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FIRST MEETING OF THE AD-HOC WORKING GROUP ON THE REVISION OF THE ECTS USERS’ GUIDE  

Brussels, 25 February 2013, 09:00 – 17:00
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1. Opening
· Welcome by Adam Tyson (Head of Unit “Higher Education, Modernisation Agenda; Erasmus”, DG EAC)
· Objectives of meeting, agenda, administrative issues

Adam Tyson (EC), the Chair of the Ad-hoc working group (WG) on the Revision of the European Credit Transfer and Accumulation System (ECTS) Users’ Guide introduced himself and welcomed the participants to the first meeting of the WG. 

The Chair stressed the importance of the task of the WG, also in the relation to the Bologna Process and the work of the European Commission's (EC) Modernisation Agenda. 

ECTS has been a subject discussed in the Bucharest Communiqué for the following two reasons:
· as a widely used tool in terms of promoting mobility of students within the European Higher Educational Area (EHEA),
· it has the potential to be a key component in the modernisation of HE systems in general and in supporting a more effective transition for using the learning outcomes (LOs) in program designing. 
The Chair highlighted that the purpose of the revision of the ECTS Users’ Guide is to make it more productive and helpful tool for the higher education  institutions (HEIs) and countries and to foster its more consistent implementation, which would enable HEIs to modernise and to perform more effectively

The group confirmed the view that study credits should be linked to the LOs. The assessment procedures should take into account of the attainment of the LOs throughout the EHEA.
The Chair presented the draft version of the ToR and the short questionnaire which was circulated to the members of the WG with the intention to get views and perceptions how the work should be carried on. 
Therefore, it was mentioned that the work of the WG will focus on the review of the ECTS Users’ Guide in order to reflect relevant developments that occurred since its last revision in 2009. It was noted that the starting point should be the use of the ECTS for the accumulation of credits both within and between various HE institutions in order to provide a solid basis for transfer and recognition of credits in the case of cross-border mobility. The aim of the ECTS Users’ Guide is to serve the needs of a broad range of stakeholders as well as to provide practical guidance to HEIs to improve design, application and assessment of LOs.
The agenda was adopted without any amendments.
2. Introduction of participants
· “Check-in” of participants: professional background, expectations from the participation in the Working Group
A tour de table followed with a short introduction of all the participants alongside their expectations from the Ad-hoc WG. All the participants unanimously agreed that the correct implementation of the ECTS Users’ Guide across the EHEA should be fostered.
3. State of play of ECTS in EHEA
David Crosier (EURYDICE) made presentation on “ECTS in European higher education: the impact of Bologna”. 
The presentation covered implementation of the ECTS across EHEA countries, on the basis of the Bologna Implementation Report of 2012, of Trends 2012 and of Bologna with Students Eyes.
The common conclusions drawn by the presentation were:
· ECTS is unchallenged as the credit system for higher education
· The intended purposes of the system are not fully addressed in national/institutional implementation
· LO are not yet widely understood and used in programme design, hence the "ideal approach" of the 2009 Users' Guide is rarely found in reality.
Nevena Vuksanovic (ESU) mentioned that the part of the ESU study used during the presentation was prepared by the students’ representatives on the national level.
Some comments were made:
· The aspect of fostering mobility with ECTS should not be forgotten; 
· Recognition is still problematic ;
· Clear guidance and easy procedures are needed for better implementation of ECTS.
More information is available in the PowerPoint below. 



The meeting was continued by Raimonda Markeviciene (Lithuania), who made a presentation, on “A point of view: implementation of ECTS”. 
The presentation highlighted the main approaches to the ECTS implementation on national levels, which are:
· Legal;
· Consensus-based;
· Recommendation-based.
More information is available in the PowerPoint below. 


