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Data entry: (VIII QUESTIONNAIRE DETAILS)

For which country have you completed the questionnaire?

Belgium, Federation Wallonia-Brussels

Ministry of the Federation Wallonia-Brussels, DG for non-compulsory education and scientific research
Name(s) of the responsible BFUG member(s)

Ms. Chantal Kaufimann, Director general

Mr Kevin Guillaume, head of unit

Email address of the responsible BFUG member(s)

chantal kaufmann@clwb.be

kevin.guillaume@cfwb.be

Contributors to the report:

e

= Government represcntatives

Contributors to the report:

nn

« Employer representatives

Contributors to the report:

« Student representatives

Contributors to the report:

» Academic and other staff representatives

Contributors to the report:

« Other representatives (please specify) "The following bodics have contributed: Directorate general for non-compulsory cducation and scientific rescarch (ENIC-NARIC centre, legal unit, scientific
research department), Higher Cducation Observatory, quality assurance agency (A gence pour I'évaluation de la qualité de l'enseignement supérieur), Agency ALF-Curope (Erasmus—+NA); the following
bodies have been consulted: Bologna Experts teamand BFUG-Federation Wallonia-Brussels (including HEIs representatives, students, social partners and ministers' cabinets)"



Data entry: (I Degrees qualifications)

L1. Do your higher cducation steering documents address demographie projections for your country?

L1.1. How do these projections affect higher education policy planning?

1.2. Please indicate the types of higher education institutions that exist in your country.

@ universities

@ Higher cducation institutions other than universitics

12.1. Please specify

The higher education system of the Federation Wallonia-Brussels is a binary systemin which academic- and professional-oriented programmes are organised by the various higher education

institutions (HEIs).

There arc 4 types of HEIs:

- b universities organising academic programmes only:

- 20 university colleges (Hautes Ecoles) organising both professional- and academic-oriented programmes;

- 16 arts colleges (Ecoles supérieures des arts) organising both professional- and academic-oriented programmes;

- 102 ‘social advancement’ education (enseignement de promotion sociale) institutions organising both professional- and academic-oriented programmes.

L.3. Which of the following statements correspond to structural distinctions in your national higher education system?

0 Higher education institutions are either academically or professionally oriented

d

@ The profile of higher cducation progr is cither ic or professional
(] Higher education institutions are either public or private

@ Other distinction between higher education institutions or programmes (Please

. . universitics, university colleges, arts colleges and ‘social advancement” education institutions
specify in the text field on the right!)

O None of the above

L3.1. What is the number of institutions in the categorices identified?

As mentioned above, we generally make a distinction between the 4 types of HEIs. We also distinguish full-time higher education and part-time higher education, those being mainly — but not only —
organised ‘social advancement’ education institutions.

L4. Comments

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
180 ECTS "99.6"

L5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
210 ECTS "0"

L.5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:
240 ECTS "0.4"

1.5. Please provide the percentages of first cycle (bachelor) study progr for each duration in ECTS:

"

Other duration

L5.1. What other duration do bachelor programmes have, it if is not 180,210 or 240 ECTS?

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

180 ECTS "99.8"

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
210 ECTS "0

L6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:
240 ECTS "0.2"

L.6. Please provide the percentages of 1st cycle students enrolled in programmes (full time and part time) of the following length:

nn

Other duration

L6.1. Plcasc specify

L7. Please note that short cycle programmes are treatedin a separate section below.

L8. Are there differences in the structure of programmes depending on whether they are academically or professionally oriented (or are located in HEIs that are academically or professionally
oriented)?

No

19. Do degrece programmes exist with morc than 240 ECTS which arc considered as first eycle programmes ?



1.9.1. In which study ficlds do these study programmes cxist?
1.9.2. What is the typical duration of these degree programmes outside the Bologna model?
L9.3. What percentage of first cycle students is enrolled in these programmes?

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
60-75 ECTS "32.86"

L10. Pleasc provide the pereentages of sccond cycle (master) study programmes for each duration in ECTS:

90 ECTS ""

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
120 ECTS "66.57"

L10. Please provide the percentages of second cycle (master) study programmes for each duration in ECTS:
Other duration "0.57"

1.10.1. What other duration do second cycle programmes have, it if is not 60-75, 90 or 120 ECTS?

Only the master programme in medicine and the master programme in veterinary medicine include 180 credits.

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

60-75 ECTS "15"

L11. Pleasc provide the pereentages of the second cycle students enrolled in programmes of the following length:

90 ECTS ""

L11. Please provide the percentages of the second cycle students enrolledin programmes of the following length:

120 BCTS "75.4"

L11. Please provide the percentages of the second cycle students enrolled in programmes of the following length:

Other duration "9.6"

L11.1. Please specify

Only the master programme in medicine and the master programme in veterinary medicine include 180 credits.
L12. Do integrated/long programmes leading to a second cycle degree exist?

L12.1.Is the duration of the above programmes calculated in...

Please choose

L12.2. What is the typical duration of these degree programmes?
L.12.3. In which study fields do these study programmes exist?
L12.4. What percentage of first cycle students is enrolled in these programmes?

L13. Do second cycle degree programmes exist outside the typical Bologna model (i.e. other than 60-120 ECTS and/or calculatedin years rather than credits)?
Yes v
L13.1. What is the typical duration of these second cycle programmes outside the Bologna model?
As mentioned above, only the master programme in medicine and the master programme in veterinary medicine arc “outside” the Bologna modcl, both including 180 credits.
L13.2. What percentage of second cycle students is enrolledin these programmes ?
9.6%
L.13.3. In which study fields do these study programmes exist?

Medicine and veterinary medicine.

L14.1s the minimum total duration of the Bachclor & Master programmes sct nationally in your country?

L14.1. What is the minimum duration of the Bachelor & Master together?

L.15. Comments

Although there no minimum duration for the bachelor plus master programmes, the legislation mentions that bachelor’s programmes should includes 180 credits at least and master’s programme 60
credits at least. Furthermore, the genceral requirements for the access to doctoral studics is having been awarded with higher cducation degrees, corresponding to a total of 300 credits — basically a
bachelor degree (180 credits) and a master degree (120 credits).

L.16. What percentage of first cycle programmes give access to at least one second cycle study programme?

100%
n/a

L.16.1. Please provide a source for this information.



The article 111 ofthe Act of 7 November 2013 (http://www.gallilex cfwb.be/document/pdf/39681_002.pdf) defines the general requirements for the access to master’s programme as holding a bachelor’s
degree in the same field of study or, if it’s in another field of study or another profile (for example professional-oriented bachelor progranume), through bridging procedures.

L17. What percentage of first cycle graduates continue to study in a second ¢ycle study programme (within one year)?

51-75%

The figure is based on estimates, including both professional- and academic-oriented bachelor’s degrees. However, we should consider the fact that professional-oriented bachelor’s programmes
generally prepare graduates to enter the labour market while academic-oriented bachelor’s programmes generally prepare graduate to pursue a master’s programme. Therefore, if you only take into
consideration academic-oriented bachelor’s progranuves, the estimates would be 76-99%.

L17.1. Pleasc provide a sourcc for this information.

The Higher Education Observatory (Observatoire de I'enseignement supérieur, www.oes.cfwb.be)

L18. What are the requirements for holders of a first cycle degree to access a second cycle programme?

L18.1. All students...

..must sit an entrance exam  OYes @No Ofn some cases ONo answer
...must complete additional courscs Oves @No Otn some cases ONo answer
...must have work experience Oves ONo Om some cases ONo answer

..must meet other requirements (please specify

Oes ONo Om some cases ONo answer
below)

L18.2. K other requirements apply and/or requirements apply only in some cases, please specity:

1.18.3. Holders of a first cycle degree from a different study field...

..must sit an entrance exam  QYcs @No Oln some cases ONo answer
...must complete additional courscs Oves ONo ®@1n some cases ONo answer
...must have work experience Oves ONo Om some cases ONo answer

..must meet other requirements (please specify

OYes @No Om some cases ONo answer
below)

L18.4. If other requirements apply and/or requirements apply only in some cases, please specify:
The additional courses to be completed. depends on the study ficld of the first cycle degree obtained and the study ficld ofthe sccond cycle degree the student wants to access. For example, some
master's programmes are accessible whatever the field of study of the first cycle degree.

L18.5. Holders of a first cycle degree from the same study ficld coming from a different higher cducation institution...

..must sit an entrance exam  Qves @No Qln some cases ONo answer
..must complete additional courses Oyes ONo Oln some cases ONo answer
...must have work experience Oves ONo Ot some cases ONo answer

..must meet other requirements (please specity

Oves ONo Om some cases ONo answer
below)

L18.6. If other requirements apply and/or requirements apply only in some cases, please s pecity:

1.18.7. Holders of a professionally oriented first cycle degree seeking access to an academically oriented second cycle programme...

..must sitan entrance exam  Qves @No Otn some cases ONo answer
...must complete additional courscs ©ves ONo Otn some cases ONo answer
...must have work experience Oves ONo Om some cases ONo answer

..must meet other requirements (please specify

Oes ONo Om some cases ONo answer
below)

L18.8. If other requirements apply and/or requirements apply only in some cases, please specity:

L.19. What percentage of all second cycle programmes give access without further studies to third cycle studies?

51-75%

The Act of 7 November 2013 (http://www.gallilex. ctwb.be/document/pdf/39681_002.pdf) stipulates the ditferent master’s programme (60, 120 and 180 credits) organiscd by the recognised HEIs of the
Federation Wallonia-Brussels. It also defines the general requirements for the access to doctoral studies, i.e. an initial higher education training corresponding to 300 credits at least. Based on this
information, we can calculate the percentage of master’s programme giving potential access to doctoral studies (around 70%).

L19.1. Please provide a source for this information.

The Act of 7November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf) stipulates the different master’s programme (60, 120 and 180 credits) organised by the recognised HEIs of the
Federation Wallonia-Brussels. It also defines the general requirements for the access to doctoral studies, i.e. an initial higher education training corresponding to 300 credits at least. Based on this
information, we can calculate the percentage of master’s programme giving potential access to doctoral studies (around 70%).

L20. What percentage of second cycle graduates eventually enter into a third cycle programme?

2.5000000000

L20.1. Please provide a source for this information.

There is no data collected by the Higher Education Observatory. These estimates are based on the number of doctoral candidates and the spreading over nationalities.
1.21.Ts it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

Yes, for some graduates

L21.1. Please specify the criteria

The article 115 §3 of the Act of 7 November 2013 (http://www.gallilex.cfiwb.be/document/pdf/39681_002.pdf) stipulates that the admission jury of the university may admit holders ofa qualification, that



gives in the systemof origin access to doctoral studics.

1.21.2. What percentage of third cycle students enter without a second cycle qualification?

1-5%

1.22. If you would like to make any additional comments on the progression between cycles, please provide them here

123. Do higher education steering di mention doctoral education/training?

Yes v

1.23.1. Please provide a reference to the relevant steering document(s):

- The Act of 7 November 2013 (http//www.gallilex.cwb.be/document/pd/39681_002.pd L)
- The Policy Declaration of the Government of the French Community 2009-2014 (http:/www.gef.be/dmdocuments/declaration_politique_communautaire.pdf)

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Traditional supervision-based doctoral cducation "50"

1.24. Do the following types of doctoral programmes exist in your higher education system?

Plcasc indicate for cach type of programme the approximate % of the total of all doctoral programmes

Structured doctoral programmes "50"

124. Do the following types of doctoral programmes exist in your higher education system?

Plcase indicate for cach type of programme the approximate % of the total of all doctoral programmes

nn

Professional doctoral programmes

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

"

Industrial doctoral programmes

1.24. Do the following types of doctoral programmes exist in your higher education system?

Please indicate for each type of programme the approximate % of the total of all doctoral programmes

Other ""

1.24.1. Please s pecify which other types of doctoral programmes exist

L25. Do doctoral and/or graduate schools exist in your higher education system?

Yes v

1.25.1. What are the main features of these schools and how many doctoral schools are there?

There are 21 “Graduate Colleges” (école doctorale) corresponding to the legally defined higher education study fields, whose main objectives are to host, coordinate and stinmlate the development of
“Graduate Schools™ (école doctorale thématique). The Graduate Schools arc training and rescarch bodics, organising the doctoral training for cach corresponding Graduate Colleges.

Related to question 1.24, it should be underlined that the situation in the universities of the Federation Wallonia-Brussels is a mix of traditional supervision-based doctoral education and structured
doctoral programmes. While a thesis supervisor (and a possible co-supervisor) is always appointed and perpetuates the “Master/Apprentice” relationship, a supervisory committee takes now a more
important role in the supervision of the doctoral studies — including the doctoral training programme of 60 ECTS (see infra) - of the PhD candidate.

1.25.2. Pleasc provide an estimate of the share of doctoral candidates who study in doctoral/graduate schools

100%

L26. What is the most common length of full-time third cycle (PhD) study programmes ?

In theory / according to regulations: " 180 credits"

1.26. What is the most common length of full-time third cycle (PhD) study programmes ?

In empirical reality: "4-6"

1.27. Are doctoral studies included in your country’s qualifications framework?

Yes

128. Apart from doctoral degrees, are there other degrees /qualifications referenced to level 3 of the QF-EHEA (level 8 EQF) in your national qualifications framework?

No

L28.1. Please specify

What are the names of such degrees? ""



1.28.1. Please specify

What is the typical duration of programmes leading to such degrees? ""

L28.1. Please s pecify

What is the purpose/function ofthose degrees? ""

129. Are ECTS credits used in doctoral programmes ?
Yes
L30. Comments

The purpose of doctoral training organised by the universities of the Federation Wallonia-Brussels is to consolidate the PhD candidate’s specialist skills within his/her discipline by giving him/her
specialised scientific training as well as a stimulating context to product and disseminate knowledge, while at the same time enabling him/her to develop transferable skills that are attractive to both the
academic and private sectors.

The doctoral training programme of 60 ECTS is developed flexibly by the supervisory committee. Its content varies according to the needs of each PhD student, and it is built around three
complementary dimensions:

- Specific scientific training: training in Graduate Schools including classcs, seminars, conferences, summer schools, cte.;

- Scientific production: presentations, conference organisation, publishing of papers, compiling of research progress reports, etc.;

- Transferable Skills Training available to all PhD students and organized by a specific institution or a consortium of universities.

1.31. In your system, do short cycle programmes linked to the first cycle of higher education exist?

Yes v

L31.1. Please specify the name(s) of the qualification(s) awarded at completion of short cycle programme(s)

Higher Education Diploma (brevet d’enseignement supérieur, BES)

1.32. How are short cycle HE programmes linked to the Bachelor-Master structure?

Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....

gain full credit for their previous studies

gain full credit, but only if there is agreement between the institution providing the short cycle programme and the institution where the bachelor programme is taught
gain full credit for their previous studies but in professional bachelor programmes only

gain substantial (>50%) credit for their previous studies

gain some (<50%) credit for their previous studies

gain little (<5%) or no credit for their previous studies

O0®ROC0ODO

1.33. Are short cycle programmes legally considered to be an integral part of your higher education system?

Yes, part of higher education

1.34. Comments

As defined by the article 49 of the Act of 16 April 1991 (http://www.gallilex.cfwb.be/document/pdf/16184_011.pdf) organising the “social advancement” education, the Higher Education Diploma is
specifically and exclusively organised in the institutions of socialadvancement education. The programmes are professional-oriented and give access to a clearly identified profession. Via bridging
procedures, the holder of the higher education diploma can have access to a bachelor’s programmes organised by any HEIL Those programmes specifically target adults since one of the access
requirements is to be 22 years old at least. The “Bologna tools” are used for the organisation of those progranmmes as they include 120 credits to be acquired in 2 years at least and the diploma
supplement will be delivered free of charge. Finally, the higher education diploma is positioned in the HE-QF and thus gencric descriptors arc defined for this qualification. In the overarching QF of the
French-speaking Belgium, this qualification will be positioned at level 5.

L35. Do your steering documents mention the concept of student-centred learning?

Yes v

L35.1. How do steering documents in your country define student-centred learning in higher education?

Student-centred learning should be understood through the learning outcomes approach, which has been fully implemented and harmonised by the Act of 7 November 2013
(http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf). In this perspective, as mentioned in article 3 of this Act, HEIs should develop the appropriate learning and assessment methods in order to
[ulfil the learning/teaching objectives and support students in attaining the expected learning outcomes, while considering the specificities ol each study field as well as the needs and skills ol each
student.

As further explained in point VI.4.1., the evaluation reference framework of the independent quality assurance agency (Agence pour I’évaluation de la qualité de enseignement supérieur, AEQES) fully
integrate the learning outcomes approach, as the way to describe the objectives of all programmes, and the give evidence of their coherence.

1.35.2. Howimportant are the following elements of student-centred learning in your steering documents in a scale from 0 (not important) to 5 (very important)?

