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Part 1.0 BFUG Data Collection: administrative information

For which country do you fill in the questionnaire?

Austria

Name(s) of the responsible BFUG member(s)

Gottfried Bacher

Email address of the responsible BFUG member(s)

gottfried.bacher@bmwf.gv.at

Contributors to the report

Government representatives  =  Martin Atzm

Contributors to the report

Employer representatives  = 

Contributors to the report

Student representatives  =  no answer was received

Contributors to the report

Academic and other staff representatives  =  Esca-Scheuringer Heidi, Westphal Elisabeth

Contributors to the report

Other (please specify)  = 
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Part 1.1 BFUG Data Collection on Context and Structures

1. Do your steering documents for higher education policy explicitly take account of demographic projections for your
country?

2. How do these projections affect higher education policy planning?

3. Which of the following statements correspond to your higher education system?

Higher education institutions can be either academically or professionally oriented

Higher education institutions are only academically oriented

Higher education institutions are either public or private

All higher education institutions are public

4. What is the number of institutions in the categories identified?

Public universities: 22 Private universities: 13 Universities of Applied Sciences:21 University Colleges of Teacher
Education: 17 (14 + 3)

5. GENERAL DATA ON HIGHER EDUCATION SYSTEMS

5.1. Please provide the (approximate) percentages of first cycle study programmes across the following categories:

180 ECTS  =  80

240 ECTS  =  16.8

Other number of ECTS  =  2.5

5.2. Please provide the (approximate) percentage of the total number of first cycle students enrolled in programmes of
the following length:

180 ECTS  =  98

240 ECTS  =  1

Other number of ECTS  =  1

5.3. Do degree programmes exist outside the typical Bologna 180-240 ECTS first cycle model (and/or calculated in
years rather than credits)?
These may include integrated/long programmes leading either to a first or a second cycle degree.

5.4. In which study fields do these study programmes exist?

Music, the Arts, Human Medicine, Theology, Economics, classical philology (Latin), Teacher Training for Academic
Secondary and Higher Secondary Schools, Pharmacy, Veterinary medicine, some technical study programmes, Dentistry, Law

5.5. What is the typical length of these degree programmes outside the Bologna 180-240 ECTS model?

8 to 12 semesters
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5.6. What (approximate) percentage of all students studying for a first degree (including students enrolled in the
Bologna cycle structures) is enrolled in these programmes?

Universities: 44% (126.523) diploma programmes studied vs. 56% (158.209) bachelor programmes studied (winter term
2010/11 )

5.7. Please provide the (approximate) percentage of second cycle (master) programmes of the following length:

60-75 ECTS  =  0.6

90 ECTS  =  2.2

120 ECTS  =  94.2

Other  =  3

5.8. Please provide the percentages of the total number of second cycle students enrolled in programmes of the
following length.

60-75 ECTS  =  0

90 ECTS  =  3

120 ECTS  =  97

Other  =  0

5.9. Do second cycle degree programmes exist in your country outside the typical Bologna model (i.e. other than
60-120 ECTS and/or calculated in years rather than credits)?

5.10. What is the typical length of these second cycle programmes outside the typical Bologna model?

5.11. What percentage of all second cycle students is enrolled in these programmes?

0

5.12. In which study fields to these programmes exist?

5.13. Please provide any additional relevant comments for consideration regarding general data on your country's
higher education system.

6. PROGRESSION BETWEEN CYCLES

6.1. What percentage of first cycle programmes give access to at least one second cycle programme?

6.1.1. Please provide a source for this information.

sea below
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6.2. What percentage of first cycle students continue to study in a second cycle programme after graduation from the
first cycle (within two years)?

56% for UAS (account for appr. 10% of total students) students and 83% for public universities

6.2.1. Please provide the source for this information.

BMWF; FHR (Council of the Universities of Applied Sciences

6.3. What are the requirements for holders of a first cycle degree to access a second cycle programme?

All students (Scale 1) Yes  No  Some  No
answer 

All students (Scale 2) Yes  No  Some  No
answer 

Holders of a first degree from a different study field (Scale 1) Yes  No  Some  No
answer 

Holders of a first degree from a different study field (Scale 2) Yes  No  Some  No
answer 

Holders of a first degree from a different higher education institution (Scale
1)

Yes  No  Some  No
answer 

Holders of a first degree from a different higher education institution (Scale
2)