4. What are the challenges for the implementation of ECTS?
· Plenary, followed by discussion in small groups, with input from completed questionnaires.
In order to discuss the challenges for the implementation of the ECTS the participants were divided into 4 parallel groups. 
The 1st group pointed the following 3 main aspects: 
· using ECTS in programme design and delivery and its relation to NQFs and student centered approach;
· transparency of programs which will allow to standardise NQFs;
· facilitating mobility and recognition. 
The group also mentioned some benefits which are student satisfaction, employability and consistency. A change of mindset would be needed to implement a more student-centred approach, also in designing programmes (top-down, based on modules, linking better teaching/study time to learning outcomes and adjusting assessment methods).
The 2nd group pointed that the ECTS should be subject level, and support idea of student centered approach. Accumulation and transfer of credits was regarded not completely understandable and hence conduction of the transfer should be easy and transparent based on understandable assessment of LOs which will enable HEIs to foster the transfer of students between 1st and 2n cycle and better focus on the integration of part-time and work-based studies. 
The 3rd group pointed that the challenges are credit accumulation and student center approach. Trying to solve problems with accumulation of credits will enable HEIs to solve many other related problems; new ways of learning and different pathways should be implemented allowing students to have more options; there should be limited flexibility while implementation on national and institutional levels. Team work for professors and teachers, evaluation of LOs and ensuring quality was mentioned as another challenge, which has an important link to the employability of students.
It was stressed that there is a need to clarify the expectation of challenges, because ECTS is not only allocation of credits but an overarching system.
The 4th group pointed that the challenges are awareness of “users”, training for HEI teachers, program design based on LOs, cultural differences; student centered learning, different learning pathways; assessment, delivery of education outside of Europe, implementation and revision of the European Credit System for Vocational Education and Training (ECVET), the European Standards and Guidelines (ESG) and the EU Directive on Professional Qualifications.

5. How to address the identified challenges in revising the ECTS Users’ Guide?
Plenary, followed by discussion in small groups

In order to discuss the challenges in revising the ECTS Users’ Guide participants were divided into 4 parallel groups, based on the outcome of the group discussion on the challenges (see point 4). The main areas of challenges were identified asassessment, program design, mobility, changing the culture.
Participants were asked to discuss in groups how these challenges could be addressed. After 2 rounds of group discussions the following general conclusions were drawn:
· Assessment: quality of the formulated LO is not always ensured; when formulating Los, there should be already a reflection on their assessment; the Guide should be very clear on assessment, grading scales,  threshold and desired Los.

· Programme design:the focus need to be on learning first of all, not workload. The definition of LO at programme level should have a reference to qualifications frameworks and to sectoral frameworks, before the number of credits and the level of the programme is defined. After this the following reflection is how to break down the Los to modules. Question to be addressed: do LO reflect a threshold level or a desired level? The grades should state how well the LO are achieved by the students. The Guide should facilitate the development of joint degrees, encourage the establishment of mobility windows, but without the extension of a programme. LO can be achieved in different ways, not only through programmes (reference to informal and non-formal learning). 60 ECTS/year: should it be broken down for semesters? – not really, but for mobility shorter curricula are needed. If there is a real focus on LO, time does not matter any more. 

Mobility: The guidelines are clear for international mobility, but national mobility is often more problematic. Slight modifications could be done in the Guide for the recognition of credits gained during study mobility periods. A separate agreement between the home HEI and the student should be encouraged to have clarity on recognition from the outset. Once this is done correctly, "transfer" should be automatic after the mobility period. The Working Group should concentrate more on the accumulation aspect, less on mobility. When accumulation is done correctly, mobility follows automatically. 

· Links to transparency tools: consider questions like D
· Does the Diploma Supplement fulfill what is expected from it?
· ESGs on QA: internal and external QA should check the correct use of ECTS – to be addressed by the revision of ESG.
· ECVET: how to translate it into ECTS? – Guide should address this, without being too prescriptive
· For more details see annex 1.

· Changing the culture: need to recognize that ECTS is more about accumulation than transfer, need more teamwork in programme design, the knowledge of accumulation skills and competences, awareness of the culture and philosophy of student-centered learning, awareness of national context, student centered system.


6. Adoption of Terms of Reference of the Working Group and setting up a Work Plan
At the end of the meeting and after the carried discussion the Chair presented the ToR of the WG. The participants were asked to comment on the document since it needs to be agreed before presenting it at the BFUG meeting in Dublin. 
Agreement was reached on the work plan and dates of the next meetings. 
The Ad-hoc WG also agreed what are going to be the topics of the next two meetings which are: 
· Programme design;
· Teaching, learning and assessment;
· Mobility, recognition and grade conversion; 
· Links to transparency and recognition tools.

