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Strasbourg/ Brussels/Vatican City/Warsaw, October 30, 2012
EHEA WORKING GROUP ON STRUCTURAL REFORM

First meeting of the Working Group, Brussels, December 13 – 14, 2012

PURPOSE AND STRUCTURE
The purpose of this document is to outline the background for the appointment of a working group on structural reform in the EHEA and to prepare the discussion at its first meeting, which will be held on December 13 – 14, 2012.

The document will briefly seek to situate this Working Group in the context of the EHEA work program 2012 – 15 and to point to some of the reasons why structural reform is an important element of the EHEA – and why the different policy areas related to structural reform should be seen together.  The document will then seek to outlearn some main issues for discussion at the first meeting of the group.

BACKGROUND 
At its first meeting after the 2012 ministerial conference, on August 28 – 29 in Nicosia, the Bologna Follow Up Group (BFUG) adopted its work plan for 2012 – 15, leading up to the next Ministerial conference to be held in Yerevan. The work plan is organized around four main working groups on:
· Implementation of the EHEA

· Structural reform (qualifications frameworks, recognition, quality assurance and transparency)

· The social dimension and lifelong learning

· Mobility and internationalization.

Each working group will be encouraged to use a variety of working methods and may also make use of sub-groups, subject to the approval of the BFUG.  Some networks and other substructures were established by the BFUG including, for the WG on structural reform:
· Network of national correspondents for qualifications frameworks (chaired by the Council of Europe)

· Ad hoc working group on the revision of the ECTS Users’ Guide (chaired by the European Commission)

· Ad hoc working group on the second and third cycles (chair(s) yet to be identified)

In addition to the tasks outlined in their specific terms of reference, all working groups should also aim at enhancing employability, promoting lifelong learning, transversal, innovation and entrepreneurial skills and stimulating student centered learning. 
Working groups should have a double focus. On the one hand, they are invited to make policy recommendations within “their” areas for the future development of the EHEA, and on the other hand, they should encourage implementation of the structures and policies already adopted within their respective policy areas. 

With the exception of the working group on the implementation of the EHEA, all working groups are expected to submit a draft report for consideration by the BFUG in autumn 2014.  
The text concerning the WG on structural reform as adopted in the 2012 – 15 work program will be found in Appendix 1.  At its first meeting, the group will be invited to consider its terms of reference, a draft of which will be submitted as a separate document, and to submit a final draft to the BFUG in time for the meeting of the Board on January 15, 2013.

An overview of sources and resources, with links to some important web sites, will be found in Appendix 2.
STRUCTURAL REFORM AND HIGHER EDUCATION POLICY
As outlined below, structural reform has been and remains a key aspect of the development of the European Higher Education Area. It is therefore particularly important to underline that structural reform is not a goal in itself but a means to achieve goals. Structural reform must be adapted to and also assessed in relation to the overarching goals we want to achieve for the EHEA.   

Higher education plays an important role in developing the kind of societies in which we want to live and has several purposes of equal importance:

· Preparing for employment

· Preparing for life as active citizens in democratic societies

· Personal development

· The development and maintenance of a broad, advanced knowledge base
.

For the 2012 – 15 work period Ministers in particular underlined that they will provide quality higher education for all, enhance graduates’ employability and strengthen mobility as a means for better learning and also that they will “especially concentrate on fully supporting our higher education institutions and stakeholders in their efforts to deliver meaningful changes and to further the comprehensive implementation of all Bologna action lines”.    
The Working Group could also be guided by four further important policy considerations:

· Students, employers and society at large want more objective, reliable and high quality information about higher education;

· There is an increasing societal expectation of Higher Education Institutions that they enhance employability of graduates and provide students with skills relevant on the labor market.
· There is a need to build and sometimes even restore trust and confidence in higher education;

· A new social contract between higher education and society needs to be defined and established.
The Working Group will need to take into account the ever changing context of higher education and of our societies and it will need to develop a common understanding of the main principles and goals of the EHEA and the way they are used
.  It should be creative and innovative rather than defensive and seek to suggest possible future policy developments.  It should also look to national policy developments, which in many cases may advance faster than the developments at the EHEA level. 

