?

Yes
10.1. Please provide details of specific policy measures.

Special arrangements for their studying, which mightdtaup by each HEI, can be provided in particular forudestts who
are working as employees as well ; - disabled studefftigh{evel sportsmen/women and high-level musiciansllyin
besides some courses and educational materials alreadpweakddle to students on HEIS’ websites, distance-leaaming
e-learning is currently being further promoted in France

11. Does your country's policy on flexible provision of higher edation contain a special focus linked to the goal of
widening participation for underrepresented groups?

Yes
11.1. Please explain how higher education policy aims to attainistgoal.

The scheme for recognition of prior learning (VAE in Ft@nis a valuable additional tool to make lifelong learmage real
and therefore better ensure social promotion and struggiliesagequalities. Indeed, on the basis of appropriate @aoning
fairly assessed in connection to the kind of higher ettutabught after, the VAE, which is mentioned in thedadion Code

and in the Labour Code as well, does create a right toceecto be awarded a full degree (or any other qualificatborpart

of it, through recognition of prior learning only, withoulyaequired additional learning ; since these legal promssi
introduced with VAE a new way for the award of qualifioas, just as initial education, continuing education or
apprenticeship-based education make it possible. Increasimgrig paths, based on apprenticeship, combining learrseg ba
both on hands-on practice in firms and on theoretical knowl&gyht in learning centres themselves, are beingopedrfor

all subject areas. Indeed, thanks to additional funding proygleh a new way of learning might be greatly usefahake
higher education easier for students from lower backgrounds.

12. Are there regulations or other policy measures regarding theslationship between employers and higher education
institutions in fostering flexible learning?

Yes
13. Please provide details of these measures.

Sandwich courses as such mean flexible learning pa#tidieg students to have training “hands-on” periods irsfiamd study
periods within HEIs alternatively. Besides, student empémynas it is specified by French regulation — ie : «atécr
n°2007-1915 du 26 décembre 2007 relatif aux conditions de recruterdaanptoi des étudiants au sein des établissements
public d’enseignement supérieur » -, enables studentsk® paid jobs and higher education compatible with each other.
Student employment is organized on the learning spot and psavielepportunity to get valuable professional skills. Indeed,
students are involved in activities such as welcome, cthmgsand care for disabled students, tutoring, assist@aniterary

staff, technical assistance for computers and othettegmologies, contribution to employability actions, or caltu

scientific, social and sport activities. Students arechon the basis of academic and need-based criteria.

14. Please describe up to five main access routes to highdueation (including, but not limited to, entry with a school
leaving certificate, entry with a vocational education certifica¢, entry without formal certification) and, if
possible, provide approximate percentages of students entegithrough this route in parenthesis ().



If less than five main routes exist, please write "n/a" irthe remaining fields.
Route 1: = Academically-oriented baccalauréat - ( 758comers in 1st year - data : 2008 academic fall)

14. Please describe up to five main access routes to highduaation (including, but not limited to, entry with a school
leaving certificate, entry with a vocational education certifica¢, entry without formal certification) and, if

possible, provide approximate percentages of students entegithrough this route in parenthesis ().

If less than five main routes exist, please write "n/a" irthe remaining fields.

Route 2: = Baccalauréat exemptions - ex : DAEU (“digl@accées aux études universitaires”) or the Law spegah
called “capacité en droit» - (6,2% of newcomers into thedast ydata : 2008 academic fall)

14. Please describe up to five main access routes to highdueation (including, but not limited to, entry with a school
leaving cetrtificate, entry with a vocational education certificaé, entry without formal certification) and, if

possible, provide approximate percentages of students entegithrough this route in parenthesis ().

If less than five main routes exist, please write "n/a" irthe remaining fields.

Route 3: = Technology-oriented baccalauréat (15,8% newsporevocational baccalauréat (2,8% newcomers/1st year) -
Data : 2008 academic fall

14. Please describe up to five main access routes to highdueation (including, but not limited to, entry with a school
leaving certificate, entry with a vocational education certifica¢, entry without formal certification) and, if

possible, provide approximate percentages of students entegithrough this route in parenthesis ().

If less than five main routes exist, please write "n/a" irthe remaining fields.

Route 4: = VAP < \alidation des acquis professionneftgzognition of prior learning - with professional experiencéor
access only : 15 000 persons/each year

14. Please describe up to five main access routes to highduaation (including, but not limited to, entry with a school
leaving cetrtificate, entry with a vocational education certificaé, entry without formal certification) and, if

possible, provide approximate percentages of students entegithrough this route in parenthesis ().

If less than five main routes exist, please write "n/a" irthe remaining fields.

Route 5: = VAE - RPL - including professional experianct get access + the award of a HE degree or a part4if85
decisions in 2009

15. Do higher education regulations and steering documents proneflexible entry to higher education, e.g. through
alternative access routes?

Yes
15.1. Please briefly describe these measures.

Access conditions set by regulation about Bachelor, MastéDoctoral programmes include the VAE recognition of prior
learning among the possible ways to be taken on board :easéfind below quotes and evidence-based legal information in
French : * Arrété du 23 avril 2002 relatif aux études unitares conduisant au grade de Licence / Article 6 : rsDas
conditions définies a I'article L.612-3 du code de I'éducaties dtudiants, pour étre inscrits dans les formations nsniaiees
conduisant aux diverses licences, doivent justifier :t-dBobaccalauréat ; - soit du dipléme d’accés aux étudesraitaires ;
- soit d’'un dipléme frangais ou étranger admis en dispenea éguivalence du baccalauréat, en application de la
réglementation nationale ; - soit, pour I'accés auxwffés niveaux, de I'une des validations prévues aux axticéd 3-3,
L.613-4, et L.613-5 du code de I'’éducation. » * Arrété du 25 avril 20@8frau dipléme national de Master / Article 5 : «
Pour étre inscrits dans les formations conduisant au diplémeaster, les étudiants doivent justifier : - soit diigghdme
national conférant le grade de licence dans un domaine tiblegavec celui du dipldme national de master ; - soiteldes
validations prévues aux articles L.613-3, L.613-4 et L.613-5 du cobiéddeation. » * Arrété du 7 aolt 2006 relatif a la
formation doctorale/ Article 14, alinéas 2 et 3 : « Pouriégerit en doctorat, le candidat doit étre titulaire d’ysl@ine
national de master ou d’un autre dipldme conférant le gitadeaster, a I'issue d’un parcours de formation établissant
aptitude a la recherche. Si cette condition de dipldme pésstemplie, le chef d’établissement peut, par dérogdtsum e
proposition du conseil de I'école doctorale, inscrire en doad@sgétudiants ayant effectué a I'étranger des étudesideau
équivalent, ou bénéficiant de la validation des acquis prévaetiale L.613-5 du code de I'’éducation. La liste des
bénéficiaires de dérogation est présentée chaque ancéesail de I'école doctorale et au conseil scientifique.»

16. PART-TIME STUDY



16.1. In your country, is there any official status other thandll-time student?

No

16.1.1. If yes, what formal status does exist?

16.1.2. How do you define it?

16.1.3. What are the reasons for offering a different studentatus?

16.1.4. How are these students treated differently (e.g. festudent support, etc.)?

16.1.5. Please describe the most common understanding/concefppart-time studies.

The concept of part-time studies would mean that higheradida is designed and organized on a part-time schedule, a
opposed to full-time studies, which cannot be found out inderafor instance, a project for a Bachelor or a Mgstegramme
is always submitted with a 60-ECTS organization as arpgika each academic year involved, and taking into acdmnt t
student workload connected to these ECTS credits.

16.2. In your country, do you have an explicit policy to encourage patime study provision by higher education
institutions?

No

16.2.1. Please describe briefly the main elements and provitle source.

16.3. Which one of the following statements best describé®tcurrent situation in your country?

Other

16.3.1. Please specify

The status of a part-time student does not exist asrséchnce. Some learning arrangements (timetablasjirations) are
included according to specific conditions (see Q 57).

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation regulating re cognitin of prior non-formal and informal learning?
Yes
17.1.1. How does your legislation in higher e ducation define pridearning?

