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Part 1.0 BFUG Data Collection: administr ative infor mation

For which country do you fill in the questionnaire?
Belgium - Flemish Community

Name(s) of the responsible BFUG member (s)
Magalie Soenen No

Email address of the responsible BFUG member (s)

Magalie.Soenen@ond.vlaanderen.be Noel .Ver cruysse@ond.vl aanderen.be

Contributorsto the report

Government representatives =

Contributorsto the report

Employer representatives =

Contributorsto the report

Student representatives =

Contributorsto the report

Academic and other staff representatives =

Contributorsto the report

Other (please specify) =



Part 1.1 BFUG Data Collection on Context and Structures
1. Do your steering documents for higher educatiopolicy explicitly take account of demographic projetions for your
country?

No

2. How do these projections affect higher educatigoolicy planning?

3. Which of the following statements correspond tgour higher education system?

Higher education institutions can University colleges do provide profession oriergedtly programmes and some
be either academically or are also providing academic oriented study progresrimfine arts, performing,
professionally oriented music. Universities are only academic oriented.

1 Higher education institutions are
only academically oriented

Higher education institutions are
either public or private

£1 All higher education institutions
are public
4. What is the number of institutions in the categies identified?
21 university colleges of which 4 are offering battademical and professional programmes 5 unives$tspecialised
institutions (Antwerp Management School, Vlerickilzen-Gent Management School, Fac. of Protestarldgg

Evangelical theological Faculty) 6 private non-feddnstitutions (\esalius College, Europe Colldganders Business
School, Continental theological seminary, Inno.cuom Karman Institute)

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentage§fost cycle study programmes across the following categories:

180 ECTS = 100

240ECTS = 0

Other number of ECTS = 0

5.2. Please provide the (approximate) percentage tife total number of first cycle students enrolledn programmes of
the following length:

180 ECTS = 100

240ECTS = 0

Other number of ECTS = 0
5.3. Do degree programmes exist outside the typicBblogna 180-240 ECTS first cycle model (and/or callated in

years rather than credits)?
These may include integrated/long programmes leadineither to a first or a second cycle degree.

No

5.4. In which study fields do these study programn®exist?



5.5. What is the typical length of these degree pgsammes outside the Bologna 180-240 ECTS model?

5.6. What (approximate) percentage of all studentstudying for a first degree (including students erwlled in the
Bologna cycle structures) is enrolled in these pragmmes?

5.7. Please provide the (approximate) percentage sécond cycle (masterprogrammes of the following length:
60-75 ECTS = 0

90 ECTS = 0

120 ECTS = 0

Other = 0

5.8. Please provide the percentages of the totalmber of second cycle students enrolled in programnseof the
following length.

60-75 ECTS = 60
90ECTS = 0
120 ECTS = 38
Other = 2

5.9. Do second cycle degree programmes exist in yoountry outside the typical Bologna model(i.e. other than
60-120 ECTS and/or calculated in years rather thanredits)?

No

5.10. What is the typical length of these secondag programmes outside theypical Bologna model?

5.11. What percentage of all second cycle studerssenrolled in these programmes?

0

5.12. In which study fields to these programmes esti?

5.13. Please provide any additional relevant comménfor consideration regarding general data on youcountry's
higher education system.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes givaccess to at least one second cycle programme?

25-50%

Academic oriented bachelor programmes give direceéss to at least one second cycle programme. &hergome master
programmes designed in particular for those fimigla professional oriented bachelor programme éoark, nursing, ...).
But all students who have finished their bachetodysprogramme may apply to get access to a sexyahe programme. In
any case they have to do a bridging programme.



6.1.1. Please provide a source for this information

Higher Education Register with all accredited pamgmes

6.2. What percentage of first cycle students contie to study in a second cyclprogramme after graduation from the
first cycle (within two years)?

-25-50 %
6.2.1. Please provide the source for this informadn.
Central Database on Higher Education

6.3. What are the requirements for holders of a fit cycle degree to access a second cycle programme ?

All students (Scale 1) © yves © No @ Some ' No
answer

All students (Scale 2) © yves © No © Some ™ No
answer

Holders of a first degree from a different stuaydi(Scale 1) © yves © No © Some© No
answer

Holders of a first degree from a different stuaydi(Scale 2) © yes © No Some © No
answer

Holders of a first degree from a different highdueation institution (Scale © yves © No © Some © No
1) answer

Holders of a first degree from a different highdueation institution (Scale © yes ® No © Some © No
2) answer

6.3.1. When you selected 'some' in any of the ansswwebove, please explain.

All students graduated from a professional oriebt@chelor programme have to take additional coytsgdging
programme).

6.4. What percentage of all second cycle programmegg/e access without further studies to third cyclestudies?

100 %

6.4.1. Please provide a source for this information

Law

6.5. What percentage of second cycle graduates etgally enter into a third cycle programme?

8-10%

6.6. Is it possible for first cycle graduates to d@ar a third cycle programme without a second cyclelegree?

No

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students entemto that cycle without a second cycle qualificatin?



0%

6.8. Please provide any additional relevant commesifor consideration regarding the progression betwen cycles.

7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside tiygical Bologna model organised in a different manar than for
Bologna first cycle programmes?

Please choose..

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically uged for students holding a degree from a programe outside the
typical Bologna mode®

No

7.2.1. Please specify how it is regulated.

7.3. Is it possible for graduates of a first cycldegree outside theypical Bologna model to enter a third cycle
programme without a second cycle degree?