Yes  No  Some  No
answer 

6.3.1. When you selected 'some' in any of the answers above, please explain.

bridging courses if relevant knowledge/competemces are missing

6.4. What percentage of all second cycle programmes give access without further studies to third cycle studies?

6.4.1. Please provide a source for this information.

University Study Act; UAS Study Act;

6.5. What percentage of second cycle graduates eventually enter into a third cycle programme?

34%

6.6. Is it possible for first cycle graduates to enter a third cycle programme without a second cycle degree?

6.6.1. Under which criteria is this possible?

6.7. What percentage of third cycle students enter into that cycle without a second cycle qualification?

not possible

6.8. Please provide any additional relevant comments for consideration regarding the progression between cycles.
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7. LINKING BOLOGNA AND NON-BOLOGNA PROGRAMMES

7.1. Is access to degree programmes outside the typical Bologna model organised in a different manner than for
Bologna first cycle programmes?

7.1.1. Please explain the differences.

7.2. Is access to the second cycle specifically regulated for students holding a degree from a programme outside the
typical Bologna model?

7.2.1. Please specify how it is regulated.

Regulations concerning admittance to certificate university programmes for further education or for university-level courses
are outlined individually in each respective curriculum.

7.3. Is it possible for graduates of a first cycle degree outside the typical Bologna model to enter a third cycle
programme without a second cycle degree?

7.3.1. Please specify for which graduates.

8. DEVELOPMENT OF THIRD CYCLE PROGRAMMES

8.1. What types of doctoral programmes exist in your higher education system? (These may include, but are not
restricted to, traditional supervision-based doctoral education, structured doctoral programmes, professional doctoral
programmes etc).

Most doctoral programmes at universities are organised in the form of non-structured doctoral programmes and based on the
traditional model of supervision. In addition, universities offer structured doctoral programmes, in general organised in
doctoral schools (e.g .“Doktoratskollegs”, „Initiativkollegs“, “DoktorandInnenkollegs”, “PhD-School”). Universities decide
autonomously on the types of doctoral training offered.

8.2. Do doctoral and/or graduate schools exist in your higher education system?

8.2.1. What are the main features of these schools and how many doctoral schools are there?

Universities are autonomous in organising doctoral training. Universities have set up organisational structures which can be
seen as “doctoral schools”, but in different ways and with a different scope. Some universities have set up permanent
structures to organise doctoral training according to disciplines or related disciplines, represented by so-called “doctorate
schools” (“Doktoratsschulen”). A number of universities have established thematic “doctoral schools” set up in the context of
a research programme and in general representing the organisational frame of a structured doctoral programme (e.g
.“Doktoratskollegs”, „Initiativkollegs“, “DoktorandInnenkollegs”). Such “doctoral schools” combine a number of doctoral
candidates who do research in a predeterminated topic or research theme. In general, they are employed by the university
under fixed-term contracts and are supervised by a team of scientists. To receive a place in such a doctoral school,
candidates have to succeed in a competitive application procedure. The Austrian Science Fund (FWF) offers a special
programme for the funding of structured doctoral programmes. These “Doktoratskollegs” are meant to be training centers for
highly qualified doctoral candidates from the national and international scientific community. At the beginning of 2011, there
were 33 “Doktoratskollegs” at universities funded by the FWF, and about 30 other thematic doctoral schools at universities.
More Main features: • Interlinking of EHEA and ERA • Change from old style to new-style doctoral studies should be linked
with an increase in quality; • Doctoral candidates are young researchers • Workshops, conferences, other informative
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activities

8.3. Is the length of full-time third cycle (PhD) study programmes defined in your steering documents?

8.3.1. Please specify the number of years.

The duration of a doctoral programme has to be at least 3 years.

8.3.2. What is the average length (in years) of full-time third cycle (PhD) study programmes?

3.6

8.4. Are doctoral studies included in your country’s qualifications framework?

8.5. Are ECTS credits used in doctoral programmes?

The University Act 2002 does not mention ECTS credits for doctoral programmes, but universities use ECTS credits in the
curricula of doctoral programmes.

8.6. Please provide any additional relevant comments for consideration regarding development of third cycle
programmes.

In addition to the 21 universities, the Institute of Science and Technology Austria (IST Austria), a new research institute
dedicated to basic research and graduate education in the Natural Sciences, also offers doctoral training and awards doctoral
degrees. The IST Austria has set up a Graduate School in 2010. It offers a structured PhD programme open to applicants from
all countries which combines advanced coursework and research, with a focus on Biology, Computer Science, Neuroscience
and interdisciplinary areas. Admitted PhD students are employed under four-year or five-year contracts with full social
coverage.