Continuing education at university, introduced into Laveady as 1971 (ie : loi du 16 juillet 1971 sur I'organisationade |
formation professionnelle dans le cadre de la formation pem®&nis one of the missions for public service universiire
made responsible for ; however, the concept of recognitionaf lgarning (“validation des acquis ») is based on articles
L613-3 et L613-4 in the Education Code, following the January 20@Xiea: loi n°2002-72 du 17 janvier 2002 ). Basically,
as a possible summary, as far as professional expergeooaderned, “prior learning” refers to any professionpéggnce

and connected skills gained thanks to a 3-year longdst) |professional activity made as an employee, an indeenoeer,
or as a volunteer. To be recognized for a degree “x” awdhey dully or for a part of it only, this prior learnimgust have

some sort of connection with the knowledge, skills and canpes required for such a degree “X”. Prior learningy@masis
of higher education abroad can also taken on board, as a ofigtanciple, legally as well. Please find below quotesnf
these French laws and the additional regulation fuetiepted by Decrees : « Article L613-3 Modifié par Loi n°2002-73 du 17
janvier 2002 - art. 137 JORF 18 janvier 2002 Toute personne qui@eandant au moins trois ans une activité
professionnelle, salariée, non salariée ou bénévole, en tapporl'objet de sa demande, peut demander la validation des
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acquis de son expérience pour justifier tout ou partie demiszances et des aptitudes exigées pour I'obtention d'é@mdipl
ou titre délivré, au nom de I'Etat, par un établissementdignement supérieur. Toute personne peut égalemeandksr la
validation des études supérieures qu'elle a accomplies,meta I'étranger. (...) » « Article L613-4 Modifié par Loi
n°2002-73 du 17 janvier 2002 - art. 137 JORF 18 janvier 2002 La validatiouepad'article L. 613-3 est prononcée par un
jury dont les membres sont désignés par le président desfsité ou le chef de I'établissement d'enseignempétigur en
fonction de la nature de la validation demandée. Pour la tialiddes acquis de I'expérience, ce jury comprend, outre les
enseignants-chercheurs qui en constituent la majdggépersonnes compétentes pour apprécier la nature des acquis
notamment professionnels, dont la validation est sollidi# jurys sont composés de facon & concourir & une re@isent
équilibrée entre les femmes et les hommes. Le jupy@®once au vu d'un dossier constitué par le candidat, @elin
entretien avec ce dernier et, le cas échéant, d'weeanisituation professionnelle réelle ou reconstitoésquie cette
procédure est prévue par l'autorité qui délivre la certifinatl se prononce également sur I'étendue de la valideti@m cas
de validation partielle, sur la nature des connaissanegsitides devant faire I'objet d'un contréle complémentiaare.
validation produit les mémes effets que le succes a I'éprmuaux épreuves de contréle des connaissances et dateaptitu
gu'elle remplace. (..) » Sur la base de ces dispositiansptelitions de cette validation d’acquis, intéressant gianea
validation d’études supérieures et d’autre part la validaésracquis de I'expérience, sont précisées par les deetslécr
suivants : * Décret n°2002-529 du 16 avril 2002 (..) relatif a lalaton d'études supérieures accomplies en France ou a
I'étranger/ Article 2 : « Peuvent donner lieu a validatmries études supérieures suivies par le candidat atesblisgement
ou un organisme de formation ressortissant au secteuc jpubdiu secteur privé, en France ou a I'étranger, guglien aient
été les modalités et la durée » * Décret n°2002-590 du 24 avril 2D@2l4tif a la validation des acquis de I'expérience par
les établissements d’enseignement supérieur /Articke Reuvent donner lieu & validation les acquis de I'expégien
correspondant & I'exercice, continu ou non, pendant une dund@ée d’au moins trois ans, d’activités salariéessatariées
ou bénévoles. Ces acquis doivent justifier en tout ou padiea®aissances et des aptitudes exigées pour I'obtention du
dipldme postulé.»

17.1.2. Do your steering documents in higher education defineiqr learning?
Please choose..
17.1.3. How do your steering documents in higher education deéirprior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised as prior learning in
higher education?

¥ Prior non-formal learning (e.g. various non-certified cesjys
Prior informal learning (e.g. work experience)

<

17.3. Prior learning as defined by your steering documents can ...

¥ be used to gain admission to a higher education study prmgram

¥ be taken into account as partial fulfilment of a highgucation study programme (e.g. to reduce the required aafoun
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislation, can applitsufior higher education have prior non-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education institutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not a right, is it:

Please choose..

17.6. What measures are in place to ensure that assessmereafning is based on reliable and valid evidence?

17.7. Is institutional practice in recognition of prior learning explicitly included in the quality assurance processesed to
evaluate institutions and/or programmes?

Yes

17.8. Please provide any additional relevant comments for considei@t regarding fle xibility of higher education studies.
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With greater autonomy provided to universities, tailored legnpaths have now become high on the agenda, in ordeatiteen
each young student to find his/her own way for succeliger education. Therefore, among innovative initiatheisg set up
by the MHER contract policy, from now on based on 5-year agrets, universities provide some students with the oppagrtunit
to follow a learning path based on two different subjectsaf&ubles formations”), or to study for innovative degreekeOt
students can have the opportunity to do a first “hands-ondges soon as a Bachelor (“Licence”) programme. Otherroags
be interested by bridges which are especially set updar ithorder to enable them, after a first semesteniatsity, to get to

a short-cycle programme such as a BTS (“brevet de téehrsapérieur”) to be studied in post-secondary institutioas
18-month period. Increasing bridges between different programmewidely promoted. Therefore, new study tracks to get
into along the year or access to further studying ifi@ence » course (ie : the last 3rd year of a Bacheloranage), which
can be made possible after a short-cycle (2-year) progrédhs IUT, CPGE), are now getting more and more usual.
Comments /Q 85 : about RPL and evidence-based informationeédairassessments before RPL decisions - (Comments
made in EN Word answer sent from France (see emaikrefes above) about Q 85 (no pop up here): April (16 and 24) 2002
Decrees mentioned above (see question 78 above) include detailshe kind of required documents in order to provide a
sound basis for prior learning assessments to be made bglgpas set up for it. >> Please find the following qedi@m
French regulation : * Décret n°2002-529 du 16 avril 2002 (..)ifélé validation d’études supérieures accomplies en Eranc
ou a I'étranger/ Article 4 :« Le dossier présenté parteliclat doit expliciter par référence au dipléme postulé les
connaissances et aptitudes que celui-ci a acquises mudssuétudes dont il demande la validation. Il comprend pé&nais,

les certificats et toutes autres pieéces permettgorad’apprécier la nature et le niveau de ces étudepaHitulier, lorsque

les études ont été accomplies dans le cadre défini paoiildnropéenne pour favoriser la mobilité, dans un pays eurdpéen
dossier comprend I'annexe descriptive du dipldme (**) et liestations certifiant les crédits obtenus représentdgsetudes
accomplies ». [**: il s’agit du « Diploma Supplement »] *dbét n°2002-590 du 24 avril 2002 (..) relatif & la validation des
acquis de I'expérience par les établissements d’ensetgihsnpérieur /Article 4 : « Le dossier présenté paamdidat doit
expliciter par référence au dipldme postulé les connaissaoompétences et aptitudes qu'il a acquises par I'expeéxill
comprend les documents rendant compte de cette expériateéaaturée des différentes activités dans lesquellestidat

I'a acquise ainsi que, le cas échéant, les attestatmmnespondant aux formations suivies et aux diplémes obtenus
antérieurement. » Furthermore, it is worth recalliag various aspects linked to the recogntion of prior leguania@ one set of
criteria for the assessments of HE programmes, carriday/dne FR AERES Evaluation Agency in particular (Ksato
evaluation sheets set up for national HE degrees : lecand Master’s degrees.
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Part 2.2 BRUG Data Collection on sudent contr ibutions and support

1. STUDENT FEES AND CONTRIBUTIONS

The focus of the questions is on students, and is not limited to full-time daytime students. Furthermore, all first and second
cycle students are included. Third cycle students are excluded except when explicitly mentioned. Similarly, the focus is on
home students or equivalent. International students are only included when explicitly mentioned.

1.1. Do you want to answer this sectionnow or later?

Now

2. Inyour country, does any higher education home student at a public higher education institution have to pay afee of any
kind?

Contributions to student unions are not included!

Yes

3. In which currency are contributions to higher education institutions and other study costs paid in your country?

The arrency used isin Euros. // Q 4 bdow: PLEASE MIND (pb database : "no" cannot be written; click necessary to proceed
further with the questionnaire) : NO ST pays fees AFTER STWDIES in FR

4.1n principle, which home students at public higher education institutions have to pay fees?

During studies O Al studerts @ Specific groups of students © No answer

After studies  © Al studerts © Sgecific groups of students  © No answer

4.1. Which main exemptions to this principle exist in your country?

4.2. Which of the following criteria determine whether a gudent has to pay fees?

0 Need
O Merit
O Pat-time/Ful-time/Distarce learning

O Field of study

Any student without ary need-based awarded grart (whichis Any student without ary need-based avarded gart (whichis
cdled“bourse sur criteres sociaux” in France) hasto pay fees  cdled “baurse ar critéres sociaux” i n France) hasto pay
whatever the institution and the subject area (Unlessthe higher  fees, whatever the institutionand the subject area (unless the
educati on institution ded des something el se). higher educationinstitution deddes something el se).