No

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in yathigher education system? (These may include, baire not
restricted to, traditional supervision-based doctoal e ducation, structured doctoral programmes, profesional doctoral
programmes etc).

Traditional supervision-based doctoral educatictuiing for the biggest part research work Docteeaididates = early
stage researchers

8.2. Do doctoral and/or graduate schools exist iroyr higher e ducation system?
Yes
8.2.1. What are the main features of these schoalad how many doctoral schools are there?

In big universities the doctoral schools are madigcipline based: humanities, social sciencesneagng, sciences &
biomedical/life sciences.

8.3. Is the length of full-time third cycle (PhD) tudy programmes defined in your steering documents?

No

8.3.1. Please specify the number of years.

8.3.2. What is the average length (in years) of fulime third cycle (PhD) study programmes?

4



8.4. Are doctoral studies included in your country$ qualifications framework?
Yes
8.5. Are ECTS credits used in doctoral programmes?

No

8.6. Please provide any additional relevant commesifor consideration regarding development of thirctycle
programmes.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes lirgd to the first cycle of higher education exist?
Yes
9.2. How are short cycle higher education programn®linked to the Bologna structures? Please tick theost

appropriate case(s) for your country.
Holders of short cycle qualifications when continuig their studies in the same field towards a bached degree....

I gain full credit for their previous studies

gain full credit, but only if there is agreementvibeen the institution providing the short cycle gnaamme and the
institution where the bachelor programme is taught

gain full credit for their previous studies butgrofessional bachelor programmes only
1 gain substantial (>50%) credit for their previotuglges

1 gain some (<50%) credit for their previous studies

) gain little (<5%) or no credit for their previousidies

9.3. Are short cycle programmes legally consideretd be an integral part of your higher e ducation sysem?

Yes, part of higher education

9.4. Please provide any additional relevant commesifor consideration regarding the treatment of shdrcycle higher
education programmes.

10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation méon joint degrees?

Yes

10.1.1. Please provide a reference to the legistatiand/or cite the relevant articles.
Law of 4th April 2003

10.2. Does higher education legislation allow:

Establishing joint e ves © No © Legislationnotcleai® Legislation doesmhtion joint degrees
programmes .\ © o

Awarding joint degrees e ves © No © Legislation notclear® Legislation doesmntion joint degrees
© No answer



10.3. Please estimate the percentage of institut®m your country that award joint degrees / are inolved in at least
one joint programme.

Award joint degrees © > 75.100% © >50-75% © >25-50%C > 10-250@ >8610° > 0-5%
© 0% © No answer
Participate injoint © > 75.100% © >50-75% © >25-50%@ > 10-2500 >8610° > 0-5%

rogrammes i
brog © 0% © Noanswer

10.4. Please estimate the percentage of studentyaur country that graduated in the academic year @09/10 ...

with a jointdegree © <109% © >75-10% © >575%C > 2.5-5/© >0-25(C 0% © No
answer

fromajoint © <100 © >7510% © >575%C >255%® >0-2.5(00% © No
programme gnswer

10.5. Do you have information about study fields imvhich joint programmes / joint degrees are most aomon?

No

10.5.1. Please explain briefly.

10.6. Please provide any additional relevant comménfor consideration regarding your joint degrees ad
programmes.



Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concepf student -centred learning?

Yes

1.1. How do steering documents in your country defée student-centred learning in higher education?

There is no formal definition. It was announcedadleme for a seminar organised on the initiatiibeominister as a quality

enhancement theme. The aim of the seminar wadtittéran exchange of ideas and practices relatstitient-centred learning
in a national and international perspective.

1.2. How important (‘1' not important, '5' very imp ortant) are the following categories in your steerig documents and
national policies?

Independent learning ©1 © 2 © 3 ® 4 O 5
Learninginsmallgroups ©1 © 2 ® 3 O 4 O 5

Initial or in-service training in teachingfordftaf ©1 © 2 ® 3 O 4 © 5
Assessment based on learning outcom© 1 © 2 © 3 ® 4 O 5
Recognition of prior learning ©1 © 2 © 3 ® 4 © 5
Learningoutcomes ©1 © 2 © 3 ® 4 O 5

Student/staffratio ©1 © 2 ® 3 O 4 O 5

Student evaluation of teaching© 1 © 2 ® 3 © 4 O 5

1.3. Are there any other important concepts on stueht-centred learning in your steering documents?

No

1.4. Please specify.

2. Please provide a reference for your steering doments covering student-centred learning.

Policy note education and training 2010-2011

3. Please provide any additional relevant commenter consideration regarding the student-centred leming.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your nationasteering documents? If so, please provide the deifion.

Yes

4.2. Are ECTS credits linked with learning outcome $n higher e ducation programmes in your country?
(This means that learning outcomes are formulate dofr all programme components and credits are awardednly when the
stipulated learning outcomes are actually acquirel.

In some (5-<50 %) programmes



4.3. Does national policy steer and/or encourageetuse of learning outcomes in developing curricula?

Yes, this is done through compulsory measures (law, regulations, etc.)

4.3.1. Does your country provide specific support easures on the national level?

There is some financial support through the rettmsference.

4.4. Does national policy steer student assessmeridcedures to focus on learmning outcomes?
No

4.5. Is there an offer of training programmes on tpics such as student-centred learning and learningutcomes for
academic staff?

Compulsory  © ves for all academic staff©  Yes for some academdiff S® No © No answer

\oluntary  © ves for all academic staff©  Yes for some academdiff s® No © No answer

4.5.1. Please specify for whom and give approximageé that participate.
4.6. Is the use of learning outcomes in curriculaed/elopment and stude nt assessment monitored by QitralAssurance

procedures?