It was also agreed that the WG will establish sub-groups around these topics, to prepare in-depth discussions in the mentioned areas and suggest modifications to the current version of the ECTS Users’ Guide. There will be an initial discussion on the structure of the ECTS Users’ Guide to make it as useable and as accessible as possible, including through a new web-based format.
The first draft of the revised ECTS Users’ Guide is planned for end September 2013, to allow further discussion in the next 3 meetings of the Ad-hoc WG, based on the draft. The ad-hoc WG will identify further experts who could be consulted on specific issues, if relevant. The initial drafting will be done by a smaller group of the participants, representing each of the identified sub-groups.
The ECTS Group will report to the BFUG on progress in its activities in autumn 2013 and present the revised version of the ECTS Users’ Guide to the BFUG by mid-2014. This timing will allow the ad hoc group to take account of developments in parallel processes, such as the revision of the European Standards and Guidelines on Quality Assurance and of the EU Professional Qualifications Directive. The Group will keep the Structural Reforms Working Group informed of its progress in the meantime.

Work Plan:
	February 2013
	Agreement on Work Plan

	April 2013
	In-depth discussion on "programme design" and "teaching, learning and assessment", prepared by sub-groups of participants

	May 2013
	In-depth discussion on "mobility, recognition and grade conversion" and "link to transparency tools"; ECTS Users’ Guide structure, prepared by sub-groups of participants

	Summer 2013
	Drafting group – one participant from each subgroup

	October 2013
	Full discussion on revised text

	January 2014
	Full discussion on revised text

	April 2014
	Final text for submission to Structural Reforms Working Group




7. AOB and closing of the meeting
Date of next meeting (s)
Preparation for next meeting
Dates of next meetings were decided to be April 16th, 2013 and may 28th, 2013
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       Comparison of European mapping of ECTS 	implementation in Bologna official and stakeholder reports:



		-	Bologna Implementation Report 2012



		-	EUA Trends 2010



		-	ESU Bologna with Student Eyes 2012





	Common conclusions










Bologna Implementation Report

Programmes using ECTS 
for accumulation and transfer, 2010/11











< 50%

51 – 74%

75 – 99%



100%



Data not available








Bologna Implementation Report 


ECTS linked to Learning Outcomes, 2010/11
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5 – 49%
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Bologna Implementation Report

Scorecard indicator: implementation of ECTS system, 2010/11





ECTS for all programmes; transfer/accumulation & LOs



ECTS for more than 75% of programmes



ECTS for 50 – 75% 

of programmes



ECTS for 49% of 

programmes or national credit system not fully compatible



ECTS in less than 49% of 

programmes or only used for credit transfer



Data not available








EUA Trends 2010 

Key Findings









use of ECTS continues to grow:



	88% of HEIs using ECTS for credit 	accumulation in all 1st and 2nd cycle 	programmes (up from 66% in Trends V)

	

	90% of HEIs using ECTS for credit transfer 	(up from 75% in Trends V)



Doubts over the way in which ECTS is used







EUA Trends 2010: 





Credit transfer by largest group of respondents





EUA Trends 2010: 







Credit accumulation by largest group of respondents










BWSE 2012 

Key Findings









Use of ECTS high, but some exceptions:



	while 24 (of 31) student unions report 	widespread use of  ECTS, 5 say that use is 	low/non existent

	

	in 21 systems workload commonly used as 	a  basis for credits

 	

	In 12 systems, learning outcomes are used





ESU BWSE 2012 








ESU BWSE 2012 








Common conclusions from the reports:

Use of ECTS has developed to a point where it is unchallenged as the credit system for higher education



The intended purposes of the system are not fully addressed in national/institutional implementation



Learning Outcomes are not yet widely understood & used in programme design, & hence the "ideal approach" of the 2009 User Guide is rarely found in reality 
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ECTS—in my country, the ECTS system has been implemented

® Notatall

® Hardlyatall

@ Inabout half of the Higher Education system

© Toalarge extent

© Completely throughout the Higher Education System
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ECTS and Learning outcomes: In my country, the allocation of ECTS does happen on the basis of an estimation of the workload

® Notatall

® Hardlyatall

© Inabout half of the Higher Education system

© Toalarge extent

© Completely throughout the Higher Education System
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A point of view: implementation of ECTS

Raimonda Markeviciene

Brussels, 25. 02.2013







Strategic group  

Project experts



Investigation and methodology for the profession field research of

 7 subject areas  





TUNING  training for the Lithuanian experts 

Development of strategic  documents

demo versions  of 12 (4x3)  ECTS based study programmes

Analysis of ECTS Iimplementation in EU countries 

Analysis of  legal acts of Lithuania in the light of  ECTS implem.