Independent learning Qo O1 0203 04 @5 ONo answer
Learning in small groups OO Q1 O 03 (o} OS ONo answer
Training in teaching for staff Qo Q1 O2 O3 @4 O5 ONo answer

Assessment based on learning
Qo 01 02030 .
outcomes 0 O1 02 03 04 @5 Oo answer

Recognition of prior learning Qo O1 0203 @4 O5 ONo answer
Learning outcomes Qo O1 0203 Q4 @5 ONo answer
Student/staffratio Qo Q1 O2 O3 @4 Q5 ONo answer

Student evaluation of teaching Qo O1 0203 @4 O5 ONo answer
other Qo Q1 O2 03 O4 @5 ONo answer

L35.2b. Please evaluate the following elements of student-centred learning in a scale from 0 (not important) to S (very important)

Independent learning 0o O1 02 O3 O4 O5 @ONo answer
Learning in small groups Qo O1 02 03 Q4 O5 @ONo answer
Training in teaching for staff Qo O1 02 03 Q4 O5 ONo answer

Asscssment bascd on learning



outcomes Qo O1 O2 03 O4 Os ONo answer

Recognition of prior learning Q0 O1 O2 O3 O4 O5 @No answer

Learning outcomes Qo O1 02 03 O4 O5 @ONo answer
Student/staffratioc Qo O1 O2 O3 Q4 O5 ONo answer
Student evaluation of teaching 0o O1 02 03 04 O5 ONo answer

1.35.3. Please specify which other elements of student-centred learning are referred to in your steering documents.
Support to success [ul completion

1.35.4. Please provide a reference for your steering documents on s tudent-centredlearning

Act of 7November 2013: http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf.

L.36. Comments

1.37. In your country, do you use...

ECTS

137.1. Please provide details of how your national credit system is linked to ECTS and describe its main characteristics (e.g. how credits are calculated and whether the system is based on learning-
outcomes)

1.37.2. Please describe the main characteristics of your national credit system (e.g. how credits are calculated and whether the system is based on learning-outcomes)

1.38. In your country, what percentage of higher education institutions and programmes use ECTS for accumulation and trans fer for all elements of study programmes ?

Percentage of higher cducation institutions @100 % O76-99 % Q51.75% O1.50% Q0% ONo answer
Percentage of programmes @100 % O76-99% Q51.75% Q1-50% Q0% ONo answer

1.39. In the majority of higher education INSTITUTIONS in your country, what is the basis to award ECTS?
Combination of learning outcomes achieved and student workload: student has fulfilled the prescribed workload AND has achieved the expected learning outcomes

1.39.1. Pleasc specify

L40. In the majority of higher education PROGRAMMES in your country, what is the basis to award ECTS?

Combination oflearning outcomes achieved and student workload: student has fulfilled the prescribed workload AND has achieved the expected learning outcomes

1.40.1. Please specify

L41. If student workload is part of the award of ECTS credits, is there a standard measure of the number of hours per credit?

Not applicable
As mentioned in article 67 of the Act of 7November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf), one credit corresponds to 30 hours of learning activities, including classes, personal
work and research, study, projects, etc.

T.41.1. What is the number of hours per credit?

L42. Are ECTS credits linked with learning out: in higher education progr in your country? (This means that learning outcomes are formulated for all programme components and
credits arc awarded only when the stipulated learning out are actually acquired.)

Tn all programmes

L43. Does national policy steer and/or encourage the use of learning outcomes in developing curricula?

Yes, this is donc through compulsory measures (law, regulations, ctc.)

L43.1. Does your country take specific support measures on the national level?

Various tools has been developed to support HEIs in using leamning outcomes when designing curricula, including a vade-mecum of good practices drafled by the Ministry and the Bologna Experts
team (http//www.aet-europe.be/documents/EXBOLOVade-mecum_LOs_draft_2011_12_06_2.pdf), organisation of specific seminars/workshops, visit of the ministry to HEIs, financial support though
the higher learning centres (centres de didactique supérieure), etc.

1.44. Docs national policy steer student assessment proeedures to focus on learning outcomes ?
Yes, this is done through advisory measures (guidelines, recommendations etc)
L45.Is there an offer of training programmes on topics such as student-centred learning and learning outcomes for academic staft?

Compulsory OYes, for all academic staft QYes. for some academic staff @No ONo answer

Voluntary @Yes, for all academic staff QYes, for some academic staff ONo ONo answer

L45.1. Please indicate the approximate percentage that participate

No cstimates available.

L45.2. Please specify for which members of academic staff training programmes are offered

1.46.Is the use of learning outcomes in curricula development and student assess ment monitored by Quality Assurance procedures?

Yes v

L46.1. Please explain how, and provide a reference to further information

The evaluation reference framework of the independent quality assurance agency (Agence pour I'évaluation de la qualit¢ de I'enscignement supdricur, AEQES) has been fully reviewed in 2012 to fully
integrate the learning outcomes approach. In this perspective, the AEQES is assessing how this approach is implemented within the programmes, in particular as regards the relevance, internal
consistency and the effectiveness and fairness ofthe programmes evaluated, as referred to by criteria 2, 3 and 4 of the new reference system

The evaluation reference framework can be consulted on the following page: http://aeqes.be/documents/REFERENTTIELANGLS pdf.



L47. If you would like to make any additional comments on ECTS and/or learning outcomes, please provide them here

1.48. Is the Diploma Supplement issuedin higher education institutions and to BA/MA students in all fields of s tudy?

The Diploma Supplement is issued...

..automatically to all students:by 100% of HEIs

..automatically to all students:by 76-99% of HEIs
...automatically to all students:by 51-75% of HEIs
...automatically to all students:by 26-50% of HEIs
...automatically to all students:by 1-25% of HEIs
..automatically to all students:by 0% of HEIs
...automatically to some students:by 100% of HEIs

...automatically to some students:by 76-99% of
HEIs

..automatically to some students :by 51-75% of
HEIs

...automatically to some students:by 26-50% of
HEIs

-.automatically to some students:by 1-25% of HEIs
...automatically to some students:by 0% of HEIs
...upon request:by 100% of HEIs

...upon request:by 76-99% of HEIs

...upon request:by 51-75% of HEIs

...upon request:by 26-50% of HEIs

...upon request:by 1-25% of HEIs

...upon request:by 0% of HEIs

...in certain fields of study:by 100% of HEIs
..in certain fields of study:by 76-99% of HEIs
...in certain fields of study:by 51-75% of HEIs
..in certain fields of study:by 26-50% of HEIs
...in certain fields of study:by 1-25% of HEIs
...in certain fields of study:by 0% of HEIs

...to no students :hy 100% of HEIs

...to no students :by 76-99% of HEIs

...to no students :by 51-75% of HEIs

...to no students :by 26-50% of HEIs

...to no students :by 1-25% of HEIs

...to no students :by 0% of HEIs

L48.1. Please specify to which students

1.48.2. Please identify the fields of study in which the Diploma Supplement is issued

1.49.Ts the Dipl Suppl tissued to graduates in the third cycle?

PP

Yes, for all graduates of these programmes

1.49.1. Please specify

L50. Is there any itoring of how employers use the Diploma Supplement?

1.50.1. Please provide the most recent results regarding the level of satisfaction of employers:

150.2. Please provide a reference to the source of this information:

LS1.1s there any monitoring of how higher education institutions use the Diploma Supplement?

Yes M

L51.1. Please provide the most recent results regarding the level of satisfaction of institutions :

Although there is no formal monitoring on the specific use of DS by HEIs, two recent initiatives might be mentioned:

(1) In the framework of their work plan, the Bologna Experts (in close cooperation with the Ministry and the LLP Agency, AEF-Europe) gathered a focus group, comprising representatives of HEIs,
students and cmployers to get some insights of the perspective, use and appropriation of the DS. Following the outcomes ot this focus group, the Bologna Experts developed a promotional leaflet,
targeting students and future graduates to increase their awareness on the relevance and usefulness ofthe DS.

(2) The Ministry carried out a survey on the HEIs” practices and procedures for academic recognition. In this survey, HEIs” admission offices were asked aboul the use of DS for evaluating foreign
degrees/qualifications. It appears that the DS is not often used in this perspective. HEIs will instead refer to the credits system in which the degree/qualifications was awarded.

In general, from thosc initiatives but also various contacts with HEIs leaders, it appcars that the DS is scen as a too burcaucratic tool, whosc structurce is too narrow to describe properly the lcamning
path ofa student.



L52. In what language(s) is the Diploma Supplement issued?

French

L53. The Diploma Supplement is issued...

free of charge

153.1. Please specify the categories of students

1.53.2. Pleasc provide the amount and the reason for the fee

L54. Comments

L55. Do national higher education steering d mention joint or double degrees?

Yes v

L55.1 Please provide a reference to the legislation and/or cite the relevant articles

Chapter IV (art.81-82) of the Act of 7 November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf) defines the modalitics for the organisation of mobility schemes, joint organisation of
programmes as well as joint programmes and degrees. Beyond the legislative framework, the Ministry, in close cooperation with the Bologna Experts and the AEF-Europe, is drafting a guidelines
document on joint programmes/degrees whose main objective is to [oster joint programmes/degree within the Federation Wallonia-Brussels, by underlining the main advantages, existing instruments,
funding opportunitics, legal framework, cte. This document should be ready by Junce 2014.

Morcover, the Ministry has developed a tool to support all HEIs in developing, implementing and asscssing the internationalisation stratcgy, in which there is obviously a focus on joint
programmes/degrees. DIES (for Descripteurs d’internationlisation pour I'enseignement supérieur in French) is a multidimensional tool supporting the institutional steering of the intemationalisation of
higher education, based on the use of 100 descriptors of internationalisation. Facing the growing challenges of internationalisation in fulfilling the 3 main missions of HE, DIES intends to stinmlate
reflection on the diversity of internationalisation activitics and foster the development, implementation and cevaluation of “fit-for-purposcs™ internationalisation policics, while contributing to the
structuring and self-assessment of those intemationalisation practices and activities. Further information: http://www.enseignement.be/download.php?do_id=10625&do_check

L.56. Docs higher cducation legislation explicitly allow:

Establis hing joint programmes @yes ONo Obegislation not clear Obegislation does not mention joint degrees ONo answer
Awarding joint degrees @ves Ono Ochislation not clear Ochislation docs not mention joint degrees ONo answer

Recognition of QA decisions on joint degrees Oves Ono O[.egislation not clear O[egislation does not mention joint degrees ONo answer

L57. Pleasc cstimate the percentage of institutions in your country that award joint degrecs / arc involved in at least onc joint programme.

Award joint degrees Q100 % Q76-99 % Q51-75% 026-50% @11-25% Q6-10% O1-5% Q0% ONo answer
Participate in joint programmes Q100 % O76-99 % Q51-75 % O26-50 % @11-25% Q6-10% O1-5% Q0% ONo answer

L58. Pleasc cstimate the percentage of students in your country that graduated in the academic year 2012/13...

..with a joint degree  ©>10% O>7.5-10% O>5.7.5% 0>2.5-5% 0>0-2.5% Q0% ONo answer
—.from a joint programme ~ @>10% O>75-10% O>5-7.5% O>2.5-5% O>0-25% Q0% ONo answer

L59. Please estimate the share of joint programmes in the three cycles

First cycle (%) "20"

L59. Pleasc cstimate the sharc of joint programmes in the three cycles

Second cycle (%) "50"

L59. Please estimate the share of joint programmes in the three cycles

Third cycle (%) "30"

L60. Do you have information about study fields in which joint programmes / joint degrees are most common?

Yes v

1.60.1. Please explain briefly and mention/link to the source of this information

The AEQES plans external evaluations of clustered programmes (see http://www.aeqes.be/documents/20140311A EQESplandécennal2014-2024.pdf). A first insight on joint programmes is given on this
planning wherever the number of programmes differs fromthe number of HEIs. For example, “2 (3)” means that three HEIs are involved in two programmes, therefore there’s a collaboration between HEIs
to provide jointly a programme. To have a more precise picture of these collaborations, when the Agency writes to the HEIs to inform them of beginning of the evaluation process, each HEI completes a
detailed questionnaire to check the provision and mode of provision ofthe programmes.

L.61. Comments
L62. The BFUG working group on qualification frameworks has developed the following steps to assess the progress made in establishing an NQF. Please choose below the stage that best describes

your national situation.

10: The Framework has self-certified its compatibility with the European Framework for Higher Education
The Experts Committee met on 4 April 2013. The report on verification of the compatibility of the HE-QF with the QF-EHEA was thus presented and discussed. Stakeholders, representing the main HE
sectors, participated in the meeting to share the appropriation at the institutional level. The report will be finalised by mid-June and published on the Ministry website: www.enseignement.be/cces-fwb

L62.1. Please provide the date when the step was completed.

07-06-2014
L162.2. Is information on the development and/or revision of your NQF available through a national QF website?
Yes v

L62.3. Please provide the link to the website:

http//www.enseignement.be/indexphp?page=25784&navi=2760
This web page will be replaced by: www.enseignement.be/cces-fwb (under construction)

L63. At what level of the European Qualifications Framework (EQF) do you place school leaving qualifications giving standard access to higher education?



EQF level 4 or equivalent

L64. Have you referenced your higher education qualifications against EQF levels?

Yes: first, second and third cycle qualifications have been referenced against EQF levels 6,7,8

The referencing report was presented in December 2013 to the EQF Advisory Board and should be published soon on the EQF portal by the European Commission. However, the French-speaking
Belgian QF (covering all sectors of education and training) has not been formally adopted yet since it requests a cooperation agreement between the three regional/community governments in the
French-speaking Belgian entities. The draft cooperation agreement has been adopted by the governments and should be transmitted to the parliaments, following the May elections.

L64.1. Please provide a reference to official documents

The referencing report should be published on the EQF portal in September 2014.

L65. Have you referenced your short-cycle higher education qualifications against EQF levels?

Yes: short-cycle qualifications have been referenced against EQF level 5
The short-cycle qualifications are also positioned in the HE-QF and thus specific generic descriptors are defined for those qualifications. Those qualifications will be positioned at level 5 ofthe French-
speaking Belgian QF, corresponding to level 5 of the EQF.

1.65.1. Pleasc provide a referenec to official documents

The referencing report should be published on the EQF portal in September 2014.

L66. Which institution/organisation makes final decisions on recognising foreign qualifications for the purpose of ACADEMIC STUDY in your country?

Higher education institution whose decision is made without ENIC/NARIC centre advice
HEIs are autonomous for the admission decision of individuals holding foreign qualifications, but should respect the legal provisions regarding access and admission to higher education. HEIs might
also ask the support of the Ministry/ DGnon-compulsory cducation and scientific rescarch (and more specifically the ENIC-NARIC Centre), in casc of difficultics for asscssing forcign qualifications.

L67. Which institution/organisation makes final decisions on recognising forcign qualifications for the purpose of PROFESSIONAL EMPLOYMENT in your country?

Central (or regional) government authority (e.g. ministry) whose decision is made based on ENIC/NARIC centre advice

Within the DG non-compulsory education and scientific research, two units are dealing with recognition issues. The service lor academic and prolessional recognition of foreign higher education
degrees is responsible for informing applicants about the academic and professional recognition of foreign higher education qualifications and managing the requests for academic recognition of foreign
higher educations degrees. The ENIC-NARIC centre is part of the service for the management of the international dimension of higher education and is responsible for informing ndividuals, higher
cducation institutions, cmployers, ENIC-NARIC centres but also the above mentioned service about the recognition/accreditation of higher education institutions, programmes and qualifications, the
higher education systems of the Federation Wallonia-Brussels and abroad, etc. The ENIC-NARIC centre plays thus a role of expertise and support for a large number of users while the service for
academic and professional recognition of foreign higher education degrees is dealing directly with recognition requests.

However, it is important to underline that the academic recognition of foreign qualifications for professional purposes is not necessary in most of the cases. Indeed, private employers are free to hire
individuals with foreign qualifications without any formal decision by the Ministry. In the case of public employers, specific national qualifications (or comparable foreign qualifications) might be
required and thus the applicants should request a recognition decision to the Ministry.

L68. Which of the following statements is specified in national legislation?

Applicant's right to fair assessment of qualification

Recognition of qualification provided that no substantive differences can be
proven

‘Where recognition is not granted or is granted only partly, demons tration of
substantial differences by the competent authority

Where recognition is not granted or is granted only partly, the applicant has the
right to appeal

None of the above

L68.1. Please provide a reference to the relevant legislation

Articles 92-93 ofthe Act of 7 November 2013: hitp//www.gallilex.cfwb.be/document/pd/39681_002.pdL. Further information on the procedures and criteria (in French) on www.equivalences.cfwb.be,
follow “cnscignement supdricur ou universitaire”.

L168.2. What measures exist to ensure that these legal s are impl din practice?

The legal framework, including the execution texts, defines strictly those principles that should thus be applied by the Ministry. If not, applicants have right to appeal before the Ministry, the
ombudsman or the administrative course. As mentioned above, HEIs are autonomous in their admission decision but should still respect the legal provisions defined for the access/admission to higher
education. The legality of the decisions made by HEIs is controlled either by the Ministry or the Government commissioners and delegates. Moreover, the Ministry has initiated monitoring of the
procedures and practices of HEIs, through surveys, seminars, specific support.