No

4.6.1. Please explain how, and provide a referente further information.

4.6. Please provide any additional relevant commesifor consideration regarding learning outcomes.

The HEI are responsible for developing the learoimgomes of each study programme. The learnirgpows have to be
validated by the accreditation organisation. Thenretandard is the external review of study prognasi

5. IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

ECTS

5.1.1. Please provide details of how it is linke@tECTS (when applicable) and its main characteristis (e.g. how credits are
calculated and whether the systemis based on le &g-outcomes).

5.2. In your country, what percentage of higher edtation institutions use ECTS for accumulation andransfer for all
elements of study programmes?

100%

5.3. In your country, what percentage of programmesise ECTS for accumulation and transfer for all elenents of study
programmes?

100%



5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ETS in your country?

Student workload only

5.4.1. Please specify.

5.4.2. For student workload, is there a standard n@&sure for the number of hours per credit?
Yes

5.4.3. What is the number of hours per credit?

25

5.4.4. What is the number of student teacher contatiours per credit?

0

5.4.5. Please provide any additional relevant commes for consideration regarding ECTS imple mentation

6. DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher edation institutions and to students in all fields ®study?
All students  ® >750 of HEIS © 50-75% of HEISO ~ 25-49% of HEIO  0-24%4HEls © 0% © No
answer

Some students © >759 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-24%Els © 0% © No
answer

Uponrequest © >7504 of HEIS © 50-75% of HEISO  25-49% of HEIO  0-24¥HEls © 0% © No
answer

In certain fields of O 7505 of HEIs © 50-75% of HEISO  25-49% of HEIO  0-24%4HEls © 0% © No
study  answer

No students © >750 of HEIs © 50-75% of HEIs©  25-49% of HEIO  0-24%HEls © 0% © No
answer

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers usené Diploma Supple ment?

No

6.2.1. Please provide the most recent results reglang the level of satisfaction of employers.

6.3. Is there any monitoring of how higher educatio institutions use the Diploma Supple ment?



No

6.3.1. Please provide the most recent results reglng the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Suppleme igsued?
Dutch and English

6.5. Is the Diploma Supplement issued

free of charge

6.5.1. Please provide the amount and the reason ftie fee.

6.6. Please provide an example of your national Dgma Supplement (in pdf or similar format) and sendt to
data.collectors@ehea.info

6.7. Please provide any additional relevant commesifor consideration regarding your diploma supple mat.

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a Natal Qualification Framework in your country?
Yes
7.2. The BFUG working group on qualification frameworks has developed the following steps to assess firogress made

in establishing a national qualification framework.
Please choose below the stage that best describearynational situation.

10. The Framework has self-certified its compatibility with the European Framework for Higher Education
7.2.1 Please provide the date when the step was @ieted.

02.02.2009

7.2.2. Please provide a reference for the decisitmstart developing a NQF.

http://nvao.com/ngf-vl

7.2.3. Please provide a reference outlining the pgoose of the NQF

7.2.4. Please provide a reference to a document &igitshing or outlining the process of NQF developme. Please also
re port, which stakeholders have been identified anadshich committees have been established.

7.2.5. Please provide a reference describing theragd level structure, level descriptors and creditanges.



7.2.6. Please provide a reference outlining the fiarand the results of the consultation.
Please provide a reference for the design of the NKas agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted anoviawere they consulted?

7.2.8. Please provide a reference document for tlaeloption of the NQF.

7.2.9. Are ECTS included in the NQF?

Please choose..

7.2.10. Please provide a reference for the decisitmstart the implementation of the NQF, includinga reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesighstudy programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how gjifications have been included in the NQF.

7.2.13. Please provide a reference to the self-aécation report.
http://nvao.com/ngf-vl
7.3. Does a website exist in your country on whighe National Qualification Framework can be consuked?

Yes
7.3.1. Please provide the link to that website.
http://nvao.com/ngf-vl

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final desions on recognising foreign qualifications for te purpose of academic
study and work in your country?

Recggnif[iontf%r ® Higher education institution©  Central governmerthatity (e.g. ministry) © Regional
academic stu . - . . -
ygovernment authority (e.g. ministry©  National EMMBRIC centre © Regional/local specialised



independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

Recognition for - © Higher education institution©  Central governmerthatity (e.g. ministry) © Regional
%ﬁﬁiiﬁgﬁl government authority (e.g. ministry©  National ENMARIC centre © Regional/local specialised
independent institution©  Social partner organisaemployers' organisation, trade union e1©
Individual employers © Other ©  No answer

8.1.1. Please specify.

8.2. Which of the following statements is specifieid national legislation?

Recognition of qualification provided that no substantive differences can be proven

8.2.1. Please provide a reference to the relevaetgislation.

OD XXI

8.3. What measures exist to ensure that these legaéhtements are implemented in practice ?
Appeal to an administrative court

8.4. Do higher education institutions typically:

make recognition decisions at central level

8.5. Are higher education institutions' recognitionpolicy and practice typically evaluated in externdQuality Assurance
processes?

No

8.5.1. Please explain.

8.6. What measures exist to ensure that higher edakion institutions have fair recognition proceduresfor study and
training periods abroad?

Legal obligation to apply the Lisbon Recognitiom@ention. Appeal to administrative court.

8.7. Please provide any additional relevant commesitfor consideration regarding your system of recogtion of
qualifications.