The Working Group will also need to take into account the fact that each of the structural reform areas identified in its mandate has both a policy and political dimension and a technical dimension. 

STRUCTURAL REFORM
Structural reform has been a hallmark of the development of the European Higher Education Area.  Important achievements have been registered in this area, such as the development of a three tier degree structure and the adoption of the European Standards and Guidelines for quality assurance in higher education (ESG).  In the public mind, to the extent that there is a clear perception of the EHEA at all, this perception is most likely linked to structural reform.

Even if most EHEA countries can point to important achievements in structural reform, there are reasons for concern. These include:

· an uneven pace of structural reform across EHEA countries;
· some policy areas were launched later in the process and the reform of structures has not been completed (e.g. qualifications frameworks)

· some reforms have not been implemented for all parts of the higher education system, e.g. the three cycle degree structure, where some areas – such as medicine – have largely been unaffected by the reform;
· the fact that one EHEA country has yet to ratify the Lisbon Recognition Convention;

· highly uneven national action plans for recognition and uneven progress since these were submitted in 2007;

· the absence in some countries of quality assurance agencies qualified for membership of ENQA and/or EQAR;

· uneven implementation of certain aspects of the ESG, e.g. the participation of student representatives and international member of QA teams;

· uneven implementation of transparency instruments, including of the commitment made by Ministers to issue Diploma Supplements automatically, free of charge and in a widely spoken European language by 2005;
· to an extent, a lack of common understanding of the concept “transparency instruments”;
· if implementation of common structures is not based on a reasonably coherent understanding, variations in interpretation and  implementation may mean that the EHEA will end up without coherent higher education structures.

Bringing various aspects of structural reform together

A further reason for concern and one of the main reason for the appointment of the new Working Group is that the various elements of structural reform have not always been well coordinated and the impact of one policy area on other areas of structural reform have not always been explicitly considered.  The EHEA Ministers declared in Bucharest: “We will strive for more coherence between our policies, especially in completing the transition to the three cycle system, the use of ECTS credits, the issuing of Diploma Supplements, the enhancement of quality assurance and the implementation of qualifications frameworks, including the definition and evaluation of learning outcomes.” They also underlined that “the development, understanding and practical use of learning outcomes is crucial to the success of ECTS, the Diploma Supplement, recognition, qualifications frameworks and quality assurance – all of which are  interdependent”.
Even if much has been achieved in each of the four policy areas within the remit of the Working Group, there is now a need to be more explicit on how these four interact. Questions we will need to address include:  how do qualifications frameworks relate to recognition? What is the role of quality assurance in development of national qualifications frameworks? How are employability and quality linked? What is the role of transparency instruments – and which ones?  How can we demonstrate the quality not only of higher education institutions but also of systems, since value judgments often attach to “qualifications from country A”?  What do we understand by a high quality education system?

Furthermore, we will also need to consider structural reform from the opposite angle, i.e. the impact of the structural reforms on the Bologna goals.  To take just a few examples of the kind of questions we will need not only to ask but also to answer: How can improved transparency help mobility, employability and social dimension of higher education?  How is higher education policy influenced by the increasing emphasis on learning outcomes?  Will we be able to rise to expectations, e.g. concerning making learning outcomes the main elements in recognition, in providing clear and reliable information on the quality of higher education institutions and programs or in moving toward automatic recognition, at least of many qualifications within the EHEA? How can quality assurance and qualifications frameworks help broaden access to higher education? 
A particularly difficult issue concerns qualifications – and hence provision – not belonging to a national education system. These give rise to concern about compatibility and comparability, quality assurance, and transparency as well as about authority and responsibility.  A formally straightforward position would be to reject such qualifications but such a position is nevertheless problematic because many student and learners do in fact obtain them.  While some such qualifications are of less than desired quality, others do not give rise to quality concerns.  From a transparency point of view, what is the role and responsibility of public authorities for helping assess such qualifications and for overseeing the information given by providers? 
EHEA and other actors