5. With regard to fees, are home students in the second cycle treated differently to those in the first cycle?

No

5.1. In principle, which second cycle students at public higher education institutions have to pay fees?

During studies  © Al studerts © Specific groups of studerts © No answer



After studies  © Al students © Specific groups of studen®  No anmswe

5.2. What main exemptions to this principle existni your country?

5.3. Which of the following criteria determine wheher a student has to pay fees?

0 Need
O Merit
O Part-time/Full-time/Distance learning

U Field of study

6. What is the minimum, maximum and most common ammt of fees payable by home students in the firstycle?
Please multiply any annual fees (including registréon, tuition, administration, graduation and other fees) by the most
common length of programmes in this cycle and adafs to be paid only once to that amount.

Minimum amount = O Euros for holders of need-bagmrants (called « bourse sur critéres sociaux |B€8onnection to
students’ social and economic background)

Maximum amount = 378,57 euros per year : 174se(aonual tuition fee in 1st cycle) + 200 eurosi¢€nt social security) +
4,57 euros (medicine services for students) = B7&uros per year and during the 3 years of a flde&’s programme
(Bachelor’s programmes)

Most common amount = 378,57 euros per year, aridgithe 3 years of a “Licence” 's programme (Bzloh's programmes) :
same amount as above, on the basis of law, foestsidh the 1st cycle leading to a “Licence™s aegr

6.1. Which home students pay the minimum and the m@mum amount in the first cycle? (e.g. students inertain subjects,
students in need, students with good academic perfoance, part-time students, other...)

The minimum amount required for higher educatidional degrees (« dipldmes nationaux de I'enseigmeisupérieur »), that is
to say, 0 euros, is only applicable to need-basaatg) holders : the first minimum level indeed meéee exemption ; any other
need-based grant’s holder keeps being exemptedtifiese fees. The maximum amount of this categogyrattional degrees »
represents the single amount set by law, whiclemsneonly required from any other student, withowtihg any need-based grant
such as the BCS grant. This amount is set everybyea joint legal text (« arrété ») adopted batltHe ministry for higher
education and research and by the ministry for @ogrand finances. Therefore, with such a regulati@@re is no room for
manoeuvre and for various implementations withinersities. >> Legal document and Web-link : Arrété4 ao(t 2010 relatif
aux droits d’inscription dans les établissementdips d’enseignement supérieur relevant du MESR :
http://www.legifrance.gouv.fr/jopdf/common/jo_pdii?numJO=0&dateJO=20100819&numTexte=11&page Deblials
pageFin=15121 On the other hand, concerning « sityelegrees » set up on the only initiative ohéversity, and therefore
without any systematic quality assessments madieebk\ERES Evaluation Agency (as this is requireddmational HE degrees
»), the amount of fees is freely set by universittemselves.

6.2. Please provide the percentage of students payithe minimum and the maximum amount in the firstcycle. If precise
data are not available, please provide an estimate.

* Minimum amount in the 1st cycle : On the basishef only data available currently, focusing onabhademic year 2009-2010,
626 400 students are awarded a financial suppéitance, which accounts for 35,8% of all studestgstered at universities, «
classes préparatoires aux grandes écoles », ersede techniciens supérieurs » (for short cyctgeds such as BTS),
engineering schools and business schools recogoiztte State. In other words, more than a thirstudents in France get
student support nowadays, although this share neestany further than 30,2% before 2008. Concgméed-based grants -
called “ bourses sur criteres sociaux » (BCS) -etvhiccount for 565 798 students, that is, abodb3udents (ie. : 565 798
students as compared to the overall total of stadegistered to BCS-eligible institutions : 1 &8IB) : > minimum amount :
18% get advantage from fee exemption, that is,elirds (annual tuition fees for a 1st cycle), andhfrelief of the fee required



for student social security, that is, 200 eurosnaximum amount : 19,1% pay the annual maximum atnednich means 4 140
euros. These statistics do not allow to make affgrdinces in results though according to the cydtere students are actually
standing. >> Web source : Official statistics fagher education and research made available witmisterial publication
called « RERS 2010 »/ Fiche 10 « L'aide aux étudian http://media.enseignementsup-recherche fgbile/2010
/93/8/RERS2010_153938.pdf * Maximum amount in teeccle: This amount is the common amount seatwdnd required
from any other student without any need-based ¢B®SE grant), which represents 70% students (withoy BCS grant)

7. What is the minimum, maximum and most common ammt of fees payable by home students in the secocykle? Please
multiply any annual fees (including registration, wition, administration, graduation and other fees)by the most common
length of programmes in this cycle and add fees tme paid only once to that amount.

Minimum amount = 0 euros (for need-based BCStigraanlders /1st level set for the BCS grant’'s advar

Maximum amount = 768,57 euros :564 euros/yeardifioengineering programme for a Master’s degre¢hebasis of article 5
in FR text (arrété du 4/08/2010)+200 euros(ST sacys-4,57 E.(ST Med. care)

Most common amount = 441,57 euros : 237 euroyqear (for a Master’s programme at university) © 20ros (Student social
security) + 4,57 euros (Medicine preventive sersifte students)

7.1. Which home students pay theninimum amount in the second cycle? (e.g. students in cairt subjects, students in
need, students with good academic performance, patime students, other...)

Need-based grants (BCS grants)’ holders who acdouabout 30 % of students are free from anydnifees.

7.2. Which home students pay thenaximum amount in the second cycle? (e.g. students in cain subjects, students in
need, students with good academic performance, patime students, other...)

In the 2nd cycle, as far as public HE institutiongler the remit of the HE and Research ministrycareerned, students in
engineering programmes leading to a Master’s ddgree to pay the maximum amount.

7.3. Please provide the (approximate) percentage sfudents paying the minimum and the maximum amounin the second
cycle. If precise data are not available, please gvide an estimate.

Students in engineering programmes leading to adviaglegree and studying in public HE institutionsler the remit of the HE
and Research ministry account for 2,9 % of thd tatmber of students in France (ie : 67 353 as eoagto a total of 2 316 103
students).

8. Concerning fees, are international students traad differently in your country from home students?

No

8.1. What is the minimum, maximum and most commonraount of fees (including registration, tuition, adninistration and
graduation fees) payable by international students the first cycle?

Minimum amount =

Maximum amount =

Most common amount =

8.2. According to your country's steering docume ntsstude nts from which countries are considered inteational students?

Generally speaking, the notion of « foreign studertiroadly understood, is about any foreign sttdehcomed in France and
any foreign student living in other countries, asifistance this is understood by a 2002 decreat dww payment for

international cooperation services within publiclslEdécret n°2002-654 relatif a la rémunératioselevices de formation
proposés dans le cadre de leur mission de coopéiiaternationale par les établissements publieagBignement supérieur. As
this decrees defines it, unlesss agreements aredsigetween HEIs either at the European levelterriational level, special
programmes, which are geared to special foreigireaods and their specific objectives sought alfteth) in content and in the
ways the offer is provided, can lead to some etteages (special support from teachers, educatinoaitoring, welcome



services, edwcational supervision for training schenesand hands-on periods in erterprises, extra-training services overall fees
for this special treamert ard tailored programme ...) http://www.legd france.gouv.fr/jopdf/common/jo_pdf.jspZnumIO=0&
daeJO=20020502& numTexte=8& page Debut=07917&pageFin=07917 Conceming the leg slaion made for the award of
nead-based grarts (BCS garts), studerts from the EU do have access to these garts, just like Frerch students do ; it is erough for
themto have worked in Frarce or to provide anevidence-based informat on showing that one o his/her parerts did get some
incones in France ;[[ asthisis mertioned by a ministerial text published on the Web : circuaire n°2010-0010 du 7 mai 2010
relative aix modalitésd’attribution des bouses d’erseignement supérieur sur critéres sociaux pour I’amée 2010-2011 :
http://www.circul ai res.gouv.fr/pdf/2010/05/cir_31073.pdf]. Therefore, intematoral students mean according to the most
narrow understanding of sucha aoncept, ard onthe bass of EU law, all the other students from the rest of the world.

9. Who definesthe fee amounts for any student in the first cycle?

Each higher education institution For HEI degees (and anmong them, “university degees’), eachHEI is freeto set
defines its own fees the anount for fees.

0 Higher educaiion institutions can
define their fees, but there are limits set
by the central /reg onal authority

Ll Higher education institutions can
define their fees, but they have to be
approved by the central/regional authority

For national HE degees (« dipldmes nationaw de [ enseignement supérieu »),
Central/regonal authority definesthe  the feeanpunt is set eachyear by a legal text publishedin the official Journal for
val ue range of fees the FrerchRepublic : for the acadenic yea 2010-2011, this text isthe “amét du4
ao0t2010" (see weblinkinQ 6.1.)