Part 1.3 BFUG Data Collection on Quality Assurance

1. CHARACTER OF EXTERNAL QUALITY ASSURANCE SYSTEM

1.1. Which situation appliesin your country?

A single mdependent national agency for quality assurance has been established.
1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency is responsible for quality assurance? How is this responsibility managed in practice? If there are

external evaluations of institutions and/or programmes, by whom are these evaluations undertaken, how often, and
how are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

Please choose..

1.3. What is the main outcome of an external review?

A decision granting permission for the institution or programme to operate, or that is a pre-requisite for the institution or programme to operate

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?
Yes

1.4.1. Please specify the normal impact of an external review.

Only accredited study programmes are funded. Thidbar and master degree can only be awarded opletom fo an
accredited study programme.

1.5. Does the agency cover:

All higher education mstitutions

1.5.1. Collectively, do the agencies cover:

Please choose..

1.6. What isthe main " object" of the external evaluations undertaken?

Institutions and programmes

1.6.1. Are all institutions subj ect to external evaluation?

Please choose..

1.6.1.1. Please specify

1.6.2. Are all programmesiin all cycles subject to external evaluation?



Please choose..

1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subj ect to external evaluation?
Yes

1.6.3.1. Please specify

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

The external review report is public. They are gliEd on the website. All accredition decisionsraagle public. They are
published in the official journal and on the websif the accreditaion agency.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?
Both the positive and negative outcomes of theityjuasurance ......... and the subsequent acatiedifprocess are made
available to the public in the same way. They atdiphed in the official journal and on the websifehe quality assurance

and accreditation agency.

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

Student support services

[ Lifelong Learning provision
'] Research

Employability

Internal Quality
Assurance/Management system

) Quantity and quality of staff, examinations, teagHacilities and ..... ,
Other (please specify) internationalisation of study programme.

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

Accreditation framework

1.10. Please provide any additional relevant comments for consideration regarding your external Quality Assurance
system.

2. CROSS-BORDER EVALUATION

2.1. Does your national quality assurance system or legislative framework allow higher education institutions to choose
a quality assurance agency from outside your country (instead of your national quality assurance agency)?

Yes, all mstitutions are able to choose

2.1.1. If some institutions are able to choose, please specify which ones.

2.1.2. If no, please go to section XVII.



2.2. Which conditions apply to the choice of a quality assurance agency from another country?

Other (please specify)

There are no formal legal conditions applying ® ¢hoice of a quality assurance agency from anathantry since it is up
to the accreditation agency to evaluate whethefotiggn agency is applying a similar quality assue or accreditation
methodology (for instance AASCB, EQUIS, ABET)

2.3. Please provide any additional relevant comments for consideration regarding Cross-Border Evaluation.

3. EVALUATION OF THE EXTERNAL QUALITY ASSURANCE SYSTEM AGAINST THE STANDARDS AND
GUIDELINES FOR QUALITY ASSURANCE IN THE EUROPEAN HYIGHER EDUCATION AREA (ESG)

3.1. Has the agency been evaluated against the European Standards and Guidelines?

T Yes, for the purpose of ENQA membership

Yes, for an application to EQAR

T Yes, independently of ENQA/EQAR

) Such an evaluation is planned but has not yet tpkeare
“'No

3.2. If an evaluation has been conducted, was the application successful ?
Yes
4. INVOLVEMENT OF STAKEHOLDERS IN EXTERNAL QUALITY ASSURANCE

4.1. Isthere a formal requirement that students are involved in any of the following? For each answer, please specify
the relevant source.

Student involvement in governance structures abnat quality assurance agencies
¥ As full members in external review teams

[ As observers in external review teams

S

In the preparation of self evaluation reports

In the decision making process for external reviews
In follow-up procedures
O

Other, please specify
4.2. Isthere a formal requirement that international peers/experts are involved in any of the following:

I In governance structures of national QA agencies
As full members in external review teams

Tl As observers in external review teams

' In the decision making process for external reviews
I In follow-up procedures

£ Other (please specify)

4.3. Isthere a formal requirement that academic staff are involved?

I In governance structures of national QA agencies
As full members in external review teams



Tl As observers in external review teams

) In the preparation of self evaluation reports

I In the decision making process for external reviews
In follow-up procedures

T Other (please specify)

4.4. Are there any formal requirements regarding the involvement of employers in external QA processes.
Yes

4.5. Please provide any additional relevant comments for consideration regarding the involvement of stakeholdersin
external QA.

5. INTERNAL QUALITY ASSURANCE

5.1. Are there formal requirements for higher education institutions to develop internal quality assurance systems?
Yes
5.1.1. Please specify these requirements and the relevant source.
Involvement of students
5.2. Who is primarily responsible for deciding the focus of internal quality assurance processes?
Higher education institutions

5.2.1. Please specify.

5.3. Are there formal requirements for studentsto be involved in internal quality assurance systems?
Yes

5.3.1. Please go to Question 5.6.

5.3.2. Isthere arequirement for studentsto be involved in the preparation of self evaluation reports?

Yes

5.3.2.1. Isthere arequirement for studentsto be involved in decision-making as an outcome of evaluation?
Yes

5.4. How many higher education institutions have published a strategy/policy for the continuous enhancement of
quality in the past 5 years?

0-<25%

5.5. How many higher education institutions have arrangementsin place for the internal approval, monitoring and
periodic review of programmes and awar ds?

0-<25%

5.5.1. Please describe what kind of arrangements are in place.



- Follow-up of external review - Procedures arplace for preparations of review of programmes.iflens are taken by
the faculty board and governing board of the iutit.