L69. Howis a foreign qualification giving access to first cycle higher education in another country considered in an application for a first cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context
The Ministry (DG compulsory education) is competent for the recognition of foreign secondary-school leaving certificates, giving access to higher education. Although the procedure is non-automatic
and individualised, basically the rights a foreign certificate is giving to the holder will be recognised.

1.69.1. Please specify

L70. Howis a foreign qualification giving access to second cycle higher education in another country consideredin an application for a second cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context

1.70.1. Please specify

L71. Howis a foreign qualification giving access to third cycle higher education in another country considered in an application for a third cycle higher education programme in your country?

The qualification is considered in the same way as the qualification in the national context

L71.1. Please specify

L72. Do higher education institutions typically:

make recognition decisions at central level (this may include employing or involving experts who are competent in various IE systems and recognition of qualifications, a decision making body
consisting of members belonging to various parts of the HEl who have experience in credential evaluation; or other)

L72.1. Please explain



1.72.2. i you wish, please comment on the (possibly several) practical procedures of recognition at institutional level

L73. What measures exist to ensure that higher education institutions have fair recognition procedures for study and training periods abroad?

As mentioned above the legal framework is quite strict and the controlis made by the Ministry and the Government commissioners and delegates. In terms of recognition of study periods abroad, the
Bologna Experts, in close cooperation with the Ministry, the AEF-Europe and the Higher Mobility Council, have developed guidelines in order to guarantee fair recognition of study periods. This tool is
accessible on-line (in French): http://www.aef-europe.be/documents/EXPBOLOGuide_2011.pdf.

1.74. Comments



Data entry: (II Quality assurance)

IL1. Which situation applics in your country?

A single independent national agency for quality assurance has been established

IL1.1. Please specify

T1.2. What is the main outcome of an external review?

Formative advice on strengthening and enhancing quality

T1.2.1. For cach of the agencics, what is the main outcome of an external review?

IL2.2. Please specify

TL3. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

No

IL3.1. Please specify the normal impact of an external review

TL.4. Does the agency cover:

Public higher education institutions only
Public HEIs includc all organised and/or subsidised HEIs, including "frec” institutions.

IL4.1. Considered together, do the agencies cover:
1L.5. Do the agencies cover:

IL5.1. Please specify:

IL6. What is the main focus of the external evaluations undertaken?

Programmes
Tt should be however underlined that, although programmes are legally the only focus of the external quality assurance system, the evaluation reference framework also includes elements of institutional
evaluation, such as governance, internal quality assurance, internationalisation, material and human resources management, etc.

1L6.1. Are all institutions included?

IL6.2. Please specify

1L.6.3. Are all programmes in all cycles included?

1L6.4. Please specify

Only bachelor’s and master’s programmes are evaluated by the quality assurance agency (Agence pour I’évaluation de la qualité de I’enseignement supérieur, AEQES). Higher education diploma’s
(brevet d’enseignement supérieur), specialised bachelor’s, specialised master’s and doctorate programmes as well as the continuous training programmes are thus not assessed by the AEQES.

IL6.5. Are all institutions and all programmes included?

IL7. Are the outcomes of Quality Assurance evaluations made available to the public?

Allreports are publically available

1L8. Are the following issues typically included in external Quality Assurance Evaluations ?

Teaching ©ves ONo Om some cases ONo answer
Research  @Yes ONo Oftn some cases ONo answer
Student support services ©ves ONo Oln some cases ONo answer

Lifelong learning provision

Admissions processes

Student progression, drop-out and complction
Employability

Internal Quality Assurance / Management
system

Recognition policy and practice

IL8.1. Please specify

@ves ONo Ol some cases ONo answer
@ves ONo Ol some cases ONo answer
@ves ONo Ot some cases ONo answer
©ves ONo Om some cases ONo answer

@ves ONo Om some cases ONo answer

@yes ONo Ol some cases ONo answer

T1.8.2. For those issues that are typically included in external QA evaluation, please provide details on the criteria used. Please also provide the full reference to relevant documents



The following issues/dimensions are also evaluated: Institutional governance, including institutional communication and information, design, monitoring and review of programmes
Internal coherence of the programmes, including the definition and comnuinication of learning outcomes, organisation of the programmes, etc.
Efficicncy and cquity ofthe programmes, including the allocation of human and material resourccs, data collection, ctc.

Conceming the evaluation of research, the quality of research and research outputs are not assessed as such but mostly the articulation between teaching/learning and research, including the use of
research outcomes in the programmes, their contribution to the relevance ofthe programmes, etc.

IL8.3. Additional comments

The reference framework for the cvaluation of study programmes is available on the AEQES website in both French and English:

- http://aeqes.be/documents/R%C3%89F%C3%8IRENTIEI.pdf (French)

- http://aeqes.be/documents/REFERENTIEL ANGLS.pdf (English)

- http://aeqes.be/documents/REFERENTIELANGLS.pdf (Drafting and evaluation guidelines, in French)

- http://www.aeqes.be/documents/20121004A EQESCompilationAssessmentGuide2012.pdf (Drafting and evaluation guidelines, in English)

IL9. Does your national Quality Assurance system or legislative framework cxplicitly allow higher education institutions to choose a Quality Assurance Agency from outside your country as part of
the initial and/or periodic external QA review?

No

Although all bachclor’s and master’s programmes organised by the recognised HEIs should be assesscd by the AEQES only, the legal framework enables HEIs and/or the institutional councils to
request joint evaluation processes led by the AEQES with foreign partners. In this perspective, the engineering programmes were jointly evaluated by the AEQES and the French Conmmission des Titres
d’Ingénieur and the music programmes are currently evaluated by the AEQES with the Association européenne des Conservatoires.

T1.9.1. Please explain the differences
IL9.2. Please specify which institutions are able to choose

I1.10. Which conditions apply to the choice of a Quality Assurance Agency for cross border review?

1L10.1. How many higher education institutions have used this opportunity?

TL.11. In the case of international joint and double degree programmes, are quality assurance decisions of QA agencies registered abroad recognised in your country?

No, QA agency decisions are not recognised.
Decisions taken by forcign QA agencics arc taken into account in the cvaluation; however, legally only the AEQES is the competent body for the evaluation of programmes organiscd by HEIs of the
Federation Wallonia-Brussels.

IL11.2. Please specify
T1.12. Additional comments

IL13. Does your legislation or steering documents encourage your national QA agency(ies) to be:

O Listedin BQAR

Member of ENQA

O Thereis no specification within the current legislation or steering documents
@ Yes, for an application to EQAR

Yes, for the purposc of ENQA membership

(] Yes, for other purposes

O An evaluation is planned before the 2015 Ministerial Meeting in Yerevan but has
not yet taken place

0O ™o

IL15.Ts there a formal requircment that students are involved

In governance structures of national QA agencies
As full members in external review teams

As observers in cxternal review teams

In the preparation of self evaluation reports

In the decision making process for external reviews

In follow-up procedures

IL15.1. Please specify

@yes. it is compulsory OYes, itis advised ONo Oln some cases ONo answer
Och, it is compulsory @ch, it is advised ONo OIn some cascs ONo answer
OYes, it is compulsory OYes, itis advised @No O some cases ONo answer
@Yes, it is compulsory OYes, itis advised ONo Omn some cases ONo answer
Oves, it is compulsory @Yes, itis advised ONo Oln some cases ONo answer

Opes. it is compulsory @Yes, itis advised ONo Qln some cases ONo answer

IL16. Is there a formal requirement that international peers/experts arce involved?

In governance structures of national QA agencies?
As full members in external review teams

As obscrvers in external review teams

In the decision making process for external reviews

n follow-up procedures
1L16.1. Please specify

IL17.Is there a formal requirement that academic staff are involved

In governance structures of national QA agencies?

OYES, it is compulsory @VES. it is advised ONO Qln some cases ONo answer
@YES, it is compulsory OYES, it is advised ONO OTn some cases ONo answer
OYES, it is compulsory OYES, itis advised @NO Oln some cases ONo answer
@YES, it is compulsory OYES, it is advised ONO O some cases ONo answer
OYES, it is compulsory @YES. it is advised ONO Qln some cases ONo answer

@yes. it is compulsory OYes, itis advised ONo Qln some cases ONo answer



As full members in external review teams @Yo, it is compulsory Oes, it is advised ONo Oln some cases ONo answer
As obscrvers in external review teams @ Ves, it is compulsory Ofes, itis advised ONo OTn some cases ONo answer
In the decision making process for external reviews @Yes, it is compulsory OYes, it is advised ONo O some cases ONo answer

Tn follow-up procedures @Yes, it is compulsory OYes, itis advised ONo O some cases ONo answer

IL17.1. Please specify

IL18.Is there a formal requirement that employers are involved

In governance structures of national QA agencies?  ®ves, it is compulsory Oes, it is advised ONo Oln some cases ONo answer
As full members in external reviewteams ~ @Yes, it is compulsory Oes, it is advised ONo Oln some cases ONo answer

As observers in external review teams ~ @©Yes, it is compulsory Och, itis advised ONo Oln some cases ONo answer

In the decision making process for external reviews @Yes, it is compulsory OYes, itis advised ONo OTn some cases ONo answer

In follow-up procedures @ves, it is compulsory OYes, itis advised ONo Omn some cases ONo answer

T.18.1. Please specify

IL20. Are there formal requirements for higher education institutions to develop internal quality assurance systems?

Yes

1L.20.1. Please specify these requirements and the relevant source

The article 9 of the Act of 7 November 2013 stipulates that HEIs shall ensure the follow-up and the quality assurance of all their activities and take all necessary measures for an effective self-evaluation
process and its follow-up. It was already stipulated in the Act of 31 March 2004 (http://www.gallilex.cfwb.be/document/pdf/28769_013.pdf).

IL21. Who is primarily responsible for deciding the focus of internal quality assurance processes?

Combination of above
Considering the strict legal framework for QA in HE, as well as the methodology and the evaluation framework reference developed by the QA, the internal QA processes managed exclusively by HEIs
are based on those external QA elements.

1.21.1. Please specify

IL22. Are there formal requirements for students to be involved in internal quality assurance systems?

Yes

1L22.1. Please specify

I1.23. is there a requirement for students to be involved in the preparation of self evaluation reports ?

Yes
O No

O ™ some cases

T1.23.1. Please specify

1L.24. is there a requirement for students to be involved in decision-making as an outcome of evaluation?

No

T1.24.1. Please specify

1L.25. How many higher education institutions have publis hed a strategy/policy for the continuous enhancement of quality in the past 5 years?

1-24%

11.26. How many higher education institutions have arrangements in place for the internal approval, monitoring and periodic review of programmes and awards ?
25-49%

11.26.1. Please describe what kind of arrangements are in place.

1L27. How many higher education institutions publish up to date and objective information about the programmes and awards offered?

100%

T1.28. How many higher education institutions publish critical and negative outcomes of Quality Assurance evaluations?

1-24%

11.29. Are higher education institutions' recognition policy and practice typically evaluated in Internal Quality Assurance processes within the institution?

Yes

Although there is no formal indication that recognition is systematically reviewed in internal QA processes, the fact that the evaluation reference framework of the AEQES strictly includes the
recognition issue (foraccess and admission) pushes HEIs to monitor recognition of qualifications. Nevertheless, it is difficult to provide precise information on how recognition is internally quality
assured.

11.29.1. Please explain



Data entry: (IIl Social dimension)

TIL Policy background: In the framework of the Bologna Process, the ministers responsible for higher education agreed that the student body entering, participating in and completing higher
education at all levels should reflect the diversity of the population living in the different European regions (London Communiqué, 18 May 2007).

IIL1. How is the objective of widening participation reflected in steering documents of your country?

Tt is reflected through a set of concrete measures

II1.1.1. Please indicate these measures in the form of bullet points:

The Policy Declaration of the Government of the French Community 2009-2014 puts a strong cmphasis on social dimension of higher cducation, in terms of access, retention and completion:
http://www.gcf.be/dmdocuments/declaration_politique_communautaire.pdf.

The Policy Declaration has led to the adoption of various legal instruments, related to various clements ofthe social dimension of higher cducation:

- The Act of 19 July 2010 on free higher education and its democratisation (http://www.gallilex.cfwb.be/document/pdf/35701_000.pdf) mainly targets the student population from lower socio-economic
background;

- The Act of 7November 2013 defining the landscape of higher education and the academic organisation of studies (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf) is the main new
structuring framework for higher education and thus many elements, including a unique student status, the flexibilisation of learning path, the student support service, the support for successful
completion, ctc.

- The Act of 30 January 2014 on the inclusive higher education (http://www.gallilex.cfivb.be/document/pdf/39922_000.pdf) mainly targets student population with disabilities.

II1.2. Do steering documents of your country refer to any quantitative objectives to be reached regarding the population entering, participating in and/or pleting higher education?

No, there are no specific quantitative objectives to be reached

IIL2.1. Please indicate which statement(s) best describe(s) your country-specific situation: The quantitative objectives are formulated in terms of...

O student population entering HE

O student population participating in HE
O student population completing HE

(m] graduates entering the labour market

TM1.2.2. Pleasc specify the quantitative objectives and the period they cover. Please also indicate the steering documents in which they are stipulated (reference andlink).

111.2.3. Please indicate which underrepresented groups are covered by the quantitative objectives, what they are and which period they cover. Please also indicate the steering documents in which they
are stipulated (reference andlink).

Students with disabilities :Objective set and period covered
Students with disabilities :Policy document (reference and link)
Adults/mature students:Objective set and period covered
Adults/mature students:Policy document (reference and link)

Students from lower socio-economic background/lower socio-economic
group:Objective set and period covered

Students from lower socio-economic background/lower socio-economic group:Policy
document (reference and link)

Male/female (gender groups):Objective set and period covered
Male/female (gender groups):Policy document (reference and link)
Ethnic, cultural, religious or linguistic minoritics (pleasc specify):Objective sct and

period covered

Ethnic, cultural, religious or linguistic minorities (please specify):Policy document
(reference and link)

Students living in specific gecographical arcas (c.g. rural arcas):Objective sct and
period covered

Students living in specific geographical areas (e.g. rural areas):Policy document
(reference and link)

Migrants :Objective sct and period covered
Migrants:Policy document (reference and link)
Migrants' children:Objective set and period covered
Migrants' children:Policy document (reference and link)
Other groups:Objective set and period covered

Other groups :Policy document (reference and link)

111.2.4. Comments

IIL.3. Are there any mechanisms in your country, which encourage or oblige higher education institutions to participate in a systematic monitoring of the composition of the student body?

Yes v

IIL3.1. Please provide a short description of the mechanisms in place:

Monitoring mechanisms arc in place at two levels at least:

(1) In the external quality assurance system implemented by the quality assurance agency (Agence pour I’évaluation de la qualité de ’enseignement supérieur, AEQES), the evaluation reference
framework specifically tackles the equity of study programmes. Through the dimension 4.3, the AEQES and the independent experts group evaluate the faimess in terms of student reception, progress
monitoring and support. They assess how the HEl ensures that the arrangements set up for providing students with guidance, orientation and support in their learning paths are fair, adequate and
suitable for achicving the programme’s objectives. Further information:



- http://acqes.be/documents/REFERENTIEL ANGLS.pdf
- http://www.aeqes.be/documents/20121004A EQESCompilation AssessmentGuide2012.pdf

(2) In the data collection on higher cducation carricd out by the Higher Education Obscrvatory (Obscrvatoire de 'enscignement supéricur), various indicators concerning the student population arc
produced. These are produced based the data provided by individual HEIs and cover mainly the socio-economic conditions, learning path, gender, nationality, prior education, etc. Further information
(in French): http://www.ocs.cfwb.be/indexphp?id=indic.

TIL4. Please indicate the stages at which the composition of the student body is subject to systematic monitoring and the student characteristics which are taken into account at these stages. If there
is no systematic monitoring at the given stage, please tick "not applicable".