10. Who defines the fee amounts for any student in the second cycle?

Each higher education institution For HEI degees (and anong them, “university degees’), each HEI is free to set
defines its own fees the amount for fees.

U Higher education institutions can
define their fees, but there are limits set
by the central/reg onal authority

L Higher education institutions can
define their fees, but they have to be
approved by the central/regional authority

For national HE degrees (« dipldmes nationaux de |’ enseignement supérieur »),
Central/regonal authority definesthe  the fee anount is set each year by alegal text publishedin the official Journal for
val ue range of fees the French Republic : for the academic yea 2010-2011, thistext is the “arrét du4
aolt 2010"(see Weblink inQ 6.1)

11. Do students have to pay compulsory contributions to student unions/representations?

No

11.1. Please provide the payable amounts and explain differences between cydes and students, where they exist.



12. Do you want to answer this section now or lat@r

Now

12.1. Please identify the main focus of your countis student support system.

A combination of grants and loans for students and of tax benefits for parents
French law in this field makes it possible to awgrants and loans to students, and the concepxali$count for parents as
well.

12.2. The following questions deal with public grais and loans separately. If there is a combined sgsn of grants and
loans in your country, please provide information &out your system here. In this case, please stilhswer the questions on
grants/scholarships and loans, keeping in mind theelevant parts of your combined system.

The notion of student grant is prevalent in Franceleed, on the basis of article L821-1 from Ediacaregulations gathered into
the « Code de I'Education », “the national comnyufit) pays a particular attention to student suppoder resources
conditions, in order to smooth over social inediedi’. Since the 2008 academic fall, with the ref@bout direct student

support, a loan which is State-guaranteed and cap ¢o 15 000 euros maximum is possible from tewards for students, and
without any resources conditions nor a parent'sajuae nor a third party’s guarantee.

13. PUBLIC GRANTS AND SCHOLARSHIPS

13.1. Does any student receive public financial spprt in the form of grants and/or scholarships?

Yes. students of all cycles

Potentially, any student, whatever his/her stuayesycan get a need-based grant provided spedifidittons for it are met.

13.2. Which first cycle students are eligible forgnts and/or scholarships?

Specific groups of students

13.2.1. Which groups of students receive grants atad scholarships?

Need-based In that case, it means holders of need-based graBES » grants)

Merit-based financial support requires that stusléntolved meet performance-based criteria (ie :
Merit-based for 1st-cycle students, the Baccalauréat awardéu Isi class honours (ie : in France : “mention
Tres bien”) and are already beneficiaries of thevabmentioned need-based “BCS” grants.

0 Part-time/Full-
time/Distance learning

U Field of study

13.2.2. What percentage of first cycle students retves a grant and/or scholarship?
35.8

13.3. What is the minimum, maximum and most commowalue of grants/scholarshipsavailable to first cycle students in
higher education?

Minimum = 0 euros — any student who is a BCSitgdnolder is free from any tuition fees, incluglithe 1st level of this grant,
this 1st level meaning fee exemption, without gedigcation as such

Maximum = 4370 euros per year (ie : 19% of BC&atp’ holders)

Most common = 3213 euros (which is the averageuatrof a BCS grant)



13.4. Which second cycle students are eligible to receive grants and/or_scholar ships?

Specific groups of second cycle students

See further comments to the following Q 13.4.1

13.4.1 Which groups of students receive grants and/or scholarships?

Need-based grants - ie 'bourses sur critéres sociaux'(BCS) — are dlocated on bas's of social conditions
Need to be met, setby lecal texts : circulaire n°2010-0010 du 7 mai 2010 published at the Official “Bulletin”
= of the FR ministry for HE & R, issue n°19 —May 13th 2010, for the 2010-2011 academic year:
www.ersei gnementsup-recherche.gouv. fr/pi d20536/rubrique-bo.html ?cid_bo=51570

Beyord performance-based criteria for the award of the « Licerce »'s degee(Bachelor’s degree), a
Merit merit-based grart requires that the studert is already a need-based grant’s holder (meaning the BCS
grant already mentioned several timesin this answer to the quegionnaire)

U Pat-time/Ful-
time/Distance
leaning

O Field of study

13.4.2. What percentage of second cycle students receives a grant and/or scholarship?
358

13.4.3. What is the minimum, maximum and most conmon value of grants/scholarships available to second cycle students
in higher education?

Minimum armount : 0 euros for need-basedgrant’s holders (BCS gant’s holders in Frarce) - Maxmum anount :4370 euros (for
programmesleading to aMaster's degree) - Most common anount : 2565 euros (average anount of a need-based grant —ie :BCS
grart)

13.5. What percentage of all students receives a grant and/or scholarship?

358

14. STUDENT LOANS

14.1. Inyour country, can any student take out publicly subsidised or guaranteed loans to cover their expenses of higher
education studies?

Yes. students of all cycles
14.2. Are all first cycle students eligible to receive loans?
Yes

14.2.1 Onwhat criteria are the groups of first cycle students eligible for loans differentiated?

0 Need-based criteria
U Merit-based criteria
U Fdl-time, part-time, distant leaners, etc.

U Field of studies



[l Based on cycle the student is enrolled in
14.2.2. What is the minimum, maximum and most comnmovalue of loans that first cycle students receiveRlease provide
the amount per year.
Minimum first cycle = no minimum
Most common first cycle = 7 800 euros - (averaggunt) -
Maximum first cycle = 15 000 euros
14.2.3.Are all second cycle students eligible toaeive loans?
Yes

14.2.4. On what criteria are the groups of second/cle students eligible for loans differentiated?

0 Need-based criteria

Ll Merit-based criteria

O Full-time, part-time, distant learners, etc.
U Field of studies

U Based on cycle the student is enrolled in

14.2.5. What is the minimum, maximum and most comnmovalue of loans that second cycle students rece®®@lease
provide the amount per year.

Minimum second cycle = None

Most common second cycle = 7 800 euros — (aveaageint) -

Maximum second cycle = 15 000 euros

14.3. If different types of loans exist in your cautry, please provide the details here.
On top of State-guaranteed loans, a student cargetsa loan from any private bank.
14.4. What percentage of students takes out loans?

In the first cycle = 0.43

In the second cycle = 0.43

Of all students = 0.86

14.5. Are student loans publicly subsidised or guanteed?

Yes

14.5.1. Please explain the form of this guarante eussidy.

There is a State default guarantee to up to 70#teadverall amount of a State-guaranteed loaheitudent cannot pay it back.



14.5.2. What conditions govern the cancellation or reduction of a state guaranteed/subsidised debt incurred by students
after completion of their study period?

O Income o low

O Swdies
swceessfully
completed ontime

U Exceptioral merit
in studies

U Ageor lergth of
period in debt

O Disability
O pasenthood
O Death

0 Early repayment of
loan

U No debt
cancellation

U No debt reduction

No limit for State- The Sate-guaranteedloan scheme does not include any limits. Because this scheme hasonly been
guaranteed|oan implemented snce the 20@ acadenic fall, it is too early to draw any corcluding commerts, without
scheme the distarce requred for it (students are still studying currently)

14.6. Please provide any additional relevant comments for consideration regarding your grants and loan system.

- Additioral comment to Q 13.2.2 pb orly numbers possible in Q13.2.2): 358% students can getfinancial suyppat (ie: 626 400
studerts in 2009-2010, ler et 2nd cyclesconsidered altogether). - Additional comments to Q 14.4 (b orly numbers possible) : >>
PLEASE MIND : pb datbase with mardatory fiels for nbers 1st cycle & 2nd cycle to be able © go further into database br
guestionnaire : hence "fake numbers" (!!) of half & half of 0.86in order to be &le to proceedfurther into the database, BUT
DETAILED DATA NOT AVAILABLE for 1st and for 2nd cycle sparately : *in the first cycle : data not available *in the second
cycle : data rot available *of al studerts : About 1% students(meaning : 20 000 out of 2 316 103 studerts in total ; hence 086%)

15. Do you want to arswer this section now or later?

Now

16. Do any student's parents receive tax-related benefits (tax relief of any kind, which is not limited to income tax) for
tertiary education expenses?

lstcycle ® ves © No © Noanswer

2rdcycle  ® yes © No © Noanswer

17. Which students' parents are eligible to receive such non-tax based benefit?

All

17.1. What are the criteria upon which eligibility is decided?



O Income of parents too low

L) Income of student too low

0 Age of student (child)

L Disability

O Parenthood of student (child)
0l Other

17.1.1. Please specify.

17.2. Are parents of students in the first or in te second cycle treated differently?

No

17.2.1. Please explain the difference.

18. Can the parents of any student enrolled at adiner education institution receive tax-based finaral be nefits (tax
relief)?