5.6. How many higher education institutions publish up to date and obj ective information about the programmes and
awards offered?

All
5.7. How many higher education institutions publish critical and negative outcomes of quality assurance evaluations?
None

5.7.1. Please provide a source for this information, and links to examples of critical/negative evaluations.

Reports of both positive and negative reports at#ighed on the website of rectors' conferencégtp://www.vlir.be
/contentl.aspx?url=visitatierapporten - http://wwiwora.be/VLHORA evaluatieorgaan/vlhora-kz.asp -

5.8. Please provide any additional relevant comments for consideration regarding Internal Quality Assurance.



Part 1.4 BFUG Data Collection on Lifelong L earning

1. Do steering documents for higher education in your country contain a definition of lifelong learning?

No

2. How do your steering documents define lifelong learning?

3. What is the common under standing of lifelong learning in your country?

lifelong learning in the broad sense

4. What are the main forms of lifeling learning provision in which higher education institutions are involved in your
country?

- postgraduate short term courses (20 ECTS)aiming at specialising or broadening the knowlegde and competences acquired in the
initial degree study programmes - students may take single course subjects and gain credits - open and distance education -
specially designed curricula for students combining working and learning

5. Islifelong learning a recognised mission of higher education institutions?

Yes, of all mstitutions

specialising subsequent (post initial) bachel or and master degree programmes (normally 60 ECTS)

6. For which institutions s lifelong learning a recognised mission?

7. Are there legal requirements for higher education institutionsto offer lifelong learning provision?

No

8. Please provide areference to the relevant legislation or regulation.

9. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

No

10. Please explain these restrictions, and provide a reference to relevant legislation/regulations

11. Which are the three (maximum) most significant groups of intended users of lifelong learning services offered by
higher education institutions?

Adults in employment
£ Unemployed adults
" Retired citizens
Part-time students

Adults without higher education qualifications



1 Other, please specify

12. Where does the funding of lifelong learning provision in higher education come from?

general higher education budget
1 special budget for lifelong learning
private contributions from students

¥l private contributi ons from business and industry

13. To what degree isthe provision of lifelong learning in higher education funded from the public budget?

Credit awarded on compl etion of single courses are taken into account in the funding formula. The funding model does not
differentiate between ful ltime students and parttime students. There is an extra weighting factor in the funding formula for students
combining working and learning.



Part 2.1 BFUG Data Collection on policies to widen participation and increaséekibiltiy

1. Do you want to answer this section now or later?

Now

2. Do individuals that meet higher education entnstandards have a guaranteed right to higher e ducain?

Yes in all fields

2.1 Please specify.

3. Which statement best describes your country's fioy approach regarding the goal that the student bdy entering,
participating and completing higher education shoud reflect the diversity of the population?

There s a combination of the two previous approaches.

4. UNDERREPRESENTED GROUPS

4.1. Please describe how your country's steering daments define underrepresented groups (e.g. based socio-economic
status, gender, ethnicity, disability, geography, ther).

- students from lower socio-economic status - disabled students - first generation students

4.2. For each of these groups, please briefly de#r the national/regional policies and measures thare put in place to
address under-representation. These may include, bare not restricted to laws, regulations, campaigs) incentives, other

actions etc.

- funding incentives: extra weighting factors for students from lower socio-economic status and disabled students - targeted
project based funding

4.3. How does your higher education system deterngrwhether an individual belongs to a particular grap (e.g.
self-declaration)?

- soci 0-economi ¢ status students: students whom a study grant has been awarded - disabled students: students whom financi al
support has been given - others: self declaration

4.4. Is there any funding reserved for measures tiocrease participation of under-represented groups?
Yes
4.4.1. Please specify.

- A funding premiumin the student component of the funding formula to particular groups such as students with disabilities and
students from lower social -economic status;

4.5. Do you have national targets/goals for partipation of those groups that you identify as underepresented in higher
education?

Yes
4.5.1. Please explain these targets briefly and nanthe groups to which they apply.

VIA (Vlaanderenin Actie)



4.6. Does your country offer more public funding tchigher education institutions to stimulate acce skr underre presented
groups?

Yes
4.6.1. Please specify and identify variation betwaedifferent groups, where they exist.
- funding incentives: extra weighting factors for students from lower socio-economic status and disabled students
4.7. Is the effect of measures to increase partieépon of each of the groups monitored in your coum?
Yes for some groups
4.7.1. Please specify.
- database of students with socio-economic status - database of disabled students - institutional database for other groups

4.8. Please provide details on how the higher edugan participation and graduation of each of the goups that you identify
as underrepresented is monitored in your country.

Databases
4.8.1. What data is collected?
- students whom a schol arship has been awarded - financial supported disabled students

4.9. Is there a system to monitor the compositiorf the student body (in terms of groups identified a under-re presented)
by subject?

Yes
overall database of students in higher education

4.10. When are data generally collected?
During studies

4.10.1. Where an approach different from the geneftapproach is used for any group, please specify.

4.11. Where is information provided by this monitomng system published (provide a reference and lind)
www.vlaanderen.be\hogeronderwijs

5. GENERAL POLICY APPROACH TO WIDENING PARTICIPATIO N

5.1. If your country has a general policy approaclho increase and widen participation and to overcomebstacles to access,
please explain your approach briefly and provide réerence to relevant documents.

Policy note of the minister

5.2. How does your country's policy explicitly idetify the obstacles that it addresses?

No explicitly identification exercises of obstacles.