9. TREATMENT OF SHORT CYCLE HIGHER EDUCATION PROGRA MMES

9.1. In your system, do short cycle programmes linked to the first cycle of higher education exist?

9.2. How are short cycle higher education programmes linked to the Bologna structures? Please tick the most
appropriate case(s) for your country.
Holders of short cycle qualifications when continuing their studies in the same field towards a bachelor degree....

gain full credit for their previous studies

gain full credit, but only if there is agreement between the institution providing the short cycle programme and the
institution where the bachelor programme is taught

gain full credit for their previous studies but in professional bachelor programmes only

gain substantial (>50%) credit for their previous studies

gain some (<50%) credit for their previous studies

gain little (<5%) or no credit for their previous studies

9.3. Are short cycle programmes legally considered to be an integral part of your higher education system?

9.4. Please provide any additional relevant comments for consideration regarding the treatment of short cycle higher
education programmes.
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10. INTERNATIONAL JOINT DEGREES AND PROGRAMMES

10.1. Does national higher education legislation mention joint degrees?

10.1.1. Please provide a reference to the legislation and/or cite the relevant articles.

Art. 51 para. 2 subpara. 27 of the Universities Act 2002: Joint study programmes mean degree programmes which are offered
jointly on the basis of agreements between one or several Austrian universities, providers of university of applied sciences
degree programmes, private universities or university colleges for education and one or several foreign recognized
post-secondary educational institutions in the form of a joint, double or multiple degree programme, with these agreements
specifying the performance which the students shall be committed to in the participating institutions. Art. 54 para. 10 of the
Universities Act 2002: The universities shall also be entitled to run joint degree programmes. If an agreement under § 51
para. 2 subpara. 27 has been concluded, the senate shall enact a curriculum for this programme in the meaning of § 25 para. 1
subpara. 10 within a reasonable period. Art. 54 para. 10 of the Universities Act 2002: If a student successfully completes a
joint diploma programme comprising up to 120 ECTS credits of which at least 30 were obtained under the auspices of a
foreign partner institution, or more than 120 ECTS credits of which at least 60 were obtained under the auspices of a foreign
partner institution, the award of the degree may be evidenced by a document jointly issued in conjunction with the latter. UAS
Study Act

10.2.  Does higher education legislation allow:

Establishing joint
programmes

Yes  No  Legislation not clear  Legislation doesn't mention joint degrees 

No answer 

Awarding joint degrees Yes  No  Legislation not clear  Legislation doesn't mention joint degrees 

No answer 

10.3. Please estimate the percentage of institutions in your country that award joint degrees / are involved in at least
one joint programme.

Award joint degrees > 75-100%   > 50-75%   > 25-50%   > 10-25%   > 5-10%   > 0-5%  

0%  No answer 

Participate in joint
programmes

> 75-100%   > 50-75%   > 25-50%   > 10-25%   > 5-10%   > 0-5%  

0%  No answer 

10.4. Please estimate the percentage of students in your country that graduated in the academic year 2009/10 … 

with a joint degree < 10%  > 7.5-10%   > 5-7.5%   > 2.5-5%   > 0 -2.5%   0%  No
answer 

from a joint
programme

< 10%  > 7.5-10%   > 5-7.5%   > 2.5-5%   > 0 -2.5%   0%  No
answer 

10.5. Do you have information about study fields in which joint programmes / joint degrees are most common? 

10.5.1. Please explain briefly.

Examples: • Cultural Sciences, English and American Studies , German Studies in an Intercultural Context, Gender Studies,
History of Southeastern Europe, Women's and Gender History, Jewish Studies, Cognitive Science, Dutch Language, Literature
and Culture in a Central European Context, Urban Studies; • European Forestry, Raw Materials Sciences, Engineering
Sciences, Animal Breeding and Genetics, Materials Sciences; • Biological Chemistry, Computational Logic, Astrophysics,
Health and Physical Activity, Sustainable Development; • Integrated Law Studies; • Comparative Social Policy and Welfare,
Social Policy and Welfare, Social Work, International Business Informatics, Global Business. . Economic Sciences in UAS
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10.6. Please provide any additional relevant comments for consideration regarding your joint degrees and
programmes.
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Part 1.2 BFUG Data Collection on student-centred learning

1. Do your steering documents mention the concept of student -centred learning?

1.1. How do steering documents in your country define student-centred learning in higher education?

1.2. How important ('1' not important, '5' very important) are the following categories in your steering documents and
national policies?