Yes

19. What are the forms and values of the granted farelief? The information you enter may be an absote amount or a
share of a person’s taxable income expressed as pentage.

Tax regulations make it possible, for a student vgHess than 25 years old, to be still considgrad of the family and
connected to his/her parents’ financial situatiotiar scrutiny ; as tax payers, parents can indetd @gx discount (half a
“share” per student or studying child), togethettva tax discount of 183 euros per student to kentaare of). The way the
income to be taxed upon is set is indeed baselkeamimber of financial “shares” set per each fagdlysidered for income
taxes.

19.1. Is there a difference for parents whose chieln are first or second cycle students?

No

19.2. Please explain the difference.

20. Please provide any additional relevant commentsr consideration regarding your benefits for stuents' parents
(including guardians).

Any « child to be taken care of » can be takenaatount when calculating the overall 2010 incowred financially taxed upon,
if one of the following conditions is met : - lawithildren (including children from the spouse)ppted ones or natural ones
(when the parenthood is also acknowledged), oddil who are taken in (if the welcome family is ¢imey one who takes care
of them), who are less than 18 years old on Jarisir010 ; - one’s own disabled children, howenldrthey are, if they are
unable to make their living on their own ; - chi¢drto be taken care of after a family break onardie. As far as a student is
concerned, allowances he/she can get for a plat@embands-on period, are not taken into accourtefeation, under 3
conditions to be met altogether : - the placen®ptirt of the curriculum, - it is compulsory, tasts for 3 months maximum.

21. Do you want to answer this section now or lat@r

Now

22. Does any student receive tax-related benefitsak relief of any kind, which is not limited to income tax) for tertiary
education expenses?



Istcycle @ yes © No © No answer

2ndcycle ® yes © No © No answer

22.1. What are the criteria to determine who is edjible ?

U They are enrolled
as a student at a
recognised higher
education institution

Students who are also working (for instance, ahelawho also studies further at university on
his/her time off) and who are 25 years old maxinceam get a tax discount up to 3 times the amount
They are undera  of the minimum wage you can get in France (call®MIC” : “salaire minimum interprofessionnel de
certain age (please croissance”), on the basis of article 4 of a 208w L Loi n°2007-1223 du 21/08/2007, which is
specify) commonly referred to as “TEPA Law” (“TEPA » stanglifor : “Travail, emploi, et pouvoir
d’achat”).

U They have another
particular civil status
(e.g. married,
parenthood, other)

U Income-dependent

Job possible with tax

relief These students can have a job and take advantagéhie above-mentioned TEPA Law.

23. In your country, do any forms of public non-cak student support exist?

Istcycle ® yes © No © No answer

2ndcycle ® yes © No © No answer
24. What forms of public hon-cash student support dst?

Subsidised accommodation:1st cyc 1
Subsidised accommodation:2nd cyc| 1
Subsidised health insurance:1st cyc 1

Subsidised health insurance:2nd cyc 1

24.1. Please specify the details of existing subsisl

If their own resources don’t prove to be enoughdestts can get housing in university halls of resoe (within the campus or off
the campus, downtown). On the other hand, withoyresource conditions to be met, any studentatanadvantage from food
catering services (ie : which are commonly callegstau U » < for “restauration universitaire”) pided to students at a very
low rate, that is 3 euros a meal in 2010-2011.

25. Who is eligible to receive such non-cash supp@r

Subsidised accommodationo Al students @ Specific groups of students baseprerdefined criteria ©  No answer

Subsidised health insurance® Al students © Specific groups of students basedrerdefined criteria ©  No answer
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Other subsidies  ® Al gudents © Spedfic groups of students based on pre-defined criteia  © No arswer
25.1. What are the criteria to determine who is eligible?

Income of parents too low
Income of student too low
0 Age of student

U Disablity

U Paerthood o studert

25.2. Isthere a difference in eligibility between first and second cycle students?

No

25.3. Please explain the difference.

No differerces (seeanswer to Q 25.2)
26. Please provide any additional relevant comments for consideration regarding public non-cash student support.

No further comments.

27. Do youwant to arswer this section now or later?

Now

28. What isthe typical status of a candidate preparing a third cycle (PhD) qualification?

A doctora candidate must have gopropriate finarcial resources to rely upon, avay fromany need, when
doing athird cycle (for instarce, tharks to savings or to a wage earned by a part-time job). Inthese
conditions, he/she canbe allowed to do a thesis, without any funding for his/her research works (the
same goes for the situations b ow), and he/she is then considered a mere student.

Studert

Any funding for research works hasto be set in afixed-term employment contrad, called “contrat a
Theyholdard ~ duréedeterminée” (CDD). Itis a“doctoral contrad” if it is a3-year cortract with a minimum wage
enploymert whichis curently setup to 1685€ gross per month. Otherwise, it isa CDD employment contract, which
contract witha HEl isset by article 4 of 1984 Law on State civil service—ie: “loi du 11 jarvier 1984 portart dispostions
statutaires relative ala fonction publique de I’ Etat”.

ATER, CIFRE,

BGF grarts ATERor CIFRE positions or BGF grant holder > See comments in Q 28.1

28.1. Please explain why you selected multiple options?

Conmmerts abaut multiple options selecedin Q 28: * Student : A doctoral candidate nust have appropriate finarcial resources to
rely upon away fromany need, when doing athird cycle (for instarce, tharks to savings or to a wage earned by a part-time job).
Inthese conditions, he/she can be alowedto do atheds, without any funding for his/her researchworks (the sane goes for the
situations below), ard he/she is thencorsidered amere student. * They hold anenploymert contract with a HEI : Any funding for
research works hasto be set in a fixed-term employment contrad, called “cortrat a durée déterminée’ (CDD). Itisa “doctoral
contrad” if itisa 3year contract with a minimumwage which is currertly set up to 1685€ goss per north. Otherwise,itisa
CDD enploymert contract, whichis set by article 4 of 1984 Law on State dvil service—ie: “loi dull janvier 1984 portant
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dispositions statutairesrelative ala fonctionpublique del’ Etat’. * Other: - « ATER » corirad : the podtion of a enporary
teaching ard research « ataché »called ATER — « Attaché d’ étudeset de recherches’ - canbegranted tanks to al-yea cortradc
signedwith adoctoral cardidate in his/her lastyear for a tesis. In 2009/2010, 58% of the 6243 ATER were in such a paition
The ATER positionis set by a1983 Deaee(ie : “décret n°88-654du 7 mai 1983 nodifié”). - CIFRE ageaments - Industrial
agreenerts for training through research : swch agreenrerts are enploymert contracts — fixed-term or unfixed-term ores —which
are sgnedfor 3 years, between afirm ard a dodoral candidate working in connection to a public labaatory. - BGF Grants — «
boursesdu gowemenert francais » (BGF) - : grants allocated by the Frerch Governmert canbe attri buted to foreign doctoral
cardidates.

28.2. Are there differences between students of different subject areas?
Yes
28.3. Please explain the difference.

- The «doctoral contract » is the main support doctoral candidatescan be providedwith. This 3-year cortract brings along with
it all the oocial guaranteesof a geruine amnployment cortract. It is set up bythe tead d the public institution involved, after the
Diredor of the doctoral school the doctoral cardidate is comected © made aproposal for it. This kind of cortract goes first to
theses works focused on fundanertal research; it is grartedto hard scierces for 48%, to natural sciencesfor 22% and to
humarities and sccial sciencesfor 30%. It is worth to be underlined that 58% senior ledurers (called « meitresde conférerces »)
appainted at the 2009 acadenic fall had beenholders of research scholarshi ps before (swch research scholarshipscdled
“allocaiors de recherche” w ere substituted by doctoral contracts in 2009). - The CIFRE scheme : With industrial agreenerts for
training through research, this scheme aims to promote exchangesbetweenpublic reseachlaboratoriesand socio-ecoromc
partners ard o ercourage enploymert of PHD’s holdersin firms. A CIFRE ageement involves 3 partners : * afirmasking a
doctoral cardidatke to take care of aresarchwork, whichis the focus of the thess to be dme ; * alabaatory, starding outside the
firm, and taking up the responsibility of supervising what the doctoral cardidate is undertaking sciertificaly ; * adoctoral
cardidate, holding a Master’s degree. The firm agrees on a 3-year employment cortrad — either afixedterm (CDD) or an
unfixedterm (CDI) one —with the doctoral candidae, aml is provided, by the rational research and technology association—
called «Asscciationnatiorale de hrecdierche @ delatednologe” (ANRT) -, on behalf of the Sate, with alump grant alocated
every yea ard for 3 years. For several yeas, the situation is asfollows : 64% of CIFRE agearents are nmade in hard scierces
(45% in ergineering ard in sciencesard informat on tednologies), 18% go to natural sciencesard 18% aswell to humanities
and social sciences Whena AFRE agreenert is over, 70% of doctoral cardidats can be enployed in afirm (either the ane
involvedin the CIFRE ageeament before, a arother ore). - ATER position: seeabove (Q 28 & Q 28.1)

29. What are the main funding sources for candidates preparing a third cycle (PhD) qualification?

* A dodoral contract providesa dodoral candidate with a guararteed monthly wage, atmnimum, of : - 1685€ (gross amount), if
he/sheis fully involved b his/her research works; - ard of 2025€, if a complementary work is undertaken(ie :teaching ...). *
CIFRE agreenert : the firmis geting a lump grant evey yea, mearing a 14 000-euro amount, and provides the docoral
cardidate with a minimum wage per year of 23 484 euwos (gross amount) —which means 1957 euos/a nonth).