Disability:At entry to HE

Disability:During HE studies

Disability:At graduation

Disability:After graduation

Labour market status prior to the entry to HE:At entry to HE

Labour market status prior to the entry to HE:During HE studies

Labour market status prior to the entry to HE:At graduation

Labour market status prior to the entry to HE:After graduation
Age:At entry to HE
Age:During HE studies

Age:At graduation

Age:After graduation

Type and level of qualification achieved prior to entry to HE:At entry to HE
Type and level of qualification achieved prior to entry to HE:During HE studies
Type and level of qualification achieved prior to entry to HE: At graduation
Type and level of qualification achieved prior to entry to HE: After graduation
Socio-economic background:At entry to HE

Socio-economic background:During HE studies

Socio-economic background:At graduation

Socio-cconomic background:After graduation

Gender:At entry to HE

Gender:During HE studies

Gender:At graduation

Gender:After graduation

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At entry to HE

Ethnie, cultural, religious or linguistic minority status (please specify in
comments ):During HE studies

Ethnic, cultural, religious or linguistic minority status (please specify in
comments):At graduation

Ethnie, cultural, religious or linguistic minority status (please specify in
comments ):After graduation

Religion:At entry to HE
Religion:During HE studies
Religion:At graduation

Religion:After graduation
Migrant status (migrants or migrants' children):At entry to HE
Migrant status (migrants or migrants' children):During HE studies

Migrant status (migrants or migrants' children):At graduation

Migrant status (migrants or migrants' children):After graduation
Other characteristics:At entry to HE

Other characteristics :During HE studies

Other characteristics:At graduation

Other characteristics :After graduation

Not applicable (no systematic monitoring at the given stage):At entry to HE

Not applicable (no systematic monitoring at the given stage):During HE studies

Not applicable (no systematic monitoring at the given stage):At gradnation

Not applicable (no systematic monitoring at the given stage):After graduation
IIL4.1. Please speficy how ethnic, cultural, religious or linguistic minority status is taken into account:

TIL4.2. Please specify which other student characteristics are taken into account in the monitoring:

The other characteristics taken into account are:
- Nationality
- Residency

Concerning the monitoring after graduation, until now HEIs have been autonomous in monitoring graduates. Obviously, many HEIs have implemented track-in mechanisms, in particular in universities



and in some specific ficld. A coopcration agreement between the various French-speaking federated entities has been adopted in Spring 2014 and will cnable a systcmatic monitoring at macro-level of
learers before, during and after the leaming experience.

1I1.4.3. Comments

TILS. Please s pecify who monitors the composition of the student body
HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):During HE studies

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITHOUT obligation to submit data to another body (e.g. ministry, statistical
agency/office):After graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At entry to HE

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/otfice):During HE studies

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office):At graduation

HEIs, WITH obligation to submit data to another body (e.g. ministry, statistical
agency/office): After graduation

= =
< «

Ministry/governmental body:At entry to HE
Ministry/governmental body:During HE studies
Minis try/governmental body:At graduation

Ministry/governmental body:After graduation

Indk dent bodics/s ies:At entry to HE

Ind dent bodies/: ies:During HE studies

P

Independent bodies/agencies:At graduation

Tndependent bodies/agencies :After graduation
Other:At entry to HE

Other:During HE studies

Other:At graduation

Other:After graduation

No systematic monitoring:At entry to HE

No systematic monitoring:During HE studies

No systematic monitoring:At graduation

No systematic monitoring:After graduation

TII.5.1. Please specify which other organisation monitors the composition of the student body

TI1.5.2. If at certain stages you chose several options, please explain the distribution of responsibilities between different parties involved:

The Higher Education Observatory (Observatoire de I’enseignement supérieur) is part of the Ministry of the Federation Wallonia-Brussels and is the main data collector for the higher education sector.
As mentioned above, the AEQES — which is an independent quality assurance agency — is also collecting some data (mainly qualitative) through the external quality assurance system

111.5.3. Comments

IIL6. In your country, are there legal restrictions on collecting or publishing data on certain student characteristics (e.g. ethnic background of students)?

...collect data on certain student characteristics  ONo legal restrictions apply to... ©some legal restrictions apply to... ONo answer

..publish data on certain student characteristics OnNo legal restrictions apply to... @some legal restrictions apply to... ONo answer

IIL6.1. Please specity which data cannot be collected or publis hed and why.
In gencral, the federal law of 8 December 1992 on privacy protection related to the processing of personal data forbids the use and publication of personal data. Therefore, all data, statistics and

ndicators produced and published by the Observatory are of general scope.

The federal law also forbids to collect, use and publish personal data related to:

- racial or ethnic origin, political opinions, religious or philosophical beliefs, trade-union membership, sexual life;
- health conditions;

-judicial status, prosecutions, suspicions and convictions.

Further information (in English): http://www.privacycommission.be/en/privacy-act.
IIL7. Are the results of monitoring activities related to different stages (i.e. at entry, during studies, at graduation, after graduation) publicly available?
Yes v

1I1.7.1. How are these results published?

Information is aggregated
Depending on the relevance of the data collected, information might also be aggregated by types of higher education (university, university college, arts college and “social advancement”
nstitutions™), by study fields, etc.

TIL7.2. Please provide details on where the results of the monitoring activities can be consulted.

Website of the Higher Education Observatory (Observatoire de [’enseignement supérieur): www.oes.cfwb.be.



TIL8. From the data collected in your monitoring system, what have been the main changes in the composition of the student body during the last ten years?

The establishment of the Higher Education Observatory is quite recent, as it was established by the act of 18 July 2008. Therefore it is difficult to provide a full picture of'the main changes in the
composition of the student population. However, we might underline:

- A significant increase of the student population in higher education, fromabout 114.000 students enrolled in 1990-91 to 170.000 students in 2010-2011 (see: http//www.oes.cfwb.be/indexphp?id=1660);
- The gender parity index has remained quite stable during the period 2005-2011, being 1.28, namely 128 female students for 100 male students enrolled in higher education (see:
http://www.ocs.cfwb.be/index php?id=1470);

- The student population has ntemationalised: m 2010-2011, about 20% of the student population were non-Belgian nationals (see: http://www.oes.cfwb.be/indexphp?id=1661);

- There has been an increase of students with a public grant, from 24 389 in 2000-2001 to 34 165 in 2010-2011.

TIL9. Please choose the statement that best describes your country-specific situation:

Individuals that meet standard entry requirements have...

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:Universities

a guaranteed right to higher education in ALL fields and they are commonly accepted
to the institution of their own (first) choice:HEIs other than universitics

a guaranteed right to higher education in ALL fields but they are often offereda
place at an institution that is NOT their own (first) choice:Universities

a guaranteed right to higher education in ALL fields but they are often offereda
place at an institution that is NOT their own (first) choice:HEIs other than
universities

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:Universitics

a guaranteed right to higher education in SOME fields and they are commonly
accepted to the institution of their own (first) choice:HEIls other than universities

a guaranteed right to higher education in SOME fields but they are often offered a
place at an institution that is NOT their own (first) choice:Universitics

a guarantced right to higher cducation in SOME ficlds but they are often offered a
place at an institution that is NOT their own (first) choice:HEIls other than
universities

no guaranteed right to higher education:Universities

no guaranteed right to higher education:HEIs other than universitics

IL9.1. Pleasc specify which ficlds are exeluded:

T1.9.2. Comments

The higher education system in the Federation Wallonia-Brussels is characterised by a high degree of democratisation, in particular in terms of access to higher education studies. Indeed, the
Federation Wallonia-Brusscls forbids the application of quotas. Holding an upper sccondary school-leaving certificate (certificat d’enscignement secondaire supéricur, CESS), or any other foreign
qualification recognised as equivalent, permits the admission to a first cycle programme.

There are nevertheless exceptions to this freedomof access, in specific study fields:

- Students seeking admission to first cycle programme in civil engineering sciences must pass a special entrance examination, jointly organised by all universities;

- Students sccking admission to first cycle programme in medical scicnces must sit an orientation test, which is identical and simultancous across all universitics;

- Students seeking admission to a first cycle programmes organised by the arts colleges are required to pass an admission examination organised individually by each arts college.

IIL10. Please explain on what basis higher education institutions most commonly select students:

Level of achievement in standard entry requirements : Universities

Level of achievement in standard entry requirements:HEIs other than universities
Entry examinations for all programmes:Universities

Entry examinations for all programmes:HEIs other than universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:Universities

Entry examinations for some programmes, and level of achievement in standard entry
requirements for others:HEIs other than universities

Other:Universities

Other:HEIs other than universities

TL10.1. Please specify which other eriteria apply:
TIL10.2. Comments

IIL11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 1 "Belgian upper secondary-school leaving certificate”

IL11. Pleasc describe up to five main access routes to higher education (including, but not limited to, cntry with a school leaving certificate, entry with a vocational cducation certificate, entry without
formal certification).

Route 2 "Foreign upper secondary-school leaving certificate, depending on the equivalence decision made by the Ministry"

TL.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 3 "Without any upper secondary-school leaving certificate, upon successful completion of an admission examination organised by HEIs or passing a jury organised by the Ministry"

TII.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).



Route 4 " After successful completion of technical or vocation secondary education, an upper secondary-school leaving certificate is awarded with same effects as the one in general secondary
education"

TL.11. Please describe up to five main access routes to higher education (including, but not limited to, entry with a school leaving certificate, entry with a vocational education certificate, entry without
formal certification).

Route 5""
TII.12. The different routes are opening access to...

{M_11_SQ001}  @all HEIs /HE programmes Qsome HEs / HE programmes ONo answer
{IIL_11_SQ002} Qull HEIs /HE programmes @some HEIs / HE programmes ONo answer
{TI_11_SQ003} Qall HEIs /HE programmes @some HEls / HE programmes ONo answer
{IL_11_SQ004} @all HEIs /HE programmes Qsome HEIs / HE programmes OnNo answer
{lIL 11_SQ005} Qall HEIs /HE programmes Qsome HEIs / HE programmes @No answer

IIL12.1. For routes that only open access to some HEIs or programmes, please specify to which institutions/programmes they do open access and to which institutions/programmes they do not open
access:

The admission examination organised by HEIs and the jury organised by the Ministry might give access to specific higher education study fields.
IIL13. Pleasc provide the percentages of students entering through cach aceess route. If you cannot provide the exact percentages, please provide at least approximate data (estimates). Pleasc indicate
in the appropriate text field whether the information is based on official data or an estimate.

{Ill_11_SQ001}:% of students entering HE through this access route

{IIl_11_SQ001}:Official data based on central level monitoring, including
surveys

{IlI 11_SQO001}:Estimates 56
I 11 _SQO001}:Impossible to say (no official data and impossible to estimate)
L 11 po: y po:
{IIL 11_SQ002}:% of students entering HE through this access route

{Ill_11_SQO002}:Official data based on central level monitoring, including
surveys

{II_11_SQ002}:Estimates 16
{II1_11_SQO002}:Impossible to say (no official data and impossible to estimate)
{lIL 11_SQ003}:% of students entering HE through this access route

{1l 11_SQ003}:Official data based on central level monitoring, including
surveys

(¥}

{IM_11_SQ003}:Estimates
{IIT_11_SQO003}:Impossible to say (no official data and impossible to estimate)
{IIT_11_SQ004}:% of students entering HE through this access route

{11 11_SQ004}:Official data based on central level monitoring, including
surveys

{IIl_11_SQ004}:Estimates 26
{IIL_11_SQ004}:Impossiblec to say (no official data and impossible to cstimate)
{Ill_11_SQ005}:% of students entering HE through this access route

{Ill_11_SQ005}:Official data based on central level monitoring, including
surveys

{III_11_SQ005}:Estimates
{IIL 11_SQO005}:Impossible to say (no official data and impossible to estimate)

IIL13.1. Please indicate the source of the official data:
T.13.2. Comments

IIL14. Are there any incentives for higher education institutions te admit non-traditional students?

Yes v

I11.14.1. Please indicate which incentives exist and how they operate.
Do they apply to all HEIs or only to some HEIs? If they only apply to some HEIs, please indicate to which ones.

Various structural elements enhancing the participation of non-traditional students should be underlined:

(1) The “social advancement™ higher education (enseignement supérieur de promotion sociale) is per se targeting ‘non-traditional’ students as only adult students can be admitted. The structure, the
tcaching and learning modalitics and tools arc cnabling more flexible and personalised learning path.

(2) AIl HEIs should legally recognise prior formal, non-formal and informal leaming (valorisation des acquis de I'expérience, VAE) and provide the necessary support to those non-traditional students.
(3) All HEIs might legally organise ‘continuous training” programmes (formation continue), that are specifically targeting professionals in most of'the cases.

(4) Since the academic year 2011-2012, some university colleges are organised “dual” master’s programmes (master en alternance), offering the possibility to students to acquire leaming outcomes in
both an HEl and a enterprise while earning a basic salary.

(5) AL HEIs arc also offering part-time or “out-of-hour” programmes (programmes a horaire décalé), for which the leaming activitics arc organised in the evenings or during the weckends.

11L15. Comments

IIL16. In your country, are there any bridging programmes for HE candidates who do not possess standard qualification(s) opening access to higher education?

Yes, such programmes exist and they are targeted at those who left school prior to the completion of any type of upper secondary education.
Yes, such programmes exist and they are targeted at those who have completed an upper secondary programme which does not allow direct access to higher education.
No, such programmes do not exist.

I11.16.1. Please provide details on these programmes, the qualifications they lead to (e.g. standard upper secondary school leaving certificate, qualification/certificate that differs from the standard



upper secondary school leaving certificate) and the number of participants completing the courses (latest available statistics):

However, there are not programmes as such but admission cxaminations organisced by HEIs and jurys organised by the Ministry.
TIL.17. Comments

11L18. Can higher education candidates without standard qualifications be admitted to higher education on the basis of the recognition of their prior non-formal and informal learning?

Yes, this is possible in all higher education institutions/programmes.

IIL18.1. Please indicate the steering documents on which admission to HE on the basis of recognition of prior non-formal and informal learning is based (if any):

Articles 117-120 of'the Act of 7 November 2013: http//www.gallilex. cfwb.be/document/pdf/39681_002.pdt

1I1.19. Please choose the statement that best applies to your country-specific situation:

Access to the recognition procedures is a legal right for candidates and all/some HEIs (as indicated above) must provide relevant procedures.

T1.20. In your country, do steering documents refer to any specific requirements for HE candidates who would like to gain access to HE based on the recognition of their non-formal and informal
learning?

] Yes, steering documents refer to specific age requircments

@ Yes, steering documents refer to requirements related to the duration of prior professional experience
0 Yes, steering documents refer to other requirements

@] No, there is no reference in steering documents to any requirements

T1.20.1. If steering documents contain refercnces to specifie requirements, pleasc provide the details on the exact formulation here:

As stipulated in article 119 §1 of the Act of 7 November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf), the minimal duration of the professional or personal experience should be of S
years.

T1.20.2. Please also provide the full reference(s) to relevant document(s) here:

Articles 117-120 of the Act of 7 November 2013: http:/www.gallilex.cfiwb.be/document/pdf/39681_002.pdf

I1.21. Bascd on official statistics or estimates please indicate the proportion of students entering higher education through the recognition of non-formal and informal learning (i.c. without standard
HE entry qualifications):

1-5%
T1.21.1. Please indicate the source of this information

Estimates

I1.21.2. Please specify:

T.22. Comments

The estimates are based on the activity report of the interuniversity LLL commission, available (in French) on: http://www.vae-universite.be. Thus, these do not include the recognition of prior learning
madc by other types of HEIs.

111.23. Is student retention and/or completion defined as an objective in the steering documents in your country?

Yes v

T1.23.1. Please specify how this objective is defined:

In the Act of 7 November 2013 (http://www.gallilexcfwb.be/document/pdf/39681_002.pd1), the support for successful completion (aide a la réussite) is defined as a set of supportive measures to
cnhance successful completion of the student population enrolled in the first ycar of a first cycle programme. Those measures cncompass, in particular:

- The establishment of higher teaching centres (centre de didactique supérieur) in every academic cluster (pdle académique), whose main missions are to counsel, train and support teaching staft;
- The organisation of specitic supportive activities for students in order to make themacquire new learning methodologies and skills;

- The provision of self-assessment tools for students;

- The organisation of specific remedial activities for students facing difficulties in their study programmes;

- The counselling of students in the orientation/re-orientation for further studics.

It should be underlined that the focus on dropout and completion is not new. Already in the ‘Bologna Act’ of 2004 (http://www.gallilex cfwb.be/document/pd/28769_005.pdf) and the ‘democratisation
Act’ 0f 2008 (http://www.gallilex.cfwb.be/document/pdf/33275_002.pdt), specific measures — including additional funding for ITEIs — were foreseen. The Policy Declaration of the Government of the
French Community 2009-2014 puts also a strong emphasis on completion and retention (see p.65, http//www.gcf.be/dmdocuments/declaration_politique_communautaire.pdf).

T.23.2. Please also provide the full reference(s) to all relevant document(s).

See above.

1L24. In your country, are targets set to measure progress regarding student retention and/or completion?

I1.24.1. Please describe the targets:

T1.24.2. Please also provide the full reference(s) to all relevant document(s).

IIL25. Are under-represented groups of students specifically targeted in your policies to increase completion rates?

Yes, underrepresented groups of students arc targeted

11.25.1. Please specify the groups of students that are targeted:

The 1st generation students are specifically targeted by those measures, namely students enrolled for the first time in higher education.

T1.25.2. Please also provide the full reference(s) to all relevant document(s ):

Chapter X1 of The Act of 7 November 2013: http//www.gallilexcfwb.be/document/pd/39681_002.pdf.

1L26. In your country, are there any specific measures to improve retention rates of first year students?

Yes M

II1.26.1. Please describe the measures:



See answer to question 22.