5.3. What are the criteria used to measure and ewadte the success of specific initiatives and meassr?



- the increase of the number of students from the underrepresented group - the study success and compl etion rrates of those
students

5.4. In your country, is the composition of the stdent body monitored according to certain criteria?
Yes

5.4.1. Who monitors on the basis of which criteria?

database of higher education

5.5. How is this data used in higher education paly?

Used for eval uating whether policy initiatives have been successful.

5.6. How are measures to remove obstacles to accpssarily funded? If your country has a mixed sysem, please choose
all adequate boxes. Please only indicate the mostgortant source(s).

Fromthe general higher educati on budget
I From a specific budget
From university budget

) There are no measures to remove obstacl es to access

6. DIFFERENT APPROACH TO WIDENING PARTICIPATION

6.1. Please explain the characteristics of your cotty's policy to achieve the goal that the studenbody reflects the
diversity of the population.

6.2. Does your country's policy approach explicitlydentify obstacles to higher education?

Please choose..

6.2.1. Please describe these obstacles.

6.3. Does your country's policy approach make refemce to parts/groups in the population?

Please choose..

6.3.1. Please describe these groups.

6.4. What measures does your country's policy take ?

6.5. How does your country assess whether its pglibas been successful?

7. COMPLETION OF STUDIES



7.1. Does your country have policies aiming to inelase the level of completion of studies?
Yes

7.1.1. Please describe the main features of thesgiges.

- flexible learning paths - full credit system - funding incentives

7.2. Are student completion rates monitored in youcountry?

Yes, at national level

7.2.1. What use is then made of the data?

reports

7.3. Are there any incentives for higher educatiomstitutions to improve student completion rates?
Yes

7.3.1. Please specify the nature of these incentive

Funding incentives

7.3.2. Are there any other incentives (e.g. it issubject covered in external quality assurance pradures)?

8. STUDENT SERVICES

While higher education institutions offer multiple services, in the following questions, the focus #ieon academic guidance
services, career guidance services and psycholodicaunselling services.

8.1. What kind of student services are commonly praded by higher e ducation institutions?

Academic guidance services
Career guidance services
Psychological counselling services
1 Other

™ No services

8.1.1. Please specify.

8.2. Who are the main users of the services?

All students

8.2.1. Please specify.

8.3. Please provide the main source(s) of funding.

- Targeted public funding - Included in the main grants



8.4. What are the main tasks of the services?
- student restaurants - housing - sport facilities - medical care - psychological services - study advise - financial aid - ...

8.5. Please provide any additional relevant comméfor consideration regarding your national polices to widen
participation.

There was to much overlap in the questions
9. Do you want to answer this section now or later?

Now

10. Does your country's higher education policy fags on promoting the flexible provision of higher edcation (e.qg.
changing the intensity of study programmes accordmto personal circumstance through part-time studygdistance learning
and e-learning)?

Yes

10.1. Please provide details of specific policy meares.

= part-time students are treated as full-time students - distance education - full credit system - recognition of prior learning -
easily changing of programmes in the first year without | osing too many credits

11. Does your country's policy on flexible provisio of higher education contain a special focus linkéto the goal of
widening participation for underre presented groups?

No

11.1. Please explain how higher education policyraes to attain this goal.

12. Are there regulations or other policy measuregegarding the relationship between employers and gher education
institutions in fostering flexible learning?

No

13. Please provide details of these measures.

14. Please describe up to five main access routeshigher education (including, but not limited to,entry with a school
leaving certificate, entry with a vocational educabn certificate, entry without formal certification) and, if

possible, provide approximate percentages of studenentering through this route in parenthesis ().

If less than five main routes exist, please writer/a" in the remaining fields.

Route 1: = secondary school |eaving certificate including the |earning certificate of secondary vocational education
Route 2: = without formal certification

Route 3: = n/a

Route 4: = n/a

Route 5: = na

15. Do higher education regulations and steering doments promote flexible entry to higher educatione.g. through
alternative access routes?



Yes
15.1. Please briefly describe these measures.

Act onflexibility in Higher Education (see 57)

16. PART-TIME STUDY

16.1. In your country, is there any official statusother than full-time student?

No

16.1.1. If yes, what formal status does exist?

16.1.2. How do you define it?

16.1.3. What are the reasons for offering a differst student status?

16.1.4. How are these students treated differentlie.g. fees, student support, etc.)?

16.1.5. Please describe the most common understamgliconcept of part-time studies.

Part-time students are normally considered as full-time students, but some entitlements for students with an enrolment of > 27
ects.

16.2. In your country, do you have an explicit polly to encourage part-time study provision by higheeducation
institutions?

No

16.2.1. Please describe briefly the main ele mentedaprovide the source.

16.3. Which one of the following statements best sleribes the current situation in your country?

All higher education mstitutions are required to offer part-time studies

16.3.1. Please specify

17. RECOGNITION OF PRIOR LEARNING

17.1. In your country, is there a legislation reguaiting recognition of prior non-formal and informal learning?
Yes

17.1.1. How does your legislation in higher educaitn define prior learning?



HEI have the authority to eval uate applications for the recognition of prior learning. They have also the authority to issue a formal
certificate on the basis of which the institutions can award credits | eading to a reduction of the study programme.

17.1.2. Do your steering documents in higher edudan define prior learning?
Please choose..
17.1.3. How do your steering documents in higher edation define prior learning?

17.2. In your country, apart from formal learning, what can be taken into account and recognised asigr learning in
higher education?