30. Please explain any differencesin the fees they are required to pay, compared to your answers for first and second
cycle students, as well as differencesin grants, loans and other support that may be provided.

For the 2010/2011 acadenic year, on the basis of aministerial text published in August 2010 (ie : arré du 4 aolt 2010), the
annual rate for feesrequired to study for a PHD degreeis setto 359 euros, while annual fees required for a Bachelor’sard a
Master's degee are set at 174 euros onthe ane hand, and to 237 euros on the other hard. Lower fees, whichare required at the
Bachelor’s level in particular, together with the need-based grant scheme — mearing feerelief and grart allocation -, are st up on
puposeinorder to widen access to higher education, and open it up to more people.

31. Please explain the nature of the cortracts candidates preparing a PhD have with their higher education institution.

The doctoral cortrad, crededby a 2009 Deaee— ie: Déaetdu 23 avril 2009 relaif aw doctorarts contractuels -, is an
employment cortrad bassdona compulsory 3-yea period, ard as such, provides doctoral candidates with a guaranteed minimum
wage, am all the socdial seaurity guarantees that go along with it. By doing so, the years spert for a heds are adknowledged when
the duration requredfor the caeer of reseachers ard Professars (both teaching and doing reseach) is corsidered, which
enables them to start their careers at a higher level, while being better payed and paying for their own pensions ealier. Beddes,
this cortract a so provides the guarantee d a better education : to begin with, the doctoral candidate canfulfil ary task comected
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to research jobs — research enhancement, couigsatichexpertise to be provided to firms or publitharities, and teaching- ;
furthermore, the employer is bound to provide hanilith the necessary education for the missiotetdone, together with a
training to his/her further professional caree2®9, about 5 500 doctoral candidates were coeddmy this new scheme.

32. Please specify any fees third cycle candidatdgt are typically neither "fully student” nor "ful ly employee" have to
pay, as well as any support that may be provided.

France is not concerned.

33. Please provide any additional relevant commentsr consideration regarding your doctoral e ducatian.

* Doctoral contract : At the 2011 academic falhafincial resources necessary for 11 700 doctoraidates, which means a
flow of 3 900 per year on average, will have beandferred from the French ministry for higher edion and research to
institutions themselves. * CIFRE agreements : énBodget Law for 2011, 1250 CIFRE agreements aengld. The same
planning is made for the following years.
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Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to
enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat. If you have any queries on the
questionnaire, please contact: secretariat@ehea.info.



B Details on the completion of the questionnaire

* Evidence-based information about France from the analysis of various documents available :

- Statistical publications by the French Ministry for Higher education and Research :
> « Repéres et références statistiques » (RERS) 2010,
> « Etat de I’enseignement supérieur et de la recherche 2010 »

>> Website of the French ministry for HE & R : www.enseignementsup-recherche.gouv.fr

- Information Note by CampusFrance : « La mobilité des étudiants d’Europe » (note n°27, novembre
2010)
> CampusFrance Web site : www.campusfrance.org

- HE assessments > Documentation :

> Website of the AERES agency : www.aeres-evaluation.fr

- Budget documents for Higher education : PAP 2011
> Website of the French ministry for Economy

- Press Conferences of the Minister for HE & R :

> Website of the ministry (see above)

- Erasmus :
> Statistiques Erasmus 2009/2010 (Europa Website)
> programme de travail 2011/Erasmus (Agence 2E2F)



C

National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1.

Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.

France put forward a Mobility agenda, both in 2000 and in 2008, under the EU Presidency.
Indeed, after the Action Plan for mobility adopted by Ministers in 2000, the French Minister for
higher education and research then, Valérie Pécresse, proposed Conclusions about Youth
mobility. These Conclusions which were adopted by the Council in November 2008 were based on
the core principle that student mobility in Europe should become the rule, and not the exception :

http://www.enseignementsup-recherche.gouv.fr/cid23018/faire-de-la-mobilite-des-jeunes-la-
regle-et-non-l-exception.html

Besides, within the framework of the Bologna Process, France was among the most willing
countries to back up the target of 20% mobile graduates by the horizon 2020, which eventually
was adopted in the ministerial Leuwen/Louvain-la-Neuve Conference :

http://www.enseignementsup-recherche.gouv.fr/pid20119/mobilite-des-etudiants.html

In line with this ambitious agenda set at the European level, at the national level, the 2007
Autonomy law — ie: the so-called “LRU law” (the LRU acronym standing for : « Libertés et
responsabilités des universités ») of August 10™ 2007 — gave a new mission of public service to
universities : contributing to the building up of the European higher education and research area.

Therefore, special objectives were set to trigger off a more expanding mobility, in particular at the
level of Master and Doctorate (see point C.2). Besides, before 5-year agreements with universities
can be signed by the ministry for higher education and research (MHER), mobility is one of the
focus points to be assessed by the French agency for the evaluation of higher education and
research, which is the AERES agency (“agence d’évaluation de la recherche et de I'enseignement
supérieur (AERES)”. For that purpose, assessment criteria are as follows :

* for any planned courses at the “Licence” level (Bachelor’s degree) :

- criterion of « mobility incentives », especially for international mobility, on the basis of « existing
schemes to support mobility » ;

* at the « Master » level:

- criterion of « international openness », based on the type and relevance of various international
partnerships implemented, and on the number of students involved ;
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* at the « Doctorat » level :

- criterion of « openness at the international level » : number of « co-tutelles » (joint supervision
of thesis), involvement in international conferences or exchange programmes, number of foreign
doctoral candidates ...

- criterion of « international policy » : existence of an international policy especially targeted for
the doctoral school, relationships with foreign doctoral schools, financial participation of the
doctoral school to doctoral candidates’ missions to conferences or to external laboratories,
involvement of foreign experts as members of jurys for thesis defences ...

>> see further assessments sheets set out for different levels of higher education concerned —
« Licence, Master, Doctorat » - on the Website of the AERES agency : www.aeres-evaluation.fr
(item : « Evaluation des formations et des diplomes »)

Last but not least, the French Minister for higher education and research reaffirmed political
commitment to student mobility :

» through official speeches in European and international conferences (among them, the
Mobility conference in Nancy in november 2008 ; the UNESCO World conference on Higher
education, in Paris, in july 2009 ; the World summit for Universities in Besangon and Dijon, in
may 2011) ;

» by a special press conference targeted to student mobility (ie : press conference on the
Erasmus student mobility on June 1st 2010) :

http://www.enseignementsup-recherche.gouv.fr/cid51881/les-etudiants-francais-champions-
mobilite-erasmus.html

» thanks to special measures aiming to promote a wider development of student mobility :

v" student financial support reform (rising scheme to need-based grants, called « BCS
grants » - BCS for « bourses sur critéres sociaux » -, which are portable in Europe ; and
« mobility support » ( « aides a la mobilité » [>> see further information in Bologna
guestionnaire — part 2.2 — « Student contributions and support »] ;

v" ministerial note of May 11th 2011 (published in the Offical Bulletin of the MHER
issued on june 9th 2011), about the legal diploma for joint degrees in particular,
which aims to secure the legality of such documents and therefore also guarantee
the graduates’ security for their further professional careers, and to indeed better
promote the wide recognition of joint degrees (thanks to a multilingual version, with
official stamps from each institution involved, together with the exact mention, in
each language concerned, of the qualification accreditated in each partner country) ;
this ministerial note can be found with the following link to the Web :

http://www.education.gouv.fr/cid56457/esrs1112997c.html

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

- Adopted:

in line with the Law called LOLF, specific targets for student mobility were set (see
further : point C.2 below)

- Most recent revision:

annual performances plan (PAP) — (projet annuel de performances ) — budget year
2011



C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).
All forms of mobility Credit mobility Degree mobility?
Inbound « Co-tutelle de thése » (*)— 2013 targets :
Targets for 2013 : > Share of foreign
1400 (as compared to 2009 students (**)
figures : 1328 - registered in FR
implemented) Master’s programmes
1 17% (with 3,1%
students from OECD
countries)
(* Co-tutelle de thése : may > Share of
mean the incoming international students
mobility from a foreign (**) enrolled in FR
doctoral candidate, Doctoral
without awarding the programmes : 33%
qualification of « Docteur » (with 9% students
eventually ; credit awards from OECD countries)
are not allowed in France) .
(** : Foreign students
mean students who
don’t hold a FR
« Baccalauréat » )
Outbound « Co-tutelle de thése” (*) — | * 2011 Objectives -
Targets for 2013 : Erasmus mobility :
1400 (as compared to 2009 | > 26500 students (usual
figures : 1328 - Erasmus mobility
implemented) :«Student mobility»)
> 6400 students on
(* Co-tutelle de thése : may placgr'nen’fls (Erasmus
mean the outgoing mobility mobility : S"tudent
of a French doctoral placements”)
candidate, without being * 2020 — Leuven
awarded the qualification Objective : 20% French
of « PhD» abroad) graduates with a mobility
experience
No target

1 Mobility to a different country in the context of a programme in the home institution for which

credits are awarded

%2 Mobility for an entire degree programme




C.2.a  Please provide a reference for the target.