Integration of ECTS in the internal QA system

Competence development methodology 

Guidelines of ECTS concept at national level  













Competences /methodology  for 7  subject areas

Methodology for development of Generic competences



Information campaign:  conferences, trainings, articles 

Development of the Concept of the European Credit Transfer and Accumulation System (ECTS) at the National Level: Harmonization of the Credit and Implementation of the Learning Outcomes Based Study Programme Design







Emphasis:

		Attention to credit as a measure for the student workload;

		Variety: absolute number of hours per year and credit VS “corridor”;



3. Hierarchy of various legal documents:  law, ministerial decrees, recommendations of rector’s conferences, etc…







Main approaches to ECTS implementation on national levels







General suggestions

ECTS  philosophy

“The completion of obligations in study is evaluated using a credit system compatible with the principles of ECTS.

The total number of credits required for completion of study in the study program corresponds with a thirty-fold of the number of semesters of the standard period of study thereunder.”



Is such framework useful?...







Lithuanian Higher Education

State universities – 13

Non-state universities - 8

State colleges – 12

Non-state colleges - 10

Study credit means a unit of the volume of studies, by which study results and student’s working time are measured. 1600 hours of one academic year shall equal to 60 credits.







Credit system before 2011



Ministerial decree on recognition of periods of study (2007)- limited improvement, distorted view. 

National cr. could have worked but…







Notions to be adopted: application of ECTS 

Credits from LO only

Credits from LO only

Credits for agreed LO

Credits from LO and student workload



Credits from LO and student workload







Facing challenges 

of the system

Do other initiatives embrace the  changes (QA, accreditation, programme registration

Do new legal documents  (ministerial decrees, NQF) support the changes?





Time factor





Is there a MASTER PLAN?







Notions to be adopted: application of ECTS at 

a study programme perspective 

Indication of the time students need to complete all learning activities 



Statements of what a learner is expected to know , understand and be  able to do after the process of learning

Expressed through competences







Challenges for the institutions

Institutional regulations practically do not deal with..







Challenges for the teachers – “free your mind!”





Lack of understanding of ECTS philosophy







“Credit thinking” and institutional regulations

“ Where a student is granted exemption from part of the programme of study on the basis of credit transfer, the marks obtained by the student for such prior learning will not be used for classification purposes ”. U-ty of Kent 



New way to think! Free your mind

Allows not to mix  different  teaching, learning and grading cultures with the consequences for students















Thank you for your attention!
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Overview of national regulations on the
number of learning hours per academic year

o | Moum e | Haursrane] Statusofthe prociamation
Belgium (FI) 1,500/1,800 h 25/30h Decree (law on the Flemish level)
Belglum (Fr) u4oh 24h Decree(law of the French Community)
G goojiseon | asjaon | Good pracce,recommendationof CTS Koy Fesues.
Qprus 1s00h/1800h | 25/30h | NewLawfor Higher Education (under consideration In 2008)
France 1,650 25/30h | Recommendation by the University Presidents’ conference
Gy | e - e Gt e
Greece 1,500/1,800 h 25/30h Ministerial Decision
Hungary 1,620/1,800 h 300 Act on Higher Education and attaching Governmental Decree
Iceland 1,500/2,000 h 25/33h No proclamation, but understanding among universities
o s et s o





* based on rectors’ (presidents’) conferences, qualification authorities ,
informal agreement among HEls of a country (state authorities are not
actively involved, decisions are taken by the immediate actors of HE

system — HEIS and/or quality assurance agencies)

* Provides elaborate methodological support — guidelines. Is permissive
rather than prescriptive





The model adopted for the
introduction of ECTS has
no direct influence on the
level of implementation
and understanding on the
institutional level

Consensus based
approach is most helpful
leading to clear national

credit framework and
methodology

Institutional credit
framework - a notion of
a window

Institutional regulations
on credit framework
have to be clear and

foster common
understanding

Important — right balance

between maintaining the

framework and avoiding
prescriptiveness




2000

New law on HE — binary system

2009

New law on HE and research -
status, governance, QA, ECTS
credit system

1993

Introduction of 3 cycle system +

national credit system Professional bachelor for

colleges since 2007




1 N.Credit =
40 student
workload
hours

National
credit based
on student

workload
(declaration
not reality)