Independent learning 1  2  3  4  5 

Learning in small groups 1  2  3  4  5 

Initial or in-service training in teaching for staff 1  2  3  4  5 

Assessment based on learning outcomes 1  2  3  4  5 

Recognition of prior learning 1  2  3  4  5 

Learning outcomes 1  2  3  4  5 

Student/staff ratio 1  2  3  4  5 

Student evaluation of teaching 1  2  3  4  5 

1.3. Are there any other important concepts on student-centred learning in your steering documents?

1.4. Please specify.

2. Please provide a reference for your steering documents covering student-centred learning.

3. Please provide any additional relevant comments for consideration regarding the student-centred learning.

4. LEARNING OUTCOMES

4.1. Are learning outcomes defined in your national steering documents? If so, please provide the definition.

Only in connection with the Dublin descriptors, and as prescribed in terms of knowledge, skills and competences in the
individual curricula established under university autonomy

4.2. Are ECTS credits linked with learning outcomes in higher education programmes in your country?
(This means that learning outcomes are formulated for all programme components and credits are awarded only when
the stipulated learning outcomes are actually acquired.)

4.3. Does national policy steer and/or encourage the use of learning outcomes in developing curricula?
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4.3.1. Does your country provide specific support measures on the national level?

Through the national bologna follow up group information on the use of learning outcomes is provided and the use is
encouraged. Experts have been invited to hold seminars and the Austrian Bologna experts undertake counselling visits to HEIs
There are some workshops and peer learning groups provided by the UAS themselves respectively by their umbrella-
organisation (FHK) and by the UAS Council

4.4. Does national policy steer student assessment procedures to focus on learning outcomes?

4.5. Is there an offer of training programmes on topics such as student-centred learning and learning outcomes for
academic staff?

Compulsory Yes for all academic staff  Yes for some academic staff  No  No answer 

Voluntary Yes for all academic staff  Yes for some academic staff  No  No answer 

4.5.1. Please specify for whom and give approximate % that participate.

4.6. Is the use of learning outcomes in curricula development and student assessment monitored by Quality Assurance
procedures?

4.6.1. Please explain how, and provide a reference to further information.

It is a precondition for the accreditation of all study programmes at UAS

4.6.2. Please provide any additional relevant comments for consideration regarding learning outcomes.

5.  IMPLEMENTATION OF THE EUROPEAN CREDIT TRANSFER AND ACCUMULATION SYSTEM (ECTS)

5.1. In your country, do you use

5.1.1. Please provide details of how it is linked to ECTS (when applicable) and its main characteristics (e.g. how credits
are calculated and whether the system is based on learning-outcomes).

5.2. In your country, what percentage of higher education institutions use ECTS for accumulation and transfer for all
elements of study programmes?

5.3. In your country, what percentage of programmes use ECTS for accumulation and transfer for all elements of study
programmes?

5.4. In the majority of higher education institutions and/or programmes, what is the basis to award ECTS in your
country?

5.4.1. Please specify.
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5.4.2. For student workload, is there a standard measure for the number of hours per credit?

5.4.3. What is the number of hours per credit?

25

5.4.4. What is the number of student teacher contact hours per credit?

0

5.4.5. Please provide any additional relevant comments for consideration regarding ECTS implementation.

6.  DIPLOMA SUPPLEMENT

6.1. Is the Diploma Supplement issued in higher education institutions and to students in all fields of study?

All students >75% of HEIs  50-75% of HEIs  25-49% of HEIs  0-24% of HEIs  0%  
No answer 

Some students >75% of HEIs  50-75% of HEIs  25-49% of HEIs  0-24% of HEIs  0%  
No answer 

Upon request >75% of HEIs  50-75% of HEIs  25-49% of HEIs  0-24% of HEIs  0%  
No answer 

In certain fields of
study

>75% of HEIs  50-75% of HEIs  25-49% of HEIs  0-24% of HEIs  0%  
No answer 

No students >75% of HEIs  50-75% of HEIs  25-49% of HEIs  0-24% of HEIs  0%  
No answer 

6.1.1. Please identify those fields.

6.1.2. Please specify to which students.

6.2. Is there any monitoring of how employers use the Diploma Supplement?

6.2.1. Please provide the most recent results regarding the level of satisfaction of employers.

6.3. Is there any monitoring of how higher education institutions use the Diploma Supplement?

6.3.1. Please provide the most recent results regarding the level of satisfaction of institutions.

6.4. In what language(s) is the Diploma Supplement issued?

German and English

6.5. Is the Diploma Supplement issued
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6.5.1. Please provide the amount and the reason for the fee.