It should also be borne in mind that for some policy areas and instruments, specific actors play important and independent roles.  For quality assurance, the revision of the European Standards and Guidelines (ESG) will be undertaken by a Steering Committee comprised of seven members - the E 4 Group, EQAR, EI and BUSINESS EUROPE - and the role of the Structural WG will be to comment, as appropriate, on suggested amendments to the ESG with a view to assessing their impact on other structural reform policy areas.  
As concerns transparency instruments, the ECTS has been developed by the European Commission, which is responsible for overseeing this instrument and which has indicated it will welcome the advice of EHEA members, in particular through the ad hoc Working Group referred to above.  The Diploma Supplement has been developed by the European Commission, the Council of Europe and UNESCO and is an information instrument under the Lisbon Recognition Convention. The BFUG has been given a mandate to continue monitoring a number of other transparency tools which have been developed by different actors, also outside the realm of the Bologna Process.
In recognition, the Lisbon Recognition Convention (LRC) is the only international treaty explicitly referred to in EHEA ministerial communiqués. At the same time, it is an instrument developed by the Council of Europe and UNESCO and overseen by an intergovernmental committee made up by the Parties.  It should also be noted that while most Parties to the LRC  are EHEA members – and all EHEA members except one have ratified the LRC – this Convention also has some parties or potential parties that are not and – at least in part – do not aim to become members of the EHEA, such as Australia, Canada, New Zealand the United States.  
The overarching framework of qualifications of the EHEA (QF-EHEA) is of course an EHEA instrument, as is the Network of national correspondence.  However, our work in this area also needs to take account of developments within and cooperation with the European Qualifications for lifelong learning (EQF) and its main implementation bodies: the EQF Advisory Group and the National Contact Points
. 
CHALLENGES
The present part of the document is intended to provide guidance for the discussion at the first meeting. It should not be read as an attempt to limit the discussion to the issues raised here.  It is suggested that the group start off with a relatively free ranging discussion but it is also important that this first meeting manage to draw the discussion to a conclusion and to identify a manageable set of main topics for its work.  

Overall

The overall challenge of the Working Group may perhaps be summarized as providing answers to question like:

· How do quality, qualifications frameworks, recognition and transparency link and interact? 

· What are the main obstacles for developing the coherent policies and practices for structural reforms and how can they be overcome?

· How to translate structural reforms into political goals?  How to include structural reforms in the general higher education strategies of EHEA countries?

·  What is the influence of the main political goals of the EHEA on structural reforms and how they relate to major purposes of higher education?

·  How to develop a common understanding of and coherent practices for learning outcomes? How do learning outcomes facilitate the implementation of structural reforms as well as that of other policy areas?

·  What is the impact of structural reforms on overall EHEA policy development? 

Structures and implementation
· How do the four policy areas indicated in the ToR of the group link and interact? What are the most important issues for the Working Group to consider?
· What is required to for all EHEA countries to finalize establishing the structures Ministers have agreed on in their Communiqués?  

· What are the main issues in developing a common understanding of how these structures should be implemented through the EHEA?
· What are the most important obstacles to developing coherent policies and practices for structural reform? How can these obstacles be overcome?

· Given that structures are implemented at national and, above all, institutional level, what role could and should the European level play? How can one best further coherent understanding and implementation of common overarching structures?

· How can one best develop a common understanding of and practice with learning outcomes?  How do learning outcomes relate to the different policy areas included in the ToR of the working group? In which direction should these policy areas be developed so they further a learning outcomes approach work in practice?

· What developments are needed in the area of quality assurance in order to:

· help QFs and learning outcomes work in practice,

· facilitate recognition of qualification, and 

· better fulfill the societal needs of making informed decisions?