T1.26.2. Please also provide the full reference(s) to all relevant document(s ):

Chapter XI of The Act of 7 November 2013: http://www.gallilex.cfwb.be/document/pd/39681_002.pdf.

IIL27. Are there any incentives in your country encouraging students to complete their studies within a limited period of time (e.g. 3-4 years for a bachelor degree)?

No, there arc no incentives encouraging students to complete their studics within a limited period of time

111.27.1. Please provide details on the incentives that exist in your country:

II1.27.2. Please also provide the full reference(s) to all relevant document(s):

TI1.28. Does the impr t of pletion/drop-out rates have an impact on HEIs' funding?

(] Yes, within a (unding [ormula
(] Yes, as a performance-based mechanism

@ No

TL28.1. Please provide details how:
111.28.2. Please also provide the full reference(s) to all relevant document(s):

T1.29. Are there any other non-financial mechanisms/incentives in place to help HEIs improve student completion rates?

Yes v

T1.29.1. Please provide details:

Through the external QA systeny, the programmes evaluation carried out by the quality assurance agency (Agence pour I’évaluation de la qualité de ’enseignement supérieur, AEQES) is certainly an
incentive to improve student completion and retention rate. In the evaluation reference system (http://acqes.be/documents/REFERENTIELANGLS.pdf) , the criteria 4 gives a strong emphasis on the
capacities, resources, mechanisms implemented by individual HEIs to improve completion and retention.

T1.29.2. Please also provide the full reference(s) to all relevant document(s).

Evaluation reference systemof the quality assurance agency: http://aeqes.be/documents/REFERENTIEL ANGLS.pdf.

TL.30. Comments

II1.31. Are student completion rates systematically measured in your country?

Yes, at the end of the 1st cycle
73] Yes, at the end of the 2nd cycle
(@] No, completion rates arc not measurcd

T.31.1. Please also provide the full reference(s) to relevant document(s):

Chapter X1 of the Act of 7 November 2013: http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf

TL31.2. Comments
111.32. In your country, are pletion rates calculated for underrepresented groups of students?
Yes v

T.32.1. Please specify for which underrepresented groups data is calculated:

For Ist generation students.

T1.32.2. Please also provide the full reference(s) to relevant document(s):
Chapter XT of the Act of 7 November 2013: http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf
IL.33. Based on your official data, please provide the following information:
Completion rate of 1st cycle programmes, most recent available year:% according to  Professional-oriented programimes organised by HEIls (except universities): 52%; academic-oriented
official data based on central level monitoring  programmes organiscd by HEIS (cxcept universitics): 57%
Completion ratc of 1st cycle programmes, most reeent available year:Year 2011
Completion rate of 1st cycle programmes, most recent available year:not available

Completion rate of 1st cycle programmes 5 years earlier (than most recent available
vear):% according to official data based on central level monitoring

Completion rate of 1st cycle programmes 5 years earlier (than most recent available
year):Year

Completion rate of 1st cycle programmes 5 years earlier (than most recent available
year):not available

Completion rate of 2nd cycle programmes, most recent available year:% according 50%

to official data bascd on central level monitoring °

Completion rate of 2nd cycle programmes, most recent available year:Year 2011
Completion rate of 2nd cycle programmes, most recent available year:not available

Completion rate of 2nd cycle programmes 5 years earlier:% according to official
data based on central level monitoring

Completion rate of 2nd cycle programmes 5 years earlier:Year
Completion rate of 2nd cycle programmes 5 years earlier:not available  x

Completion rate of programmes not divided into two cycles, most recent available
year:% according to official data based on central level monitoring



Completion rate of programmes not divided into two cycles, most recent available
year:Year

Completion rate of programmes not divided into two cycles, most recent available
year:not available

Completion rate of programmes not divided into two cycles 5 years earlier :%
according to official data based on central level monitoring

Completion rate of programmes not divided into two cycles 5 years earlier :Year

Completion rate of programmes not divided into two cycles 5 years earlier :not
available

11L34. Comments

TL.35. Are student drop-out rates systematically measuredin your country?

Yes, at the end of each year

IL.35.1. Please also provide the full reference(s) to relevant document(s):

The drop-out rates are followed through the tracking of students’ path on a specific period of time. See indicator 3.2 (in French): http://www.oes.cfwb.be/indexphp?id=indic.

1IL36. In your country, are drop-out rates calculated for underrepresented groups of students?

Yes v

111.36.1. Please specify for which groups data is calculated:

For 1st generation students and male/female students.

T.36.2. Please also provide the full reference(s) to relevant document(s):

See indicator 3.2 (in French): http://www.oes.cfwb.be/indexphp?id=indic.

TL.37. In your country, how are students who change study programme considered?

They are counted only in the cohort of their new programme

IL.37.1. Please specify

T.38. Are data on drop-out rates publicly available in your country?
Yes M

TIL38.1. Please specify by which organisation and how frequently:

The Higher Education Observatory (Observatoire de I’enseignement supérieur) collects annually the necessary data to develop specific indicators on the leamning pathway of the student population.
These indicators 3.1-3.4 can be found (In French) on: http://www.oes.ctwb.be/index php?id=indic.

T.38.2. Please also provide the full reference(s) to relevant document(s) or websites:

These indicators 3.1-3.4 can be found (In French) on: http://www.oes.cfwb.be/index php?id=indic.

TIL39. Based on your official data, please provide the following information:
Drop-out in first year of 1st cycle programmes, most recent available year:%
according to official data based on central level monitoring
Drop-out in first year of 1st cycle programmes, most recent available year:Year

Drop-out in first year of 1st cycle programmes, most recent available year:not
available

Drop-out in first year of 1st cycle programmes 5 years carlier (than most recent
available year):% according to official data based on central level monitoring

Drop-out in first year of 1st cycle programmes 5 years earlier (than most recent
available year):Year

Drop-out in first year of 1st cycle programmes 5 years carlier (than most recent
ilable year):not

Slabl

Drop-out in 1st cycle programmes, most recent available year:% according to
official data based on central level monitoring

Drop-out in 1st cycle programmes, most recent available year:Year
Drop-out in 1st cycle programmes, most recent available year:not available

Drop-out in 1st cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 1st cycle programmes 5 years earlier:Year
Drop-out in 1st cycle programmes 5 years earlier:not available

Drop-out in 2nd cycle programmes, most recent available year:% according to
official data based on central level monitoring

Drop-out in 2nd cycle programmes, most recent available year:Year
Drop-out in 2nd cycle programmes, most recent available year:not available

Drop-out in 2nd cycle programmes 5 years earlier:% according to official data based
on central level monitoring

Drop-out in 2nd cyele programmes 5 years carlicr:Year
Drop-out in 2nd cycle programmes 5 years earlier:not available

Drop-out in programmes not divided into two cycles, most recent available year:%
according to official data based on central level monitoring

Drop-out in programmes not divided into two cycles, most recent available year:Year

Professional-oriented BA programmes : 31,6%; academic-oriented BA programmes organised by HEIs,
except universities : 23,1%; academic-oriented BA programmes organised by universities: 28,5%

2011

Professional-oriented BA programmes : 45%; academic-oriented BA programmes organised by HEIs, except
universitics : 35%

2011



Drop-out in programmes not divided into two eycles, most recent available year:not
available

Drop-out in programmes not divided into two cycles 5 years earlier :% according to
official data based on central level monitoring

Drop-out in programmes not divided into two cycles S years earlier :Year

Drop-out in programmes not divided into two eycles 5 years carlier :not available  x

T1.40. Comments

111.41. Note: While higher education institutions offer multiple services, in the following questions the focus lies on academic guidance services, career guidance services and psychological guidance
services.

TII.42. What kind of student services are commonly provided by higher education institutions?

Academic guidance services
Career guidance services
Psychological counselling services
Other

No services

ORRR®

IIL42.1. Please specity

Health scrvice, social service, housing scrvice, sports/culture scrvice

111.43. In your country, can prospective higher education students receive professional advice about their further studies and careers?
Yes. advice is available to ALL prospective students

TI.44. Information, advice and guidance services are provided to prospective HE s tudents...

by upper sccondary schools:free of charge
by upper sccondary schools:for a fee

by higher education institutions:free of
charge

by higher education institutions:for a fee
by external services:free of charge
by external services:for a fee

by other service providers:free of charge

L]

by other scrvice providers:for a fee

T1.44.1. Please specify which other serviee providers offer information, advice and guidanee scrvices:

111.44.2. If steering documents refer to professional advice about further studies and careers for prospective students, please provide the details on the exact formulation here:

As mentioned in article 53 ol the Act of 7 November 2013 (hitp//www.gallilexclwb.be/document/pd(/39681_002.pdl), it is one ol the main missions ol every academic cluster (pdles académiques) to
organise, coordinate and provide information and counselling to prospective students, students, intermational students, etc.

111.44.3. Comments

II1.45. Do information, advice and guidance scrvices specifically target certain categorics of prospective higher education students ? If yes, please provide details on the groups targeted and the
services provided:

Those information, orientation and counselling services are provided to all students and will obviously offer individualised counselling depending on individual situations. Social services, though open
to all students, will specifically target students from lower socio-cconomic conditions.

11L.46. Are there any measures/incentives in your country encouraging HEIs to provide support for the transition of newly admitted s tudk to higher education?

Yes v

T1.46.1. There are measures/incentives encouraging HEIs to provide...

@ introductory courses

tutoring or mentoring programmes

support to acquire learning skills and/or organisational skills
O other measures / incentives

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

introductory courses "Scc below”

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

tutoring or mentoring programmes "See below"

T1.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, s pecific funding for HEIs, etc.):

support to acquire learning skills and/or organisational skills "See below"

111.46.2. Please provide details on each measure indicated and the mechanisms through which it is promoted (e.g. policy documents, specific funding for HEIs, etc.):

e

other measures / incentives

T1.46.3. Comments

As mentioned in article 53 of the Act of 7 November 2013 (http://www.gallilex cfwb.be/document/pdf/39681_002.pdf), it is one of the main missions of every academic cluster (pdles académiques) to
organisc and coordinate preparatory courses to prospective students coming from secondary education. Generally, HEIs organisc preparatory courses during the summer break before the start of the
new academic year.



As mentioned above, tutoring or mentoring programmes as well as methodological programmes are provided to all students cnrolled in the first ycar of a first cycle programmes. Generally, there will be a
counsellor designated in every faculty, department, etc. Some HEIs also implement ‘buddy system’ through which new students can received the help, support and guidance of older students.

IIL47. In your country, is public funding allocated to improve career guidance services in HEIs?

@ Yes, to career guidance services for current students
@ Yes, to career guidance services for graduates/alunni

0 o

11L47.1. Please provide the details here:

Carcer guidance is part of the general information, orientation and counsclling missions of the HEIs and the academic clusters. Thus, carcer guidance is financed through the public funding allocated to
each HEL

II1.47.2. Please also provide the full reference(s) to relevant document(s):
Atticle 53 of the Act of 7 November 2013: http://www.gallilex cfwb.be/document/pd/39681_002.pdf.

11L48. In your country, are there any career guidance services targeting underrepresented groups of students?

1[1.48.1. Please provide the details on such services here:

IIL48.2. Please also provide the full reference(s) to relevant document(s):



Data entry: (IV_Fees_support portability)

IV. The focus of the questions is on all first and sccond cyele students and is not limited to full-time daytime students. Third cycle students are excluded except when explicitly mentioned. Similarly,
the focus is on home students or equivalent. International students are only included when explicitly mentioned.

IV.1. In your country, does any higher education home student at a public higher education institution have to pay a fee of any kind? (Contributions to student unions are not included!)

Yes v
1V.2. Which home students at public higher education institutions have to pay fees?

1st cycle QaAlistudents @Speciﬁc groups of'students ONo students ONo answer
2nd cycle OAllstudents @Speciﬁc groups of students ONo students ONo answer

IV.3. Which amount of fees do home students at public higher education institutions pay in the first and second cycle?

1st cycle:Most common amount ~ 837€
1st cycle:Minimum amount  0€
1st cycle:Maximum amount ~ 837€

2nd cycle:Most common

837€
amount
2nd cycle:Minimum amount ~ 0€

2nd cycle:Maximum amount ~ 837€

IV.3.1. Which amount of fecs do home students at public higher cducation institutions pay in the first cycle?

1st cycle:Most common
amount

1st cycle:Minimum amount

1st cycle:Maximum amount

1v.3.2. Which amount of fees do home students at public higher education institutions pay in the second cycle?

2nd cycle:Most common
amount

2nd cycle:Minimum amount

2nd cycle:Maximum amount

1IV.4. Which of the following criteria determine whether a student has to pay fees?

O Need

O Merit

O Part-time/Full-time/Distance learning
Field of study

socio-economic conditions of the student

IV.5. Concerning fees, are international students treated differently in your country from home students?

Yes M

IV.6. Which amount of fees do international students pay in the first and second cycle?

1st cycle international students:Most ¢ t  See comments in TV.8
1st cycle international students:Minimum amount  (0€
1st cycle international students:Maximum amount  See comments in 1V.8

2nd cycle international students:Most common

See comments in TV.8
amount
2nd cycle international students :Minimum amount  0€

2nd cycle international students :Maximum amount  See comments in TV.8

IV.7. Who defines the fee amounts?

1st cycle home students QueEls @HEIS, within limits set by government Qcovemment Qother ONo answer
2nd cycle home students ~ QHEIs @HEs, within limils set by government QCovernment Qother ONo answer
1st cycle international students ~ QHEIs @HEIs, within limits sct by government Qdovemment Qother ONo answer

2nd cycle international students OmnErs @HEIS, within limits sct by government QcGovernment Qother ONo answer

IV.7.1. Pleasc specify

IV.8. Comments

For [irst cycle programmes:

- Additional specific fees: 992€ (for professional-oriented programmes organisced by university colleges and arts colleges)
- Additional specific fees: 1 487 (for academic-oriented progranmmes organised by university colleges and arts colleges)

- Fees at university should not exceed five times the registration fees (837€)



For sccond cycle programmes:
- Additional specific fees: 1 984€ (for programmes organised by university colleges and arts colleges)
- Fees at university should not exceed five times the registration fees (837€)

IV.9. This section concerns only 1st and 2nd cycle studies. Only national support should be taken into account. Support from EU programmes or private initiatives are not within the scope of this
section.

IV.10. Pleasc shortly describe what kinds of student financial support arc offered in your country.

The system of education grants and loans (allocations et préts d’études) was established by the Act of 7 November 1983 (http://www.gallilex.cfwb.be/document/pd/09990_000.pdf), following the
[ederalisation of Belgium. Its main objective is (o provide linancial support to [ull-time students with lower economic backgrounds and enrolled in secondary and higher education. The Ministry ol the
Federation Wallonia-Brusscls, Administration gencral of cducations statts, Scrvice for education grants and loans, is the competent authority for providing student support. The main cligibility
requirements are:

- Education programme/type (i.e. academic- vs. professional-oriented);

- Income of the legal tutors/parents;

- Internal/external (i.e. living in his/her own accommodation or living at the parents’ hon);

- Nationality;

- Number of children composing the family.

IV.11. Please shortly describe what s tudent fi ial support arrang from your home country can students use if they study abroad.

Financial support (grants and loans) are portable to some extent. Indeed, the following additional requirements apply:
- Student’s parents nust be Belgian and have their residency in a foreign country where the student will be studying;
- Student must be cnrolled in a programme that is not organiscd in the Federation Wallonia-Brusscls.

It is important to underline that those additional requirements are not cumulative. It thus means that a student, whose parents have their residency in a foreign country, might be eligible for a public
grant whatever the programme he/she is studying. And a student might be eligible for a public grant for a programme that is not organised in the FWB, wherever the parents have their residency.
IV.12. Do at least some students receive public financial support in the form of grants/scholarships?
First cycle ®©ves ONo ONo answer
Second cycle @Yes ONO ONO answer
1V.13. What is the proportion of students receiving grants/scholarships by cycle?

% of students receiving grants:First cycle  20% (estimates)

% of students receiving grants:Second

20% (cstimates)
cycle

IV.14. Can students use grants/scholarships for studying abroad?

All grants arc portable

IV.15. Are there any additional requirements for using the grant/scholars hip abroad?

Yes v

TV.16. Which additional requirements need to be met for using the grant/scholarship abroad? Please check any that apply.