6.6. Please provide an example of your national Diploma Supplement (in pdf or similar format) and send it to
data.collectors@ehea.info

6.7. Please provide any additional relevant comments for consideration regarding your diploma supplement.

http://bmwf.gv.at/home/academic_mobility/enic_naric_austria/diploma_supplement/templates/

7. NATIONAL QUALIFICATIONS FRAMEWORKS (NQFs)

7.1. Have you started the process to develop a National Qualification Framework in your country?

7.2. The BFUG working group on qualification frameworks has developed the following steps to assess the progress
made in establishing a national qualification framework.
Please choose below the stage that best describes your national situation.

7.2.1 Please provide the date when the step was completed.

20.06.2000

7.2.2. Please provide a reference for the decision to start developing a NQF.

There is no adoption in legislation of the Austrian NQF but the Austrian government decided about the NQF model in the
Council of Ministers.

7.2.3. Please provide a reference outlining the purpose of the NQF.

7.2.4. Please provide a reference to a document establishing or outlining the process of NQF development. Please also
report, which stakeholders have been identified and which committees have been established.

7.2.5. Please provide a reference describing the agreed level structure, level descriptors and credit ranges.

7.2.6. Please provide a reference outlining the form and the results of the consultation.
Please provide a reference for the design of the NQF as agreed by the stakeholders.

7.2.7. Which stakeholders have been consulted and how were they consulted?
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7.2.8. Please provide a reference document for the adoption of the NQF.

In 2006 the former Minister of Education, Science and Culture took the decision to implement an NQF.

7.2.9. Are ECTS included in the NQF?

7.2.10. Please provide a reference for the decision to start the implementation of the NQF, including a reference to the
roles of the different stakeholders.

7.2.11. Please provide a reference for the redesign of study programmes based on learning outcomes.

7.2.12. Please provide a reference outlining how qualifications have been included in the NQF.

7.2.13. Please provide a reference to the self-certification report.

7.3. Does a website exist in your country on which the National Qualification Framework can be consulted?

7.3.1. Please provide the link to that website.

http://www.bmwf.gv.at/wissenschaft/national/nqr; http://www.bmukk.gv.at/europa/eubildung/nqr/index.xml

8. RECOGNITION OF QUALIFICATIONS

8.1. Which institution/organisation makes final decisions on recognising foreign qualifications for the purpose of
academic study and work in your country?

Recognition for
academic study

Higher education institution  Central government authority (e.g. ministry)  Regional

government authority (e.g. ministry)  National ENIC/NARIC centre  Regional/local

specialised independent institution  Social partner organisation (employers' organisation, trade

union etc)  Individual employers  Other   No answer 

Recognition for
professional
employment

Higher education institution  Central government authority (e.g. ministry)  Regional

government authority (e.g. ministry)  National ENIC/NARIC centre  Regional/local

specialised independent institution  Social partner organisation (employers' organisation, trade

union etc)  Individual employers  Other   No answer 

8.1.1. Please specify.

8.2. Which of the following statements is specified in national legislation?
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8.2.1. Please provide a reference to the relevant legislation.

Austrian higher education institutions are bound by the Lisbon Recognition Convention (Übereinkommen über die
Anerkennung von Qualifikationen im Hochschulbereich in der europäischen Region, BGBl. III Nr. 71/1999 / Convention on the
Recognition of Qualifications concerning Higher Education in the European Region), by numerous bilateral agreements
between the Republic of Austria and other countries on recognition, and by recognition regulations in the respective federal
acts on the institutions of postsecondary education in Austria. Universities Act 2002 (Articles 78, 90) University of Applied
Sciences Studies Act (Articles 5 para. 4, 12 para.2 subpara. 6 and 16 para. 4 subpara. 2) Act on Teacher Training Colleges
(Articles 56, 57 and 68)

8.3. What measures exist to ensure that these legal statements are implemented in practice?

Recognition procedures are administrative procedures (Verwaltungsverfahren) germane to the regulations administrative
procedures in Austria generally use to be; these regulations refer e. g. to the times, during which – and the form, in which -
decisions have to be made, the opportunities to appeal decisions.