· How should the features of QFs, QA and learning outcomes be communicated to the public so their role as the transparency tools is widely recognized?

· How can the structural changes contribute to developing a common understanding of “substantial differences” when considering recognition of qualifications?

Structural reforms and the transversal issues
According to the work plan for 2012-2015 adopted on August 28-29 in Nicosia, “all working groups should also aim at enhancing employability, promoting lifelong learning, transversal and entrepreneurial skills and stimulating centre learning”. It should be discussed what the role of the Working Group should be in the consideration of transversal issues. 
· What is the link between coherent implementation of the structural reforms (including three-cycle system, learning outcomes, qualification frameworks, recognition, quality assurance and transparency tools) and enhancement of graduates’ employability?

· What is the role of qualification frameworks, learning outcomes and recognition in promoting lifelong learning?
· What is the potential of qualification frameworks, learning outcomes and transparency tools in promoting transversal, innovation and entrepreneurial skills?

Information gathering
· How can the group best ascertain progress in the implementation of structural reform in EHEA member countries?

· To what extent can the group rely on the information to be gathered by the Implementation WG – which will be available only shortly before the 2015 Ministerial conference – and to what extent should it seek to obtain information directly from member states? 

· For the latter, how can the Group ensure that any information asked for directly from members sates be complementary to the information gathered by the Implementation group, so that members are not asked to provide the same information twice and that the information gathering does not work at cross purposes?
The EHEA and other parts of the world

There will be a separate Working Group on mobility and internationalization that will carry the main responsibility for considering the global dimension of the EHEA. Nevertheless, the global dimension is an important aspect also of structural reform and the Working Group may need to answer questions like:
· What is the impact of the structural reforms of the EHEA on the relationship between higher education in Europe and other parts of the world?

· Do structural reforms encourage other parts of the world to consider European higher education as a single area or is higher education seen primarily as national rather than as European? 

· How can the EHEA and other regions of the world best develop a common understanding of key areas of structural reform, including learning outcomes, recognition practice, and transparency?
TIMETABLE AND ORGANIZATION OF WORK
The group will meet for the first time on December 13 – 14, 2012.  It will be required to provide written reports to each meeting of the BFUG and the timetable of meetings will need to be adjusted to the BFUG meeting schedule. It is assumed the group should aim to meet once a semester but meetings will need to be adjusted to the BFUG meeting schedule as well as issues that may arise.  In spring and fall 2014, work on the report and recommendations may also imply a need for more than one meeting.
For the spring semester 2013, the BFUG will meet on March 14 – 15, whereas the Board will meet on January 15. The preliminary indications are the BFUG meeting in fall 2013 may be held some time in November, but this still remains to be confirmed.

The four co-chairs will function as a kind of bureau and will maintain close contact.  In order to assure coherence between different policy areas, the WG co-chairs will maintain close contacts with all WGs. 

The Working Group may need to consider whether to make use of smaller ad hoc groups for specific topics but this should be done very sparingly. It is important to underline that one of the main tasks of the Working Group is to consider the interaction of the four policy areas.  It is therefore expected that all members of the group engage on all issues and that meetings not follow a model of variable composition according to topics, also referred to as “variable geometry”.
APPENDIX 1

TEXT IN THE 2012 – 15 WORK PROGRAM AS CONCERNS THE WORKING GROUP ON STRUCTURAL REFORM

	Proposed WG
	Proposed Co-Chairs
	Corresponding priority for action within the Bucharest Communiqué
	Main tasks
	Proposed participants

	WG on qualifications frameworks, recognition, quality assurance and transparency (‘Structural Reforms’ WG)


	Sjur Bergan  facilitator (CoE)

Noel Vercruysse (Belgium/Flemish Community)

Friedrich Bechina (Holy See)

Bartlomiej Banaszak (Poland)


	Coordinate the work of ensuring that QF work in practice, emphasising their link to learning outcomes and explore how the QF-EHEA could take account of short cycle qualifications in national contexts.