Link to the Web to get the annual plan for performances (called PAP) which was set for
2011, within the programme 150 for higher education — objective n°4: « increasing
international attractiveness » :

http://www.performance-
publique.gouv.fr/farandole/2009/pap/htm|/DBGPGMOBJINDPGM150.htm

C.2.b  Arethese targets the same for students in all cycles or are there differences?
|:| Same
|X| Differences
C.2.b.i If there are differences according to the degree cycle, please specify.
See table in point C2 above.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|:| Yes
|X| No
C.3.a Ifyes, does it include quantitative targets for staff mobility?

France is not concerned, after point C3.

|:| Yes
|:| No
C.3.a.i If yes, please specify
France is not concerned, after points C3 et C3.a.i.

ca4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|E Yes
|:| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA X X

USA/Canada X

Latin America X

Australia, New Zealand X

Middle East




Africa X

Asia X

Other (please specify)

C.4.b If you have regional priorities, please give reasons.

For outgoing student mobility, the European Higher Education Area (EHEA), that France is committed
to buid up since La Sorbonne Declaration in 1998, is indeed the natural horizon for international
partnerships in higher education, all the more so as participating to this EHEA building up is now
considered a mission of public service by the Autonomy Law — the so-called LRU Law > LRU standing
for “Libertés et Responsabilités des Universités” — of August 10" 2007. As a matter of fact, more than
2/3 periods of study abroad are done in another European country, on the basis of statisticial data
provided in December 2010 in the publication : Etat de I'enseignement supérieur et de la Recherche —
Fiche 13 :

http://www.enseignementsup-recherche.gouv.fr/cid54733/l-etat-de-l-enseignement-
superieur-et-de-la-recherche-n-4-decembre-2010.html

Concerning incoming student mobility, France is characterized by strong links with African countries :
1 out of 2 foreign students currently studying in France comes from Africa), while Chinese students —
ie : the second foreign student population, in numbers, in France -, although growing steadily since
2002 (5,2% foreign students), are not massively represented with 10,5% of foreign students who
altogether account for 278 000 students, hence 12% of the total number of students in France (IUFM
< Instituts universitaires de formation des maitres > excluded) ; but nearly 15% of total numbers of
students at university (IUFM included, where about 75% of foreign students are EU students, and
therefore allowed to sit for civil service competitive exams in order to teach in French public
institutions) — Data source :

Fiche 6.16 — RERS 2010 > see Web links in point C.5.b below

Nearly % of foreign students in France study at university (< data provided in December 2010 : « Etat
de I'enseignement supérieur et de la Recherche » — Fiche 1 :

http://www.enseignementsup-recherche.gouv.fr/cid54733/l-etat-de-l-enseignement-
superieur-et-de-la-recherche-n-4-decembre-2010.html

Within this context, the focus is on increasing student mobility from countries such as China, India,
Russia and Brazil, and other OECD countries. For that purpose, it is worth underlining that schemes
for special grants are set up : BGF (« Bourses du Gouvernement Frangais ») grants and “Eiffel bourses”
especially made for and awarded to students in Master and Doctorate’s levels.

For incoming student mobility from Europe, European students account for 22,4% of foreign
students. Among them, German students are the most represented (12,9% of European students in
France), followed by Italian (10,8%) and Romanian (7,4%) students. About 4 students out of 5 come
from the European Union.

For both incoming or outgoing mobility, France is promoting an active recognition policy, based on
bilateral agreements for recognition and on a legal framework making the award of genuine joint
degrees possible and « co-tutelle » arrangements (« joint supervision of thesis ») as well.




C.5. Does your country monitor the impact of your national strategy or action plan?

|Z| Yes
|:| No

C.5.a Ifyes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

In line with the LOLF law and annual budget requirements for higher education and research,
regular monitoring about mobility is done by the ministry for higher education and research
(MHER), as this is shown by the main results provided by statistical publications about student
mobility, mentioned in point C.4.b above and available on the MHER website :

* Publication « Etat de I’enseignement supérieur et de la recherche 2010 » - Fiches 11 et 13
(already mentioned in point C.4.b) :

http://www.enseignementsup-recherche.gouv.fr/cid54733/l-etat-de-l-enseignement-superieur-
et-de-la-recherche-n-4-decembre-2010.html

or:

http://media.enseignementsup-
recherche.gouv.fr/file/Publications/07/2/EESR10_WEB_167072.pdf

(Décembre 2010 brochure with an update done in April 2011)

* Publication «Repéres et références statistiques 2010 » (RERS 2010) — Fiches 6.14, 6.15 et 6.16
about foreign students : « Les étudiants étrangers dans les universités » :

http://www.enseignementsup-recherche.gouv.fr/cid53123/reperes-et-references-statistiques-
edition-septembre-2010.html

or:

http://media.enseignementsup-recherche.gouv.fr/file/2010/93/8/RERS2010_153938.pdf

C.6. Are there, in your country, any strategies or programmes below the national level (e.g.
regional, institutional) to foster mobility?

|E Yes
|:| No
C.6.a Ifyes, please explain and/or give examples.

Regional authorities, especially « Conseils Régionaux », are pushy about mobility development and
are setting up schemes for support to student mobility.

C.7. Can national students who study in a higher education institution in another country
receive a grant/scholarship under the same conditions as students studying in the country?

|:| Yes, for degree mobility
|:| Yes, for credit mobility
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X Yes, for both

|:|No

C.7.a

If yes, do the following restrictions apply?

Degree mobility

Credit mobility

Grants/scholarships are restricted
to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Countries represented in the
Council of Europe

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Degrees recognized by the
French ministry for Higher
education and Research

Other restrictions apply (please
specify)

Organized mobility within the
framework  of  exchanges
between HEls.

No restrictions apply

C.8. Has your country implemented any of the following financial support measures to foster
student mobility?
Measure Credit mobility Degree mobility

loans for incoming students

X

(Only for EU or EFTA foreigners
who have been living in France
for 5 years at least in a row)

X

(Only for EU or EFTA foreigners
who have been living in France
for 5 years at least in a row)

grants/scholarships for X X
incoming students

Loans for outgoing students X

Grants/scholarships for X X

outgoing students

Other: (please specify)

C.9.

Has your country implemented other support measures or programmes to foster student

mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

Additional measures to support a greater student mobility, set up by the MHER lie on :




v' bilateral agreements for recognition : with EHEA countries (such as Germany, Italy,
Spain, Portugal, Switzerland, Austria or Russia) and with non-EHEA countries as well
(such as China, Vietnam, Argentina, Chile, Venezuela, Mexico, Canada (Quebec) or
Togo) ;

v" the development of exchange programmes with regular mobility embedded within
learning paths for everyone (engineering programmes, Paris so-called « IEP »
<Institut d’études politiques> institution for political science), and connected to
double or genuine joint degrees (for instance with the FR/DE University or with
Erasmus Mundus Masters where France is the most represented country involved in
the EU ) ;

v" anew insitutional set up for the CampusFrance agency aiming to better promote the
French higher education and to give targeted information to incoming students ;

v"and encouraging universities, thanks to their international units, to provide further
information and advice to outgoing students in particular.