8.4. Do higher education institutions typically:

8.5. Are higher education institutions' recognition policy and practice typically evaluated in external Quality Assurance
processes?

8.5.1. Please explain. 

8.6. What measures exist to ensure that higher education institutions have fair recognition procedures for study and
training periods abroad?

Austrian higher education institutions are bound by the Lisbon Recognition Convention (Übereinkommen über die
Anerkennung von Qualifikationen im Hochschulbereich in der europäischen Region, BGBl. III Nr. 71/1999 / Convention on the
Recognition of Qualifications concerning Higher Education in the European Region), by numerous bilateral agreements
between the Republic of Austria and other countries on recognition, and by recognition regulations in the respective federal
acts on the institutions of postsecondary education in Austria

8.7. Please provide any additional relevant comments for consideration regarding your system of recognition of
qualifications.
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Part 1.3 BFUG Data Collection on Quality Assurance

1.1. Which situation applies in your country?

1.1.1. Please explain the main elements of your external quality assurance system. Which ministry or government-
dependent agency  is responsible for quality assurance? How is this responsibility managed in practice? If there are
external evaluations of institutions and/or programmes, by whom are  these evaluations undertaken, how often, and how
are the outcomes of evaluation used?

1.1.2. Please explain the main elements of your external quality assurance system (if it exists). If there is no system of
quality assurance, please state this explicitly.

1.2. What are the main outcomes of an external review undertaken by the different QA agencies?

1.3. What is the main outcome of an external review?

1.4. Does the outcome of an external review normally have an impact on the funding of the institution or programme?

1.4.1. Please specify the normal impact of an external review.

1.5. Does the agency cover:

1.5.1. Collectively, do the agencies cover:

1.6. What is the main "object" of the external evaluations undertaken?

1.6.1. Are all institutions subject to external evaluation?

1.6.1.1. Please specify

1.6.2. Are all programmes in all cycles subject to external evaluation?
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1.6.2.1. Please specify

1.6.3. Are all institutions and all programmes subject to external evaluation?

1.6.3.1. Please specify

Due to the diversification of Austrian Higher Education the quality assurance systems differ between the sectors. UAS and private
universities are subject to external evaluation both for institutions and all programmes. For programmes at public universities
programme evaluation is on a voluntary basis as well as the evaluation of the institution

1.7. How are the positive outcomes of Quality Assurance evaluations made available to the public?

There is no obligation to publish the (positive or negative) outcomes of quality assurance procedures, but information on the
outcomes are made available to the public on a voluntary basis, e.g. through the publication of summary reports on the procedure
through the agency, short notices on the approval of an institution or programme on the agencies and or the institutions website
etc.

1.8. How are the negative outcomes of Quality Assurance evaluations made available to the public?

cf. to question above

1.9. Which of the following issues are typically included in external quality assurance evaluations?

Teaching

The quality of teaching (contents, process, outcome) is in the centre of programme assessment
in all HE sectors: All programmes at universities of applied sciences and private universities
are subject to accreditation. Public universities may seek for programme
accreditation/certification on a voluntary basis.

Student support services
Under the various schemes, the following issues are generally included: administration,
student infrastructure, library, evaluation by students, student representation

Lifelong Learning
provision

Research

Depending of the mission of HEI, research is part of the various schemes for external quality
assurance. The organisation of research, internal support structures and the relation between
research and teaching are main topics. External quality assurance and accreditation generally
doesn’t comprise the outcome of research.

Employability

Internal Quality
Assurance/Management
system

The internal quality management of universities is subject to quality audits at public
universities. Audits focus on a range of performance areas, including learning, research,
human resources and internationalisation. In a near future, quality audits will also be
implemented for the sector of universities of applied sciences.

Other (please specify)

1.9.1. For those issues that are typically included in external Quality Assurance evaluation, please briefly explain the
approach.

please cf. comments at above question; for better readability the text in the small boxes above is repeated here: • X Teaching -
Assessment of programmes The quality of teaching (contents, process, outcome) is in the centre of programme assessment in all
HE sectors: All programmes at universities of applied sciences and private universities are subject to accreditation. Public
universities may seek for programme accreditation/certification on a voluntary basis. As a consequence, the criteria for the
assessment of teaching differ between the sectors. - Institutional assessment Institutional assessments systematically include
aspects of teaching (organisation of teaching processes, relation between teaching and research, administration, human
resources). They are part of the accreditation requirements for universities of applied sciences and private universities. • X
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