Design and support initiatives building on the recommendations of the Recognition Working Group. Support the implementation of the Lisbon Recognition Convention, overseen by the Lisbon Recognition Convention Committee, as applied to the EHEA, including by assisting member countries to ensure conformity of their legislation with LRC commitments, jointly with the ENICs/NARICs and other stakeholders. Further efforts to facilitate and improve cross border recognition of qualifications, including through the wide use of the European Area of Recognition manual and taking account of the long term objective of the automatic recognition of comparable academic degrees. 

Facilitate the coherent approach between EU and national legislation on professional qualifications (e.g. reference to learning outcomes, promoting even greater comparability in the use of ECTS as the basis for such recognition). 

Develop EHEA guidelines for transparency policies and continue to monitor current and developing transparency tools.
Work to ensure that the ECTS Users’ Guide fully reflects the state of on-going work on learning outcomes and recognition of prior learning.

Promote quality, transparency, employability and mobility in the third cycle, while also building additional bridges between the EHEA and the ERA.

Allow EQAR-registered quality assurance agencies to perform their activities across the EHEA, while complying with national requirements.


	In co-operation with the ENIC/NARIC Networks, the Network of national QF correspondents, and ENQA, to develop policy proposals aiming to improve the interaction between qualifications frameworks, quality assurance, and the recognition of qualifications and transparency instruments;

Develop policy proposals aiming to enhance and improve transparency instruments for describing individual qualifications as well as higher education systems, in particular as concerns the Diploma Supplement and the ECTS.  In this, the Working Group should establish cooperation with the institutions and bodies charged with the oversight and implementation of the relevant transparency instruments;

Comment, as appropriate, on draft amendments to the European Standards and Guidelines prepared by the Steering Committee (E4 plus EQAR, EI, BUSINESSEUROPE);

Engage in a dialogue involving all partners responsible for the recognition of professional qualifications in order to promote a common understanding of the use of new educational tools such as ECTS, student-centred learning and learning outcomes, in conformity with European and national recognition legislation.
Provide input to the working group(s) responsible for internationalization and the social dimension on the role of structural reforms in furthering the goals of these groups;

Contribute to the general aim of enhancing employability of graduates within the EHEA through the full and proper implementation of Bologna tools;

Organise, or stimulate the organisation of, Bologna conferences, mini-seminars and events on issues related to structural reforms;

Follow the activities of Pathfinder group which may come up with the findings that are of interest of the WG. 

Submit policy proposals to the 2015 Ministerial conference, through the BFUG, aiming to improve the coherence of the structural reforms of the EHEA;

Cooperate with EQAR on better recognition of its role towards the national governments;

[For draft ToR, see Annex 2]
	Armenia

Austria

Belgium/French Community

Bosnia and Herzegovina

Bulgaria

Croatia

Cyprus

Czech Republic

Denmark

Finland

France

Germany

Hungary

Ireland

Kazakhstan

Lithuania

Moldova

Portugal
Romania

Slovak Republic

Sweden

Switzerland

the Netherlands
Turkey

UK

Ukraine

BUSINESSEUROPE

EC

EI

ENQA

EQAR

ESU

EUA

EURASHE

	Proposed Sub-structure of the WG
	Proposed Co-Chairs
	Corresponding priority for action within the Bucharest Communiqué
	Main tasks
	Proposed participants

	Network of National Correspondents
	Council of Europe


	Coordinate the work of ensuring that QF work in practice, emphasising their link to learning outcomes and explore how the QF-EHEA could take account of short cycle qualifications in national contexts.
	Facilitate the sharing of experience in the development of NQFs compatible with the overarching framework of qualifications of the EHEA (QF-EHEA) as well as with the EQF; 

Provide a forum for national correspondents to exchange experience and to discuss issues of particular relevance to the development and implementation of NQFs.
[ToR to be finalised]
	One representative of each EHEA member state, the European Commission, Consultative members, CEDEFOP, ETF 



	Ad-hoc WG on the revision of the ECTS Users’ Guide
	The European Commission
	Work to ensure that the ECTS Users’ Guide fully reflects the state of on-going work on learning outcomes and recognition of prior learning.