Besides, it is worth recalling that a mobility period abroad has to be recognised, according to a
principle enshrined in our regulation with a special Decree, namely the “décret n°2002-529 du 16
avril 2002 relatif a la validation d’études supérieures accomplies en France ou a I’étranger” -

http://www.legifrance.gouv.fr/jopdf/common/jo_pdf.jsp?numJO=0&date]0=20020418&nu
mTexte=29&pageDebut=06839&pageFin=06839

More recently, within the framework of the French presidency of G8 and G20 international meetings,
a conference focused on the issue of « Increasing the higher education attractiveness globally » was
organized in Paris, on May 10th 2011. This event allowed the French ministry for foreign affairs
together with the French ministry for higher education and research to renew the French political
commitment for student mobility and academic and scientific attractiveness. Furthermore, it
provided the opportunity to recall how necessary it is to set up a genuine strategy for welcoming
international students in order to strenghten up the attractiveness of our country and ensure the

best conditions for success to these students.
Therefore 3 main action lines were set up.

To start with, from now on, welcoming foreign students should be more widely based on genuine
partnerships between French and foreign institutions. From that perspective, in 2015, the so-called
“organised” mobility should account for half of all the mobility, instead of 20% as it is currently.

The second priority deals with the duty to provide help and guidance to international students. Some
schemes have been set up already ; but they should be strengthened up further and best practices
should be disseminated to encourage a wider implementation. In line with such a spirit, a ministerial
note setting up the overarching principles to ensure the best welcome of and constant care to be
provided to international students along their stay in France will be sent in the coming months to the
whole set of higher education institutions.

Eventually, the third action line is focused on the priority to be given to Master students and doctoral
candidates. From now till 2015, a new balance should be reached, with two thirds at least of
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rnational students at these MA and PhD levels, instead of just a little bit more than half of them

currently.

These 3 action lines require a close work to be done and agreed on with the Rectors’ Conferences

and

Directors’ Conferences, as this is planned, in order to come up with both ambitious and

demanding specifications to be implemented for the welcome and the care of international students.

D

D.1.

Identifying and removing obstacles to mobility

Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|E Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced

your policy on mobility?

- Report on Youth mobility (2008) by the French CAS Centre (Centre d’analyses
stratégiques) :

http://www.strategie.gouv.fr/IMG/pdf/Mobilite_des_jeunes_en_Europe_EN_- V3_2008-11-
25_VF.pdf

- Report on Mobility (2008) by the High Level Group set up by the European Commission :
http://ec.europa.eu/education/doc/2008/mobilityreport_en.pdf

- Green Paper on Mobility (2009) — European Commission

D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)
Obstacles to student mobility Incoming mobility Outgoing mobility
Funding 3 2
Recognition 3
Language 2

Curriculum/Study organisation

Legal issues

Motivating and informing students 1 1
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Other, please specify: 4 : Incentives to
develop further
international services
and activities on
campus in order to
strenghten up the
attractiveness of
French higher
education

D.3. Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|X| Yes
|:| No

D.3.a If yes, please specify.

These obstacles are prevalent in the 1st and 2™ cycles while doctoral candidates can get financial
targeted support with financial incentives through grants (that may be awarded both nationally and
locally) and employment contracts (for instance, the « doctoral contract») and mobility
opportunities provided by the scheme for « co-tutelles internationales de thése » (joint supervision of
thesis) under focus by a regulation issued in January 2006 available on Legifrance.gouv.fr : arrété du
6 janvier 2006.

D.4. Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|z| Yes
|:| No

D.4.a If yes, please specify.
Health education, where HE programmes are very intense, make mobility more difficult.

Besides, broadly speaking, students from “Grandes écoles » do have more opportunities to study
abroad than students at university, where lower social backgrounds are also more represented in the
student population.

_Are the obstacles that you ranked above particularly relevant for credit mobility?

|:| Yes
|X| No
D.4.b If yes, please specify.

France is not concerned (see D.5)

D.5.  Are the obstacles that you ranked above particularly important for degree mobility?
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|:| Yes
|E No
D.5.a If yes, please specify.
France is not concerned (see D.6)

D.6. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

Two main sets of measures are being implemented currently :

v" an active policy of student support, with a renewed funding for international mobility in
particular (« aides a la mobilité internationale»), meaning 400 euros a month for students
from lower backgrounds and willing to go on study abroad for a period of 2 up to 9 months,
within an exchange programme between universities ;

v/ an active recognition policy based in particular on the scheme for « co-tutelles de thése » and
joint degrees whose legal diplomas are now set by a ministerial note issued in the Official
Bulletin for Higher education and Research last June 9th 2011 :
http://www.education.gouv.fr/cid56457/esrs1112997c.html

D.7.  Has your country monitored the effects of these measures/programmes?

|X| Yes
|:| No

D.7.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

In line with annual budgets for HE to be set up, monitoring student support is done by the
French ministry for HE and Research which requires evaluations to be done about measures
taken. Besides, joint supervisions of thesis are under focus with a special indicator included
for the annual performances plan (PAP acronym in French).

D.8. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|Z No

D.8.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?

France is not concerned (see D.9)
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D.9. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important
= 3)

Obstacles to staff mobility Incoming mobility Outgoing mobility

Immigration restrictions

Recognition issues

Language issues 1

Incompatibility of pension and/or social | 1 2
security systems

Legal issues

Other, please specify: 2 (Career 3 (Career
management : no or management : no or

hardly any recognition) | hardly any recognition)

D.10. What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

Since 2001, a ministerial regulation allows to take on board the mobility done by Professors,
as long as it means 1 year at least, for their own careers.

Besides, another regulation taken in 2009 ( ie : arrété du 31 juillet 2009) allows to take into
account Professors’ commitment to international mobility at university during their
professional time to be spent at and for university.

D.11. Has your country monitored the effects of these measures/programmes?

|:| Yes
|X| No

D.11.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

France is not concerned (see D.12)
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E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility

more incoming than | X X
outgoing students
more outgoing than X (with the United
incoming students Kingdom)
approximately the same X
number of incoming and
outgoing students
No information
available

E.l.a What is the statistical source for this information? Please supply statistical data.

On top of the main results from the statistical publications by the French Ministry for HE and
Research mentioned above (see points C.4.b et C.5.a), a note focused on the issue of « La mobilité

des étudiants d’Europe » (note n°27, novembre 2010) is available on the Website of CampusFrance :

http://www.campusfrance.org/fr/ressource/la-mobilite-des-etudiants-d%E2%80%99europe

This note, based on 2008 and 2009 statistical data and an area covering 45 European countries —
including Russia, Kazakhstan and Azerbaidjan -, shows that, - excluding paramedical programmes,
subject areas in the social field and Agriculture programmes which are not under the remit of the
French ministry for HE & Research —, 82% European students doing a mobility period in France come
from 15 European countries and mainly follow programmes for a “Licence” (L) ( ie : Bachelor’s
degree) — which mean 47% of them — or for a Master (M) — meaning 41% of them -, mainly in
humanities and literature , while you can only find 12% doctoral candidates among them ; which is
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roughly the same situation for all foreign students in France (ie : 43%, 44% et 12%, each figure for L,
M, D levels). However, European students alone account for 9,3% students registered at the
Doctorat’s level in France, with, for some countries, a significant proportion of doctoral candidates
there : 26% for Greece, 23% for Italy, and 17% for Roumania.

United Kingdom excepted, with an overall number of nationals of 2 519 in France only, while 12 685
French students gone over the Channel to study, generally speaking, France is welcoming more

European students than you can finc French students in each of these countries.

E.2. Is the situation described above regarded as balanced mobility?

|:| Yes
|Z No

E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

The notion of balance, for mobility, means that comparing incoming mobility and outgoing mobility
roughly shows the same real figures of mobile students, whatever mobility is being considered,
either “organised mobility” between institutions or “free mobility” outside any exchange programme
(ie : “free movers”).

E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|X| Yes
|:| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?
Africa, China and Asia generally speaking.

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|E No
E.4.a If yes, what are the main concerns addressed?
France is not concerned —see : E.4

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

France is not concerned —see : E.4

Space for Comments
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FR / Bologna questionnaires

APPENDIX ABOUT QUALITY ASSURANCE

On the basis of factual elements checked with the AERES Agency, the right answers for
Questions 4.1 and 4.2 (pp 25-26) should read as follows :

pp 25/26 — Question 4.1 /
“Is there a formal requirement that students are involved in any of the following ?”

France meets the following conditions :

- students are part of governance structures of the national agency : in the AERES agency in
particular, they are involved in a "student committee” ("Comité étudiant') where all the staff
from the Board is also involved ;

- students participate as full members in external review teams
- students are involved in self-evaluation reports taken on board for institutional assessments ;

- students are involved in the decision-making process for external reviews : they do so
especially for institutional assessments ;

- students are involved in follow-up procedures through the Student committee

p 26 — Question 4.2 /
«lIs there a formal requirement that international peers/experts are involved in any of the
following ? »

International peers in France are :

- part of governance structures of the national agency (2 are involved in the Board of the
AERES Agency) ;

- full members in external review teams ;
- involved in the decision-making process for external reviews ;
- and are involved in the follow-up procedures about feedbacks
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