Citizenship:Grant 1

Citizenship:Grant 2
Citizenship:Grant 3
Citizenship:Grant 4

Residency:Grant 1

Residency:Grant 2
Residency:Grant 3
Residency:Grant 4

Recognised HEls/programmes only:Grant 1

Recognised HEIs/programmes only:Grant 2

Recognised HEIs/programmes only:Grant 3

Recognised HEIs/programmes only:Grant 4

Course load (e.g. full-time):Grant 1

Course load (c.g. full-time):Grant 2

Course load (e.g. full-time):Grant 3

Course load (e.g. full-time):Grant 4

Only certain countries:Grant 1

Only certain countries:Grant 2

Only certain countries :Grant 3

Only certain countries :Grant 4

Only certain study programmes (e.g. where mobility is mandatory):Grant 1
Only certain study programmes (e.g. where mobility is mandatory):Grant 2
Only certain study programmes (e.g. where mobility is mandatory):Grant 3
Only certain study programmes (e.g. where mobility is mandatory):Grant 4
Equivalency condition:Grant 1

Equivalency condition:Grant 2

Equivalency condition:Grant 3

Equivalency condition:Grant 4



Programme not available in the national system:Grant 1

Programme not available in the national system:Grant 2
Programme not availablc in the national system:Grant 3
Programme not available in the national system:Grant 4
Other:Grant 1
Other:Grant 2
Other:Grant 3
Other:Grant 4

1V.16.1. If there is more than one type of grant, please specify:
IV.16.2. Which other requirements exist?

TV.17. Can at least some students take publicly subsidised or guaranteed student loans to cover their expenses during their higher education studies?
First cycle ®yes ONo ONo answer
Second cycle ®ves ONo ONo answer
TV.18. What is the proportion of students who take out student loans? Please provide link(s) or full reference(s) to relevant document(s).
0,0001%, based on the statistics of the study grants and loans service.

IV.19. Can students usc loans for studying abroad?

All'loans are portable

IV.20. Are there any additional requirements for using the loan abroad?

Yes v
IV.21. Which additional requirements need to be met for using the loan abroad? Please check any that apply.

Citizenship:Loan 1

Citizenship:Loan 2

Citizenship:Loan 3

Citizenship:Loan 4
Residency:Loan 1
Residency:Loan 2
Residency:Loan 3
Residency:Loan 4

Recognised HEIs/programmes only:Loan 1
Recognised HEIs/programmes only:Loan 2

Recognised HEIs/programmes only:Loan 3

Recognised HEIs/programmes only:Loan 4
Course load (e.g. full-time):Loan 1

Course load (e.g. full-time):Loan 2

Course load (e.g. full-time):Loan 3

Course load (e.g. full-time):Loan 4

Only certain countries:Loan 1

Only certain countries:Loan 2

Only certain countrics:Loan 3

Only certain countries:Loan 4

Only certain study programmes (e.g. where mobility is datory):Loan
1
Only certain study programmes (e.g. where mobility is latory J.L(]alzl 5
Only certain study programmes (e.g. where mobility is datory):Loan
3
Only certain study programmes (e.g. where mobility is datory J.Loa:l 5

Equivalency condition:Loan 1
Equivalency condition:Loan 2

Equivalency condition:Loan 3

0 v
]
[V
]

Equivalency condition:Loan 4

Programme not available in the national system:Loan 1

Programme not available in the national system:Loan 2
Programme not available in the national system:Loan 3

Programme not available in the national system:Loan 4

Other:Loan 1



Other:Loan 2
Other:Loan 3

Other:Loan 4
IV.21.1. If there is more than one type of loan, please specify:
1V.21.2. Which other requirements exist?
IV.22. Additional comments on public grants and loans

TV.23. This section concerns only outbound mebility, namely the opportunities to take financial support from the home country for studies abroad. It includes only 1st and 2nd cycle studies, for which
both credit mobility and degree mobility are considered. Only national support should be taken into account.

Additional support for studying abroadin this context means funding that is available from national sources in addition to regular student grants or loans that might be portable.

IV.24.Ts there any additional public financial support for studying abroad?

Yes v

IV.25. What kinds of additional public financial support are available for studying abroad?

Grants/scholarships for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)
1st cycle credit mobility:Travel costs

Ist cycle credit mobility:Living cost difference

1st cycle credit mobility:Language courses

1st cyele credit mobility:Other

2nd cycele eredit mobility:Study costs/ fees abroad (host institution)
2nd cycle credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses
2nd cycle credit mobility:Other
1st cycle degree mobility:Study costs/ fees abroad (host institution)
1st cycle degree mobility:Travel costs
1st cycle degree mobility:Living cost difference
1st cycle degree mobility:Language courses
Ist cycle degree mobility:Other
2 / ility:S / {
nd cycle degree mobility:Study costs/ fees a]b"rso:;iu(tl:g;;
2nd cycle degree mobility:Travel costs
2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other

IV.25.1. Please specify which other additional public grants/scholarships are available:

1V.26. Higher loans for...

1st cycle credit mobility:Study costs/ fees abroad (host institution)
1st cycle credit mobility:Travel costs
1st cycle credit mobility:Living cost difference

Ist cycle credit mobility:Language courses

1st cyele credit mobility:Other
2nd cyele ercdit mobility:Study costs/ fees abroad (host institution)
2nd cyele credit mobility:Travel costs

2nd cycle credit mobility:Living cost difference

2nd cycle credit mobility:Language courses
2nd cycle credit mobility:Other

1st cycle degree mobility:Study costs/ fees abroad (host institution)
1st cycle degree mobility:Travel costs

1st cycle degree mobility:Living cost difference

1st cycle degree mobility:Language courses
1st cycle degree mobility:Other

2nd cycle degree mobility:Study costs/ fees abroad (host



institution)

2nd cycle degree mobility:Travel costs
2nd cycle degree mobility:Living cost difference

2nd cycle degree mobility:Language courses

2nd cycle degree mobility:Other
IV.26.1. Please specify which other additional public loans are available for studying abroad:
No additional loans.

IV.27. Additional comments

Additional public financial support for credit mobility arc available through the Student Mobility Support Fund (Fond d’aide a la mobilité ¢tudiante, FAME), which is managed by the Agency AEF-
Europe (Erasmus+ NA) and the Higher Mobility Council (Conseil supérieur de la mobilité). This fund is allocated between the various HEIs, which are then granting this additional financial support to
the mobile students. Further information (in French): hitp://www.ae[~europe.be/index php?Rub=londs &page=272.

Additional public financial support for degree mobility is many provided by Wallonia-Brussels Intemnational through the various grant/scholarship/fellowship schemes. Those schemes mainly concern
master, advanced master, doctoral and postdoctoral programmes, as well as staff mobility. Further information (in French): http://www.wbibe/fi/bourses.

IV.28. Are there any specific eligibility criteria for receiving additional public financial support?

Yes v
1V.29. Please specify the eligibility criteria for receiving additional public financial support.

If there are more types of additional support, please add them in the text field below.

Need-based criteria:Grant/loan 1

Need-based criteria:Grant/loan 2
Need-based criteria:Grant/loan 3
Need-based criteria:Grant/loan 4

Merit-based criteria:Grant/loan 1

Merit-bascd criteria:Grant/loan 2

Merit-based criteria:Grant/loan 3
Merit-based criteria:Grant/loan 4
Course load (e.g. full time):Grant/loan 1

Course load (e.g. full time):Grant/loan 2

Course load (e.g. full time):Grant/loan 3
Course load (e.g. full time):Grant/loan 4
Criteria bascd on ficld of studies :Grant/loan 1

Criteria based on field of studies :Grant/loan 2

Criteria based on field of studies :Grant/loan 3
Criteria based on field of studies :Grant/loan 4
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 1
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 2
Other criteria (e.g. age, disability, parenthood, other):Grant/loan 3

Other criteria (e.g. age, disability, parenthood, other):Grant/loan 4

IV.29.1. If there is more than one type of grant or loan, please specify:

Grant 1 =FAME Grant
Grant 2 = WBI Grant/Scholarship/Fellows hip

1V.29.2. If there are more than 4 types of additional support, please specity and provide details on the eligibility criteria here:

1V.30. Please provide links and/or full references to relevant documents related to public funding of grants and loans:

See above.

IV.31. Additional comments

TV.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

Other

1V.32. What is the typical status of a candidate preparing a third cycle (PhD) qualification?

1V.33. What are the main funding sources for candidates preparing a third cycle (PhD) qualification?

(1) Work as a teaching assistant in a university with a status of scientific employee of the university
(2) Benefit froma grant fromthe Scientific Research Fund (FNRS);
(3) Receive incomes froma specific research contract

Besides those, more funding is available to facilitate the mobility of the doctoral researcher and to support his/her participation to international scientific events, such as: specific financing tools from
the FNRS (open to all researchers, not only FNRS grantees), grants from universities (open to their respective PhD candidates), specific helps fromthe Ministry of the Federation Wallonia-Brussels and
Wallonia-Brussels International.

1V.34. Please explain any differences in the fees that third cycle candidates are required to pay, compared to your answers for first and second cycle students, as well as differences in grants, loans
and other support that may be provided.



PhD Candidates only pay the full enrollment fees when they first enroll for their PhD. In each subsequent year, the only fees they pay are the registration and administrative fees. No extra fees are
charged for the doctoral training programme if candidates have already paid their full enrollment fees.

Re-cnrollment fees only include the registration and administrative fees.

Typical grants fromthe FNRS cover a period of4 years.

University mandates (as teaching assistant) usually cover a period of 6 years (i.e. 3 mandates of 2 years).

1V.35. Additional comments on doctoral education



Data entry: (V_Employability)

V.1. Do higher cducation steering documents focus on issucs related to employability (c.g. higher education institutions' necd to respond to labour market demands, involving employers, their
responsibility in educating graduates who can find employment soon after graduation, etc.)?

Yes v

V.1.1. Please provide the details on the exact formulation here, including references to the 1st or the 2nd cycle if necessary. Please also provide the full reference(s) to relevant document(s).

The Act of 7 November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf) specifically stipulates that HEIs should prepare their students to “play an active role in their professional, social,
cconomic and cultural life”. Morcover, the HE system being binary, the act also stipulates that university colleges, art colleges and “social advancement™ education (cnscignement de promotion sociale)
mstitutions, offering (professional-orientated) programmes, should define them and carry out applied research in close cooperation with socio-professional actors. Moreover, professional-oriented
programmes should integrate internships.

Tn the HE system, intermediary first cycle qualification (higher education diploma, brevet d’enseignement supérieur) are awarded by “social advancement” education institutions after a programme
including 120 credits. Those programmes target specific professions and are thus designed in close cooperation with the socio-professional actors.

In the inter-institutional governance structures established by the Act of 7 November 2013, all bodies include systematically representatives of the socio-professional sectors.
As mentioned below, the steering committee of the quality assurance agency (Agence pour I'évaluation de la qualité de I’enseignement supérieur, ACQES) comprises representatives of the socio-
professional sectors. In the same perspective, the experts’ panel in charge of the external evaluation, comprises representatives of the socio-professional sectors. Further information:

http://acqes.be/english_about_us.cfm.

V.1.2. Are there references made to under-represented groups of students in connection with employability issues in the steering documents?

V.1.3. Please define the under-represented groups of students mentioned in relation to the above issues and indicate the nature of the connection. Please also provide the full reference(s) to relevant
document(s).

V.2. In your country, are there any initiatives in the area of labour market/skills forecasting?

Yes v

V.2.1. Are there initiatives in labour market/skills forecasting on national level?

Yes v

V.2.1.1.Is forecasting on national level done in regular intervals or on an ad hoc basis?

In regular intervals
On an ad hoc basis
V.2.1.2. Are there initiatives in labour market/skills forecasting on regional level?

Yes v

V.2.1.3. Is forecasting on regional level done in regular intervals or on an ad hoc basis?

@ mn regular intervals
On an ad hoc basis

V.2.1.4. Please provide the details here (institutional mechanisms, sectors included, regularity, scope of forecasting studies, etc.). Please also provide the full reference(s) to relevant document(s).

Considering the federal structure of Belgium, labour market/skills forccasting arc mainly carried out at regional level. Therefore the Ministry of the Federation Wallonia-Brusscls has no competence in
this field. Two main bodies, covering the territory of the French Comnunity/Federation Wallonia-Brussels, should be mentioned, namely: the Walloon Observatory for employment and the Brussels
Observatory for employment. In their respective territory, both bodies cooperate with the public administrations, the training and education providers as well as the statistical offices to pursue the
following main objectives: data collection, production of indicators, thematic analysis and study, prospective analysis. Further information can be found respectively (in French):

- http://www.iweps.be/observatoire-wallon-de-lemploi

- http://www.actiris.be/marchemp/tabid/209/language/ fr-BE/Activites.aspx

At federal level, the Federal Planning Bureau (FBP), as public agency, plays a crucial role in terms of forecasting although its missions cover mainly macro level by carrying out studies and projections

on economic, social and environmental policy issues and on their integration within the context of sustainable development. For that purpose, the FPB collects and analyses data, explores plausible
evolutions, identifies alternatives, evaluates the impact of policy measures and formulates proposals. Further information: http://www.plan.be/indexphp?lang=en.

V.2.2. Do educational authorities systematically take account of their results in higher education programme planning or for other purposes?

Yes M

V.2.2.1. Pleasc speeify which educational authorities use this kind of labour market information and indicate the mechanis ms through which such information is used (c.g. through quantitative
targets for study fields in the 1st or the 2nd cycle etc.). Please also provide the full reference(s) to relevant document(s).

The Ministry of the Federation Wallonia-Brussels, as educational authorities, might take the forecasting into consideration at different level. For the teaching staff, an action plan was defined in 2002 to
tackle the problem of teaching staff shortages in some fields and types of education. Following the action plan, the Act of 12 May 2004 was adopted. Further information is available here:
http//www.enseignement.be/index.php/index php?page=24944&navi=1022.

For the creation of new HE programmes and thus the authorisations given to HEIs to organise to new programmes, the advice of socio-professional sectors is requested as well as the forecasting is
taking into consideration.

V.3. In your country, are employers involved in higher education planning and management?

Yes v
V.3.1. How are they involved?

Curriculum development in higher education OEmploycni have to be involved @Employcni can be involved OEmploycm arc not involved ONo



answcr

OEmploycni have to be involved @Employcni can be involved OEmploycm arc not involved ONo

Teaching
answer

Participation in sectoral/national/regional bodies that influence decision-making in OEmployers have to be involved @Employers can be involved OEmployers are not involved ONo
higher education institutions  answer

oEmployels have to be involved @Employels can be mvolved oEmployers are not involved ONo

Participation in governing bodies of HEIs
L 3 3 answer

V.3.2. Please provide the details and the source of evidence here.

Employers have also to be involved in:

- quality assurance agency, mcluding the steering committee and the evaluation experts’ panel;

- the inter-institutional governance bodies, including the Research and Higher Education Academy (Acadéniie de la recherche et de 'enseignement supérieur, ARES), its management board, advisory
board and its commissions.

The creation of new programmes is done through new authorisations (habilitations) given to HEIs by law. HEIs are thus authorised legally to organise specific programmes and award the correspondent
degree on a specific administrative territory. In this process, the ARES plays a central role as the ARES have to give a formal advice and can also propose a new authorisation (and programme) to the
government.

V.3.3. If employers can be, or they have to be involved in other ways than described in the previous question, please provide the details and the source of evidence here.

V.3.4. In your country, is public funding allocated into cooperation projects between the higher education sector and business?

Yes v

V.3.5. Please provide the details on how public funding aims to facilitate university-business cooperation projects. Please also provide the full reference(s) to relevant document(s).

Some initiatives can be mentioned:

- The Wallonia Export and Investment Agency (Agence wallonne a I'exportation ct aux Investissements étrangers), in closc cooperation with the FOREM, finances a internship programme for higher
education students and graduates, focus on international trade. Through the programmes, students and graduates are offered with professional training opportunities, internships with Belgian
enterprises abroad, personalised coaching and support. Further information (in French): http://www.explort.be.

- Since the academic year 2011-2012, some university colleges are organised “dual” master’s programmes (master en alternance), offering the possibility to students to acquire learning outcomes in both
an HEI and a enterprise while earing a basic salary.

V.3.6. In your country, arc there any specific degree programmes that have been developed with the elose involvement of employers ?

Yes M

V.3.7. Please describe these specific higher education degree programmes here. Please also provide the full reference(s) to relevant document(s).
Generally, professional-oriented programmes organised by university colleges, arts colleges and “social advancement” education institutions, whose main objective is to prepare graduate to the labour

market, are specifically developed in close cooperation with employers.

The programmes organised by the “social advancement” education institutions are specifically developed for the access to a specific profession or a set of professions, and lead to the award of the
short-cycle (first cycle) qualilication (brevet d’enseignement supérieur, higher education diploma).

Continuous training programmes are generally developed to answer needs, expectations, and demands from the labour market and employers. In this perspective, socioeconomic sectors might request
HEIs (in particular “social advancement” cducation institutions) to organisc specific programmes.

The “dual” master’s programmes (master en alternance), offering the possibility to students to acquire learning outcomes in both an HEI and an enterprise while earning a basic salary, are necessarily
organiscd in close cooperation with cmployers.

V.4. Within the European Union, Directive 2013/55/EU on the recognition of professional qualifications regulates the insertion of practical training into certain, professionally oriented study
programmes (these programmes lead to the following professions: doctor/specialised doctor, midwife, nurse responsible for general care, dental practitioner/specialisced dental practitioner,
veterinary surgeon, pharmacist and architect).