	Aid HEIs in their work to further link study credits with both learning outcomes and student workload, and to include the attainment of learning outcomes in assessment procedures;

Work to ensure that the ECTS Users’ Guide
 fully reflects the state of on-going work on learning outcomes and recognition of prior learning.

[ToR to be defined]
	Armenia 

Austria

Belgium/Flemish Community

Germany

France

Hungary

Italy

Lithuania

Moldova

Sweden

Ukraine

EUA

	Ad-hoc WG on the third cycle
	Nicola Vitorio/ Marzia Foroni (Italy)

Romania

Gloria Melero (Spain)


	Promote quality, transparency, employability and mobility in the third cycle, while also building additional bridges between the EHEA and the ERA.
	Map the development of the third cycle in the EHEA, in the light of the “Salzburg II recommendations” and the Principles for Innovative Doctoral Training;

Formulate policy proposals to promote quality, transparency, employability and mobility in the third cycle, on the basis of the outcomes of the previous point and taking into account the developments foreseen within the ERA by Horizon 2020 and other EU initiatives.

Explore the feasibility of developing common principles for a better transition between the second and third cycle programmes within the EHEA to strengthen the link between education and research and to strengthen synergies with the ERA.

[For draft ToR, see Annex5]
	Armenia

Austria

Belgium/Flemish Community

Belgium/French Community

Croatia

Czech Republic

Denmark

France

Germany

Hungary

Ireland

Moldova

Poland

UK

Ukraine

EC

EI

EUA

	Proposed WG
	Proposed Co-Chairs
	Corresponding priority for action within the Bucharest Communiqué
	Main tasks
	Proposed participants

	WG on the social dimension and lifelong learning


	Brian Power (Ireland)

Karina Ufert

(ESU)


	Widening access to higher education is a precondition for societal progress and economic development. We agree to adopt national measures for widening overall access to quality higher education. We will work to raise completion rates and ensure timely progression in higher education in all EHEA countries. 

The student body entering and graduating from higher education institutions should reflect the diversity of Europe’s populations. We will step up our efforts towards underrepresented groups to develop the social dimension of higher education, reduce inequalities and provide adequate student support services, counselling and guidance, flexible learning paths and alternative access routes, including recognition of prior learning. 

Lifelong learning is one of the important factors in meeting the needs of a changing labour market, and higher education institutions play a central role in transferring knowledge and strengthening regional development, including by the continuous development of competences and reinforcement of knowledge alliances. 

Develop a system of voluntary peer learning and reviewing by 2013 in countries which request it and initiate a pilot project to promote peer learning on the social dimension of higher education.

Establish conditions that foster student-centred learning, innovative teaching methods and a supportive and inspiring working and learning environment, while continuing to involve students and staff in governance structures at all levels.

	Step up the efforts towards strengthening policies of widening access and raising completion rates, including measures targeting the increased participation of underrepresented groups. 

Support the development of national access policies by elaborating core indicators that may be used for measuring and monitoring the relevant aspects of the social dimension in higher education, including lifelong learning.

To identify obstacles for participation and analyse best practice examples of how some countries have overcome these obstacles. 

To promote the development of national/regional strategies at governmental level to widening access to Higher Education and mainstream lifelong learning approaches in higher education. 
Support the development of a pilot project to promote peer learning on social dimension with a general oversight mandate to further BFUG social dimension goals.

Consider and make recommendations on specific policy issues related to the social dimension of higher education and lifelong learning, taking into account the insights of the Implementation Report.