¢ National credit for

accreditation

® ECTS used for transfer;
Mechanical conversion
using multiplier 1,5

* Voluntary use by the
institutions

Reality

—

* In reality credit not really
based on student workload

e Credit not used for
programme design

¢ No credit thinking in the
country and rational
connection to Learning
outcomes

\ ; (¥





Accumulation

. 3

Transfer

\
4

Non-formal &
informal
/experiential
learning

A









Student

workload
Transparency
and Quality
assurance
Learning

outcomes




LO

¢ Confusion between
competences and LO

o Lack of skills in formulating LO

* Problems of translating the
term and using appropriate
language

Workload

e There is no tradition to
calculate workload and consult
students — time and activities
do not match

e Organization of teaching and
learning still teacher centred

Credits

* No credit thinking in the country
and most of the institutions

 Credits are not seen as a tool for
programme design

¢ Limited use of credits to measure
student progress





A
Mechanical

and only
subject specific
LO (intended,

achieved)

Resistance

Demands for

_ formulas, lack
Credit levels of creative

thinking

Calculation of
workload




Accumulation
”ageing”,
compensation,

condonment -

Transfer: credit
and grade
balance





Distribution of grades awarded in Vilnius University in percentages

A 5 <
g g =z E18 |z« B
oo Bl e Els| 2| 2| E| 5| |3 2 |2]¢
Vilnius University | 2 | § | £ | 2| 2| 2| 3| £ | 2| E |E4 g £l Z | 2|2 &
. 5] = 2 = 2 £ .9 < = Jos |
grade and its 5| 8|22 |¢& E 5| 2| £ |2 E|2< 12|25
definition sl s ||| 2| 2| 2| 2| &|S|55|158 58 |%|%|¢&
B el [ =, el = < |Z2€|° et B B =
z z 3 = 3 o = 3 2 o R Bl =] 5 5 2
[N E 5 E 2 = > 2 o 2l |2E& ® 2 2 =
5] 2 s S = =] g 2l Z 2 |3 2= E 2 £
== = 2| £ g 2|8 |8 3
=2 g = |= ©
Bachelor Integrfated
studies
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Context


Need a top-down approach, with flexibility but 
not too much


Economic crisis an opportunity to focus more 
on learning outcomes: relevance and 
employability


Selling the benefits to faculty
Clear framework for teachers


See how they contribute to the programme


Only 10-20% really student centred


Academics don't think in programmes, but in 
modules


ECTS revision challenges


Changing the Culture


Need to recognise that ECtS is now more about 
accumulation than transfer!!


Need more teamwork in programme design, 
delivery and evaluation


Explain the philosophy: this is a concept, it is 
not about credits, but the accumulation of 
knowledge, skills and competences


Need full awareness of the culture and 
philosophy of student-centred learning etc


Requires training of all stakeholders/
participants


People think they are being student centred


Need to be aware of national context


Link to national legal framework But need to move to real understanding of the 
concept


Learning environment can dictate learning 
outcomes (massification/strict selection)


Does the guide appear relevant to stakeholders 
from different cultures/is it sufficiently flexible?


Student centred system the key Student involvement in design and feedback 


Links to transparency tools


ESGs on QA


ECVET


Qualification frameworks


Professional Qualifications Directive


EAR Manual


Diploma supplement


Assessment
Grading scales


Threshold and desired LOs


Programme Design


Focus needs to be on learning first of all, not 
workload


Need to be much more precise in the guide


Need to design a structure for programmes 
based on agreed learning activities leading 
to the LOs


Standardised size of modules plus multiples 
thereof 


Assessment criteriaNeed to be consistent down the chain, fair, 
transparent


Lifelong Learning: modularisation, part-time 
study, new modes of delivery


How to make sure that learning outcomes are 
not bla-bla ... How to trust them? (Quality 
Assurance?)


Mobility
Recognition of credits


Bridging programmes


Programme directors, not academics, should 
be responsible for recognising import of credits


Transfer between cycles


Intonation all links outside the EHEA






image1.emf
David Crosier_ECTS  overview.pptx


image4.png




image5.jpeg




image6.jpeg
EUROPEAN
Higher Education Area




image7.png




image8.jpeg




image9.jpeg
EUROPEAN
Higher Education Area