Prior non-formal learning (e.g. various non-certified courses)
Prior informal learning (e.g. work experience)

17.3. Prior learning as defined by your steering duments can ...

be used to gain admission to a higher education study programme

be taken into account as partial fulfilment of a higher educati on study programme (e.g. to reduce the required amount of
courses to be taken/credits to be gained)

17.4. Based on your steering documents or legislat, can applicants for higher education have prionon-formal or
informal learning assessed and recognised?

Legislation expressly obliges higher education mstitutions to implement procedures for validation of non-formal and informal learning

17.5. If recognition of prior non-formal or informal learning is permitted by legislation but is not aright, is it:

Please choose..

17.7. Is institutional practice in recognition of pior learning explicitly included in the quality assurance processes used to
evaluate institutions and/or programmes?

No

17.8. Please provide any additional relevant commenfor consideration regarding flexibility of higher education studies.



Questionnaire on student and staff mobility

A Preliminary remarks

In the Leuven/Louvain-la-Neuve Communiqué, the European Ministers responsible for higher
education agreed that “mobility shall be the hallmark of the European Higher Education Area”. They
called upon each country to increase mobility of students, , to ensure its high quality and to diversify
its types and scope. At least 20% of those graduating in the European Higher Education Area should
have had a study or training period abroad in 2020”. They also called for mobility of teachers, early-
stage researchers and staff At the same time, the Ministers underlined the importance of more
balanced mobility across the European Higher Education Area. The findings of the Bologna Process
Independent Assessment which were presented on the occasion of Bologna Ministerial Anniversary
Conference in Budapest/Vienna on 11/12 March 2010 again underlined the need for action to

enhance and better balance student and staff mobility.

This questionnaire on mobility is part of the general questionnaire used to collect information for the
2012 integrated implementation report. To give the BFUG Working Group on Mobility sufficient time
and the necessary material to fulfil its terms of reference of drafting a European Higher Education
Area Strategy for Mobility to be decided by the Ministers in 2012, the questions on mobility are being
asked a few months earlier than the questions on the other themes. However, when the general
guestionnaire is sent out in early 2011, each country will have the opportunity to update its
responses to the mobility questions should any significant changes have occurred.

When completing this questionnaire, please pay particular attention to the following two points:

* Information provided in this questionnaire should be supported by references whenever
they are available. Please include the title and internet links, where available, for all
publications and texts (national policy documents, national and/or international empirical

surveys etc) which you have used to provide your responses to the specific questions.

e When providing a response for your country, please be aware that different stakeholders in
the higher education system may have varying opinions or experience with regard to the
issue at hand. Please make every effort to consult with stakeholders before finalising your

answers to ensure that a balanced and consensual response is provided.

Please return this questionnaire to the Bologna Secretariat until 30 September, 2010 at the latest. If

you have any queries on the questionnaire, please contact: secretariat@ehea.info.




B Details on the completion of the questionnaire

B.1. Who contributed to the completion of this report? Please provide the names and
functions.

B.1.a Government representatives
Noél Vercruysse - head Higher Education Policy
Magalie Soenen - deputy director Higher Education Policy

B.1.b  Stakeholder representatives

B.1.c Other contributors



C National strategies and action plans

The following questions look at national quantitative targets and at policies aiming to foster mobility.

C.1. Does your country have national strategies or action plans to foster mobility?

|Z Yes

[ ] No = please continue with section C.6.

C.1l.a Ifyes, please provide a reference.
Policy letter of Minister Smet

C.1.b If yes, when was the national strategy or action plan adopted, and when was the most
recent revision?

Adopted:2009

Most recent revision:

C.2. Does the strategy include national quantitative targets for the different forms of student
mobility in higher education?
Please specify the target, including the date, in the appropriate box (e.g. 20% by 2020).

All forms of mobility Credit mobility Degree mobility?
Inbound
Outbound 15% by 2015
No target

C.2.a  Please provide a reference for the target.

/

C.2.b  Arethese targets the same for students in all cycles or are there differences?

|Z Same

|:| Differences

1 Mobility to a different country in the context of a programme in the home institution for which
credits are awarded
%2 Mobility for an entire degree programme




C.2.b.i If there are differences according to the degree cycle, please specify.

C.3. Does your country's national strategy/action plan include staff mobility in higher
education?

|:| Yes
|Z No
C.3.a Ifyes, does it include quantitative targets for staff mobility?
|:| Yes
|Z| No

C.3.a.i If yes, please specify

c.4. Does your national strategy/action plan prioritise particular geographic regions for student
and/or staff mobility?

|:| Yes
|X| No

C.4.a Ifyes, please complete the following table by ticking the boxes where applicable.

Priority Region Incoming students | Outgoing Incoming staff | Outgoing staff
students

EHEA

USA/Canada

Latin America

Australia, New Zealand

Middle East

Africa

Asia

Other (please specify)

C.4.b If you have regional priorities, please give reasons.




C.5.

|:| Yes
|Z No

C.5.a

Does your country monitor the impact of your national strategy or action plan?

If yes, please provide information on how this monitoring is undertaken. Who is

responsible, how regularly is monitoring conducted, and what have been the most recent

results?

C.6.

regional, institutional) to foster mobility?

|Z Yes
|:| No

C.6.a

If yes, please explain and/or give examples.

Some institutions have developed policy strategies.

C.7.

Are there, in your country, any strategies or programmes below the national level (e.g.

Can national students who study in a higher education institution in another country

receive a grant/scholarship under the same conditions as students studying in the country?

|E Yes, for degree mobility

[ ] Yes, for credit mobility
[ ] Yes, for both

|:|No

C.7.a

If yes, do the following restrictions apply?

Degree mobility

Credit mobility

Grants/scholarships are restricted
to specific countries

(if so, please specify which
countries, e.g. EU member states,
EHEA countries, other
countries/world regions)

Grants/scholarships are restricted
to specific programmes (if so,
please specify)

Other restrictions apply (please
specify)

No restrictions for EHEA
countries.

For non-EHEA countries there
are restrictions regarding the
study programmes (only grant
if programme is not offered in

Flanders)

No restrictions apply




C.8. Has your country implemented any of the following financial support measures to foster

student mobility?

Measure

Credit mobility

Degree mobility

loans for incoming students

grants/scholarships for
incoming students

X (only for master programmes
in the framework of
development cooperation)

Loans for outgoing students

Grants/scholarships for
outgoing students

Other: (please specify)

small number of scholarships in
the framework of cultural
bilateral agreements

small number of scholarships in
the framework of cultural
bilateral agreements

C.9. Has your country implemented other support measures or programmes to foster student
mobility? (Measures may include, but are not restricted to, accommodation/transport
subsidies for international students, improvements in recognition practice, exchange
programmes, targeted guidance services etc.)

none




D Identifying and removing obstacles to mobility

D.1. Has your higher education policy been informed by any surveys or research that have
considered obstacles to student mobility?

|Z Yes
|:| No

D.1.a Ifyes, please provide references to those surveys and/or research that have influenced
your policy on mobility?
Study on obstacles to mobility conducted in Flanders in spring 2010. (questionnaire for
students, filled out by more than 9000 students)

D.2. In this context, please rank the three most important obstacles to incoming and outgoing
student mobility addressed in national programmes and measures? (Most important = 1,
second most important = 2, and third most important = 3)

Obstacles to student mobility Incoming mobility Outgoing mobility
Funding 2
Recognition 3
Language 1

Curriculum/Study organisation

Legal issues

Motivating and informing students

Other, please specify:

D.3. Are at least some of the obstacles that you ranked above particularly important in specific
study cycles?

|:| Yes
|z| No

D.3.a If yes, please specify.

D.4.  Are at least some of the obstacles that you ranked above particularly important in specific
fields of studies?

|:| Yes



|ZNO

D.4.a If yes, please specify.

D.5.  Are the obstacles that you ranked above particularly relevant for credit mobility?

|z| Yes
|:| No
D.5.a If yes, please specify.
The issue of recognition is more important in credit mobility.

D.6.  Are the obstacles that you ranked above particularly important for degree mobility?

|:| Yes
|Z No

D.6.a If yes, please specify.

D.7. What measures/programmes has your country implemented to tackle and remove the
obstacles to student mobility that you mentioned?

A new policy on mobility has to be written by the end of December 2010.

D.8. Has your country monitored the effects of these measures/programmes?

|:| Yes
|E No

D.8.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?

D.9. Has your higher education policy been informed by any surveys or research that have
considered obstacles to staff mobility?

|:| Yes
|z| No

D.9.a If yes, please provide references to those surveys or research that have influenced
your policy on staff mobility?



D.10. In this context, please rank the three most important obstacles to incoming and outgoing
staff mobility? (Most important = 1, second most important = 2, and third most important
= 3)

Obstacles to staff mobility Incoming mobility Outgoing mobility

Immigration restrictions

Recognition issues

Language issues

Incompatibility of pension and/or social
security systems

Legal issues

Other, please specify:

D.11. What measures/programmes has your country implemented to tackle and remove the
obstacles to staff mobility that you mentioned?

D.12. Has your country monitored the effects of these measures/programmes?
|:| Yes
|Z No

D.12.a If yes, please provide information on how this monitoring is undertaken. Who is
responsible, how regularly is monitoring conducted, and what have been the most recent
results?



E Balanced student mobility flows

When looking at global and intra-European mobility flows, significant imbalances between
continents, countries, regions and institutions become visible. In the Leuven/Louvain-la-Neuve
Communiqué, the European Ministers therefore asked the BFUG to consider how balanced mobility
could be achieved within the EHEA. With the 2009 Bologna Policy Forum Statement, Ministers from
across the world declared that they “advocate a balanced exchange of teachers, researchers and

students between [their] countries and promote fair and fruitful ‘brain circulation’”.

The following questions aim at collecting information on the understanding of the term “balanced

mobility and on national strategies and measures to achieve more balanced mobility.

E.1. Which of the following situations for student mobility applies to your country?

Total mobility Credit mobility Degree mobility
more incoming than
outgoing students
more outgoing than
incoming students
approximately the same X
number of incoming and
outgoing students
No information X
available
E.l.a What is the statistical source for this information? Please supply statistical data.
For credit mobility we rely on the Erasmus data. For degree mobility we have an
overview on the incoming students, but not on the outgoing students.
E.2. Is the situation described above regarded as balanced mobility?
|E Yes
|:| No
E.2.a Please explain and include a definition of “balanced mobility” as it is used in your
country.

We speak about balanced mobility if the number of incoming and outgoing students is
approximately the same.
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E.3. Does your country have significant imbalances of student mobility flows with particular
countries or regions?

|z| Yes
|:| No

E.3.a If yes, with which countries or regions are mobility flows most imbalanced?

More incoming students from Eastern Europe than outgoing students to that
region.

E.4. Does your mobility strategy/action plan for higher education address the issues of balance
of student mobility flows?

|:| Yes
|Z| No

E.4.a If yes, what are the main concerns addressed?

E.4.b If yes, which measures have been undertaken to address these concerns regarding
the balance of student mobility flows?

Space for Comments:
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