WG shall analyse and share good practices and give recommendations on how to develop the student-centred learning in correlation with other needed reforms.
[For draft ToR, see Annex3] 


	Armenia

Austria

Belgium/Flemish Community

Croatia

Cyprus

Denmark

Finland

France 

Germany 

Hungary
Kazakhstan

Latvia

Lithuania

Moldova
Norway

Romania

EC

EI

Michael Gaebel/ Jonna Korhonen
(EUA)



	Proposed Sub-structure of the WG
	Proposed Chair (s)
	Corresponding priority for action within the Bucharest Communiqué
	Main tasks
	Proposed participants

	Recognition of Prior Learning (RPL) Network
	Estonia


	N/A
	Elaborate a strategy on how to develop and promote practice of RPL across the EHEA countries, including measures for removing various limitations leading to the award of complete HE qualifications.

 Build links between European countries at various stages in RPL development.

[ToR to be further developed]
	The mandate of the current participants will be confirmed when requested.




APPENDIX 2
SOURCES AND RESOURCES
Implementation
Report on the Implementation of the Bologna Process (2012) 

2009 stocktaking report
2007 stocktaking report
2005 stocktaking report
Qualifications Frameworks

Report by the Working Group on Qualifications Frameworks (2012)
QF-EHEA (2005)
EHEA web site on qualifications frameworks
Recognition

Report by the Working Group on Recognition (2012)
Lisbon Recognition Convention (the Convention as well as the subsidiary text and a list of signatures and ratifications may be accessed through this site)

Web site of the ENIC and NARIC Networks
Analysis of the National Action Plans on Recognition (Andrejs Rauhvargers and Agnese Rusakova; 2007)
Quality Assurance

European Standards and Guidelines (2005)
ENQA web site
European Quality Assurance Register for Higher Education
Mapping the implementation and application of the Standards and Guidelines for Quality Assurance in the European Higher Education Area (ENQA) and the final report
Transparency

Report by the Working Group on Transparency Tools (2012)
ECTS site
Diploma Supplement 

Transversal issues

Report of the Working Group on Employability (2009)
� It is suggested that this name be used as a less unwieldy alternative to the one used in the work program: The working group on qualifications frameworks, recognition, quality assurance and transparency (“Structural WG”).


� The list has been taken from Recommendation Rec(2007)6 by the Council of Europe’s Committee of Minsters on the public responsibility for higher education and research; several of the Communiqués by the Minsters of the EEHA contain several wording. The 2009 Communiqué includes the following wording: “The aim is to ensure that higher education institutions have the necessary resources to continue to fulfil their full range of purposes such as preparing students for life as active citizens in a democratic society; preparing students for their future careers and enabling their personal development; creating


and maintaining a broad, advanced knowledge base and stimulating research and innovation”, whereas the 2010 Communiqué states: “The Bologna Declaration in 1999 set out a vision for 2010 of an internationally competitive and attractive European Higher Education Area where higher education institutions, supported by strongly committed staff, can fulfil their diverse missions in the knowledge society; and where students benefiting from mobility with smooth and fair recognition of their qualifications, can find the best suited educational pathways”.


� For the first meeting of the Working Group, each member will be asked to provide input on their understanding of the main E|HEA principles and goals and the Co-Chairs hope to present an analysis of the replies.


� The Network of national correspondents and the NCPs meet jointly once a year, while the Council of Europe is a member of the EQF Advisory Group.


� European Commission (2009): "ECTS Users’ Guide", � HYPERLINK "http://ec.europa.eu/education/lifelong-learning-policy/doc/ects/guide_en.pdf" �http://ec.europa.eu/education/lifelong-learning-policy/doc/ects/guide_en.pdf�





�DK: This column should only include text from the Bucharest Communiqué as the title indicates. This text should therefore be moved to the next column. 


�DK: This is something that the ministers themselves together with stakeholders commit to – not the BFUG. Should perhaps not be included here. 


�DK: this is a generic task of all the WGs.


�DK: These excerpts are from the main text of the communiqué rather than the priorities section. It would perhaps be preferable to be consistent and only include text from the priorities section, as is the case otherwise. Or include excerpts from the main text in the next column.





�DK: Again this is a commitment of the ministers themselves rather than the BFUG and may therefore not be appropriate here.