In your country, are there requirements on the inclusion of work placements/practical training in higher education programmes leading to other qualifications?

Yes, requirements cxist regarding the inclusion of work placements/practical training in other programmes

V.4.1. Please provide the details on the regulatory framework here. Please also provide the full reference(s) to relevant document(s).

As delined in article 4 o[ the Act of 7 November 2013 (http//www.gallilex.clwb.be/document/pd(/39681_002.pd[), prolessional-oriented programmes organised specilically by university colleges, arts
colleges and “social advancement” education, includes work placements and practical training in order to better prepare students and graduates for the labour market. Some specific programmes, such
as teaching programmes, include compulsory intemships and practical training, as defined by law.

V.4.2. Pleasc provide the (approximate) proportion of students participating in work placements/practieal training during their studics as part of the programme they arc studying in for the latest
available year.

tsteyele Q0% O1-10% Q11-30% O31-50% @51-70% O71-99% Q100% ONot available ONo answer
2ndeyele Q0% O1-10% O11-30% @31-50% O51-70% O71-99% Q100% ONot available ONo answer
Istand2nd cycle combined Q0% O1-10% Q11-30% O31-50% @51-70% Q71-99% ©100% ONot available ONo answer

V.4.2.1. Please provide the source information here.

Statistics on student population enrolled in Ist and 2nd cycle programmes, provided by the Higher Education Observatory (Observatoire de I'enseignement supérieur): www.oes.ctwb.be.

V.4.3. In your country, are there any incentives given to higher education institutions to include work placements/practical training for students in the 1st or 2nd cycle or both in higher education
programmes (e.g. through covering the costs of internships by public funding)?
No

V.4.3.1. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).

V.4.3.2. Please provide the details on the incentives given. Please also specify if initiatives target under-represented groups of students. Please also provide the full reference(s) to relevant
document(s).



V.5. Besides quality assurance (QA), are there any other mechanisms to evaluate the employability performance of higher education institutions/programmes ?

V.5.1. Please provide the details on these mechanis ms, their compulsory/optional nature and the consequences of evaluation (financial or other). Please also provide the full reference(s) to relevant
document(s).

V.5.2. Do graduate employment rates have an impact on higher education institutions' funding?

0 Yes, within a funding formula
Yes, as a performance-based mechanism

Yes, within a different funding mechanism (pleasc specify)
No

V.5.2.1. Please provide details how. Plcasc also provide the full referenee(s) to all relevant document(s).

V.6. In your country, is the labour market situation of recent graduates examined through graduate tracking/tracer studies?

Yes v

V.6.1. Are there tracer studies conducted on national level?

V.6.1.1. Are tracer studies conducted in regular intervals or on an ad hoe basis?

Om regular intervals
O Onan ad hoc basis

V.6.1.2. Are there tracer studies conducted on regional level?

Yes M

V.6.1.3. Are tracer studies conducted in regular intervals or on an ad hoc basis?

In regular intervals
On an ad hoc basis

V.6.1.4. Are there tracer studies conducted on institutional level?

Yes v

V.6.1.5. Are tracer studies conducted in regular intervals or on an ad hoc basis?

@D mn regular intervals
On an ad hoc basis

V.6.1.6. Please provide the details about tracer studies here. Please also provide the full reference(s) to relevant document(s), especially to results published.

(1) Most of the initiatives are taken by individual HEIs and focus specifically on alumni. However, it should be underlined that there is a great diversity between HEls:
- Regularity: depending on HEISs, generally yearly

- Survey timing and target group: depending on HEIs, generally newly graduates

- HEI participation/sample: HEIs-based

(2) Based on data from the Council of Rectors (CRef), the CIUF (Conseil interuniversitaire de la Communauté frangaise) publishes every year statistics students, researchers, staff in the French-speaking
Belgian universitics

- Regularity: yearly

- Survey timing and target group: university students, researchers, staff

- HEI participation/sample: all universities

- Results (indicators, publication, etc.): www.cref.be

(3) The Higher Education Observatory is collecting yearly data and statistics on various dimensions of higher education, including student population, socioeconomic conditions, learning path, etc.
There have been ad-hoc graduate trackers initiatives

- Regularity: yearly

- Survey timing and target group: student population

- HEI participation/sample: all HEIs

- Results (indicators, publication, etc.): www.oes.cfwb.be

(4) A cooperation agreement between the Federation Wallonia-Brusscls, the Walloon Region, the Brusscls Region, the German-speaking Community as well as training, cducation and labour statistical
bodies, was adopted in Spring 2014 to enable systematic tracking of leamers during and after their leaming path

- Regularity: ycarly

- Survey timing and target group: oupils in secondary education, leamers in VET sector, student population in higher education and graduates

- HEl participation/sample: all HEls

- Results (indicators, publication, cte.): http//www.gallilex cfwb.be/document/pd/40250_000.pdf

V.6.2. Do cducational authoritics systcmatically take account of their results in higher education programme planning or for other purposes?

Yes M

V.6.2.1. Please specify which educational authorities use information on the labour market situation of graduates and indicate the mechanisms through which such information is used (e.g. through
performance evaluation/payment by results/Quality Assurance). Please also provide the full reference(s) to relevant document(s).

Although there is no systematic graduate tacking mechanisms yet, the Ministry of the Federation Wallonia-Brussels and the mter-institutional HE bodies are taking into consideration the statistics,
data, indicators produced by the Higher Education Observatory. In the same perspective, the outcomes of the programmes evaluations by the quality assurance agency, (Agence pour I'évaluation de la
qualité de I'enseignement supérieur, AEQES) are systematically sent to all HE stakeholders, as well as members of parliament (and its thematic commission), competent ministers in the field of higher
education and research.



Data entry: (VI_Lifelong learning)

VL1. Do steering documents for higher education in your country contain a definition of lifclong learning?

Yes v

VL1.1. Please provide the details on the exact formulation here (including references to relevant steering documents):

Although the Act of 7 November 2013 (http//www.gallilex cfwb.be/document/pd/39681_002.pdf) does not include a formal definition of ‘lifelong learning’, the Act defines continuous training
programmes (¢tudes de formation continuc) as a “structurcd sct of lcarning activitics organised by a HEI that docs not lcad to the award of an academic degree and whosc main objective is to cxpand,
improve, update or improve learning outcomes of HE graduates or other individuals with professional or personnel ‘recognisable’ competences, skills and knowledge.”

VL1.2. Please explain the common understanding of lifelong learning in higher education in your country:

VI1.2. Is lifelong lcarning a recogniscd mission of higher education institutions ?

Yes, all institutions

VL2.1. Please indicate whether there are any legal requirements for higher education institutions to offer lifelong learning provision. Please also provide references to relevant steering documents:

The Act of 7 November 2013 (http://www.gallilex cfwb.be/document/pdf/39681_002.pdf) stipulates strictly in its article 3, that all HEIs have as core mission to provide lifelong learning opportunities so
to guarantcc that students, graduates and citizens have the possibility to acquire, renew, expand their competences, skills and knowledge at all stages of their life.

In its Political Declaration 2009-2014 http://www.gctbe/dmdocuments/declaration_politique_communautaire.pdf), the Government puts lifelong leaming at the centre of the developments for the higher
education sector. Two domains have been specitically identified: the flexibility of the learning paths and the possibility to define coordination mechanisms for e-learning and distance learning already

existing in some institutions.

VI.2.2. Please provide details on the institutions for which it is/it is not a recognised mission:

VI.2.3. If necessary, please provide comments here:

VI1.3. What are the main forms of lifelong learning in which higher education institutions are involved? For each form, please indicate approximate % of institutions involved.

Q0% (no institution involved) Q1-25% Q26-50% @51-75% O76-99% Q100% (all institutions

Formal HE programmes provided under flexible arrangements
e I & involved) Qv impossible to provide ONo answer

Q0% (no institution involved) Q1-25% Q26-50% Q51-75% @76-99% Q100% (all institutions

Non-formal toall (e.g. 1
on-formal courses open to all (¢.g. languages) involved) (017 impossible to provide ONo answer

Q0% (no institution involved) Q1-25% Q26-50% @51-75% O76-99% Q100% (all institutions

Preparatory courses for HE entrance examinations R . .
- involved) Qv impossible to provide ONo answer

Q0% (no institution involved) Q1-25% @26-50% Q51-75% ©76-99% ©Q100% (all institutions

Professionally-oriented ding of already achieved qualificati
T e L involved) (017 impossible to provide ONo answer

Q0% (no mstitution involved) Q1-25% @26-50% Q51-75% O76-99% Q100% (all institutions

Tailor-made provision for industry
[ L involved) (017 impossible to provide ONo answer

VL3.1. Are there any other forms of lifelong learning in which higher education institutions are involved?

VI.3.2. Please specify which forms and provide % of HE institutions involved.

V1.3.3. If you have any comments regarding different forms of lifelong learning in which HE institutions are involved, please provide them here.



VI4. Are there legal restrictions or constraints for higher education institutions to offer lifelong learning provision?

Yes v

V14.1. Please explain these restrictions.

There is no restriction in the offer of continuous training progranmmes. However, the Act of 7 November 2013 stipulates that those progranimes do not lead to the award of an academic degree but might
Icad to the award of a certificate and credits. In the casc the programmes lead to a certificate and credits, the HEIs should respect the same criteria of organisation, access, structurce and quality.
Moreover, those programmes should at least include 10 credits.

VLS. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

General public higher education budget (%) "15"

VI.5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Special budget for lifelong leaming (%) "25"

VLS. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions fromstudents (%) "50"

VL5. Which forms of funding contribute to the budget for lifelong learning? Please indicate approximate % of each form of funding contributing to lifelong learning.

Private contributions frombusiness and industry (%) "10"

VLS. Which forms of funding contribute to the budget for lifclong learning? Pleasc indicate approximate % of cach form of funding contributing to lifelong learning.

Other (%) "0

V15.1. K relevant, please specify the option "other'" here. You can also use this space to provide any comments regarding the previous question.

VL5.2. If you have any further comments regarding this section, please provide them here:

VL6. In your higher education policy, is there a focus on promoting the flexible provision of higher education studies/programmes (e.g. changing the intensity of study programmes according to
personal circumstances)?

Yes, HE policy focuses on promoting the flexible provision of HE studies/programmes

VL6.1. Please provide a short description of specific policy measures that exist in your country.

By definition, the ‘social advancement” ecducation (enscignement de promotion sociale) provides flexible leaming paths for adults, works, uncmployed, cte. In the same perspective, many initiatives have
been taken by individual HEIs to offer blended leaming.

VL7. Which of the statements on student statuses best describes the situation in your country?

There is only onc status for all students (ic. the status of student) without any further distinctions
The common status for a student is called “regularly enrolled student” (étudiant régulierement inscrit) which refers to the fact that the enrolment of the student is respecting all legal modalities and can
thus be taken into account [or the [unding of the HEIs in which he/she is enrolled.

VL7.1. Please explain what student statuses exist in your country and how you define them.

VL.7.2. 1f there is only one student status without any further distinctions, please specify whether HE s tudents in your country can change the pace of their studies (e.g. apply for a limited number of
credits) and follow de facto part-time studies.

Yes, HE students can change the pace of their studies and follow de facto part-time studies

VL7.3. Please indicate which fees apply to students studying part-time.



VL7.4. Please indicate which fees apply to de facto part-time students.

De [acto part-time students pay the same amount of fees [or the same volume ol study (ie. the same number o[ credits) as students enrolled in typical study arrangements

VL7.5. Please indicate the amount of financial support, to which are eligible students holding a formal alternative student status.

VL7.6. Please indicate the of financial support, to which are eligible de facto part-time students.

De facto part-time students are eligible for the same amount of financial support for the same volume ot study (i.e. the same number of credits) as students following typical study arrangements

VI.8. Are there any higher education programmes in your country designed as 'part-time' programmes?

Yes M

VI1.8.1. Please provide details on these programmes (in particular, how they differ from conventional higher education programmes). Please also specify whether students following these programmes
pay the same amount of fees (or higher/lower fees) and are eligible for the same amount of support (or higher/lower support) as students enrolled in conventional programmes.

Most HEIs offer “out-of-hour” programmes (programmes 4 horaire décalé¢) whose learning activities are organised during the evenings or/and at weekends. Students pay the same amount of fees.
‘Social advancement” education institutions provide all their programmes in modular structure. Therefore, all programmes are organised in a flexible way during the day, the evening or the weekend.

VL9. Which of the following statements best describes the extent to which HE institutions offer part-time studies or other alternative forms of study?

Higher education institutions have autonomy to decide but most of themoller part-time studies or other alternative forms ol study
As mentioned above, the ‘social advancement” education provides by definition flexible learning paths, including part-time studics.

VLI.1. If you have any further comments regarding this section, please provide them here:

VL10. In your country, can prior non-formal and informal learning be taken into account/accredited towards fulfilment of a higher education study programme?

Yes

As stated in article 2 and further explained in article 119 of the Act of 7 November 2013 (http://www.gallilexcfwb.be/document/pd1/39681_002.pdf), HEIs should recognise competences, skills and
knowledge acquired through personal and professional experience, being formal, non-formal and informal learning. In this perspective, all HEls should organise an individualised supportive procedures
allowing the recognition of prior non-formal, informal and formal learning. The personal and professional experience should correspond to a minimal duration of' 5 years.

VI.10.1. Please choose the statement that best applies to your country-specific situation.

Tt is a legal right for candidates to have their prior non-formal and informal learning recognised towards fulfilment of a HE study programme and HE institutions must provide relevant procedures

VL10.2. Please specify whether the process can lead to a complete award of a higher education qualification or whether it can only lead to a limited number of credits.

Recognition of non-formal and informal leaming can only lead to a limited number of credits (pleasc usc comments to specify the maximum amount of credits)
As stipulated in article 84 of the Act of 7 November 2013 (http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf), at least 60 credits of a programme should be effectively acquired by the student in
the HEIl organising the programme, to be awarded with the corresponding degree.

VL10.2.1. Please specify whether this possibility applies to all higher education qualifications or only to some higher education qualifications.

Please also specify whether this possibility is commonly used in practice.

VL10.3. If your answers to the three preceding questions were based on steering documents please specify the source (i.e. title of the document and link). If they are based on other sources (e.g.
common practice of HE institutions), please specify it as well.

See above, the Act of 7 November 2013: http://www.gallilex.cfwb.be/document/pdf/39681_002.pdf.

VL10.4. Do steering documents in your country refer to any specific requirements towards those HE candidates/students who would like to fulfil their higher education modules/programme through
the recognition of non-formal and informal learning?



VIL.10.4.1. Please specify these requirements.

a Specific age requirements (please specify)

As mentioned above, the article 119 of the Act of 7 November 2013
(http://www.gallilex.ctwb.be/document/pdf/39681_002.pdf) stipulate that the personal and professional
experience should correspond to a minimal duration of 5 years.

@ Requirements related to the duration of prior professional experience (please
specify)

O other (please specify)

VL10.5. Is it possible to provide data on the proportion of HE institutions which commonly use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e.
towards fulfilment of studies)?

There are no official data but it is possible to provide estimates

VL10.5.1. Please indicate the proportion of higher education institutions which use the recognition of prior non-formal and informal learning as a means of progression in HE studies (i.e. towards
fulfilment of studics).

26-50%

VL10.5.2. Please indicate the source and the reference year.

VL10.6. Is it possible to provide data on the number of students who participated in the recognition of non-formal and informal learning and were exempted from s ome/all HE programme
requirements?

There are no official data but it is possible to provide estimates

VL10.6.1. Pleasc indicate the number of students who participated in the recognition of non-formal and informal learning and were exempted from some/all HE programme requirements.

For university programmes only:
- In 2008, 185 students
- In 2009, 265 students
-In 2010, 302 students
- In 2011, 485 students
-In 2012, 662 students

VL10.6.2. Please indicate the source and the reference year.

VL10.7. Are there any plans to create such a possibility? If yes, please provide details on the on-going debates.

VL10.6.3. I you have any further comments regarding this section, please provide them here:

VL11. Besides the approaches mentioned throughout the LLL section, are there any other approaches to enhancing lifelong learning and flexibility of higher education in your country?

VL11.1. Please specify what they are.



Data entry: (VII Internationalisation mobility)

7.1. Do higher cducation steering documents refer to internationalisation of higher cducation?

Yes M

7.1.1. In your higher education steering documents, there are:

Clear aims and objectives regarding internationalisation of higher education
O Concrete measures for implementing internationalisation of higher education

7.1.2. Please specify:

7.2. Which national level public institutions are involved in the internationalisation of higher education in your country?

O ~o designated institution

@ Specific Department in the Ministry resposible for Higher Education
%] Agcncy for the internationalisation of higher cducation

@ Stakeholder organisations

@ Other

7.2.1. Please specify the name and provide a link to its website (if available) and a brief description of its main activities:

- Specific Department in the Ministry responsible for Higher Education. If yes, please specify the name The unit for the management of the international dimension of higher education, is a transversal
department under the direct auhtority of the Director general for non-compulsory education (higher education) and scientific research. The main activities and tasks are to participate and follow-up the
intergovernmental cooperation processes and international mobility and cooperation financing programmes, as well as to implement the decisions and measures taken in those contexts within the

Fedcration Wallonia-Brusscls.
- No agency for the internationalisation of higher education.

- Stakeholder organisations: within the Academy for Research and Higher Education, the International Relations Commission has been established by the Act of 7 November 2013. The website is under

construction.

- Other: the Agency Wallonia-Brussels Campus was established in 2010, by the Ministry and Wallonia-Brussels International, with main objectives to inform and promote French-speaking Belgium

higher education abroad. Further information: www.studyinbelgium.be.
7.3. Does your country have a formal national strategy for internationalisation of higher education?

7.3.1. Please provide a reference and link to the document (if available, also in English):

7.3.2. Has the impact of the strategy been assessed?

7.3.2.1. Please specify by whom, and provide a reference/link:

7.3.3. What percentage of higher education institutions have adopted an internationalisation strategy?
51-75%
7.3.3.1. Please provide a source for this information:

No sourcc of information, bascd on cstimatcs

7.3.4. What percentage of higher education institutions are engaged in internationalisation actions without having adopted a formal s trategy?

76-99%

7.3.4.1. Please provide a source for this information:

No sourcc of information, bascd on cstimates

7.4. Has your country defined targets for mobile students (if yes, please state the target)?
Credit mobility:Outgoing mobility
Credit mobility:Incoming mobility

Degree mobility:Outgoing
mohility

Degree mobility:Incoming mobility

7.4.1. Has your country defined targets for incoming international students with a first degree obtained outside the EHEA?

7.4.1.1. Plcasc specify:

7.4.2. Has your country defined other targets related to the internationalisation of higher education (e.g. mobile academic staff, types of partnershipin higher education and research etc.)?

7.4.2.1. Please specify:

7.5. Is there a specific budget for funding internationalisation activities in higher education in your country?

7.5.1. Please specify:



7.6. Are there other incentives for higher education institutions to engage in intcrnationalisation activitics in your country?

Yes v

7.6.1. Please name and describe them:

In the framework of the Bologna Experts work programme, the Ministry has developed a tool to support all HEIs in developing, implementing and assessing their internationalisation strategy. “DIES”
(Descripteurs d’internationalisation pour I’enseignement supérieur) is made of 100 non-prescriptive descriptors of internationalisation, widening the sphere of possibilities in higher education. Further
information: http://www.enseignement.be/download.php?do_id=10625&do_check, www.enseignement.be/dies (in construction, available from September 2014).

7.7. Does your country provide specific, additional funding to higher education institutions for the development and implementation of joint/double degree programmes?

7.7.1. Please explain this funding, and how it is allocated:

7.8. Is there a legal requirement for higher education institutions to publis h vacancy notices for academic staff in media operating outside your country?

No, such practice is not required, but is nevertheless common

7.8.1. Please provide a reference:

7.9. Do any higher education institutions have campuses abroad?

7.9.1. How many campuses do your higher education institutions have abroad?

7.9.2. In which countries do they have these campuses?

7.10. Do any higher education institutions (HEIs) in your country offer massive open online courses (MOOCs) in your country?

Yes M

7.10.1. Please provide:
The percentage of HEIs offering MOOCs (%) "2"

7.10.1. Please provide:
The number of MOOCs currently offered (1,2,3 n) "4"

7.11. Does your country have main regions of operation for international student mobility?

Yes v

7.11.1. Which are the main regions of operation for s tudent mobility?

EHEA

Non EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically

Tndia specifically
Middle East

North Africa

Central and southern Africa
Australia, New Zealand
Other

@00000000Bbooo

7.11.2, Please specify

Additional public financial support for credit mobility are available through the Student Mobility Support Fund (Fond d’aide a la mobilité étudiante, FAME), which is managed by the Agency AFEF-
Europe (Erasmus+ NA) and the Higher Mobility Council (Conscil supéricur de la mobilité). This fund is allocated between the various HELs, which are then granting this additional financial support to
the mobile students. Generally, this fund is used for non-EU credit mobility.

7.11.3. Does your country have main regions of operation for joint/double degrees?

Yes v

=

.11.4. What are the main regions of operation for joint/double degree programmes?

EHEA

No EU EHEA

EU only

USA/Canada

Latin America

Asia

China specfically

Tndia specifically
Middle East

North Africa

Central and Southem A frica
Australia/New Zealand
Other

0000000000 oo

7.11.5. Please specify

In terms of joint programmes/degrees, there is no priority set by the ministry in regard to the institutional autonomy. However, it should be underlined that, in the framework of the ASEM-Education



Process, the Federation Wallonia-Brusscls is participating to the initiative to creatc an ASEM joint curriculum Also in the framework of the Greater Region cooperation, initiatives arc being taken to
promote joint programmes/degrees between HEIs of the Greater Region.

7.11.6. Does your country have main regions of operation for campuses abroad?

=

.11.7. What are the main regions of operation for campuses abroad?

EHEA

No EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically
Tndia specifically
Middle East

North Africa

Central and Southem A frica
Australia/New Zealand
Other

00000000 0ooooo

7.11.7.1. Please specify

7.11.8. Does your country have main regions of operation for international cooperation in research?

Yes v

=

.11.9. What are the main regions of operation for international cooperation in research?

EHEA

Non EU EHEA

EU only

USA/Canada

Latin America

Asia

China specifically
India specifically
Middle East

North Africa

Central and Southem Africa
Australia/New Zcaland
Other

0000000000

7.11.9.1. Please specify

As mentioned above, Wallonia-Brussels Tnternational (WBI) has a set of grant, scholarship, fellowship schemes for incoming and outgoing student and researcher mobility (at master, doctoral and
postdoctoral level), for statf mobility, etc. Beside the focus on some regions and countries, WBI provides specialisation scholarships for students and/or graduates of the Federation Wallonia-Brussels
for all countries in the world:

- Agreement between Wallonia-Brussels Intemational and the Brazilian CAPES

- Scholarship/fellowship programme for doctoral students and post-doctoral rescarchers to China.

7.11.10. Does your country have main regions of operation for other forms of internationalisation (pleasc s pecify the forms)?

Yes M
7.11.11. What are the main regions of operation for other forms of internationalisation (please specify the form)?

O EnEA

O No EUEHFA

0O ru only

O usA/Canada
Latin America  Staff mobility
Asia  Staffmobility

a China specifically

(@] India specifically

O Middle East

O North Africa

O Central and Southern
Africa

O Australia/New Zealand
Other

7.11.11.1. Please specify

As mentioned above, Wallonia-Brussels Intemnational (WBI) has a set of grant, scholarship, fellowship schemes for incoming and outgoing student and researcher mobility (at master, doctoral and
postdoctoral level), for statf mobility, etc. Beside the focus on some regions and countries, WBI provides specialisation scholarships for students and/or graduates of the Federation Wallonia-Brussels
for all countries in the world:

- Staff mobility through a specific grant programme with priority for Argentina, Brazil, Chile, Colombia and Mexico;

- Staff mobility through the ASEM-DUO fellowship programme.

There are also many institutional and inter-institutional student mobility support schemes. For example, the interuniversily commission for development cooperation has developed grant/scholarship
programmes for students from least developed countries: http://www.cud.be/content/view/333/202/lang,.

7.12. Comments:



7.13.1. Please tick the three most important obstacles to incoming student mobility for your country.

Funding

@] Recognition

Q Language

@ Curriculuny/Study organisation
Legal issues

Motivating and informing students

O Ppersonaland family life

7.13.1.1. Please specify:

-

.13.2. Pleasc tick the three most important obstacles to outgoing student mobility for your country:

Funding

Recognition

Language

Curriculunystudy organisation
Legal issues

Motivating and informing students
Personal and family life

OR0O0ORO®

7.13.2.1. Please specify:

7.14. Are at least some of the obstacles that you ranked above particularly important in / relevant for:

Specific study cycles ®ves ONo ONo answer

Specific ﬁel[k. o @Yes ONo ON() answer
studies
Credit mobility Oves ®No ONo answer

Degree mobility ©Yes ONo ONo answer

7.14.1. Please specify:

- Specific study cycles: first cycle programmes;
- Specitic fields of study: teaching, law, medical sciences, sciences
- Degree mobility: funding

7.15. What measures/programmes has your country implemented to tackle and remove the obstacles to student mobility that you mentioned?

In terms of funding, as mentioned above, more and more grant/scholarship/fellowship schemes are being implemented by the various higher education stakcholders, in particular Wallonia-Brusscls
International. Moreover, the FAME intends to support mobility of underrepresented students, mostly from low socioeconomic background.

In terms of promotion/information, the AEF-Europe Agency has taken many initiatives to promote mobility amongst students but also to facilitate mobility by reducing the obstacles. For example, in
close cooperation with the Bologna Experts and the Ministry, some instruments have been developed, such as a guide of good practices on academic recognition for HEIs, a vade-mecum on the
development, organisation and assessment of joint programmes/degrecs,

7.16. Has your country monitored the effects of these measures/programmes ?
7.16.1. Please provide information on how this monitoring is undertaken:
Who is responsible (which institution(s)) ""

7.16.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) ""

7.16.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specify)

7.17. Comments:

7.18. Do you have a central website which provides information about all mobility schemes for national and international students?

Yes M

7.18.1. Please provide a link to the website:

Various websites exist depending on the mobility schemes and the target groups. But mainly, there are three websites:
- For international students: http://www.studyinbelgiumbe/en/financing-your-studies

- For both national and international students: http://www.wbi.be/fr/bourses

- For national students: http://www.aef-europe.be/index php? Rub=erasmus

7.18.2. Is the website linked to Bologna website?
Yes v

7.19. Do your national institutions/agencies responsible for internationalisation:

Provide information cxclusively on national programmes and higher cducation institutions

7.19.1. Please provide a link to such information:

7.20. Do higher education programmes tanght in widely spoken, non-native languages fall under the same legal regime as programmes taught in official languages of the country?

Yes v



7.20.1. Do students have to pay additional fees?

7.20.2. Are there any other differences? Please specify:
7.21. Comments:

7.22. Since 2012, has your higher education minister participated in:

@ the 2012 Bologna Policy Forum
other bilateral and/or multilateral misterial dialogues
international events other than ministerial meetings

7.22.1. Please specify with which countries:

- The Minister did not participate in the 2012 BPF, but his advisor.

- The chief of cabinet participated in the ASEM-Education ministerial meeting in 2013

- Various Prince missions has been organised with the participation of the minister in charge of higher education, HEIs representatives and Wallonia-Brussels Campus: Vietnam (March 2012), Japan
(June 2012), Australia/New Zealand (November 2012), USA (June 2013), South Africa (October 2013), India (November 2013), Colombia/Peru (October 2014).

7.22.2. What were the main higher cducation issues addressed in these cvents?
7.23. Comments:

7.25. Are there national policy goals regarding staff mobility in higher education?

Yes v

7.25.1. Please specify and provide reference:

The Policy Declaration of the Government of the French Community 2009-2014 (sce p.73, http://www.gcf.be/dmdocuments/declaration_politique_communautaire.pdf) puts the cmphasis on three
dimensions linked to staff mobility:

- Promote international dimension [or both students and stall

- Further develop cooperation and partnership with Southern countries, including at staff level;

- Support the internationalisation of higher education.

7.26. Arc there any national mobility programmes for higher cducation s taff?

Researchers  @Yes ONo ONo answer
Teaching statf ®@ves ONo ONo answer
Doctoral candidates @ Yes ONo ONo answer
Technical staff  ®@Yes ONo ONo answer
Administrative staff ~ @ves ONo ONo answer
International officers  @Yes ONo ONo answer

Guidance

@ves ONo ONo answer
counsellors

Others  Qves @No ONo answer

7.26.1. Please provide details and a link for further information on relevant programmes

For researchers mobility, there are various programmes and schemes:

- Mobility schemes developed by the Scientific Rescarch Fund: http:/www.fars be/index php/mobilite-internationale

- Specific grant/fellowship schemes developed by Wallonia-Brussels International: http://www.wbi.be/fi/bourses

- There are also various funding schemes for inward mobility, such as: BEW ARE Fellowship, Ulysses Mobility (Mobilité Ulysse) Programme, Brains (Back) to Brussels.

For teaching staff mobility:
- Erasmus/Erasmus+ Programme (STA)
- Specific grant/fellowship schemes developed by Wallonia-Brussels International, in particular to Asia and Latin America: http://www.wbi.be/fi/bourses

For the other staff mobility:
- Erasmus/Frasmus+ Programme (STA)

7.27.1. Does your country define quantitative targets for any incoming staff mobility?

Rescarchers  Qves ©No ONo answer
Teaching staff Oves @No ONo answer
Doctoral candidates  QYes @No ONo answer
Technical staff  QYes @No ONo answer
Administrative staff  Qves @No ONo answer
International officers  QYes @No ONo answer

Guidance

Qves @No ONo answer
counsellors

Others  Qvyes @No ONo answer

7.27.1.1. Please specify any targets that exist:

Not rclevant.

7.27.2. Does your country define quantitative targets for any outgoing mobility?



Researchers  Qves ©No ONo answer

Teaching staff Ovyes ©ONo ONo answer
Doctoral candidates  QYes ©No ONo answer
Teaching staff Oves ONo ONo answer
Administrative staff  Qves @No ONo answer

International

Oves ONo ONo answer
officers
Guidance cousellors QO Yes @No ONo answer

Others  Qves @No ONo answer

7.27.2.1. Pleasc specify any targets that exist:

Not relevant.
7.28. For each staff group, is information collected on participation rates in mobility?

Researchers  @yes ONo ONo answer
Teaching staff @ves ONo ONo answer
Doctoral candidates  @ves ONo ONo answer
Technical staff  @vYes ONo ONo answer
Administrative staff  @Yes ONo ONo answer
International officers  @vYes ONo ONo answer

Guidance

@Yes ONo ONo answer
counsellors

Others  QYes @No ONo answer

7.28.1. Which organisation(s) collect this information? Pleasc provide a link.
For the researchers mobility, data are collected by the Scientific Research Fund.
For the staff mobility, data are collected by the Agency AEF-Europe and made public in their activity report:

- http://www.aef-europe.be/documents/ERASMUSValo2011.pdf
- http://www.acf-curope.be/documents/AEF_RA2012.pdf

7.29. Are there any mechanisms to reward staff who participate in mobility?

(G (O T Oves @No ONo answer
advantages

Financial benefits  QOvyes @No ONo answer

Non-financial benefits ~ Oyes @No ONo answer

other  Oyes @No ONo answer

7.29.1. Please specify how staff who participate in mobility arc rewarded:

There is no specific mechanismto reward mobile staffat the level of the Federation Wallonia-Brussels, i.e. developed by the Ministry. However, HEIs are autonomous to develop such mechanisms,
which is a common practice especially in universities.

7.30. Is there a website which provides information about all international mobility schemes for staff?

7.30.1. Please provide a link:

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from mostimportant (1) to least important (8)

Immigration restrictions "6"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Recognition issues "3"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Language issues "4"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Lack of funding "5"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)
Administrative burden " 1"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Lack of personal motivation and interest "2"

7.31.1. Please rank the following potential obstacles to incoming staff mobility from most important (1) to least important (8)
Incompatibility of pension and/or social sccurity systems "7"

7.31.1. Please rank the following potential obstacles to incoming s taff mobility from most important (1) to least important (8)

Legalissues "8"



7.31.1.1. Additional comments:

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mos t important (1) to least important (8):
Immigration restrictions "6"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Recognition issues "3"

7.31.2. Pleasc rank the following potential obstacles to outgoing staff mobility from most important (1) to lcast important (8):
Language issues "4"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Lack of funding "5"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Administrative burden "1"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Lack o[ personal motivation and interest "2"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from most important (1) to least important (8):
Incompatibility of pension and/or social security systems "7"

7.31.2. Please rank the following potential obstacles to outgoing staff mobility from mos t important (1) to lcast important (8):
Legal issues "8"

7.31.2.1. Additional comments:

7.32. What measures/programmes has your country implemented to tackle and remove the obstacles to staff mobility that you mentioned?

Tn terms of funding, as mentioned above, new grant/fellowship schemes have been developed by the various higher education stakeholders, in particular Wallonia-Brussels International (for example:
ASEM-DUO and staff mobility in Latin America).

7.33. Has your country monitored the effects of these measures/programmes?

7.33.1. Please provide information on how this monitoring is undertaken:

Who is responsible (which institution(s))

7.33.1. Please provide information on how this monitoring is undertaken:

How regularly is monitoring conducted (annually, biannually, etc.) ""

7.33.1. Please provide information on how this monitoring is undertaken:

The most recent results (please specify) ™"

7.34. Please provide any additional comments on internationalisation and mobility that s hould be taken into consideration:



